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ABSTRACT 

Maskur, 2022, “Developing English-Speaking Worksheet for Culinary Art Study 

Program at the Tenth Grade Students of SMKN. 1 Palopo” . Thesis, 

English Study Program at Tarbiyah and Teacher Training Faculty in the 

State Islamic Institute of Palopo supervised by Hilal Mahmud and Dewi 

Furwana. 

This thesis was about developing English-speaking worksheets for the culinary art 

study program for the tenth-grade students of SMKN 1 Palopo. According to the 

research questions, the aims of this research were: (1) To find out the need 

analysis of the worksheets of English speaking skills for culinary art students of 

SMKN 1 Palopo; (2) To find out the appropriate design of English speaking 

worksheets for culinary art students of SMKN 1 Palopo; (3) To design the final 

product of the appropriate English speaking worksheets for the culinary art 

students of SMKN 1 Palopo. This research applied the research and development 

(R & D) methodology through the 4-D Design Model. It consists of Define, 

Design, Develop, and disseminate. The respondents were culinary art students in 

the tenth grade of SMKN 1 Palopo, which consists of 2 (two) classes with 24 

students. This study employed a student needs analysis questionnaire, teacher 

interviews, expert product validation sheets, students‟ and teachers‟ perceptions of 

the product. As the product of this study, four culinary art topics were developed 

through the students' speaking worksheets. The topics include basic culinary, 

service procedure, operational procedure, and table manners. Thus, the results 

demonstrated that this research's output was suitable for the culinary art study 

program for the tenth-grade students of SMKN 1 Palopo. The designed speaking 

worksheets in this research could be used as a teaching and learning resource to 

boost students‟ motivation in learning English. 

Keywords: Develop, English-Speaking, English-Worksheets, Culinary Art 
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CHAPTER I 

INTRODUCTION 

A. Background 

Speaking is one of the essential skills of the language. Speaking is one of the 

skills that students must possess in general. It causes speaking could use in any 

situation, even in a formal or informal case. Moreover, this skill is more often 

used in the workplace than other skills, especially for learners who use English for 

their expertise, such as the culinary art study program students. They need English 

to help them in the workplace, especially in terms of speaking skills. 

Culinary art students at SMKN 1 Palopo face some problems in learning 

speaking skills. Many students feel bored when they are studying English. It is 

because they do not know about English, especially vocabulary, and also, the 

method of learning English is tedious. It becomes a reference for the teachers to 

think more about the technique and strategy in teaching. On the teacher's side, the 

lack of facilities provided by the government, such as learning media and learning 

material that does not support or related to the students' expertise.  

All the materials at the school obey the curriculum that the government has 

prepared. It makes it easier for the teacher to teach because the teacher does not 

need to be busy preparing the material. Besides, it is a problem for the students. 

Because all state schools use the same curriculum, it does not matter for the senior 

high school, which is incidentally using English in the education world. However, 

the problem is the vocational high school, which is incidentally going to the 
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working world. They need to learn English that they can use in their working 

place. 

Many schools are teaching English to their students only using theory. 

However, the student, especially vocational high school students, needs more 

practice than theory to support them in the workplace. The students need some 

specific media or materials that can be useful for their purpose in studying 

English. Teaching English can also be supported by learning material related to its 

purpose and curriculum. Learning material not only contains materials and tasks 

but also contains activities that are related to their expertise and vocabulary, 

which is very important in the language.  

Based on the assumption above, the researcher is interested in solving the 

problem by using research and development methods to increase students' English 

speaking learning material, especially for culinary art students of vocational high 

school, by developing a speaking worksheet related to their expertise. It conducts 

under "Developing English speaking worksheet for Culinary Art Study Program at 

the Tenth Grade Students of SMKN. 1 Palopo". 

B. Research Questions 

Based on the limitation of the problem that has been done, it can be 

formulated as follows: 

1. How is the need analysis of the worksheets of English speaking skills for 

culinary art students of SMKN 1 Palopo? 

2. What is the appropriate design of English-speaking worksheets for culinary art 

students of SMKN 1 Palopo? 
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3. How is the final design of the appropriate English-speaking worksheets for 

culinary art students of SMKN 1 Palopo?  

C. Objective of the Research 

Based on the Problem Statement above, it could be assumed that the objective of 

the research is: 

1. To find out the need analysis of the worksheets of English speaking skills 

for culinary art students of SMKN 1 Palopo. 

2. To design appropriate English-speaking worksheets for culinary art 

students of SMKN 1 Palopo. 

3. To design the final product of the appropriate English-speaking 

worksheets for the culinary art students of SMKN 1 Palopo.  

D. Significance ofthe Research 

The resulting research was expected to make a valuable contribution to the 

English teacher and students at SMKN 1 Palopo and also the further researcher. 

The significance of the research is explained as follows: 

a. Researchers could use the research results as research references. 

b. These findings could teach English speaking abilities in a culinary arts study 

program. 

c. The result might be a teaching source that helps teachers better understand 

students. 

d. This research could help students improve their speaking skills, gain 

independence, form a learning team, and expand their knowledge. 
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The outcome could be used to perform more research on enhancing English 

speaking skills and providing helpful speaking worksheets for culinary students. 

E. Scope of the Research 

This research focuses on developing a speaking worksheet that could become 

helpful teaching and learning material or media to assist the English teacher in 

preparing the lesson to improve English speaking skills for culinary art study 

program students of SMKN 1 Palopo. The worksheets were expected to help 

enhance students' English speaking skills to understand English better. 

The speaking skill worksheets will focus on the tenth-grade culinary art study 

program with focus material; self-introductions, compliments, congratulation, 

intention, and announcement. There were five categories in the speaking 

worksheets developed by the researcher: 

1. Game worksheets 

2. Matching worksheets 

3. Role-play worksheets 

4. Conversation worksheets 

5. A board game worksheets 

The speaking worksheets were produced after analyzing the students' 

requirements and goals. The worksheets were designed to help students learn 

English by providing valuable resources. 

The product developed in this study could be used or distributed to students 

with similar English levels. In this study, the researcher created the product which 

alluded to the English-speaking worksheets based on the students' English 
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proficiency, particularly tenth-grade students at the culinary art study program of 

SMKN 1 Palopo. The specifications are as follows: 

1. The speaking worksheets were printed on A4-sized paper. 

2. The speaking worksheets focused on self-introductions, compliments, 

congratulation, intention, and announcement.  

3. The objectives and exercises in the speaking worksheets ranged from simple 

to demanding. The visually appealing graphic and highlighted points were 

included to allow for answers. 

4. The theme was chosen after analyzing the English learning materials used by 

tenth-grade students. 

The speaking worksheets were designed to match the K-13 or 2013 

curriculum and the learning skills of tenth-grade students.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Study 

The researches related to this research are as follows : 

1. A thesis by Inriwati Saragih entitled,"Developing Students' Speaking 

Worksheets Based on Scientific Approach for Grade X Senior High School 

Teladan Medan Academic Year 2018". 

The researcher used to research and development (R & D) methodology 

through seven stages: acquiring information and data, analyzing the data, creating 

the course grid, writing the first draft, soliciting expert judgement, amending the 

worksheets, and creating the final draft. This study talked about developing 

appropriate speaking worksheets based on a scientific approach.
1
The previous 

study uses research and development (R & D) as a design model. There are 

several distinctions between the previous study and this research. They are: 

The previous study talked about developing speaking worksheets for 

regular school based on a scientific approach, and this research will talk about 

developing speaking worksheets for culinary art students based on English for a 

specific purpose by using the 4D designing model. 

2. A thesis by Ade Fajrina Nasution entitled,"Developing English Speaking 

Worksheet of Descriptive Text for Grade X Culinary Program Students at 

SMK Negeri 10 Medan Academic Year 2018". 

                                                             
 1

 Inriwati Saragih."Developing Students' Speaking Worksheets Based on Scientific 

Approach for Grade X Senior High School Teladan Medan".  2018. UNIMED Repository, 1-5. 
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The researcher found the developing English speaking worksheets for the 

tenth-grade culinary art students. She researched the culinary arts study program 

at SMK Negeri 10 Medan. This research used Research and Development (R & 

D) methodology. The following are the findings of this study: (1) Students think 

they speak English with clients and employees. They want to be able to 

communicate in English verbally and have a working vocabulary. (2) Students' 

learning needs include topics connected to the culinary sector. They wanted to 

work in groups. (3) Based on the expert assessment questionnaire answers, the 

learning materials are appropriate.
2
The previous study and this research use 

research and development (R & D) as a designing model for culinary art students. 

The difference between the previous study and this research is that the previous 

study focuses on developing English speaking worksheets of descriptive text. In 

contrast, this research will discuss developing English worksheets consisting of 

speaking skills.  

3. A thesis by Suci Ayu Lestari entitled,"Developing English Speaking 

Worksheets of Descriptive Text Based on Scientific Approach for Students of 

Marketing Program at SMK Negeri 1 Medan Academic Year 2021". 

This study aims to create an English-speaking worksheet for marketing 

students. This study incorporated Research and Development (R&D) design 

through six stages: obtaining data, evaluating data, designing materials, expert 

validation, editing, and creating the final product. The data collection results 

prove that the student needs an English-speaking worksheet that can motivate and 

                                                             
2
Ade Fajrina Nasution. “Developing English Speaking Worksheet of Descriptive Text for 

Grade X Culinary Program Students at SMK Negeri 10 Medan”. 2018. UNIMED Repository, 1-5. 
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encourage the students to speak actively in English. The development of the 

product was a marketing speaking worksheet based on six stages in a scientific 

approach.
3
 The previous study and this research used worksheets as media for the 

analysis. The difference between the previous study and this research is that the 

previous study developed English speaking worksheets for marketing students 

based on the scientific approach. In contrast, this research develops appropriate 

English speaking worksheets related to the students‟ majority used in learning 

speaking for culinary art students. 

B. Literature Review 

1. Speaking Skill 

a. Definition of Speaking Skill 

Speaking is one of the language skills essential and needed in daily life. 

Speaking could be used when two people or more are faced with communicating. 

Speaking also express the ideas or opinion of the speakers. There are some 

definitions of speaking that the experts propose. 

Speaking is a useful oral/aural ability. It is the systematic production of 

linguistic statements to communicate meaning.
4
Speaking as "a skill by which 

(they) people are judged while first expressions are being produced".
5
 

Based on the definitions of speaking above, it could be concluded that 

speaking is one of the productive skills of language that expresses ideas, opinions, 

                                                             
3
 Suci Ayu Lestari. “Developing English Speaking Worksheets of Descriptive Text Based 

on Scientific Approach for Students of Marketing Program at SMK Negeri 1 Medan”. 2021. 

UNIMED Repository, 1-3. 
4
David Nunan, T. D. Terrell, and H. Douglas Brown, 'Practical English Language 

Teaching', 2003, LVII. 
5
George Kershaw, „Teaching and Learning in the Language Classroom. T. Hedge‟, ELT 

Journal, 56.3 (2002), 337–41 <https://doi.org/10.1093/elt/56.3.337>. 
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feelings, and thoughts between two or more people through producing verbal 

utterances to convey the meaning. 

b. Principles of Speaking Skill 

Speaking skill is difficult to assess with precision because speaking is a 

complex skill to acquire. The following three components are generally 

recognized in the analysis of the speech process: 

1) Accuracy 

Accuracy refers to the capacity to talk in the target language and understood 

by listeners, particularly in terms of lexical and grammatical accuracy. Brown 

claims that students must concentrate on the language and phonological structure 

when speaking in order to achieve this. 

2) Fluency 

Fluency is a speech and language pathology term that refers to the smoothness 

with which syllables, words, and phrases are joined together when speaking 

quickly. Fluency is intended to allow you to speak rather than provide feedback 

on how you did what you did correct it. 

3) Comprehension 

Comprehensibility is the capacity to comprehend a conversation's topic and 

form inferences and then reveal them.6
 

c. Principles for Teaching Speaking Skill 

1) Be aware of the differences between second language and foreign 

language learning context 

                                                             
6
 Hormailis, The Use of Group Work Technique for the Improvement of Speaking Ability  

at the Second Year Student on MAN 2 Pekanbaru. Pekanbaru: (Unpublished Thesis, 2003). 
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Speaking is learned in two broad contexts: foreign language and second 

language situations. The challenges you face as a teacher are determined partly by 

the target language context. 

 A foreign language (FL) context is one where the target language is not 

the language of communication in the society. Learning speaking skill is very 

challenging for students in FL context, because they have very few opportunities 

to use the target language outside the classroom.  

  A second language (SL) context is one where the target language is the 

language of communication in the society. Second language learners include 

refugees, international students, and immigrants.  

2) Give students practice with both fluency and accuracy 

Accuracy is the extent to which students‟ speech matches what people 

actually say when they use the target language. Fluency is the extent to which 

speakers use the language quickly and confidently, with few hesitations or 

unnatural pauses, false start, word searches, etc. 

In language lesson, especially at the beginning and intermediate levels, 

learners must be given opportunities to develop both fluency and accuracy. They 

cannot develop fluency if the teacher is constantly interrupting the to correct their 

oral errors. Teachers must provide students with fluency building practice and 

realize that making mistakes is a natural part of learning a new language.     
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3) Provide opportunities for students to talk by using group work or pair 

work, and limiting teacher talk 

Research has repeatedly demonstrated that teachers do approximately 50 

to 80 percent of the talking in the classroom. It is important for us as language 

teachers to be aware of how much we are talking in class so we do not take up all 

the time the students could be talking. 

 Pair work and group work activities can be used to increase the amount of 

time that learners get to speak in the target language during lessons. One further 

interesting point is that the teacher is removed from the conversation, the students 

take on diverse speaking roles that are normally filled by the teacher (such as 

posing questions of offering clarification).   

4) Plan speaking tasks that involve negotiation for meaning 

Research suggests that learners make progress by communicating in the 

target language because interaction necessarily involves trying to understand and 

make your-self understood. This process is called negotiating for meaning. It 

involves checking to see if you have understood what someone has said, 

clarifying your understanding, and confirming that someone has understood your 

meaning. By asking for clarification, repetition, or explanation during 

conversation, learners get the people they are speaking with to address them with 

language at a level they can learn from and understand.   
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5) Design classroom activities that involve guidance and practice in 

transactional and interactional speaking 

When we talk with someone outside the classroom, we usually do so for 

interactional or transactional purposes. Interactional speech is communicating 

with someone for social purposes. It includes both establishing and maintaining 

social relationships. Transactional speech involves communicating to get 

something done, including the exchange of goods and/or services. 

 Most spoken interactions “can be placed on continuum from relatively 

predictable to relatively unpredictable” (Nunan: 1991). Conversations are 

relatively unpredictable and can range over many topics, with the participants 

taking turns and commenting freely. In contrast, Nunan (1991) states that 

“transactional encounters of a fairly restricted kind will usually contain highly 

predictable patterns”. According to Nunan interactional speech is much more fluid 

and unpredictable than transactional speech. Speaking activities inside the 

classroom need to embody both interactional and transactional purposes, since 

language learners will have to speak the target language in both interactional and 

transactional settings. 
7
 

d. Speaking Skill in Curriculum at SMK 

The curriculum applied in SMKN 1 Palopo for the tenth-grade students in 

Curriculum 2013. The specification of the speaking curriculum there will be 

explained as follows. 

 

                                                             
7
 David Nunan, T. D. Terrell, and H. Douglas Brown, 'Practical English Language 

Teaching', 2003, LVII. 
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1) Unit 1 

a) Subject Matter 

Presenting, asking, and responding to the presentation of identity (talking 

about self). 

b) Basic Competencies 

(1) Analyze the self-introduction text's social role, text structure, and linguistic 

components in the context of its use. 

(2) Capture the meaning of self-introduction. 

c) Learning Materials 

(1) Social Function 

Introduce, identify, get to know each other, and establish interpersonal 

relationships with friends and teachers. 

(2) Text Structure 

Alex: my name is Alex. I live on Jl. Kenari. 

Vina: near SMAN 2? 

Alex: yes, only 100 m to the north. I have 2 brothers, Fery, and bima. 

Aldi: I know ferry. 

Alex: really? 

Aldi: yes, we play badminton together every friday. 

(3) Linguistic Elements 

(a) Vocabulary: name, family relationship status, kinship, friends, neighbour. 

(b) Name of profession, job, and hobby. 

(c) Question word who? which? how? Etc. 
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(d) Verbs in the simple present tense. 

(e) Correct usage of singular and plural nominal with or without a this, those, 

mine, their, etc. 

(f) Speech, word stress, intonation. 

(g) Spelling and punctuation. 

d) Learning Method 

(1) Approaching: scientific. 

(2) Model: discovery learning. 

e) Learning Activity 

(1) Observe 

(a) Students try to imitate the pronunciation and write down the description of the 

identity used. 

(b) Students listen/read the presentation of identity by focusing on social 

functions, text structure, linguistic components, and delivery/writing format. 

(2) Ask 

(a) With the teacher's instruction, students question, among other things, the 

differences between distinct English presentations of identity and Indonesian. 

(b) Students question the pronunciation and content of the text that describes their 

identity. 

(3) Explore 

(a) Students look for several self-explanatory texts from various sources 

(b) Students practice explaining their identity with friends through simulations. 
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(4) Associate 

(a) Students compare expressions to describe and ask themselves that have been 

collected from various sources. 

(b) Students compare the expressions for describing and asking themselves that 

have been studied above with those in other sources, or with those used in 

other languages. 

(c) Teachers and friends comment on students' social and linguistic skills. 

(5) Communicate 

(a) Students use English to explain their identities to each other so that they get to 

know each other more closely. 

(b) Students strive for fluency in speech, word stress, intonation, spelling, and 

punctuation. 

(c) Students discuss the problems experienced in describing their identity in 

English. 

2) Unit 2 

a) Subject Matter 

Praises and compliments (extended) with the response. 

b) BasicCompetencies 

(1) Identifying social functions, text structures, and language features in extended 

praise and responses. 

(2) Compose oral and written materials to extend praise, taking into account 

social functions, text structures, and linguistic features. 
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c) Learning Materials 

(1) Social Function 

Develop interpersonal ties with teachers, classmates, and others. 

(2) Text Structure 

Tutti: Is this your new bag? 

Tibo: yes. 

Tutti: it looks strong. It must be expensive. 

Nina: you did well. You must be very happy. 

Susi: yes. I am. Thank god, I could finish it. 

(3) Linguistic Elements 

(a) Adjective vocabulary related to job quality, appearance, achievement. 

(b) Grammar: simple past tense, present perfect tense, present perfect continuous 

tense. 

(c) Correct usage of singular and plural nominal with or without this, those, mine, 

their, etc. 

(d) Speech, stress, and intonation. 

(e) Spelling and punctuation. 

d) Learning Method 

(a) Approaching: scientific 

(b) Model: discovery learning 

e) Learning Activity 

(1) Observe 
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(a) Students are accustomed to or often hear and witness teachers or other school 

members praising the wings (extended) and responding, in English, 

Indonesian, and other languages, with linguistic elements chosen to bring 

interpersonal relationships closer to students (exemplary). 

(b) Students are required to imitate this example by praising the wing (extended) 

and responding, in English and Indonesian. 

(2) Ask 

(a) Students ask questions under the teacher's guidance, among other things, the 

difference between expressions of praising (extended), in English and those 

in Indonesian, the possibility of using other expressions, consequences if you 

don't do it, etc. 

(3) Collect Information 

(a) Students listen and watch many examples of interactions with extended praise 

and their responses in English from films, textbooks, etc. 

(b) Students imitate examples of interactions by praising wings (extended), as 

well as their responses in English with correct speech, word stress, intonation, 

and attitude. 

(c) With the teacher's help, students identify (social function, text structure, and 

linguistic elements), extended praising interactions, and their responses. 

(d) Collaboratively, students try to use English to praise the wings (extended), as 

well as their responses in the context of learning, simulations, role-plays, and 

other structured activities. 
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(4) Associate 

(a) Students compare the expressions of praising (extended), as well as the 

responses that have been collected from the various sources mentioned above. 

(b) Students compare the expressions of praising (extended), as well as the 

responses that have been studied above with those in other sources, or with 

those used in other languages. 

(c) Teachers and friends comment on students' social and linguistic skills. 

(5) Communicate 

a) Students use English whenever the opportunity arises to praise wings 

(extended), and their responses, inside and outside the classroom, with 

linguistic elements that can bring interpersonal relationships closer. 

b) Students try to speak fluently with speech, word stress, and correct intonation. 

c) Students talk about the problems experienced in using English to praise the 

wings (extended), as well as their responses. 

3) Unit 3 

a) Subject Matter 

Stating and asking the intention to do an action/activity. 

b) Basic Competencies 

(1) Analyzing social functions, text structure, and linguistic elements to state and 

ask about the intention to do something, according to the context of its use. 

(2) Compose spoken and written texts to state and ask about the intention to do 

something, by paying attention to social functions, text structures, and 

linguistic elements, which are correct and following the context. 
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c) Learning Material 

(1) Social Function 

State a plan, declare, etc. 

(2) Text Structure 

I’d like to show you my recipe collection. I’m sure you will like it.; during the 

semester break, I will paint my bedroom. Ok, that's my big boy!; may we have 

your attention, please. Shanti is going to explain the design of our magazine 

wall., etc. 

(3) Linguistic Elements 

(a) Modal auxiliary verb: I‟d like to…, will…, be going to…. 

(b) Vocabulary: verbs related to student activities in class, school, home, and 

surroundings 

(c) Proper use of singular and plural nominal, with or without a this, those, there, 

my, etc. correctly in nominal phrases 

(d) Speech, stress, and intonation. 

(e) Spelling and punctuation 

d) Learning Method 

(1) Approaching: scientific 

(2) model: discovery learning 

e) Learning Activity 

(a) Observe 
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(1) Students are accustomed to or often hear and witness teachers and school 

residents stating and asking about their intention to take any action, in English, 

with linguistic elements that are by their social functions. 

(2) Students are required to imitate this habit by stating and asking the intention to 

take any action, in English, with linguistic elements by its social function. 

(b) Ask 

Students ask questions under the teacher's guidance, the difference 

between how to express and ask for an intention to take any action, in English and 

in Indonesian, the possibility of using other expressions, the consequences of not 

doing it, etc. 

(c) Collect Information 

(1) Students listen and watch many examples of interactions by stating and asking 

the intention to do an action in English from films, tapes, textbooks, etc. 

(2) Students imitate examples of interactions by stating and asking the intention to 

take any action in English with the correct speech, word stress, intonation, and 

attitude. 

(3) Students identify the characteristics (social function, text structure, and 

linguistic aspects) of interactions stating and asking to take action. 

(4) Collaboratively, students try to use English to express and ask the intention to 

take any action in the context of learning, simulation, role-play, and other 

structured activities. 
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(d) Associate 

(1) Students compare the expressions of stating and asking the intention to do an 

action that has been collected from various sources. 

(2) Students compare expressions stating and asking about the intention to 

perform an action that has been studied with those in other sources, or with 

those used in other languages. 

(3) Teachers and friends comment on students' social and linguistic skills. 

(e) Communicate 

(1) Students use English whenever the opportunity arises to state and ask their 

intention to take any action, inside and outside the classroom, with linguistic 

elements according to their social function. 

(2) Students try to speak fluently with speech, word stress, correct intonation and 

write with spelling with correct punctuation. 

(3) Students discuss the problems experienced in using English to express and ask 

the intention to take an action. 

4) Unit 4 

a) Subject Matter 

Congratulations (extended) and the responses. 

b) Basic Competencies 

(1) Analysing social function, text structure, and linguistic elements of extended 

congratulatory expressions, according to the context of their use. 
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(2) Compose spoken texts to say and respond to extended congratulations, taking 

into account the purpose, structure of the text, and linguistic elements 

correctly and in context. 

c) Learning Material 

(1) Social Function 

Develop interpersonal ties with teachers, classmates, and others. 

(2) Text Structure 

Jamal:  you passed your test to enter the best school in town? I’m happy  

for you. 

Siti: thanks, what about you? 

Evi: congratulations! You won the first prize in the Story telling competition. 

We are proud of you! 

Johan: thank you. 

(3) Linguistic Elements 

(1) Vocabulary related to the quality of work, success, achievement. 

(2) Grammar: simple past tense, present tense, present perfect tense. 

(3) Commonly used standard expressions. 

(4) Proper use of singular and plural nominal, with or without a this, those, my, 

their, etc. correctly in nominal phrases. 

(5) Speech, stress, and intonation. 

(6) Spelling and punctuation. 

d) Learning Method 

(1) Approach: scientific 
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(2) Model: discovery learning 

e) Learning Activity 

(1) Observe 

(a) Students are accustomed to or often witness and hear teachers and other 

school members congratulating (extended), as well as their responses in 

English, Indonesian, and other languages (exemplary), with linguistic 

elements that can maintain interpersonal relationships. 

(b) Students are required to imitate this example by congratulating them 

(extended) and responding, in English and other languages, with linguistic 

elements that can maintain interpersonal relationships. 

(2) Ask 

With the teacher's guidance, students inquire about the differences in 

English and Indonesian congratulatory wings and responses, the use of other 

phrases, the penalties of not doing so, and so on. 

(3) Collecting Information 

(a) Students hear and see many examples of lengthy congrats and their responses 

in English from films, recordings, textbooks, etc. 

(b) Students imitate examples of interactions with extended congratulations, as 

well as their responses in English with correct speech, word stress, intonation, 

and attitude. 

(c) With teacher guidance, students identify the characteristics (social function, 

text structure, and language aspects) of extended congrats and their reactions. 
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(d) Collaboratively, students try to use English to congratulate them with wings 

(extended), and their responses are in the context of learning, simulations, 

role-plays, and other structured activities. 

(4) Associate 

(a) Students compare the extended congratulations, as well as the responses that 

have been collected from various sources. 

(b) Students compare the extended greetings, as well as the responses that have 

been learned from several sources. 

(c) Teachers and friends provide feedback to students on the social functions and 

linguistic elements they use. 

(5) Communicate 

(a) Students use English whenever the opportunity arises to give extended 

congratulations and their responses inside and outside the classroom, with 

linguistic elements that can maintain interpersonal relationships. 

(b) Students try to speak fluently with correct speech, word stress, and intonation. 

(c) Students talk about the problems they experience by using English to 

congratulate them with wings (extended), and their responses. 

5) Unit 5 

1) Subject Matter 

An announcement‟s statement with the responses. 

2) Basic Competencies 

(1) Analyse the announcement text's social function, text structure, and linguistic 

components in the context of use. 
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(2) Catch the meaning of the announcement 

(3) Compose an announcement text, brief and simple, considering social 

purposes, text structure, and language aspects in context. 

3) Learning Material 

(1) Social Function 

Keep in touch with teachers, friends, and others. 

(2) Text Structure 

Gamal: You aced the entrance exam for the town's top school? I'm pleased 

for you. 

Siti: thanks, what about you? 

Evi: congratulations! You won the first prize in the Story telling competition. 

We are proud of you! 

Johan: thank you. 

(3) Linguistic Elements 

(a) Vocabulary related to the quality of work, success, achievement. 

(b) Grammar: simple past tense, present tense, present perfect tense. 

(c) Commonly used standard expressions 

(d) Proper use of singular and plural nominal, with or without a this, those, my, 

their, etc. correctly in nominal phrases. 

(e) Speech, stress, and intonation. 

(f) Spelling and punctuation. 

4) Learning Method 

(1) Approaching: scientific 
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(2) Model: discovery learning 

5) Learning Activity 

(1) Observe 

(a) Students look for written texts in the form of announcements, including those 

using Indonesian. 

(b) Students collect pictures and photos of the written text in the form of 

announcements from various sources including the internet, textbooks, etc. 

(c) Students provide comments and views about the function of the written text in 

the form of announcements, the accuracy of the linguistic elements, format, 

appearance, etc. 

(2) Ask 

With the teacher's assistance, students inquire about the variations in social 

function, text structure, and linguistic features between written writings in English 

and Indonesian, the possibilities of employing alternative expressions, the 

repercussions if not, etc. 

(3) Collecting Information 

(a) Students read references from various sources, including textbooks, to find out 

the social function, text structure, and linguistic elements of the written text in 

the form of announcements. 

(b) Students read more carefully all written texts in the form of announcements 

that have been collected in the form of pictures and photos, to provide 

comments and views on social functions, text structure, and linguistic 

elements. 
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(c) Collaboratively, students imitate existing examples to make written texts in 

the form of announcements for real functions in the classroom, school, home, 

and surrounding environment. 

(4) Associate 

(a) Students compare the social function, text structure, and linguistic elements of 

various written texts in the form of announcements that have been collected 

from various sources. 

(b) Students analyze the differences and similarities in terms of social function, 

text structure, and linguistic elements from various written texts in the form of 

announcements that have been studied with those in other sources, or with 

those used in other languages. 

(c) Teachers and friends comment on students' social and linguistic skills. 

(5) Communicate  

(a) Students make more written texts in the form of announcements in English for 

real social functions in the classroom, school, and home. 

(b) Students try to speak fluently with correct speech, word stress, and intonation. 

(c) Students discuss the problems experienced in making written texts in the form 

of announcement texts. 

2. Speaking Skill Worksheets 

a. Definition of Worksheet 
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Based on the Longman dictionary, the worksheet is a piece of paper that 

consists of questions and exercises for the students.
8
Ufuk Toman stated that a 

worksheet is a written material that teachers and students frequently use. It 

consists of individual activities that the students will do while learning a topic and 

will enable them in these activities to take responsibility for their learning.
9
Anita 

Ekantini & Insih Wilujeng stated that Worksheets are printed sheets of paper 

containing resources, summaries, and instructions for implementing learning 

tasks.
10

 

Based on the definitions of the worksheet above, it could be concluded 

that the worksheet is pieces of paper that contain materials, examples, and 

exercises to help teachers and students understand the material well. 

b. Function of Worksheet 

There are some functions of using the worksheet in learning for the students or the 

teachers. Those functions will be explained as follows.  

1. Megawati, Elly Julia, and Anita Yus conducted the function of the worksheet 

into four points. The functions of the worksheet are as follows. 

a. As a teaching material, it reduces educators' role but enables students. 

b. Teaching aids that help students understand the topic. 

c. As a compact and task-rich teaching material for training. 

                                                             
8

 Della Summers,“Longman Dictionary Of Contemporary English” 7 August 

2009,https://www.ldoceonline.com/, Accessed on 17 September 2019. 
9
Ufuk Töman and others, „Extended Worksheet Developed According to 5E Model Based 

on Constructivist Learning Approach.‟, Online Submission, 4.4 (2013), 173–83. 
10

Anita Ekantini and Insih Wilujeng, „The Development of Science Student Worksheet 

Based on Education for Environmental Sustainable Development to Enhance Scientific Literacy‟, 

Universal Journal of Educational Research, 6.6 (2018), 1339–47 

<https://doi.org/10.13189/ujer.2018.060625>. 

https://www.ldoceonline.com/
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d. Help students learn by facilitating their teaching. 

e. Help students learn by facilitating their teaching.
11

 

2. Farida Hanim, Retno Dwi Suyanti, and Fauziyah Harahap conducted the 

function of the worksheet into four points. The functions of the worksheet are 

as follows. 

a. Provide students with information, attitude, and skill. 

b. To assess students' knowledge of the subject. 

c. To develop and apply a difficult topic to explain. 

d. Help students learn the lesson through an activity.
12

 

Based on the functions above, it could be concluded that the role of the 

worksheet is facilitating the students in learning to minimize material so that it 

could be more understood. 

c. Advantages and Disadvantages of Worksheet 

4) Advantages of worksheets 

The worksheet has some advantages to help the teachers and students teach 

and learn English, significantly improving students' speaking skills. There are 

some benefits of the worksheet that has been armful from a different source. They 

are as follows. 

                                                             
11

Dr. Megawati, Elly Djulia, and Anita Yus, „Development of Student Worksheets Based 

on Science Process Skills to Improve High Order Thinking on TheEnvironment Theme of Our 

Friend in Elementary School in 15 Sub District Percut Sei Tuan‟, 200.Aisteel (2018), 345–51 

<https://doi.org/10.2991/aisteel-18.2018.76>. 
12

Farida Hanim, „The Effect of Students ‟ Worksheet Based on Skill of Science and 

Motivation Process toward Learning Outcomes at Grade 4 SDNegeri 164330 Tebingtinggi‟, IOSR 

Journal of Research & Method in Education (IOSR-JRME), 7.5 (2017), 57–61 

<https://doi.org/10.9790/7388-0705075761>. 
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a) Megawati S stated that worksheets could improve students' comprehension of 

the learning process and the interaction between lecturers and students.
13

 

b) Farida Hanim, Retno Dwi Suyanti, and Fauziyah Harahap conducted the 

benefit of the worksheet into four points. The benefits of the worksheet are as 

follows.  

1) Students gain practical experience. 

2) To increase study options. 

3) Interest and motivation of students. 

4) To increase learning retention. 

5) To manage time effectively.
14

 

Based on the benefits of the worksheet above, it could be concluded that the 

worksheet could develop the students' ability to develop the concept, facts, and 

theory of the materials. 

2. Disadvantages of worksheets 

Besides some of the advantages of the worksheets above, Dr. Jenni Jacobs 

listed the disadvantages of the worksheets as follows: 

a) Worksheets reduce children‟s beliefs in themselves. 

b) Worksheets discourage socialization and creativity among children. 

c) Worksheets do not take into account brain development. 

d) Worksheets take away from meaningful learning opportunities.
15

 

 

                                                             
13

Megawati, Djulia, and Yus. 
14

Hanim. 
15

Jenni Jacobs, “Using Worksheet is Problematic,”September 3
rd

, 2018, 

http://learningprofessor.com/2018/09/03/using-worksheets/, Accessed on 26 Agustus 2021. 

http://learningprofessor.com/2018/09/03/using-worksheets/
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d. Models of Worksheets 

According to Rosmawati, there are four distinct types of worksheets. 

These are the following: 

1) Visual worksheet (printed file: hand out, book, module, paper sheet, leaflet, 

brochure, wall chart, picture, and painting). 

2) Audio-worksheet (non-printed file: cassette, audio disk, and so on). 

3) Audiovisual worksheets (video, movie/film, compact disk, and so on). 

4) Multimedia worksheet (interactive teaching material: computer-assisted 

instruction, compact disk, web material, and soon). 

It also stated that kinds of worksheets based on the sense of human decided 

into four parts. Those are as follows: 

1) Audio Worksheets 

An audio worksheet contains human or electronic media such as music, 

audiotape, disk recording, and compact disk. This worksheet (audio) should have 

an introduction, purpose, instruction, text, and activity. 

2) Visual Worksheets 

The visual worksheet is a worksheet that consists of human sight (printed 

file): 

a) Visual media verbal (writing). 

b) Visual media non-verbal (painting, photo, map/blueprint). 

c) Visual media non-verbal 3D (miniature, mock-up, specimen/diorama). 

3) Audio Visual Worksheets 
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4-D  

Design Model 

Define Design  Develop Disseminate  

This worksheet combines audio and visual worksheets, and the media can 

be TV or audiobook. 

4) Multimedia  

Multimedia is a worksheet that includes a human element in the learning 

process. It is a computer or internet-based experience that can be used to learn. 

3. Developing and Designing Models 

a. 4D Model 

 

 

 

 

 

 

4D is one of the developing and designing models developed by  

Thiagarajan. 4D itself is an abbreviation for Define, Design, Development, and 

Dissemination. The activities in every step in this developing and designing model 

are as follows. 

1) Define 

The activity in this step is to decide and define the development requirement. 

In another model, this step is known as need analysis. Each product needs a 

different study. Generally, this definition is the development of need analysis, 

product development requirement appropriate for users' needs, and the research 

and development model that matches to be used to develop the product. The 

Figure 2.1 4D Design Model 
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analysis could do through a literature study or a previous study. Thiagarajan 

analyzes five activities that are implemented in the defined step; these are:   

a) Front and Analysis  

The teacher is doing the first analysis to increase the efficiency and 

effectiveness of learning. 

b) Learner Analysis  

Analyzing the characteristic of the students, for example, ability, learning 

motivation, experience background, etc. 

c) Task Analysis  

Analyzing the main tasks that have to be known to the students so the 

students could achieve minimal competence. 

d) Concept Analysis  

Analyzing the concept of learning that will be thought and arranging the 

steps that will be implemented nationally.  

e) Specifying Instructional Objectives  

Write the purpose of the learning and behavior alteration that is expected 

after learning. 

2) Design  

Thiagarajan divided design steps into four activities: constructing a 

criterion-referenced test, media selection, format selection, and initial design. 

Those activities will explain as follows. 

a) Arrange criteria test as the first action to know the students' ability and 

evaluation tool after activities are implemented. 
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b) Choose learning media appropriate to the students' material and 

characteristics. 

c) Choosing the form of learning presentation appropriate to the learning media 

that is used.  

d) Simulating the presentation of material with media and learning steps that 

have been designed. While learning simulation, I also implemented an 

assessment by counterpart friends. 

3) Develop  

Thiagarajan classified the developmental stages into two activities. It is 

accomplished through expert appraisals and developmental testing. Experts 

appraisal is a process for validating or evaluating the design of a product. Experts 

in their field evaluate these activities. Suggestions were given to fix the learning 

material and arrange innovation. Developmental testing is trial activities in the 

design of the product on the real target of the subject. These trials look for data 

responses, reactions, or comments from the target model usersthe result of the 

tests used to fix the product. After the product has been repaired, it is retrials until 

it earns an effective result. 

4) Disseminate  

Thiagarajan divided the dissemination steps into three activities: validation 

testing, packaging, and diffusion or adoption. The product revised in the 

developing phase is implemented to the actual target in the validation testing 

stage. While executing, the measuring of purpose achievement is enforced. This 

measuring is enforced to know the effectiveness of the developed product. After 
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the product is implemented, the developer must verify that the objective was met. 

The purpose that has not been achieved needs to be soluted, so it will not happen 

in the future after the product is distributed. The last development step activity is 

packaging, discussion, and adoption. This step is enforced to make other people 

can use the product. The packaging learning model can solve with the printing 

escorting application book of the learning model. After printing the book, the 

book is distributed so that it could be absorbed (diffusion) or could be understood 

by other people and used in their class (adopted).
16

 

b. ADDIE Model 

ADDIE model is the abbreviation from Analysis, Design, Development or 

Production, Implementation or Delivery, and Evaluations developed by Dick and 

Carry. This developing and designing model is commonly called The Dick and 

Carey Systems approach model. Walter Dick, Lou Carey, and James O. Carey 

summed up the components of the ADDIE model as follows.  

1) Analysis 

Analyzing the instructional goal involves examining the learners and the 

setting where they will learn and use their abilities. The instructional context and 

                                                             
16

Del Lawhon, „Instructional Development for Training Teachers of Exceptional 

Children: A Sourcebook‟, Journal of School Psychology, 14.1 (1976), 75 

<https://doi.org/10.1016/0022-4405(76)90066-2>. 

ADDIE Model 

Analysis   Design Development Implementation Evaluation 

Figure 2.2 ADDIE Design Model 
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the setting where the skill will be used determine the learners' present skills, 

preferences, and attitudes. Also, the instructional technique is shaped by this vital 

knowledge. 

In developing students' worksheets, three components need to be known 

by the researcher: wanting, lack, and necessity of the students. Those three 

components contain questions about the students' competence, students' 

capability, students' previous knowledge, and students' speaking skill. This data 

will be earned by giving the questionnaire to the students. 

2) Design 

In designing a model or method of learning, the design step has similarities to 

developing education and teaching activities. This activity is a systematic process 

that starts from deciding the learning goal, designing scenarios or learning and 

teaching activities, designing learning devices, designing learning material, and 

evaluating tools for the result of the learning. This design model is still 

conceptually and will be underlying the subsequent development process.   

The researcher will design a coarse grid for the planning of learning in English 

class, especially for speaking skills. The coarse grid will contain 

a) a specific skill that is going to teach; 

b) appropriate material for the students based on the curriculum; and 

c) The strategy of learning that is appropriate to the students' expertise. 

3) Development 

In the ADDIE model, the development includes realizing the product's 

design. The design step has drafted the conceptual framework of the applicability 
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of the new learning model or method. In the development step, the conceptual 

framework is realized to be a product ready to be implemented. 

This step focuses on the material's development. The development process 

involves gathering materials, arranging materials collection, and validating their 

material. The collected material, materials can be collected from many sources 

and references. The next step is organizing. Setting material can be enforced or 

input components such as illustration, typing, picture editing, layout, colouring, 

Etc. The last is validating, for this step should be implemented by the experts in 

language and material. 

4) Implementation 

In this step, implement the design and method that has been developed in 

the actual situation in the class. In the implementation, the creation of the 

developed model or procedure is applied to actual conditions. Material is 

delivered appropriate to the new model or method that is created. After using the 

model or strategy, the next is the first evaluation for feedback on the next model 

or approach implementation.  

The product that the experts have validated will be implemented in the 

class. The implementation will apply in two processes. The first is in the small 

number of students, and the second is in a large number of students. These ways 

are implemented to know the effectiveness of the worksheet for the students. 

5) Evaluation  

Evaluation is implemented in two forms that are formative evaluation and 

summative evaluation. Formative evaluation is implemented at the last of every 
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meeting (weeks), while summative evaluation is implemented during learning 

activity ended in totality (semester). Summative evaluation measures the final 

competence of the subjects or the goal of learning that they want to reach. The 

evaluation result is used to give feedback to the users of the model or method. 

Revision is necessary when an evaluation is developed, or a need is not met by the 

new model or method.
17

 

In this model, the researcher will use two kinds of evaluation. They are 

formative evaluation and summative evaluation. Formative evaluation will be 

enforced in each step while doing this research. It aims to earn data and see the 

problem that appears on the product. So the researcher can give the solution based 

on the situation by the data above to fix the product. A summative evaluation was 

applied at the end of the research. It is implemented to know the benefit and 

effectiveness of the product. 

4. Need Analysis 

The first step we have to do before designing the material is analysis. Need 

analysis helps the developer create the materials based on the students' needs. It 

also helps the student comprehend the English materials based on their expertise. 

According to Tom Hutchinson and Alan Waters, ESP has two conditions. Those 

two kinds are target needs and learning needs as follows. 
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Walter Dick, Lou Carey, and James O Carey, „The Systematic Design of Instruction - 

The Eight Edition‟, Educational Technology Research and Development, 2015. 
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a. Target Need 

Target needs are a catch-all term that conceals some critical distinctions in 

practice. It is more beneficial to see the target condition in terms of necessities, 

lacks, and wants.  

1) Necessities 

Necessities are the kind of requirements determined by the requirements 

of the target situation. The necessities section contains information that the learner 

must have to operate effectively in the target setting. The student must also be 

aware of the linguistic qualities common to the situation identified. This data is 

easily gathered. It is a matter of watching the scenario and then assessing the 

essential parts. 

2) Lacks  

To identify the necessities, you must know what the learners already 

know. So you may then pick which of the conditions the learner lacks. Whether or 

not the students need teaching depends on how well they can already perform it.  

3) Wants 

Teachers and material developers must understand what learners require 

from the ESP course. It is an important thing that has to be known before 

designing the material. because of that, the teachers and material developers will 

know what the learners need things in learning ESP based on their expertise. 

b. Learning Needs 

Thus far, we have studied the starting points (lacks) and the destination 

(necessities). However, there may be some disagreements on the destination 
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(wants). We have not considered the route we will take to reach our objective 

from our starting point. These learning needs may be recorded as language items, 

skills, techniques, topic knowledge, Etc.
18

 

5. The Curriculum 

 A curriculum is a set of strategies and systems for achieving specific 

educational goals through teaching and learning. According to Education Laws 

No. 20 of 2003, a curriculum incorporates manual or learning activities to reach 

specific educational goals. Many curriculums have been applied in Indonesia, but 

the recently applied curriculums are the School-Based Curriculum (KTSP, The 

Curriculum 2006) and The Curriculum 2013 (K-13). Some schools are still using 

Curriculum 2006 even though Curriculum 2013 has been launched. Maybe it is 

caused by the school apparatus, not the curriculum system. However, some 

schools have also applied both curricula by changing the previous curriculum. 

6. English for Specific Purpose (ESP) 

a. Definition of ESP 

In the workplace, the students should prepare themselves to compete with 

each other based on their expertise. One skill that has to be earned to support them 

to compete in the workplace is language mastery. English is a supporting 

language that helps them as an international language in their workplace. 

However, many differences between general English and specific English, and 

ESP is the best way to solve that problem. 

                                                             
18

Betty Wallace Robinett, Tom Hutchinson, and Alan Waters, „English for Specific 

Purposes: A Learning-Centred Approach‟, The Modern Language Journal, 72.1 (1988), 73 

<https://doi.org/10.2307/327576>. 
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Tom Hutchinson and Alan Waters' argued that The ESP approach to 

language education bases all content and method decisions on the learner's 

motivation.
19

Dr Chams Eddine Lamri, Dr Faiza Bouabdallah-Heddam & Dr 

Abdelkader Bensafa stated that ESP is generally used to refer to the teaching of 

English for a valuable purpose of the Students. Typically, They study English 

because they need it for school or employment, not because they like the language 

or culture.
20

 

The conclusion that could earn from those opinions is that English for 

Specific Purpose (ESP) is an approach of the teacher to teach the students in 

specific English based on designing the students' needs by doing need analysis 

before. The teacher could develop the materials appropriate to the student's needs 

from a need analysis.  

C. Conceptual Framework 

 

 

 

 

 

 

 

 

                                                             
19

Robinett, Hutchinson, and Waters. 
20

Chams Eddine Lamri, „Intruduction to English for Specific {Purposes - Online Lectures 

for Third Year “Licence” Level‟, Abou Bekr Belkaid University – Tlemcen, 2016, ii + 22. 

Developing English-Speaking Worksheet for Culinary Art Study 
Program at the Tenth Grade Students of SMKN. 1 Palopo 
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Figure 2.3 Conceptual Framework 
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Based on the previous literature reviews, the researcher came up with the 

framework as shown above. The initial step was to define the need analysis. It 

included assessing target and learning needs. Following the need analysis, the 

second step was designed. The next stage was to create the product for culinary 

art students of SMKN 1 Palopo. The final step was a development that was 

updated, evaluated, validated by experts, professionals, and distributed to 

students. 

D. Hypothesis 

The following are the hypotheses that have been developed for this study: 

H0: Designing English-speaking worksheets is inappropriate for culinary art 

students in the tenth grade of SMKN 1 Palopo. 

H1: Designing of English-speaking worksheets is appropriate for culinary art 

students in the tenth grade of SMKN 1 Palopo. 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. The Method of Development  

Research and Development (R & D) is a type of research that can be used 

to create and test a particular product's effectiveness. The researcher finds 

requirements, produces a product, and then promotes the product's efficacy. The 

product could be a model, pattern, procedure, book, module, package, or program. 

The instruction model used in this study is the 4-D design model. 

B. Location and Time of the Research 

The research will be held at SMKN 1 Palopo, South Sulawesi, particularly 

for tenth-grade culinary art students. It will be held from January until March 

2022. The researcher will do the observation and teachers' interview on January 

26
th

, 2022. Besides, the questionnaire for students' need analysis will be 

disseminated on January 31
st
, 2022. The vocabulary worksheets will be designed 

on February 1
st
, 2022. The product will be distributed to the students on February 

17
th

. Then, the students' and teachers' perceptions on March 7
th

, 2022.  

C. Subject and object of the Research 

A population is a set of things or people that researchers analyze to reach 

conclusions. The study's subjects were tenth-graders of SMKN 1 Palopo. The 

sample is a component of the population with similar features, or it could be said 

to be representative of the population. This study used simple random sampling, 

which allows each element (member) of the population to be selected as a sample 

member. As respondents, the researcher selected twenty-four (24) culinary art 
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4-D  

Design Model 

Define Design  Develop Disseminate  

students, consisting of two classes. The researcher took twelve students from each 

class as a representative to be used as research respondents. Then, the tryout was 

represented by twenty-five students. 

D. Procedure of  Development 

In developing the worksheet, five procedures have to be enforced. Those 

procedures are as follows. The design model in this development research is the 

4D Thiagarajan design model. There are several reasons why the 4D Thiagajaran 

design model was chosen. They are (1) 4D is superior for creating student 

booklets, worksheets, lesson plans, Etc., (2) broader and systematic, and (3) 

Before using a product, it is evaluated and suggested by an expert. The 4-D design 

model is a development of the equipment education model. This model was 

created by S.Thagarajan, Dhoroty S.Sammel, and Melvyn I. Semmel. The 4D 

model consists of four steps. They are defined, designed, developed, and 

disseminated. The straightforward explanation is as follows. 

 

 

 

 

 

1. Define 

This step focused on determining and defining the need to analyse. It consists 

of analysing the target needs and learning needs. During this stage, the researcher 

distributed the questionnaire to the students. The questionnaire is intended to 

Figure 3.1 4-D Design Model 
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discover students' needs, wants, and lacks. In addition, it is aimed to generate 

worksheets that connect to the students' condition in the culinary art study 

program at SMKN 1 Palopo. This step also analysis materials to discover, 

elaborate, and construct materials methodically. According to Thiagarajan, five 

activities occur during the defining stage:  

a. The Front-End Analysis 

During this stage, the researcher identifies the primary issue that the 

students are dealing with. 

b. The Learner’s Analysis 

The researcher conducted a personality analysis of the students. The 

personalities entered essential media, format, language preferences, competencies 

and prior experiences. 

c. The Analysis Task 

The researcher focused on the task that students must master to obtain 

minimal competency. 

d. The Analysis Concepts 

The idea was evaluated to arrange and teach. The steps are sensible. 

e. Classifying The Instructional Objectives 

Define is carried out in developing instructional materials (worksheets) as 

follows: 

1) The Analysis of Curriculum 

The researcher should review the curriculum before the start of the study. 

The curriculum to be developed includes competencies and teaching materials. 
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2) The Analysis of Students’ Characteristics 

The researcher needed to consider the students' physical attributes, 

abilities, group work skills, learning motivation, and prior learning experiences. 

3) The Material Analysis 

The researcher studied the students' textbooks to determine what should be 

included in the worksheets. 

2. Design 

This stage was established to create prototype teaching material for the 

worksheets. According to Thiagarajan, The design steps are separated into three 

activities. 

a. Media Selection 

The researcher chose appropriate media for presenting educational content. 

This step covers task and concept analysis. 

b. Format Selection 

This phase was connected to media selection. The researcher designs the 

worksheets using the proper format. 

c. Initial Design 

The researcher created the first product utilizing the need analysis results, 

syllabus, and lesson plans, including five themes self-introduction, congratulation, 

compliment, intention, and announcement. The headers of each worksheet contain 

the aim of the lesson, expressions of the topics, and the topic definition. 
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3. Develop 

 Thiagarajan divided the developmental stage into two parts. They are 

experts in appraisal and development testing. The researcher began with an 

expert appraisal, a technique for assessing and validating the viability of a 

product design. The activity consists of the experts' evaluations in their 

respective fields. The researcher obtained two expert assessments from IAIN 

Palopo and one from the school as an English teacher. Experts shared advice on 

how to construct learning materials and prepare for tests. The product is tested on 

the target subjects in development testing. The action context in the learning 

model is as follows: 

1. The experts create the validation model. The topics were permitted based on 

the model's usage guidelines and a collection of learning models. Experts 

participated in the validation process, which includes expert learning 

outcomes. 

2. The experts' validation forms guided the model revision. 

3. The classroom trials were limited to the actual situation. 

4. The model change is based on the experimental findings. 

4. Disseminate 

Dissemination was the final stage of research. Thiagarajan (1976) 

classified this stage of development into activities. Validation, packaging, 

adoption, and diffusion testing. During the testing validation stage, the product 

amended the development stage and implementation of the actual target. When it 

comes to performance, objective achievement is measured. 
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 The researcher must see the results of the product after it is implemented. 

Packaging, adoption, and diffusion are final development stage activities. These 

are the stage utilized in the product. Printing the manual to apply the learning 

model can package the learning model. The English-speaking worksheets were 

distributed after publication. 

This distribution stage was carried out through English-speaking 

worksheets socializing. The dissemination was to obtain perceptions and feedback 

of the eleventh-grade students of the culinary art study program at SMKN. 1 

Palopo. When students said the instructional materials were appropriate, they 

were printed in large quantities and promoted to a broader target audience.
21

 

E. Instrument and Data Collection of Research 

1. Observation 

The observation was made on January 26
th

, 2021. The researcher observed 

the subject and challenges experienced by students learning English. 

2. Questionnaire 

The data for this study were gathered through a student questionnaire. The 

questionnaire targeted needs such as necessity, lack, and want. The questionnaire 

was distributed to the tenth-grade culinary art students. The students were asked 

twenty-five questions on their traits and needs in learning English. 

3. Expert Appraisal 

After finishing the product, the researcher appraised it. Using a 

questionnaire, the experts made early developmental judgements. Aside from the 

                                                             
21

Lawhon. 
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questionnaire, experts also collected data in the form of suggestions. Expert 

judgments were made to ensure the product is ready to use. 

4. Interview 

In this study, the teacher was interviewed for data. It backed up the 

questionnaire results and knew about target needs. The researcher asked the 

culinary arts teacher thirteen questions. 

5. Test  

The student's perception observation sheet was used to collect data for the 

material testing. This item asks if the worksheets are feasible for students in the 

tenth grade of SMKN 1  Palopo. 

F. The technique of Data Analysis 

This study included both qualitative and quantitative data analysis 

techniques. Qualitative data includes interviews, observations, and expert 

suggestions. The quantitative description of the data is from the questionnaire. 

1. Analyze the Result of Observation and Interview 

The interview and observation followed Miles and Huberman's (1984) 

paradigm. Data collection was conducting interviews and observations. Then, the 

analysis steps are divided into three stages, such as: 

a) Data Reduction  

Data reduction is summarizing, focusing on the relevant, and deleting the 

unneeded. Observation and process data are written systematically. The report 

should be summarized to make it easy to control and deliver information. 
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b) Data Display 

Data display occurs after data reduction. Qualitative research data was 

presented as short descriptions, flowcharts, and other visual displays. 

c) Conclusion/Verification 

 Make conclusions based on the appropriate data reduction and presentation. 

Verification was carried out to obtain accurate data. 

2. The Result of Questionnaire Analyze 

The expert validated the result of the questionnaire. The questionnaire's results 

were calculated using the formula below.
22

 

  
  

 
x 100% 

Where:     

X= value  

   = scores of learners answer 

N= total number of subject of research 

The student's choice is the opinion with the highest percentage. The most 

significant grade was the researchers' background in constructing the speaking 

worksheets. 

3. Analyze The Validation of The Product and Students’ Perception 

The Likert Scale assessed expert product validation results and students' 

perceptions. It can be analyzed by experts' scores computing the average answer. 

Arifin Z's (2013) formula, as stated in Sagita
23

as seen below: 

                                                             
22

Reski Jayanti Sagita, Sahraini, and Andi Tenrisanna Syam, „Designing English Syllabus 

for Islamic Education Study Program at IAIN Palopo‟, FOSTER: Journal of English Language 

Teaching, 1.1 (2020), 15–28 <https://doi.org/10.24256/foster-jelt.v1i1.4>. 
23

Sagita, Sahraini, and Syam. 
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The answer Excellent= E × 4= … 

The answer Good = G × 3= … 

The answer Fairly = F × 2= … 

The answer Poor= P × 1= … 

Total score = …. 

  The researcher calculated the overall score and average using the formula 

shown below: 

  
 

 
 

M = mean 

 B = total score 

 N = total items/material 

The average score was calculated using the formula below: 

  
 

 
        

 X = The value 

 M = Average score 

 N = Total number of values 

 Based on the materials' average score, the researcher determined they were 

suitable for students in the tenth-grade culinary art students of SMKN 1 Palopo. 
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Table 3.1 Material Topics Qualification of the Product 

Score Percentage Qualification Category 

3,6–4 90%-100% Excellent It can be Utilized without revision 

2,6–3,5 65%-89% Good It can be utilized with a little bit of 

revision 

1,6–2,5 40%-64% Fairly It can be utilized by much revision 

0–1,5 0%-39% Poor Cannot be utilized 

 

Table 3.2 The Example of Table Expert Validation 

No.  Indicators Average 

Scores 

Qualifications Categories Experts‟ 

Suggestion 

      

 

Table 3.3 The Example of Table Students‟ Perception 

No.  Indicators Average Scores Qualifications Categories 

     

 

Table 3.4 The Example of Table Teachers‟ Perception 

No.  Indicators Average Scores Qualifications Categories 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSIONS 

A. Findings  

The discussion in this area described the outcomes of the research. 

The following are the results of the research. 

1. The Result of Need Analysis 

Before delivering the questionnaire, The expert validated the research 

instrument, Devi Ismayanti, S.S, M.Hum. The validation results are displayed 

below: 

Table 4.1 The result of the research instruments validation 

Indicators Score 

Content 4,66 

Scope of the content 4,4 

Language 4,5 

Average Score 4,52 

 

After receiving expert validation, the researcher continued disseminating 

the questionnaire to students. The questionnaire contained 25 questions. The 

questionnaire respondents included twenty-four students from each class of tenth-

grade culinary art students. 
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a. Target Need 

1) Necessities  

The chart below shows the questionnaire's results about the purposes of 

students learning English at school. 

  

Chart 4.1 displays the students' final goal in studying English at school. The 

highest percentage shows the students want to use English to help the students at 

the workplace, with a 33% score. Based on the highest rate, the researcher 

designed an appropriate English-speaking worksheet related to the student's 

major. 

 The given chart delineated the advantage of English for students at work. 

29.00% 
21.00% 

8.00% 

42.00% 

0% 
0%

10%

20%

30%

40%

50%

Overseas College Domestic Workplace Others

Figure 4.2 The place of using English 

21% 

17% 

29% 

33% 

0% 

Figure 4.1 The students' goal in learning English at school 

Past the subject exam

Past the TOEFL test

Communicate and access information

related to the students' major
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50% 

17% 

21% 

12% 

0% 

Figure 4.3 The English skill students' need 

Speaking, Reading, Writing, Listening

Reading, Writing, Listening, Speaking

Writing, Listening, Speaking, Reading

Listening, Speaking, Reading, Writing

Others

As was noticed, the percentage of students who chose facilitate to get a job 

was higher than access information in English. The data clearly showed that 

learners dominated will use English in the workplace reached 42%. Based on the 

highest percentage, the researcher creates speaking worksheets to aid students in 

the workplace. 

 The diagram below illustrates what skills the learners need the most in 

learning English. 

 

 More learners require skills in speaking than any other skills. As was 

presented in the diagram, 50% of students required speaking skills the most in 

their major. The researcher decided to design English-speaking worksheets that 

the students needed to use based on the percentage. 

The given chart delineated the English vocabulary most needed by the 

learners.  

29.00% 
37.00% 33.00% 

0.00% 
0%

10%
20%
30%
40%
50%

Common vocabulary Specific vocabulary Common and specific

vocabulary

Others

Figure 4.4 The English vocabulary students' need 
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As seen, more students chose specific vocabulary than common 

vocabulary. The research showed that learners dominated a specific vocabulary 

reached 37%. Based on the percentage, the researcher decided to design the 

speaking worksheets that contain a list of vocabulary related to their major. 

2) Lacks  

 Following the necessities, the questionnaire gathered data on the students' 

lack. The graph showed data on students' English speaking skill proficiency. The 

accompanying chart contains the responses of respondents. 

The chart above revealed that most of the Students in the classrooms were 

able to speak English even in a simple way that is shown regularly in everyday 

life. The graph data clearly demonstrated 50% of learners could speak even 

simply. According to the percentage, the researcher determined to design speaking 

worksheets with primary material to help them in learning English properly. 

 The given chart delineated the numbers of vocabulary mastered by the 

learners. 

29.00% 

50.00% 

21.00% 

0.00% 0% 
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40%
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Figure 4.5 The English level of students 
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The number of students who chose less than 500 words as they mastered 

was higher than others. The data demonstrated that 50% of students dominated 

fewer than 500 words. According to the percentage, the researcher decided to 

design speaking worksheets that contain a vocabulary list to improve their 

vocabulary mastered. 

The next diagram showed how the students struggled to learn English. 

 Commonly, it was evident that most students struggled with 

vocabulary. As shown in the graph, 42% of learners faced problems with 

vocabulary. Based on the percentage, the researcher decided to design speaking 

worksheets that contain a vocabulary list to improve their vocabulary master with 

the phonetic symbol to improve the students‟ pronunciation. 

The following diagram shows how the students struggled to speak English. 

42.00% 

29.00% 
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Figure 4.7 Students' problem in learning English 
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Figure 4.6 English vocabulary mastered of students 
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Commonly, it was evident that most students struggled with 

vocabulary. As shown in the graph, 42% of learners faced problems with 

vocabulary. Based on the percentage, the researcher decided to design speaking 

worksheets that contain vocabulary lists to improve their vocabulary mastered and 

various activities to facilitate the students' speaking practice. 

3) Wants 

Commonly, it was clear that basic culinary was the best option for the 

students rather than the table manner. 

 As illustrated in the diagram, 33% of students chose basic culinary as their 

preferred topic. Based on the percentage, the researcher decided to design 

42.00% 

29.00% 

21.00% 

8.00% 
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Figure 4.8 Students' problem in speaking English 
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Figure 4.9 Students' preferred topic 
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speaking worksheets containing the topic material needed and related to the 

students at the workplace.  

The chart below depicts the goal of learning English speaking skills. Over 

all, the data indicate learners' aims in gaining speaking skills. 

According to the chart above, 38% of learners learn to speak English to give 

expressions in personal or professional ways related to their expertise. Based on 

the percentage, the researcher decided to design speaking worksheets that contain 

activities consists conversations related to their major. 

The following shown diagram illustrates the division of chef‟s 

specializations at the restaurant. 

 According to the diagram, rotisserie was more interesting for learners 

than saucier. As shown in the graph, the data grew 38% of the learners chose 

37% 

25% 

17% 

21% 

0% 

Figure 4.10 Students' goal in learning speaking  
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Figure 4.11 Specializations of chef profession 
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rotisserie. Nonetheless, roughly 29% of learners chose poissonier, 21% chose 

extremities, and saucier, only 13% of learners. 

 The following graph shows the practice percentages in learning English 

for culinary art students. 

 It was apparent that the factor that works place for students dominated on 

the ship than on the plane. Based on the chart, 38% of learners selected the ship as 

their favorite workplace. Based on the percentage, the researcher decided to 

design speaking worksheets containing activities like the students' wants, such as 

restaurants or the food and beverage department.  

The following figure shows the aspects of vocabulary that students want to 

be mastered. 
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Figure 4.13 Aspects of vocabulary  for students 
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Figure 4.12 Work place for students 
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 Overall, it was apparent that vocabulary and terms were the highest 

choices for the students. The graph shows that learners selected vocabulary and 

terms at 46%. Based on the percentage, the researcher decided to design speaking 

worksheets that contain a list of vocabulary and terms of the culinary art to 

improve their speaking skill.  

b. Learning needs 

1) Input  

 The accompanying graph displays the percentages of speaking 

components for which students were required to improve their English speaking 

skills. 

Commonly, the highest choice of the chart that learners chose for the 

speaking component was vocabulary. It was discovered that learners selected 

vocabulary around 33%. Based on the percentage, the researcher decided to 

design speaking worksheets that contain a list of vocabulary and terms of the 

culinary art to improve their speaking skill.  

The following figure depicts the percentages of students in classroom 

performance who want to develop their English speaking skills. 
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Figure 4.14 Component of speaking  for students 
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Figure 4.15 Classrom performance for students 
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 Overall, it was apparent that most of the students' choice was interactive 

classroom performance to develop their speaking skills, as can be seen in the 

graph that 38% of learners selected interactive classroom performance. Based on 

the percentage, the researcher decided to design speaking worksheets that contain 

interactive and responsive activities to improve their speaking skill. 

2) Procedure 

The presented illustration shows how the students learn at school. As it 

was observed, the overwhelming majority answered was the direct method. 

 As can be seen, the researcher found results that 33% of learners would 

instead use to choose the direct method than a task-based method. It could be 

viewed that students utilized the natural way at 33%. Based on the percentage, the 

researcher decided to design speaking worksheets that use the direct method and 

CLT method in helping students in learning to speak. 

3) Activity 

 The chart below compares the English learning activity in speaking skills. 
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Figure 4.17 Speaking activity for students 
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Figure 4.16 Learning method for students 
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 Overall, it was apparent that discussion was the highest choice of speaking 

activity for the students. As seen in the graph, learners selected discussion for 

38% of learners. Based on the percentage, the researcher decided to design 

speaking worksheets that contain discussion and games activities in learning to 

speak English.  

 The following diagram illustrates the strategy of learning English speaking 

skills that learners wanted. 

 It was apparent that the most important choice of learning strategies in 

English was a social strategy. However, a sizable proportion of students chose a 

metacognitive strategy. According to the chart, 46% of learners selected social 

strategy. Based on the percentage, the researcher decided to design speaking 

worksheets that use social strategy in learning to speak English.  

4) Setting  

 The provided chart displayed the teaching media ratio to help the students 

learn English speaking skills. 
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Figure 4.18 Learning strategy for students 
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Figure 4.19 Teaching media for students 
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According to a graph, half of all students would like visual media, such as 

pictures, books, magazines, or newspapers, instead of using other learning media. 

It was seen that more students adored visible press at 50%. The researcher decided 

to design speaking worksheets that contain visual media like pictures based on the 

percentage.  

The offered information compared the favourite places to study English. 

Overall, students preferred studying in a laboratory to studying elsewhere. 

 The diagram clearly shows that 33% of learners adored a laboratory. 

Based on the percentage, the researcher decided to design speaking worksheets 

that allow the students to practice in various learning places, such as laboratories, 

classrooms, libraries, and even outside school buildings.  

The presented following presentation compared the information on the 

best time for learning.  
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Figure 4.20 Learning place for students 
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Figure 4.21 Learning time for students 
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As an overall trend, most students liked to study every day.As 

demonstrated by the diagram, 42% of learners preferred to study once a day. 

Furthermore, the supplied presentation compared the kinds of class group 

division in learning English speaking skills were shown in the chart. 

It was apparent that the most important choice of class group divisions in 

learning English was in pairs. According to the chart, 38% of learners preferred to 

learn in teams. Based on the percentage, the researcher decided to design speaking 

worksheets containing activities that allow the students to work in pairs or groups 

than individually.  

 The next is a supplied presentation comparing the kinds of the learning 

system in English speaking skills shown in the chart. 
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Figure 4.22 Class group divion for students 
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Figure 4.23 Learning system for students 
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 The highest number of students‟ choices in the learning system of English 

class was in cooperative learning. According to the chart, half of the 38% 

preferred to learn cooperatively. The researcher decided to design speaking 

worksheets based on the percentage, most of which contain activities that allow 

the students to work cooperatively. 

5) Students’ role 

The figure below shows how students learnt English. As seen, the students 

prefer to participate in class rather than conduct an analysis of the material. 

 The researcher could deduce from the graph that 50% of students preferred 

to participate as receivers in the classroom. The researcher decided to design 

speaking worksheets based on the percentage, most of which contain activities 

that allow the students to participate actively and communicatively in class. 

6) Teachers’ role 

 The presented presentation reflected the teacher's role in the English 

learning process. Overall, the teacher as a planner had the most significant 

proportion. However, the presentation lacked discussion learning objectives. 
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Figure 4.24 Students' role 



63 

 

 
 

 The statistics showed that students chose the teacher as a planner for the 

teaching and learning process, reaching 46% of students. Based on the percentage, 

the researcher decided to design speaking worksheets containing activities that 

allow the teacher to give material appropriately planned. 

2. The Result of Observation 

This stage involves observing the research topic. This observation's results 

were: 

a. Number of Subject per class 

The subject was two classes for culinary art majors, with an average of 

twenty-two students in each class.  

b. Media in Learning 

The curriculum utilized at SMKN 1 Palopo was the 2013 curriculum. The 

English resources used are general English materials that do not focus on most 

students in culinary arts. Although the content assists students with their English, 

it is still deficient in speaking material. They lack specialized materials for 

learning to speak in a language linked to their major. It means that the researcher 

needs to construct speaking worksheets as learning tools. 
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Figure 4.25 Teacher's role 
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3. The Result of the Interview 

a. Students’ Skill 

The content of the worksheets must consider the students' abilities. The 

teacher's interview revealed that their speaking ability is essential. Some still lack 

fundamental conversation skills, while others lack confidence and language. 

b. Product Layout Design 

 The design of the worksheets is an essential aspect for both students and 

teachers. An attractive layout design will entice students to learn. They praised the 

study and the materials to boost students' everyday speaking practice following 

the teacher interview. They also needed resources that appealed to students' 

interests, such as commonplace terminology, phrases, and games. Meanwhile, for 

the design of the worksheets, Most students choose worksheets with compelling 

media, bright colours, and an interactive graphic. 

4. The developing process 

 During this stage, the researcher created an early prototype. The design is 

according to the observation, interviews, and a needs analysis questionnaire. The 

stage includes: 

a. Input 

 The input process was to develop each chapter's learning objectives. The 

researcher also decides on font style, pictures, and layout design. Thus, the font 

style used by the researcher varied based on the layout design. The researcher also 

adapts the pictures and layout design to each chapter's content. 
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 The design of the final product contains four units. The chapter's content was 

Basic Culinary, Service Procedure, Operational Procedure, and Table Manner. 

The formalized learning objectives can be thought of as follows: 

Table 4.2 Learning objectives 

No Topic Learning objective 

1 Basic culinary o Students can introduce themselves as a chef. 

o Students can know and differentiate the food groceries, spices, 

and kitchen equipment. 

o Students are able to know and differentiate the specializations 

of the chef profession with each duty and responsibility. 

2 Service 

Procedure 

o Students can know the types of compliment expressions with 

the responses. 

o Students can know the types of congratulations expressions 

with the responses. 

o Students can differentiate the compliment and congratulation. 

o Students can make compliment and congratulation sentences. 

3. Table manner o Students can offer the intention of doing something to others. 

o Students can explain how to make dishes. 

o Students can offer the menu to the customer. 

4. Operational 

procedure 

o Students can know the expressions of announcements. 

o Students can give the announcement expressions with the 

responses. 

o Students can make their announcements at the restaurant. 

 

b. Activity 

 The product's activities were created with attractive figures, media, and 

activities to attract students' learning interests. According to the needs analysis 

questionnaire, learners preferred engaging in activities related to their principal so 

that students can get used to it and can help them at their workplace in the future. 
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c. Concept of the Media 

 The researcher arranged media content for each unit into some aspects of 

content, as shown in table 4.2. The chapter includes tasks from Mick Gammidge's 

Speaking Extra, as well as an interview, questionnaire, and curriculum program. 

d. Developing the product 

 As seen below, an earlier draft featured four units with no suitable activity 

arrangement: 

UNIT 1: Basic Culinary 

 Who I am? 

      Job Interview! 

      Chef Duty 

                 The Menu 

                 Let‟s Cook! 

UNIT 2: Service Procedure 

     Awesome! 

                Congratulation! 

     Are you ready to order? 

     Sharing Opinion 

     Work Situation 

UNIT 3: Table Manner 

      Welcome to the SMEA Restaurant! 

      Interruptions! 

      How to make…? 

      Menu, please! 

      How to serve? 

UNIT 4: Operational Procedure 

      What is an announcement? 

      How to announce? 

      Let's make an announcement! 
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      Let's play a game! 

      What's on your mind? 

 According to interview and questionnaire analysis requirements, the 

researcher organized the worksheets in four units with different exercises. The 

revised draft will reproduce below: 

Table 4.3 The final draft of the product 

UNIT ACTIVITY 

Warm-up Main Activity Follow-up 

UNIT 1 : 

Basic Culinary 
Mix-up Question Board Game Self-Introduction 

UNIT 2 : 

Service Procedure 
Mix-up Question Role-Play Presentation 

UNIT 3 : 

Table Manner 
Mix-up Question How to Make… Picture Identify 

UNIT 4 : 

Operational 

Procedure 
Mix-up Question Board Game Presentation 

 

 The revised draft has four sections: basic culinary, congratulations and 

compliments, the intention of doing something, and announcement. The chapters 

show the resources as an effective and well-practiced technique to enhance 

learners' speaking skills. Each unit's explanation will show in the table below. 

 

No Activity Explanation 

1 Warm-up This section is the first activity in the worksheets. It contains 

fun activities for students to Introduce the topic of the lesson 

in a way that makes it personal to the students' experience. 

As for the activities in question, such as asking questions 

related to the learning topic. As we all know that starting 

class by asking questions to students can trigger students' 

thinking power. 

2 Main Activity This section contains sets of the context for the main activity 

Table 4.4 The organization of unit activity 

Designing 
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to provide students with information to work within a form 

that depends on the type of lesson, e.g., role cards, board 

games, role-play, etc. 

3 Follow-up The last section is a follow-up activity that provides optional 

further practice activities that continue or extend the lesson. 

5. The Result of Expert Validation  

 There are three experts validation that has been validating the product: 

Nurhayati Usman, S.Pd.I., M. Hum as the language expert, the English teacher 

Aniati, S.Pd as the material, Devani Mardiana, S.Pd.I, M.Pd as design and layout 

expert. The result of the expert validation will show below: 

Table 4.5 The result of expert validation 

No. Indicator Average 

Score 

Qualification Category 

A. Content 

1. The scope of the content 

in the materials of English 

Speaking Worksheets is 

appropriate with the needs 

of the students at SMKN 1 

Palopo. 

3 Good It can be utilized 

with a little bit of 

revision. 

2. The depth of material in 

the English Speaking 

Worksheets is adequate. 

3 Good It can be utilized 

with a little bit of 

revision. 

3. The authenticity of 

material in the English 

Speaking Worksheets is 

adequate. 

3 Good It can be utilized 

with a little bit of 

revision. 

4. The latest issues in the 

EnglishSpeaking 

Worksheets are 

interesting. 

4 Excellent It can be utilized 

without revision. 

B. Activity 

5. The activities in each task 

involve students more. 

4 Excellent It can be utilized 

without revision. 

6. The activity in each task is 3 Good It can be utilized 
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varied. with a little bit of 

revision. 

7. Activities in each task 

according to the topic. 

3 Good It can be utilized 

with a little bit of 

revision. 

8. The activities in each task 

are interesting for 

students. 

3 Good It can be utilized 

with a little bit of 

revision. 

9. The activities in each task 

can motivate students to 

learn English. 

3 Good It can be utilized 

with a little bit of 

revision. 

10. The activities in each task 

help students understand 

the material. 

3 Good It can be utilized 

with a little bit of 

revision. 

11. The activities involve 

students working 

individually, in pairs, or 

groups. 

3 Good It can be utilized 

with a little bit of 

revision. 

12. The activities in each task 

are arranged from easy to 

difficult levels. 

3 Good It can be utilized 

with a little bit of 

revision. 

13. The activities in each task 

are useful for students' 

real life. 

3 Good It can be utilized 

with a little bit of 

revision. 

C. Input 

14. The instructions in each 

task are easy to 

understand. 

3 Good It can be utilized 

with a little bit of 

revision. 

15. Material input in the form 

of relevant text and 

images. 

3 Good It can be utilized 

with a little bit of 

revision. 

16. Material input in the form 

of text and images 

according to students' 

abilities. 

3 Good It can be utilized 

with a little bit of 

revision. 

17. Material input in the form 

of text and attractive 

images. 

3 Good It can be utilized 

with a little bit of 

revision. 

18. Material input includes 

the correct language 

3 Good It can be utilized 

with a little bit of 
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structure. revision. 

19. Material input can add to 

students' knowledge. 

3 Good It can be utilized 

with a little bit of 

revision. 

20. Material input can 

increase students' 

vocabulary. 

3 Good It can be utilized 

with a little bit of 

revision. 

21. Material input helps 

students in speaking. 

3 Good It can be utilized 

with a little bit 

revision. 

22. Balanced inputs and tasks. 3 Good It can be utilized 

with a little bit of 

revision. 

23. The choice of topics 

according to the 

characteristics of students. 

3 Good It can be utilized 

with a little bit of 

revision. 

D. Language 

24. The language used in the 

English Speaking 

Worksheets is by the 

students' abilities. 

3 Good It can be utilized 

with a little bit of 

revision. 

25. The language presented in 

the English Speaking 

Worksheets is by the level 

of students' cognitive 

development. 

3 Good It can be utilized 

with a little bit of 

revision. 

26. The expressions used in 

the English Speaking 

Worksheets are by the 

correct grammar. 

3 Good It can be utilized 

with a little bit of 

revision. 

27. The language presented in 

the English Speaking 

Worksheets is easy to 

understand. 

3 Good It can be utilized 

with a little bit of 

revision. 

E. Design and Layout 

28. The display of the 

material is clear. 

3 Good It can be utilized 

with a little bit of 

revision. 

29. The display of the 

material is interesting. 

4 Excellent It can be utilized 

without revision. 
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30. The appropriate font size. 3 Good It can be utilized 

with a little bit of 

revision. 

31. The appropriate space 

size. 

3 Good It can be utilized 

with a little bit of 

revision. 

32. The spacing is 

appropriate. 

3 Good It can be utilized 

with a little bit of 

revision. 

33. The use of punctuation is 

appropriate. 

3 Good It can be utilized 

with a little bit of 

revision. 

F. General Evaluation 

34. Systematic presentation is 

coherent. 

3 Good It can be utilized 

with a little bit of 

revision. 

35. The whole material is by 

the students' language 

skills. 

3 Good It can be utilized 

with a little bit of 

revision. 

36. Assessment according to 

the input given. 

3 Good It can be utilized 

with a little bit of 

revision. 

The validation experts' mean score was determined below: 

  
 

 
 
   

  
      

The percentage of validation by experts was calculated below: 

  
 

 
       

    

 
           

 The product that experts have validated got a mean score of 3,08 with 77% 

of the percentages qualified as "good". Moreover, the researcher offers expert 

validation. With minor revisions, the product can utilize. 
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a. Design and Layout 

 The design and layout expert Devani Mardiana, S.Pd.I, M.Pd, said that 

The colour scheme, material layout, and general design appeal to high school 

students. Just make sure the colours are aligned, fix the font size, so it does not 

look too small or big, and put the source of each image captured. 

b. Language 

  Nurhayati Usman, S.Pd.I., M. Hum said the worksheets look attractive, 

and there are various activities in each chapter. There are also instructions on 

using the worksheets and lists of terms and vocabulary related to their major, 

suitable for students themselves. However, there are still a few lacking in these 

worksheets. She suggested that the revision of the worksheets should use language 

that students easily understand. 

c. Material 

  Aniati, S.Pd said that this worksheets is attractive, the material content 

concerns the students' majority, and the curriculum used. Many entertaining 

activities and games can boost students' passion for studying English. But, she 

suggested that it is better if each exercise begins with questions that are about the 

learning topic to trigger students' thinking power. 

6. The Last Draft after Experts’ Appraisal  

 After the product was verified, the researcher found expert adjustments. It 

aimed to improve pre-validation before testing. The experts' adjustments will 

show below: 
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Table 4.6 The Results of Experts‟ Correction 

 

7. Try-out 

 After the product is revised, the next step is the product implemented by 

the researcher for the respondent. The try-out held for more than nine days. It was 

held from February 14
th

 to March 7
th

, 2022, with four meetings. Furthermore, the 

researcher limits the duration of each activity given to the students because the 

school's learning limit time due to the COVID-19 pandemic and the regulation to 

keep safe at a distance. In addition, the researcher explained the English-speaking 

Aspect Unit Suggestions Revision Result 

Material 

The 

whole 

unit 

Insert at least one or two 

questions at the beginning of the 

exercise to trigger students' 

thinking. 

The exercise form of the 

worksheets consists of 3 

parts, warm-up, main 

activity, and follow-up. 

in the beginning, namely 

the warm-up activity, the 

action is in the form of 

giving questions to 

students, such as mix-up 

questions. 

Language 

The 

whole 

unit 

In each exercise on worksheets, 

it is better to use language that is 

easy and appropriate to the level 

of students so that students can 

also quickly understand the 

content of the material from the 

worksheets. 

The language used in the 

worksheets has been 

changed and improved 

into an appropriate 

language and can be 

understood quickly by 

students. 

Design 

and 

Layout 

The 

whole 

unit 

The instructions in each exercise 

should be more clarified. 

Furthermore, the teacher does 

not feel confused when applying 

the worksheet to students. 

The instructions for each 

exercise have been 

improved. Furthermore, 

the teachers can easily 

apply these worksheets to 

students. 

Font types, display adjustments, 

and color compatibility. 

Customized fonts, picture 

display, and page colors. 
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worksheets' materials and components, such as the worksheets' activities, 

including warm-up, main activity, and follow-up. Also, the worksheet contains 

some instructions for the teachers and students on how to use it. On the last pages 

of the worksheets, there is a list of vocabulary and terms of culinary art to 

improve students' vocabulary. The specifics of the test or try-out will explain 

further below: 

Table 4.7 The results of Students‟ Perception 

No Indicators Average 

Scores 

Qualifications Categories 

1 The material presented is 

suitable for the basic 

level. 

4 Excellent It can be Utilized 

without revision. 

2 The material is by the 

needs of the tenth-grade 

culinary art students of 

SMKN 1 Palopo. 

4 Excellent It can be Utilized 

without revision. 

3 The material presented 

can improve the speaking 

ability of the tenth-grade 

culinary art students of 

SMKN 1 Palopo. 

4 Excellent It can be Utilized 

without revision. 

4 The length and source of 

the overall input text are 

by the needs of the tenth-

grade culinary art 

students of SMKN 1 

Palopo. 

3 Good It can be utilized 

with a little bit of 

revision. 

5 The input material is 

interesting and 

understandable. 

3 Good It can be utilized 

with a little bit of 

revision. 

6 Overall material input 

varies. 

4 Excellent It can be Utilized 

without revision. 

7 Activities in each unit 

encourage students to 

actively participate in 

4 Excellent It can be Utilized 

without revision. 
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learning activities in the 

classroom. 

8 Learning activities vary. 4 Excellent It can be Utilized 

without revision. 

9 The exercises in each unit 

are arranged from easiest 

to hardest. 

4 Excellent It can be Utilized 

without revision. 

10 The exercises in each unit 

consist of individual, pair, 

and group exercises. 

4 Excellent It can be Utilized 

without revision. 

11 The topic of the input 

material has been the 

students' needs regarding 

culinary art. 

4 Excellent It can be Utilized 

without revision. 

12 Instructions of using the 

worksheets in all units are 

understandable. 

4 Excellent It can be Utilized 

without revision. 

The following is the mean score of the students' perception results: 

  
 

 
 
  

  
      

The percentages of the students' perception results are as below: 

  
 

 
      

  
    

 
             

  The students' perception resulted in a mean score of 3,83 with 95, 75% of 

percentages qualifying as "Excellent." It indicates that the English-speaking 

worksheets are ready to use without further revision. The researcher also asked 

students if the English-speaking worksheets met their needs. As a result, students 

indicated that the English-speaking worksheets were appropriate.  
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 In addition, the researcher distributed the questionnaire to the English 

teacher of the tenth-grade culinary art students of SMKN 1 Palopo. The following 

is the teacher's perception of designing English-speaking worksheets. 

   Table 4.8 The result of teachers‟ Perception 

No Indicators 
Average 

Scores 
Qualifications Categories 

1 

The material presented is 

suitable for the basic 

level. 

4 Excellent 
It can be Utilized 

without revision. 

2 

The material is by the 

needs of the tenth-grade 

culinary art students of 

SMKN 1 Palopo. 

4 Excellent 
It can be Utilized 

without revision. 

3 

The material presented 

can improve the speaking 

ability of the tenth-grade 

culinary art students of 

SMKN 1 Palopo. 

4 Excellent 
It can be Utilized 

without revision. 

4 

The length and source of 

the overall input text are 

by the needs of the tenth-

grade culinary art 

students of SMKN 1 

Palopo. 

3 Good 

It can be utilized 

with a little bit of 

revision. 

5 

The input material is 

interesting and 

understandable. 

3 Good 

It can be utilized 

with a little bit of 

revision. 

6 
Overall material input 

varies. 
3 Good 

It can be utilized 

with a little bit of 

revision. 

7 

Activities in each unit 

encourage students to 

actively participate in 

learning activities in the 

classroom. 

4 Excellent 
It can be Utilized 

without revision. 

8 Learning activities vary. 4 Excellent 
It can be Utilized 

without revision. 
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9 

The exercises in each unit 

are arranged from easiest 

to hardest. 

3 Good 

It can be utilized 

with a little bit of 

revision. 

10 

The exercises in each unit 

consist of individual, pair, 

and group exercises. 

4 Excellent 
It can be Utilized 

without revision. 

11 

The topic of the input 

material has been the 

students' needs regarding 

culinary art. 

3 Good 

It can be utilized 

with a little bit of 

revision. 

12 

Instructions of using the 

worksheets in all units are 

understandable. 

4 Excellent 
It can be Utilized 

without revision. 

13 

The appearance of the 

worksheets on each page 

is attractive. 

4 Excellent 
It can be Utilized 

without revision. 

14 

The display of material 

on the worksheet 

effectively provides an 

overview of the topic of 

discussion. 

4 Excellent 
It can be Utilized 

without revision. 

15 

The size of the 

worksheets is appropriate 

and by the rules for the 

size of the paper for 

teaching materials. 

3 Good 

It can be utilized 

with a little bit of 

revision. 

16 

The display of the font 

type and size on the 

worksheet is appropriate. 

4 Excellent 
It can be Utilized 

without revision. 

17 

The color design and 

layout on the worksheets 

are attractive. 

4 Excellent 
It can be Utilized 

without revision. 

18 
The cover designs on the 

worksheets are attractive. 
4 Excellent 

It can be Utilized 

without revision. 

The following is the mean score of the teachers' perception results: 

  
 

 
 
  

  
      

The following are the percentages of the teachers' perception results: 
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 The teachers' perception resulted in a mean score of 3,66 with 91,5% of 

percentages qualifying as "Excellent." It indicates that the English-speaking 

worksheets are ready to use without further revision. 

8. Draft Change 

 

 

 

 

 

 

 

 

 

 

 

 

The images above show before and after changes, including the layout, colors, 

font size, font style, and text location. 

 

BEFORE 

AFTER 
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B. Discussion 

 The significance of language proficiency in the workplace makes the 

students at the culinary art study program of SMKN 1 Palopo would like to 

improve their English communication skills. Many learners struggled with their 

studies due to a lack of vocabulary, pronunciation, self-confidence, and fear of 

making mistakes. Thus, this study attempted to produce appropriate English-

speaking Worksheets for The Tenth Grade Students at the Culinary Art Study 

Program of SMKN 1 Palopo. Furthermore, this study also sought to discover 

students' perceptions of the product. Is this product practical and helpful in 

increasing learners' speaking skills?. With speaking worksheets, learners can learn 

to talk more enthusiastically and actively through engaging and fun activities. 

 Sivasallam Thiagarajan, Dorothy S. Semmet, and Melvyn I. Semmel created 

the speaking worksheets using a 4D design model. There are four stages in this 

model. They are defined, designed, developed, and dissemination.
24

 Hadiarah also 

used this model in her research “Developing English Vocabulary Worksheets for 

the Seventh Grade Students at SMP Negeri 1 Bajo”.
25

 Furthermore, the researcher 

used the Task-Based Language Teaching (TBLT) technique to develop the 

speaking worksheets. Moreover, the researcher employed Hutchinson and Waters' 

theory to conduct a requirement analysis before constructing the speaking 

worksheets.
26

 A needs analysis questionnaire contained both target and learning 

needs. The researcher observed and interviewed students to learn about their 

                                                             
24

Lawhon.  
25

Hadiarah, “Developing English Vocabulary Worksheets for the Seventh Grade Students 

at SMP Negeri 1 Bajo”. 2021. IAIN Palopo Repository. 
26

 Hutchinson and Waters. 
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needs, interests, and difficulties. Thus, the researcher used the need analysis 

results to construct the first draft of speaking worksheets for culinary students in 

the tenth grade of SMKN 1 Palopo. After completing the initial draft, experts 

validated it to improve the speaking worksheets' applicability and quality. After 

the experts had approved the product, it also tried it out. Then the speaking 

worksheets were rated based on student and teacher feedback.  

 Also, the final English-speaking worksheets designed by this study contain 

some parallels and contrasts with the previous study. The first is from Inriwati 

Saragih; the investigation was "Developing Students' Speaking Worksheets Based 

on Scientific Approach for Grade X Senior High School Teladan Medan."
27

 The 

research results categorize into excellent worksheets. It proved that the average 

score for all factors was 4.68. The study is a part of Research and Development 

(R&D) during seven stages; gathering data, evaluating data, designing the course 

grid, first draft, expert feedback, changing the worksheet, and final draft. While 

this study used a 4-D designing model by Thiagarajan using the English for 

Specific Purpose approach by Tom Hutchinson and Alan Waters in designing the 

learning material. The steps of the 4-D designing model are defined, designed, 

developed, and disseminate. Then, this research showed that the mean score from 

students' perceptions was 3,75 with 93,75% of percentages, and from teachers' 

perceptions was 3,72 with 93% of rates qualifying as "Excellent." It denotes that 

the English-speaking worksheets are ready to use without revision. 

                                                             
27

 Inriwati Saragih. 
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Besides, their research mirrored this research's goal of creating worksheets 

for students to improve their English speaking skills and identifying materials that 

meet their needs. However, the difference between the researcher and the research 

is in the subject of the study, which the researcher more focused on culinary art 

learners in the tenth grade of SMKN 1 Palopo. In contrast, Inriwati's research 

focused on the regular Senior High School of Teladan Medan.  

The second is from Ade Fajrina Nasution's "Developing English Speaking 

Worksheet of Descriptive Text for Grade X Culinary Program Students at SMK 

Negeri 10 Medan".
28

 Her study had a similar goal as this study. It is to create an 

English-speaking worksheet to develop respondents' speaking skills. The product 

development was a result of the need analysis, which revealed that the culinary art 

students at SMK Negeri 10 Medan have a lack of English vocabulary, lack of 

practice, and fear of making mistakes.  

The similarities between Ade's research and this study were finding the 

product, which classifies as "very good or excellent." Meanwhile, the difference 

was the method, model of designing the product, subject of the study, and 

materials. Her speaking worksheets focused on developing speaking worksheets 

material of the descriptive text. In contrast, this speaking worksheet focused on 

developing speaking worksheets material on five topics, including self-

introduction, compliment, announcement, congratulation, and intention. 

The last research is from Suci Ayu Lestari, "Developing English Speaking 

Worksheets of Descriptive Text Based on Scientific Approach for Students of 

                                                             
28

 Ade Fajrina Nasution. 
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Marketing Program at SMK Negeri 1 Medan".
29

 She provided English-speaking 

worksheets to use in English subjects. The validation score from the validator was 

95,3%, and it categorizes as "very good or relevant." Furthermore, the parallelism 

between her research and this research was used the Research and Development 

(R&D) design and classified as "relevant" and "excellent" from the experts. 

Meanwhile, the distinction was in the worksheets' materials and design model. 

The researcher used Borg and Gall's design model to design her speaking 

worksheets. At the same time, this research used a 4-D design model. Besides 

that, the materials of Suci's worksheets focused on the Descriptive Text according 

to the Scientific Approach for Students of Marketing Program. While this research 

created a speaking worksheet with various materials based on the curriculum 

implemented by the government, in addition, Suci's research focused on 

marketing students, while this research focused on culinary art students. 

Furthermore, why the final product of English-speaking worksheets was 

suitable for the culinary art learners in the tenth grade of SMKN 1 Palopo?. It 

causes the difficulties encountered by the students in learning English. They 

require an exciting learning material and activity that is appropriate and can 

develop their speaking skill. Then, after trying the worksheets, students' 

perception of the speaking worksheets was "Excellent." While the teacher's 

interview confirms the necessity for designing speaking worksheets in terms of 

form and arrangement, the materials and engaging activities are appropriate 

concerning the students' interests.  

                                                             
29

 Suci Ayu Lestari. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

The first step in creating English-speaking Worksheets is to assess 

students' needs. The researcher gathers data as the initial stage in developing 

English-speaking worksheets, validates the worksheets with experts, and then tries 

them out. 

1. Based on the need analysis regarding developing English-speaking 

worksheets for culinary art students in the tenth grade of SMKN 1 Palopo. 

The researcher found out that the appropriate worksheets for culinary art 

students are worksheets that contain various attractive exercises that are 

related to their major. The students need analysis the design of the material 

level with the primary level. It will also help students get to know more about 

the conditions and situations they will face at the workplace in the future. 

2. In designing the English-speaking worksheets for culinary art students in the 

tenth grade of SMKN 1 Palopo, the researcher used a 4D design model 

through four steps. The first defined step is when the researcher analyzes the 

students' needs in learning English. The second is the design step, which 

consists of four phases: media selection, format selection, and first design. 

The third step was development. The development step is the step to produce 

a worksheets product. This step consists of two phases: expert appraisal 

accompanied by revisions and developmental testing or try-out for the 

students. The final step is dissemination. Completion of the dissemination 
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step is to produce the final draft of worksheets. Therefore it is accepted by 

users from individuals, groups, or systems. It will assist students in learning 

English with exciting material, which is the curriculum applied at SMKN 1 

Palopo. These results show that 95% of students rated the English Speaking 

Worksheets as "Excellent", and 91% of teachers rated them as such. 

3. The final product design of English-speaking worksheets uses the 4D design 

model, consisting of four warm-up, main activity, and follow-up activities. 

The adoption material presented in each unit to the curriculum applied at 

SMKN 1 Palopo. The materials consisted of self-introduction, compliments, 

congratulation, intention, and announcements. It will help students 

understand the material easily because the material level is arranged based on 

the easiest to the hardest. Furthermore, it is appropriate based on the expert 

judgment results. 

B. Implication 

As stated previously, the research has implications for improving students' 

speaking skills. English speaking worksheets for learners in the tenth grade of 

SMKN 1 Palopo expects to develop students' speaking abilities. Teachers and 

students in English-speaking subjects can use the findings of this study. It also 

supports students' media in the learning process, especially in the English-

speaking subject. 
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C. Suggestion 

 Hopefully, the findings of this study will benefit a variety of parties, 

including English teachers and researchers. The researcher made the following 

suggestions. 

1. For the Teachers 

The researcher suggests that the teacher utilize these worksheets as a 

supplement in teaching English speaking subjects. 

2. For the Students 

This English-speaking worksheet intends to increase students' interest, 

curiosity, and participation in learning. 

3. For the Further Researcher 

 This research proposed that the future researcher improve the 

characteristics and expand the speaking materials. Moreover, the next researcher 

should provide concepts, tactics, and strategies for learning to talk. 
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BLUEPRINT OF NEED ANALYSIS QUESTIONNAIRES 

Dimension Theories Questions 

 Needs 

According to Widdowson (1981), needs 

refer to the present or future requirements 

of learners, and what they expect to learn 

when they finish the language course. 

1. Mengapa Anda belajar 

bahasa Inggris tata boga saat 

ini? 

a. Saya belajar bahasa 

Inggris agar dapat lulus 

dalam mata pelajaran 

bahasa Inggris 

b. Saya belajar bahasa 

Inggris untuk 

memudahkan saya dalam 

mengerjakan TOEFL 

c. Saya belajar bahasa 

Inggris untuk dapat 

berkomunikasi dan 

mengakses informasi 

bahasa inggris yang 

berkaitan dengan 

jurusansaya. 

d. Saya belajar bahasa 

inggris untuk menunjang 

pekerjaan saya dibidang 

tata boga 

e. Lain-lain (sebutkan bila 

ada) 

Gabriella Soto Porras (2022), stated that 

the importance of English in the world 

of work was no longer something 

desirable but a requirement. English has 

2. Dimana anda akan 

menggunakan bahasa Inggris 

tata boga? 

a. Di tempat kerja 



 

 

 
 

been gaining momentum as the 

predominant language of business and 

has become a fundamental condition for 

success in the workplace. However, 

according to Gabriella Soto Porras. 

Beyond growth, other important reasons 

make English a necessary skill for every 

professional. 

b. Di tempat kuliah  

c. Di negara sendiri  

d. Di luar negeri  

e. Lain-lain (sebutkan bila 

ada) 

According to A. Clement and T. 

Murugavel,  there are four skills that has 

been considered the most important skill 

in the workplace, and the majority 

accepted that they needed to improve 

their skills and online training has been 

preferred by most of the participants as 

the favorite model. 

3. Urutan keterampilan 

berbahasa yang Anda 

butuhkan saat ini adalah....   

a. Speaking, Reading, Writing, 

Listening. 

b. Reading, Writing, 

Listening, Speaking. 

c. Writing, Listening, 

Speaking, Reading 

d. Listening, Speaking, 

Reading, Writing 

e. Lain-lain (sebutkan) 

ESP is seen as an approach rather than a 

product, which is meant that ESP does 

not involve a particular kind of language, 

teaching material, or methodology. So, 

ESP relates to the learners, the language 

required, and the learning context, and 

thus establishes the primacy of need. 

Need is defined by the reasons for which 

the student is learning English. Dudley-

4. Jenis vocabulary (kosa kata) 

apa yang Anda butuhkan di 

dalam jurusan anda? 

a. Vocabulary (kosa 

kata)umum 

b. Vocabulary (kosa kata) 

khusus untuk culinary art 

(tata boga) 



 

 

 
 

Evans and St John (1998) distinguish two 

types of ESP vocabulary, general 

vocabulary with higher frequency or with 

specific meaning in a particular field. 

1. General vocabulary that has a 

higher frequency in a specific field 

Example: 

Academic: factor, method, function, 

occur, cycle. 

Tourism: accept, advise, agree. 

2. General English words that have a 

specific meaning in certain 

disciplines. 

Example: bug in computer science, 

force, acceleration, and energy in 

physics; stress and strain in 

mechanics and engineering, etc. 

c. Vocabulary (kosa kata) 

umum dankhusus 

d. Lain-lain (sebutkan 

bilaada) 

Lacks Chris knights (2016), stated that English 

speakers are split into four levels: 

1. Beginner 

it means you haven’t had any contact 

with the language or have but, 

passively. 

2. Basic 

This means you can understand basic 

phrases and can interact simply. 

3. Intermediate 

Can interact and be spontaneous but 

has problems with grammar and 

vocabulary. 

4. Advanced 

5. Bagaimana tingkat penguasaan 

bahasa Inggris Anda saat ini? 

a. Beginner (Belum 

memiliki kontak dengan 

bahasa atau memiliki 

tetapi, secara pasif) 

b. Basic (Dapat memahami 

frasa dasar dan dapat 

berinteraksi dengan cara 

yang sederhana) 

c. Intermediate (Dapat 

berinteraksi dan spontan 



 

 

 
 

Can understand almost everything 

including idiomatic expressions and 

can compose complex texts and can 

use the language for professional or 

social usage. 

tetapi memiliki masalah 

dengan tata bahasa dan 

kosa kata) 

d. Advanced (Dapat 

memahami hampir 

semua hal termasuk 

ekspresi idiomatik dan 

dapat menyusun teks 

yang kompleks dan dapat 

menggunakan bahasa 

untuk penggunaan 

profesional atau sosial) 

e. Lain-lain (sebutkan 

bilaada) 

Jacob Gibbons (2018) states that In 

general, we can describe levels of 

fluency in a foreign language with these 

rough word counts: 

1. Functional beginner: 250-500 

words 

After just a week or so of learning, 

you’ll already have most of the tools 

to start having basic, everyday 

conversations. In most of the world’s 

languages, 500 words will be more 

than enough to get you through any 

tourist situations and everyday 

introductions. 

2. Basic: 500-1000 words 

After just a week or so of learning, 

6. Berapa jumlah vocabulary 

yang Anda kuasai sat ini? 

a. Kurang dari 500kata 

b. 500-1000kata 

c. 1.000-3000 kata 

d. Lebih dari 3000 kata 

e. Lain-lain (sebutkan bila 

ada) 

 



 

 

 
 

you’ll already have most of the tools 

to start having basic, everyday 

conversations. In most of the world’s 

languages, 500 words will be more 

than enough to get you through any 

tourist situations and everyday 

introductions. 

3. Conversational: 1.000-3.000 words 

With around 1,000 words in most 

languages, you’ll be able to ask 

people how they’re doing, tell them 

about your day, and navigate 

everyday life situations like shopping 

and public transit. 

4. Advanced: 3.000-5.000 words 

As you grow past the 3,000-word 

mark or so in most languages, you're 

moving beyond the words that make 

up the everyday conversation and into 

a specialized vocabulary for talking 

about your professional field, news 

and current events, opinions, and 

more complex, abstract verbal feats. 

Three elements have an essential  

role in learning the  English language,  

especially in  

supporting four  English skills,  namely;  

pronunciation,  

vocabulary, and grammar. Those three 

elements are  

called micro-skills of  English skills.  

7. Kesulitan apa yang anda 

jumpai dalam pembelajaran 

bahasa Inggris? 

a. Kurangnya jumlah 

vocabulary (kosa kata) 

yang dimiliki 

b. Kurangnya pemahaman 



 

 

 
 

Students have difficulties in learning 

these skills.  

1. Pronunciation   

students find some factors that cause 

bad impacts on their pronunciation 

skills.  According  to  Soleh  and 

Muhaji (2020),  the factors  that cause  

poor pronunciation  skills  are;  

a) Strong influence  from mother  

tongue;   

b) Difficulty to sound consonants 

and  vowels properly; 

c) Difficulty to identify homographs 

and homophones and  

d) Difficulty pronouncing the vocab 

well.   

Besides students,  negative factors 

also come from teachers.  

Negative  factors  which  come  from  

a  teacher  are:   

a) Teachers  ignore  to  correct  

students' pronunciation;   

b)  Teachers are too lazy to correct 

students’ pronunciation whether  

the  students’  pronunciation is  

right or  wrong;  

c) Teachers are not aware that 

pronunciation is essential in 

English communication. 

mengenai cara penyebutan 

kata (pronunciation) 

c. Kurangnya pemahaman 

mengenai tata kebahasaan 

(grammar) 

d. Kurangnya pemahaman 

mengenai empat skill 

bahasa inggris (Speaking, 

Reading, Writing, 

Listening) 

e. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

2. Vocabulary 

Learning the English language also 

includes vocabulary as one of its 

difficulties. Students are lack 

vocabulary in writing an essay.  

Therefore, the teachers find many 

unstructured sentences because the 

students prefer constructing their idea 

through “Google Translate”.  

3. Grammar 

Similar to pronunciation and 

vocabulary,  teachers also still find 

many grammatical errors in students' 

works. Sometimes students do not 

know about the function of tenses. 

They do not know how to use them in 

the right condition, such as how to 

use simple tense and simple 

continuous tense in proper ways. 

4. Macro-skills 

Other than micro-skills, the  English 

language also has macro skills. They 

are four main skills in learning the 

English language, namely reading, 

listening, writing, and speaking skills.  

Corresponding to micro-skills, 

students find difficulties in learning 

them.  Yet,  the difficulties of macro 

skills are still related to micro-skills. 

Firas Yumniamatillah (2016) stated the 

difficulties in speaking English. 

8. Kesulitan apa yang anda 

jumpai dalam berbicara 



 

 

 
 

1. Lack of vocabulary Knowledge 

Knowledge is an important aspect of 

study so the students should enrich 

their knowledge. The knowledge that 

should be increased by students is in 

terms of vocabulary, grammar, and 

pronunciation. Some of the 

difficulties that happened because of 

a lack of knowledge were stated by 

participant one. 

2. Lack of practice 

e. Practice regularly could improve 

students‟ skills. The practice was 

needed by students to increase their 

skills in learning activities such as 

speaking activities. Many difficulties 

were found due to a lack of students 

of practice. The first was a lack of 

vocabulary because the students 

lacked practice. 

3. Environment 

The environment was a factor that 

affects individuals. Students also 

learned from the environment 

because it also helped them to 

develop their skills. 

4. Accent and Mother Tongue 

An accent is a way in which people in 

a particular area, country, or social 

group pronounce words. Mother 

tongue is the first language that you 

dengan menggunakan bahasa 

Inggris? 

a. Kurangnya jumlah 

vocabulary (kosa kata) 

yang dimiliki 

b. Kurangnya praktek dalam 

penerapan bahasa inggris 

c. Pengaruh lingkungan 

d. Faktor accent dan bahasa 

ibu 

e. Lain-lain (sebutkan bila 

ada) 

 



 

 

 
 

learn when you are an infant, rather 

than a language learned at school or 

as an adult. Sometimes an accent 

happens because of the mother 

tongue, which sometimes makes it 

difficult in speaking English. An 

accent is attached to each individual 

and it is usually difficult to change an 

accent on an individual. 

Wants AccordingtoHutchinsonandWaters(1987)

definitionofwantsisthe 

perceivedsubjectiveneedsoflearners.Wants

alsomeanthatthestudentsneedtoknowwhatthe

ywanttobelearned.Fromthat 

situation,studentswilldosomeeffortstoachie

vetheirwill. 

9. Topik-topik apa yang anda 

inginkan untuk 

dikembangkan dalam materi 

pembelajaran bahasa inggris 

tataboga? 

a. Pengetahuan 

bahanmakanan 

b. Boga dasar 

c. Tata hidang 

d. Pengolahan dan 

penyajianmakanan 

e. Lain-lain (sebutkan bila 

ada) 

 

 

According to Harmer (2001), speakers 

have to be competent in speaking skills, 

those are language features in which 

contain 4 points. They are:  

1. Connected speech is the sounds 

modifying in producing utterances 

when people speak. Which includes 

modifying (assimilation), omitting 

10. Kompetensi Speaking 

(berbicara) yang ingin Anda 

kuasai setelah belajar bahasa 

Inggrisadalah.... 

a. Mampu memberikan 

ungkapan personal 

maupun profesional dalam 

bidang culinary art 



 

 

 
 

(elision), adding (linking), or 

weakening (through contraction and 

stress patterning).  

2. Expressive devices are the stress and 

pitch variation in producing utterances 

to convey the true meaning of the 

messages meant by the speaker. It 

includes the variation of the volume 

and speed of the speech. By using 

these devices people will be able to 

show what and how they are feeling to 

whom they are talking.  

3. Grammar and lexis. People live in 

different ways, places, and 

environments causing different 

mindsets too. Therefore, teachers need 

to supply their students with various 

phrases for different functions in their 

peaking classroom activities. For 

instance, how to express agreement 

and disagreement, up prise expression, 

etc., so when the student has an 

occasion that demands them to use that 

expression in a different stage of 

interaction, they know what 

expression they have to use 

appropriately.  

4. Negotiation language. This is the 

speech clarification. It is the use of the 

language of how to clarify and to show 

(tataboga) 

b. Mampu menempatkan 

intonasi, jeda dan 

penekanan saat berbicara 

yang tepat sesuai 

dengankonteks 

c. Mampu mengucapkan 

ungkapan-ungkapan yang 

tepat sesuai konteks.  

d. Mampu merespon lawan 

bicara dengan 

menggunakan bahasa 

inggris yang tepat dan 

sesuai dengan konteks. 

e. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

what a speaker means. Sometimes, 

people do not hear or understand what 

other people are saying. Therefore, it 

is necessary to have an appropriate 

language of how to clarify to avoid 

mistakes between the speaker and the 

listener. 

According toBen  Safi and  Beddiaf 

(2018), in today's high-powered 

workplace and response to  

employees'  communicative needs in 

specific fields,  industries 

, and professional settings,  ESP  has 

experienced extraordinary growth as an 

applied linguistics discipline.   

Consequently, effective communication 

and adequate    English language 

competency are highly recommended.  

The position  of  English  in  the  

contexts  of  business  is  well  

entrenched. 

11. Posisi apa yang Anda minati 

dalam bidang culinary art ? 

a. Saucier   /   Sauce   

Chef: spesialisasi dalam 

mengolah makanan yang 

menggunakan teknik 

tumis-tumisan atau saus 

pelengkap. 

b. Poissonier / Fish Chef: 

bertugas untuk 

mengolah makanan-

makanan laut. 

c. Rotisseur / Roast Chef: 

spesialisasi dalam 

pengolahan makanan 

yang menggunakan oven 

atau makanan yang 

harus di roasting 

(panggang). 

d. Entremetier / Vegetable 

Chef: spesialisasi dalam 

pengolahan sup, salad, 



 

 

 
 

nasi dan pasta yang 

memiliki unsur sayur-

sayuran. 

e. Lain-lain (sebutkan bila 

ada) 

12. Dimanakah tempat kerja 

yang Anda inginkan? 

a. Hotel 

b. Restoran 

c. Kapal 

d. Pesawat 

e. Lain-lain (sebutkan bila 

ada) 

There are some aspects to learning 

vocabulary. According to Lado as cited 

in Mardianawati (2012), there are some 

vocabulary aspects as follows: 

1. Pronunciation 

Pronunciation is how a particular 

person pronounces the words of the 

language (Hornby, 2006). Most words 

have only one pronunciation, but 

sometimes a word has two or more 

pronunciations. It can be seen from 

some words are “ present”, which 

pronunciation  /‟preznt/  and  

/prI‟zent/  and  the  word  “read”,  

which pronunciation /ri:d/ and /red/. 

13. Aspek Vocabulary (kosa 

kata) yang ingin Anda 

kuasai adalah.... 

a. Arti kosakata atau istilah 

dalam culinary art (tata 

boga) 

b. Penggunaan kosakata 

yang sesuai dengan 

kosteksnya 

c. Jenis-jenis kata (kata 

benda, kata sifat, kata 

kerja dan sebagainya) 

culinary art (tata boga) 

d. Pengucapan kosakata 



 

 

 
 

English pronunciation is difficult to 

learn because it is not related to the 

spelling of words. The students want 

to be able to speak English well with 

understandable pronunciation so that 

they can communicate without 

annoyance and it makes the receiver 

easier to communicate. 

2. Meaning 

When the teacher delivers the 

students about the meaning, the 

teacher should explain that a word 

may have more than one meaning 

when it is used in a different context. 

To discover the meaning, the teacher 

can use ways such as guided 

discovery and using dictionaries. 

3. Word classes 

Word classes are categories of the 

word. According to Hatch and Brown 

(1995), word classification is based on 

their functional categories which are 

called part of speech. There are parts 

of speech that should be practiced 

fluently to the students such as nouns, 

verbs, adjectives, adverbs, pronouns, 

prepositions, conjunctions, and 

interjections. 

4. Word use 

Word use is how a word, phrase, or 

concept is used in a language. Word 

yang tepat 

e. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

use may also involve grammar and 

thus be the subject of profound 

analysis (Mardianawati, 2012). 
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Input 

According to Harris (1974), there are five 

components of speaking skill concerned 

with comprehension, grammar, 

vocabulary, pronunciation, and fluency. 

1. Comprehension 

For oral communication, certainly 

requires a subject to respond, to 

speech as well as to initiate it. 

2. Grammar 

It is needed for students to arrange a 

correct sentence in conversation. It is 

in line with the explanation suggested 

by Heaton (1978: 5) that students' 

ability to manipulate the structure and 

to distinguish appropriate 

grammatical form inappropriateness. 

The utility of grammar is also to learn 

the correct way to gain expertise in a 

language in oral and written form. 

3. Vocabulary 

Vocabulary means the appropriate 

diction which is used in 

communication. Without having a 

sufficient vocabulary, one cannot 

communicative effectively or express 

their ideas in both oral and written 

form. Having limited vocabulary is 

also a barrier that precludes learners 

14. Kompetensi Speaking  apa 

yang Anda butuhkan untuk 

meningkatkan Speaking skill 

(berbicara) Anda dalam 

bahasa Inggris? 

a. Pronunciation atau tata 

cara pengucapan/pelafalan 

kata dalam bahasaInggris 

b. Vocabulary atau kosakata 

dalam bahasaInggris 

c. Comprehension atau 

pemahaman 

dalammenerjemahkan 

bahasa inggris 

d. Fluency atau kelancaran 

dalam berbicara bahasa 

inggris 

e. Lain-lain (sebutkan bila 

ada) 

 



 

 

 
 

from learning a language. Without 

grammar very little can be conveyed, 

without vocabulary nothing can be 

conveyed. So, based on this 

explanation, researcher 6 concluded 

that without mastering vocabulary 

sufficiently is English learners will 

not be able to speak English or write 

English properly. 

4. Pronunciation 

Pronunciation is the way for 

students‟ to produce clearer language 

when they speak. It deals with the 

phonological process that refers to the 

component of grammar made up of 

the elements and principles that 

determine how sounds vary and 

pattern in a language. There are two 

features of pronunciation; phonemes 

and suprasegmental features. From 

the statement above, the researcher 

concluded that pronunciation is the 

knowledge of studying how the 

words in a particular language are 

produced clearly when people speak. 

In speaking, pronunciation plays a 

vital role to make the process of 

communication easy to understand. 

5. Fluency 

Fluency is the ability to read, speak, 

or write easily, smoothly, and 



 

 

 
 

expressively. In other words, the 

speaker can read, understand and 

respond in a language clearly and 

concisely while relating meaning and 

context. Fluency can be defined as the 

ability to speak fluently and 

accurately. Fluency in speaking is the 

aim of many language learners. Signs 

of fluency include a reasonably fast 

speed of speaking and only a small 

number of pauses and "us" or "ers". 

These signs indicate that the speaker 

does not have spent a lot of time 

searching for the language items 

needed to express the message. From 

the ideas above, the researcher 

concluded that another important 

component is fluency. Fluency means 

the capability of someone speaking 

fluently and accurately with little 

using pauses like „us‟ and „ers‟, and 

so on. 

According to Brown (2021), there are 

four distinct categories of classroom 

speaking performances as the framework 

of analysis. The following explanation 

elaborates on each kind of them. 

1. Intensive 

This category leads the students to 

produce the language by themselves. 

The language production is in the 

15. Bentuk pembelajaran bahasa 

Inggris seperti apayang anda 

inginkan? 

a. Intensive: speaking 

activity yang 

mengarahkan siswa 

untuk memproduksi 

bahasa itu sendiri. 



 

 

 
 

form of responding to the teacher's 

questions or interacting with others at 

a minimal length of utterance. This 

technique focuses on a small range of 

grammatical, phrasal, lexical, or 

phonological competencies. Here, the 

teacher controls the answers so the 

answers are fixed. This technique is 

realized in (1) Directed Response, (2) 

Read-Aloud, (3) Sentence/Dialogue 

Completion, (4) Oral Questionnaire, 

(5) Picture-Cued, and (6) Translation 

(of limited stretches of discourse) 

(Brown, 2004). 

2. Responsive 

This technique requires students to 

respond to the teacher's or other 

student's questions. The response is 

usually short, meaningful, and 

authentic-not in the form of dialogue. 

This time, students' comprehension is 

taken into account and the stimulus is 

delivered orally by the teacher to 

maintain the authenticity of students' 

answers. The activities are: (1) 

Question and Answer, (2) Giving 

Instruction and Directions, and (3) 

Paraphrasing, (Brown, 2004) 

3. Interactive 

a. Interactive: Transactional 

(dialogue)  

Produksi bahasa berupa 

menanggapi pertanyaan 

guru atau berinteraksi 

dengan orang lain. 

b. Responsive: speaking 

activity yang menuntut 

siswa untuk menanggapi 

pertanyaan guru atau 

siswa lain. 

Tanggapannya biasanya 

singkat, bermakna, dan 

otentik—bukan dalam 

bentuk dialog. 

c. Interactive: speaking 

activity yang dilakukan 

dengan interaksi antara 

speaker dan listener baik 

secara langsung maupun 

tidak 

d. Extensive: speaking 

activity yang produksi 

bahasanya sering 

direncanakan dan peran 

peserta adalah sebagai 

pendengar. Mereka 

mungkin menanggapi 

pidato tetapi terbatas 

pada tanggapan 

nonverbal. 

e. Lain-lain (sebutkan bila 



 

 

 
 

This is a longer and more 

complex form of responsive 

technique. The purpose of this 

technique is to accustom students 

to be able to convey or exchange 

facts, information, or opinion with 

others. The following activities 

are examples of this technique: 

(1) Interview, (2) Discussion, and 

(3) Games, (Brown, 2004).  

b. Interactive: Interpersonal 

(dialogue)  

The purpose of this technique is 

for maintaining social 

relationships. Casual register, 

ellipsis, sarcasm, slang, humor, 

and other sociolinguistics 

dimensions are features that must 

be known by students in this 

technique. The examples of the 

specific activities are (1) 

Conversation and (2) Role Play 

(Brown, 2004). 

4. Extensive 

In this technique, the language 

production is frequently planned and 

the participants' role is as a listener. 

they might respond to the speech but 

it is limited to nonverbal responses. 

The activities can be realized in form 

of (1) Oral Presentation, (2) Picture 

ada) 



 

 

 
 

Cued Storytelling, (3) Retelling A 

Story, (4) News Event, and  (5) 

Translation (of extended prose),  

(Brown, 2004). 

Oxford (1990) proposes some learning 

strategies that are useful for speaking as 

explained below: 

1. Direct Strategy 

a. Memory strategies 

b.Cognitive Strategies 

c. Compensation 

2. Indirect Strategy 

a. Metacognitive Strategies 

b. Affective strategies 

c. Social strategies 

16. Dalam pembelajaran bahasa 

Inggris, strategi yang anda 

sukai untuk meningkatkan 

kemampuan speaking 

(berbicara) anda adalah …. 

a. Cognitive strategy: 

melakukan praktek yang 

dilakukan secara 

berulang-ulang. 

b. Metacognitive 

strategy:Mengucapkan 

kata baru dengan suara 

lantang saat belajar. 

c. Compensation 

:mengatasi keterbatasan 

dalam berbicara dan 

menulis. 

d. Social strategies: 

interaksi antara peserta 

didik dan mitra mereka 

dari siapa mereka 

belajar, seperti bertanya 

kepada teman sekelas 

dan guru. 

e. Lainya (tuliskan bila 

Procedure 

and 

Activity 



 

 

 
 

ada) 

Richards, J. and Rodgers, T (1986), 

stated the  Approaches and Methods in 

Language Teaching as follows: 

1. Direct method 

In this method, the teaching is done 

entirely in the target language. The 

learner is not allowed to use his or her 

mother tongue. Grammar rules are 

avoided and there is an emphasis on 

good pronunciation. 

2. Silent way method 

This is so-called because the teacher 

aims to say as little as possible so that 

the learner can be in control of what 

he wants to say. No use is made of 

the mother tongue. 

3. Communicative language teaching 

method (CLT) 

The focus of this method is to enable 

the learner to communicate 

effectively and appropriately in the 

various situations she would be likely 

to find herself in. The content of CLT 

courses are functions such as inviting, 

suggesting, complaining, or notions 

such as the expression of time, 

quantity, location. 

4. Task-based method 

The focus of the teaching is on the 

completion of a task which in itself is 

17. Metode pembalajaran seperti 

apa yang anda butuhkan 

dalam menunjang speaking 

skill Anda? 

a. Direct Method (metode 

langsung): metode 

pembelajaran bahasa 

inggris yang mengajak 

siswa secara langsung 

untuk berbahasa inggris 

dan membiasakan 

menggunakan bahasa 

inggris sebagai 

kebutuhan komunikasi 

sehari-hari. 

b. Silent way method: 

metode pembelajaran 

bahsa inggris dengan 

menggunakan konsep 

mapping (perluasan 

sebuah kosakata dengan 

mengaikatkan kosakata 

tersebut dengan benda-

benda disekitarnya). 

c. Communicative language 

teaching method (CLT) : 

metode pembelajaran 

bahsa inggris dengan 

melakukan diskusi 



 

 

 
 

interesting to the learners. Learners 

use the language they already have to 

complete the task and there is a little 

correction of errors. 

kelompok atau 

berpasangan. 

d. Task-Based Method 

(metode berbasis tugas) : 

metode pembelajaran 

bahasa inggris yang 

berbasis tugas atau 

dengan kata lain 

pemberian lembar kerja 

pada siswa. 

e. Lain-lain (sebutkan bila 

ada) 

Susi Fitria (2013) conducted the 

following speaking activities that are 

appropriate to the young learners. 

1. Question and answer 

Question and answer were conducted 

in the entire meeting. The teacher did 

this activity in greeting the students, 

reviewing previous lessons, telling 

stories, discussing group results, and 

attracting students' attention.  

This result is in line with Brown's 

(2004) statement that question and 

answer allow students to interact with 

others more creatively as they 

produce meaningful language in 

response. The feature also makes it 

appropriate for young learners as they 

focus predominantly on meaning 

18. Aktivitas seperti apa yang 

anda inginkan untuk 

meningkatkan keterampilan 

speaking anda dalam 

pembelejaran bahasa inggris 

? 

a. Discussion: siswa akan 

diberikan waktu untuk 

debat atau diskusi 

singkat mengenai satu 

topic yang akan 

diberikan oleh guru. 

b. Question and answer: 

Guru menyapa siswa, 

mengulas pelajaran 

sebelumnya, bercerita, 

mendiskusikan hasil 



 

 

 
 

(Moon, 2000). 

2. Discussion 

The discussion was conducted by the 

teacher two times to let the students 

interact with their peers in their 

language. Through the discussions, 

they could practice their talk without 

any worries of adults' interference.  

The discussions that were conducted 

by the teacher are what Harmer 

(2001) calls a "buzz group" in which 

the students were given time to 

discuss before they talk in front of the 

class.  

Discussions, along with games and 

role-plays, can maximize the amount 

of communicative and interactional 

practice between students. It can also 

motivate them to learn as they have 

the opportunity to express their ideas 

and opinion (Freeman, 1986; Scott 

and Ytreberg’s, 1990; Curtain and 

Dahlberg, 2010) 

3. Games 

The teacher conducted games once to 

increase students' mood and to 

provide some spaces for the students 

to move. 

This finding is relevant to Curtain and 

Dahlberg's (2010) statement which 

maintains that games and other 

kelompok, dan menarik 

perhatian siswa. 

c. Games: Guru melakukan 

permainan satu kali 

untuk meningkatkan 

mood siswa dan 

memberikan ruang gerak 

bagi siswa. 

d. Oral presentasion: Oral 

Presentation dilakukan 

ketika siswa sedang 

mempresentasikan 

tentang proyek. 

e. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

activities that involve movements 

have positive emotions associated 

with them. If the activity is associated 

with positive emotions, there will be 

a "brain patterning" which reinforces 

any language elements that teachers 

deliver (Caine, 1997, as cited in 

Curtain & Dahlberg, 2010). 

4. Oral presentation 

Oral Presentation was done when the 

students were presenting about the 

project. The oral presentation allows 

students to talk or communicate with 

others by using their language. This 

study also served as the indicator of 

what they had learned during the 

implementation of the project. 

Setting 

Gerlach & Ely in Ibrahim, et. Al. (2001) 

composed the types of media for 

language teaching and learning are as 

follows: 

1. Visual Media  

Visual media is a type of media that 

expresses messages through verbal 

communication symbols. These 

symbols mean that they need to be 

understood completely so that the 

process of delivering a message can be 

effective and efficient. Besides, this 

media has the function to attract the 

students' attention, clarify the 

19. Media apa yang dapat 

mendukung proses 

pembelajaran Anda ? 

a. Audio (tape recorder, 

Radio, dan CD) 

b. Visual (gambar, Buku, 

Majalah, dan Surat 

kabar) 

c. Audio-visual (Televisi, 

Film, dan Youtube) 

d. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

presentation of learning subject, 

illustrate or decorate facts that might 

be forgotten when it is not visualized.  

Examples: 

a. Picture 

b. Board 

c. Textbook 

d. Newspaper and magazine 

2. Audio Media  

Audio media is related to the sense of 

hearing. The message conveyed 

through audio media is in the form of 

auditive symbols, both verbal and non-

verbal (Sadiman, 2002). Audio media 

in the world of learning is interpreted 

as learning material that can be 

presented in an auditive form that can 

stimulate students' thoughts, feelings, 

attention, and abilities so that the 

learning process occurs (Riyana, 2012: 

133). Based on the development of 

learning, audio media is considered as 

an economical teaching material, fun, 

and easily prepared and used by 

teachers and students. 

Examples:  

d. Tape Recorder 

e. Radio 

f. Compact Disc (CD) 

 



 

 

 
 

3. Audiovisual media  

Anderson (1994:99) stated that 

audiovisual media is a series of 

electronic images accompanied by 

audio sound elements put into the 

videotape. The series of electronic 

images is then rotated with a device 

that is a video cassette recorder or 

video player. Audio-visual media is a 

combination of audio and visual 

media, commonly called hearing 

media. With more complete 

characteristics, audio-visual media can 

overcome the shortcomings of audio 

media or visual media. The functions 

and capabilities of audio-visual media 

will increase when equipped with 

motion characteristics. It can deliver 

more complex and more realistic 

messages. 

Examples: 

a. Film 

b. Television 

c. Youtube  

Learning facilities are things that must be 

available to reinforce educational 

activities in schools. Facilities include all 

equipment, materials, and furniture that 

are directly used for the education 

process at school, including buildings, 

20. Tempat pembelajaran 

bahasa Inggris seperti apa 

yang Anda sukai.... 

a. Laboratorium 

b. Ruang kelas 



 

 

 
 

classrooms, learning media, tables, and 

chairs. On the other hand, infrastructure 

is a facility that indirectly supports the 

course of the educational process, 

including the schoolyard, school garden, 

and the road to school (Sopiatin, 2010). 

According to Wina Sanjaya (2009), 

learning facilities are divided into two 

kinds; 

1. Learning Buildings 

1) Classrooms 

2) Library 

3) Laboratory 

2. Learning Tools  

1. Books 

2. Stationeries  

3. Practical tools 

c. Perpustakaan 

d. Luar ruangan (taman 

dan sebagainya) 

e. Lain-lain (sebutkan bila 

ada) 

Grace Fleming stated that most good 

study sessions are at least one hour long. 

A one-hour block gives you enough time 

to dive deep into the material, but it isn't 

so long that your mind wanders. 

However, one 60-minute session often is 

not enough time to cover an entire 

chapter or semester's worth of material, 

so you'll need to schedule more than one 

session. 

21. Menurut Anda, waktu yang 

paling baik untuk belajar 

Bahasa Inggris tata boga 

adalah... 

a. Sekali dalam sehari 

b. Beberapa kali dalam satu 

hari 

c. Setiap hari 

d. Satu kali dalam satu 

minggu 



 

 

 
 

e. Lain-lain (sebutkan bila 

ada) 

The dynamics of group size is an 

important component of group work. A 

small group is often considered to consist 

of three or more people (Beebe & 

Masterson, 2003). Groups of two are 

called dyads and are not encouraged for 

group work because there are not a 

sufficient number of individuals to 

generate creativity and a diversity of 

ideas (Csernica et al., 2002).  

In general, it is suggested that groups of 

four or five members tend to work best 

(Davis, 1993). However, Csernica et al. 

(2002) suggest that three or four 

members are more appropriate. Larger 

groups decrease each member's 

opportunity to participate and often result 

in some members not actively 

contributing to the group. In situations 

where there is a shorter amount of time 

available to complete a group task, such 

as an in-class collaborative learning 

exercise, it is suggested that smaller 

groups are more appropriate. The shorter 

amount of time available, the smaller the 

group should be (Cooper, 1990; Johnson, 

Johnson & Smith, 1991).  

Group work can be especially beneficial 

for large classes. Wright and Lawson 

22. Ketika belajar bahasa 

Inggris, Anda lebih suka 

belajar dengan cara.... 

a. Berpasangan 

b. Individu 

c. Kelompok kecil (3-5 

orang) 

d. Kelompok besar (6-10 

orang) 

e. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

(2005) found that group work helped 

students feel that the class was smaller 

and encouraged them to come to class 

more often. They felt more invested in 

the course and in the class material, 

which promoted active learning in a large 

class environment. 

 Caroline Lual Hilk (2013), composed the 

types of students learning in three ways. 

Those are as follows: 

1. Individualistic Learning 

A learning structure that lacks any 

type of interdependence. All students 

work independently to achieve goals. 

The outcomes of each student do not 

influence the outcomes of other 

students. 

2. Cooperative Learning 

A learning structure that emphasizes 

positive interdependence between 

students. Small groups of students 

work together toward a common goal 

that often includes mastery of specific 

content or skills. Collaborative 

learning is often used interchangeably 

with cooperative learning. 

3. Competitive Learning 

A learning structure that emphasizes 

negative interdependence between 

students. Individual students or small 

groups of students strive to 

23. Dalam pembelajaran bahasa 

Inggris, Anda lebih suka 

apabila menggunakan 

cara.... 

a. Competitive learning 

(Kompetisi) 

b. Cooperative learning 

(Kerja sama) 

c. Individulistic learning 

(Individu) 

d. Lain-lain (sebutkan bila 

ada) 



 

 

 
 

outperform others to achieve some 

goal. 

 

 

 

 

 

 

 

 

 

Student’s 

Role 

According to Fox (1983), stated that 

there is four students' role in the 

classroom. Those are as follows: 

1. Students have to fulfill all their study 

obligations, regularly attend lectures, 

exercises, and seminars, and benefit 

from all such activities as much as 

possible.  

2. Students have to regularly attend 

lectures, exercises, and seminars, and 

actively participate in them. They 

study the subject matter and try to 

understand it. 

3. Students have to ask themselves and 

their teacher questions,  and they have 

to be critical towards the subject 

matters discussed. Students are 

responsible for their knowledge. 

4. Students also have to be prepared for 

certain personality changes by 

working a lot on themselves and by 

forming their professional identity. 

24. Dalam pembelajaran Bahasa 

Inggris tata boga, Anda lebih 

senang bertindak sebagai.... 

a. Presenter (menyampaikan 

ide terhadap materi) 

b. Receiver (mendengar dan 

menerima penjelasan dari 

guru) 

c. Thinker (menganalisis 

materi yang disampaikan 

oleh guru) 

d. Negotiator 

(mendiskusikan materi 

untuk memperoleh 

kesamaan pemahaman) 

e. Lain-lain (sebutkan bila 

ada) 

 

 

 

 

 

 

Terry (1997), stated that the teacher's role 

in the classroom is divided into four. 

Those are: 

1. Planner 

Planning involves the teacher 

25. Dalam pembelajaran bahasa 

Inggris anda lebih senang 

apabila guru bertindak 

sebagai.... 

a. Guru sebagaiplanner 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher’s

Role 

deciding what activities will best suit 

the material to be covered, what 

sequence of activities will have the 

most impact on learning, and being 

thoroughly prepared to execute those 

activities. Planning also includes 

structuring activities to ensure 

harmony of communication and 

student-teacher interaction. 

2. Organizer 

Organization requires the teacher to 

think through the most appropriate 

use of resources such as physical 

space, physical materials, time, the 

layout of classroom and placement of 

individual students either physically 

or groups for a particular activity, and 

overall scheduling of instruction 

overtime to accomplish goals. 

3. Prompter 

The process of influencing others to 

achieve organizational goals. 

Actuating requires the teacher to 

actively model those behaviors which 

are imperative for learning. 

Ultimately, students must be 

responsible for their learning and 

teachers can greatly end chance the 

success of students by illustrating 

through their actions the skills needed 

for learning and social interaction. 

yaitu mempersiapkan 

dengan baik apa yang 

akan dilakukan di dalam 

proses belajar 

pembelajaran. 

b. Guru sebagai organizer 

yang mengharuskan 

guru untuk 

menggunakan sumber 

kegiatan yang paling 

tepat dalam proses 

pembelajaran. 

c. Guru sebagai prompter 

yang bertujuan 

mempengaruhi atau 

memberikan motivasi 

kepada siswa untuk 

mencapai tujuan yang 

diinginkan. 

d. Guru sebagai controller 

yang mengontrol siswa 

untuk tetap fokus 

dengan tujuan mereka 

dan juga bertanggung 

jawab atas perilaku 

mereka sendiri. 

e. Lain-lain (sebutkan bila 

ada) 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4. Controller  

Controlling is the segment of the 

classroom teacher’s role which is 

most associated with the topic, but 

which refers to discipline in the 

classroom. Just as students must 

ultimately motivate themselves to 

learn, students are also responsible 

for their behavior. 



 

 

 
 

 

 

 

 

 

 

 

APPENDIX 5 

THE RESULT OF 

NEED ANALYSIS 

 

 

 

 

 

 

 

 



 

 

 
 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 

 

 

APPENDIX 6 

THE RESULT OF 

INTERVIEW 

 

 

 

 

 

 

 

 

 



 

 

 
 

Lembar Hasil Interview 

Narasumber   : Aniati, S.Pd 

Sekolah   : SMKN. 1 Palopo 

Kelas observasi  : X Tata Boga 2 

Hari/tanggal interview : Senin, 31 Januari 2022 

No Pertanyaan Jawaban 

1 

Tantangan apa yang sering anda 

jumpai dalam mengajar bahasa 

Inggris? 

Tantangan yang sering saya jumpai ketika 

mengajar bahasa Inggris dikelas adalah 

kurangnya pengetahuan dan kemampuan 

siswa mengenai dasar-dasar bahasa 

Inggris. 

2 

Kesulitan-kesulitan apa yang 

siswa alami ketika belajar 

bahasan Inggris? 

Kesulitan-kesulitan yang sering siswa 

jumpai ketika belajar bahasa Inggris 

dikelas adalah kurangnya pengetahuan 

dan kemampuan siswa mengenai dasar-

dasar bahasa Inggris terutama kosa kata 

dan cara menyususn kalimat. 

3 

Faktor-faktor apa yang 

menyebabkan siswa sulit untuk 

belajara Bahasa Inggris? 

Faktor-faktor  yang menyebabkan siswa 

sulit untuk belajar bahasa Inggris dikelas 

adalah kurangnya motivasi belajar baik 

dari limgkungan keluarga, masyarakat, 

maupun teman sekolah. Selain itu siswa 

juga memahami pelajaran yang diberikan 

dikarenakan mereka belum memiliki 

dasar pengetahuan bahasa inggris. 

Fasilitas berupa media pembelajaran yang 

disediakan oleh pihak sekolahpun masih 

minim sehingga siswa tidak termotivasi 

untuk belajar.  



 

 

 
 

4 

Apakah anda menggunakan 

beberapa media dan metode 

dalam memberikan materi ajar? 

Iya. Saya menggunakan media yang 

disediakan oleh pihak sekolah dan 

metode yang saya gunakan berdasarkan 

kurikulum yang ada. 

5 

Media dan metode apa yang 

anda gunakan saat mengajar 

Bahasa Inggris? 

Kalau untuk media, saya hanya 

menggunakan buku pelajaran yang 

disediakan oleh pihak sekolah. 

Sedangkan untuk metode, saya lebih suka 

menggunakan task-based learning untuk 

membuat siswa berperan aktif dalam 

proses pembelajaran. 

6 

Menurut anda, apakah siswa 

menyukai media dan metode 

yang anda gunakan? 

Siswa tidak terlalu berfikir apakah 

mereka suka atau tidak terhadap media 

dan metode yang saya gunakan. Mereka 

hanya menerima apapun yang saya 

berikan.  

7 

Media apa saja yang disediakan 

oleh sekolah? 

Media yang disediakan oleh sekolah 

kebanyakan buku mata pelajaran, 

adapaun media lain seperti LCD dan 

proyektor hanya terkadang saja 

digunakan tergantung kebutuhan 

pengajar. 

8 

Apakah sekolah menyedikan 

fasilitas belajar yang menunjang 

proses pembelajaran Bahasa 

Inggris siswa jurusan Tata 

Boga? 

Untuk fasilitas lain diluar dari media 

pembelajaran, sekolah masih 

menyediakan sebuah laboratorium khusus 

untuk siswa tata boga. 

9 Dimanakah anda biasanya 
Untuk tempat pembelajaran bahasa 

inggris tata boga, saya lebih sering 



 

 

 
 

mengajar Bahasa Inggris? mengajar didalam kelas, karena saya fikir 

lebih kondusif dan efisien. Adapun 

tempat lain seperti, perpustakaan, taman, 

dan laboratorium hanya terkadang saya 

gunakan jika perlu. 

10 

Berapa kali anda memberikan 

evaluasi kepada siswa? 

Saya memberikan evaluasi kepada siswa 

setiap selesai satu pokok materi untuk 

mengetahui perkembangan siswa 

terhadap materi tersebut.  

11 

Saat evaluasi belajar, apakah 

siswa mendapatkan nilai yang 

bagus? 

Mengenai nilai siswa saat evaluasi tidak 

terlalu signifikan. Namun, dapat dikatan 

bahwa siswa mengalami perkembanagan 

walaupun hanya sedikit.  

12 

Strategi apa yang Anda tempuh 

untuk mengatasi permasalahan-

permasalahan yang dialami oleh 

siswa ? 

Strategi yang saya tempuh dalam 

mengatasi permasalahan-permasalahan 

yang di alami oleh siswa adalah dengan 

menciptakan lingkungan dan suasana 

kelas yang nyaman dan kondusif bagi 

siswa, serta membuat siswa lebih 

berperan aktif dalam proses 

pembelajaran. 

 

 

 

 

 

 

 

 



 

 

 
 

Lembar Hasil Interview 

Narasumber   : Wakir, S.Pd 

Sekolah   : SMKN. 1 Palopo 

Kelas observasi  : X Tata Boga 1 

Hari/tanggal interview : Selasa, 8 Februari 2022 

No Pertanyaan Jawaban 

1 

Tantangan apa yang sering anda 

jumpai dalam mengajar bahasa 

Inggris? 

Tantangan yang sering saya jumpai ketika 

mengajar bahasa Inggris dikelas tidak 

terlalu banyak, hanya saja kurangnya 

kefokusan siswa pada saat proses 

pembelajaran bahasa Inggris sedang 

berlamgsung. 

2 

Kesulitan-kesulitan apa yang 

siswa alami ketika belajar 

bahasan Inggris? 

Kesulitan-kesulitan yang sering siswa 

jumpai ketika belajar bahasa Inggris 

dikelas adalah siswa belum paham ketika 

saya mengajar menggunakan bahasa 

inggris dikarenakan minimnya jumlah 

kosakata yang n=mereka miliki. 

3 

Faktor-faktor apa yang 

menyebabkan siswa sulit untuk 

belajara Bahasa Inggris? 

Faktor-faktor  yang menyebabkan siswa 

sulit untuk belajar bahasa Inggris dikelas 

adalah minimnya durasi waktu belajar 

sehingga menyebabkan proses 

pembelajaran menjadi kurang efektif dan 

efisien.  

4 

Apakah anda menggunakan 

beberapa media dan metode 

dalam memberikan materi ajar? 

Iya. Saya menggunakan beberapa media 

dan metode dalam proses pembelajaran 

agar tidak membosankan bagi siswa. 

5 Media dan metode apa yang Saya biasanya menggunakan beberapa 



 

 

 
 

anda gunakan saat mengajar 

Bahasa Inggris? 

media dan metode yang berbeda-beda 

disetiap proses pembelajaran teragntung 

dari materi yang akan saya bawakan. 

Salah satu contoh media yang biasa saya 

gunakan adalah flashcard sedangkan 

metodenya yaitu berpasangan atau 

berkelompok. 

6 

Menurut anda, apakah siswa 

menyukai media dan metode 

yang anda gunakan? 

Setiap saya menggunakan media atau 

metode dalam memberikan materi kepada 

siswa, siswa selalu memberikan respon 

yang positif. Hal ini yang kemudian 

membuat saya berfikir bahwa mereka 

menyukai media dan metode yang saya 

gunakan.  

7 

Media apa saja yang disediakan 

oleh sekolah? 

Pihak sekolah sendiri telah menyediakan 

beberapa media dalam menunjang proses 

pembelajaran. Kemudian, guru 

ditugaskan untuk mengembangkan media 

yang telah disiapkan oleh pihak sekolah 

tersebut. 

8 

Apakah sekolah menyedikan 

fasilitas belajar yang menunjang 

proses pembelajaran bahasa 

Inggris siswa jurusan Tata 

Boga? 

Pihak sekolah masih menyediakan 

beberapa fasilitas diluar dari media 

pembelajaran. Adapun bentuk dari 

fasilitas-fasilitas tersebut tergantung dari 

kebutuhan guru dan siswa. 

9 

Dimanakah anda biasanya 

mengajar Bahasa Inggris? 

Saya lebih sering mengajar didalam kelas, 

namun terkadang juga saya membawa 

siswa saya untuk belajar diluar kelas, 

seperti taman dan sebagainya gar siswa 



 

 

 
 

tidak merasa jenuh. 

10 

Berapa kali anda memberikan 

evaluasi kepada siswa? 

Saya memberikan evaluasi kepada siswa 

setiap 4 dalam satu semester.  

11 

Saat evaluasi belajar, apakah 

siswa mendapatkan nilai yang 

bagus? 

Untuk nilai yang didapatkan siswa dalam 

setiap evaluasi tidak menentu. 

Terkadangang mereka mendapatkan nilai 

yang bagus dan terkadang pula mereka 

mendapatkan nilai yang kurang bagus.  

12 

Strategi apa yang Anda tempuh 

untuk mengatasi permasalahan-

permasalahan yang dialami oleh 

siswa ? 

Strategi yang saya tempuh dalam 

mengatasi permasalahan-permasalahan 

yang di alami oleh siswa adalah dengan 

memberikan evaluasi pembelajaran 

kepada siswa agar saya tahu dimana letak 

kekurangan siswa dan saya dapat melihat 

seberapa signifikan perkembangan siswa. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 

 

 

APPENDIX 7 

THE RESULT OF 

STUDENTS’ PERCEPTION 

 

 

 

 

 

 

 

 

 

 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

APPENDIX 8 

THE RESULT OF 

TEACHERS’ PERCEPTION 

 

 

 

 

 

 

 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 9 
 

THE RESULT OFTHE PRODUCT 
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APPENDIX 10 

DOCUMENTATION 

 

 

 

 

 

 

 

 



 

 

 
 

1. Distribution of students’ need analysis questionnaires 

 

 

 

2. Teachers’ interview 

 

 

 

 

 

 

 

 

 

The researcher distributed the questionnaires 

of the need analysis to the students. 

Students filled out the questionnaires of the 

need analysis. 

The first meeting between researcher and 

teacher. 

The researcher was interviewing the teacher. 



 

 

 
 

3. Dissemination of the final product 

 

 

 

4. Distribution of the students’ perception 

 

 

 

 

 

 

 

The researcher distributed the product to 

the students. 
The students studied by using the product. 

The researcher distributed the students’ 

perceptions. 
The students filled out the students’ 

perception. 



 

 

 
 

 

 

 

 

 

 

 

APPENDIX 11 

THE RESULT OF PLAGIARISM 

 

 

 

 

 

 



 

 

 
 

 

 



 

 

 
 

 

 

 

 

 

 

 

APPENDIX 12 

THE RESULT OF GRAMMARLY 
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