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ABSTRACT 

Qubra, 2022, “Developing Basic English Grammar Material Through Blog 

Learning for the Twelfth Grade at SMAN 4 Palopo.” A thesis of English 

Education Study Program, Tarbiyah and Teachers Training Faculty, State 

Islamic Institute of Palopo. Supervised by (1) Abdul Pirol and (2) Dewi 

Furwana. 

 

This research aimed to develop the appropriate basic English grammar material 

through blog learning for the twelfth-grade students at SMAN 4 Palopo. It answered 

the research question: “What is the appropriate basic English grammar material 

through blog learning for the twelfth-grade students at SMAN 4 Palopo?”. 

Furthermore, the researcher applied Research and Development (R&D) method 
under the ADDIE model. It consists of five phases: Analysis, Design, Development, 

Implementation, and Evaluation. This research was located at SMAN 4 Palopo. The 

subjects in the research were the twelfth-grade students at SMAN 4 Palopo, and 42 

students became respondents for the development tryout. This research used several 

instruments to collect data, i.e., need analysis questionnaires, experts’ judgment 

questionnaires, and students’ perception questionnaires. The technique of data 

analysis was a quantitative descriptive analysis technique. The result of this 

research shows that the developed basic English grammar material through blog 

learning for the twelfth-grade students at SMAN 4 Palopo was appropriate. The 

value from the expert’s validation showed that the material expert was 4.33, the 

language expert was 4.80, and the media/IT expert was 3.44. Thus, the overall mean 

score for product validity was 4.52 under very good category. The result of the 

questionnaire on students’ perception obtained 4.23 in the very good category. The 

appropriate basic English grammar material through blog learning for the twelfth-

grade students at SMAN 4 Palopo covers: (1) learning objectives follow students’ 

necessities; (2) material consists of modal verbs, singular and plural, noun and verb 

phrases, tenses, direct and indirect speech, passive voice, and articles; (3) presented 

visually and audio-visually; (4) exciting learning activities and is student-centered 

such as quizzes, games, and tasks; (5) material’s arrangement consists of a 

definition, observing activity, grammatical structure, function, and example; (6) an 

understandable and accessible and covered with a good, attractive, and consistent 

layout; (7) clear, effective, communicative language and is suitable; (8) material 

can increase students’ enthusiasm, focus, spirit, confidence, motivation, and 

activity. 

 

 

Keywords: Basic English Grammar, Material Development, Blog learning.
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CHAPTER I 

INTRODUCTION 

A. Background 

Grammar is a competency that is exceptionally fundamental and assumes a 

significant part in dominating abilities in English to communicate adequately. 

Increasingly understanding grammar will allow learners to produce better and 

correct sentences in speaking and writing performance according to its use. Azar 

emphasizes the importance of teaching grammar, “One important aspect of 

grammar teaching is that it helps learners discover the nature of language, i.e., that 

language consists of predictable patterns that make what we say, read, hear and 

write intelligibly. Without grammar, we would have only individual words or 

sounds, pictures, and body expressions to communicate meaning. Grammar is the 

weaving that creates the material.”1 

Grammar comprehension is required to compose complete sentences. 

Richards and Renandya stated that grammar instruction had regained its rightful 

place in the language curriculum. Today, people concur that grammar is too 

essential to be ignored, and learners’ language growth may have severe limitations 

if they do not have a firm grasp of grammar. Therefore, grammar understanding is 

fundamental in making proper sentences, whether reading, writing, or speaking.2 

 
1  Betty Azar, “Grammar-Based Teaching : A Practitioner ’ s Perspective,” TESL-EJ 

(Teaching English as a Second or Foreign Language) 11, no. 2 (September, 2007): 2, 

http://www.tesl-ej.org/ej42/a1.pdf. 
2 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, First edition. (Cambridge: Cambridge University Press, 2002), 145. 
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Based on the pre-observation, the researcher discovered several significant 

issues in learning English: the lack of awareness and knowledge of grammar, the 

issue of IT (Information Technology) utilization, and inappropriate basic English 

Grammar learning materials.3 

First, many students still had problems using grammar while speaking and 

writing. The teacher stated that most students had issues speaking and writing in 

making simple sentences correctly. The students’ main problems were lack of 

awareness, less motivation, and grammar knowledge. This case caused students to 

be unable to speak and write in the English language confidently4. Another research 

found grammar to be complicated in EFL instruction. The research finding of Al-

Mekhlafi and Nagaratnam showed that according to teachers’ perceptions, both 

teachers and students experienced severe difficulties with EFL grammar 

instructions. EFL teachers regarded these problems as serious, implying that they 

require urgent attention.5 

The second was the issue of IT (Information Technology) utilization. 

Almost all the students used gadgets in their daily lives, but several were certainly 

misappropriating their gadgets. Moreover, most preferred to search for information 

about learning material through the internet than textbooks. In conclusion, this was 

an exceptional opportunity for the researcher to urge students on how they can use 

most of their gadgets, especially when it comes to language instruction. Besides, 

 
3 Observation, at SMAN 4 Palopo, Palopo, September 30th, 2021. 
4 Zetly Limbu, S.S., English Teacher at SMAN 4 Palopo, Palopo, September 30th, 2021. 
5 Abdu Mohammed Al-Mekhlafi and Ramani Perur Nagaratnam, “Difficulties in Teaching 

and Learning Grammar in an Efl Context,” International Journal of Instruction 4, no. 2 (July, 2011): 

71, www.e-iji.net. 



3 

 

 

 

the teacher considered that IT is beneficial to the learning process. However, the 

teacher said that he was still rigid in using IT. 

Third, the material for the basic English grammar was inappropriate. The 

researcher found that most of the materials provided in the textbook about texts, 

conversations, and individual or group activities, were not offered enough grammar 

materials or lack of explanations. It did not give enough grammar materials that 

explained how to create those conversations. Both the students and teacher agreed 

that the descriptions of the grammar material were still lacking. Harsono in Yohana 

stated that English teachers usually use available textbooks to teach their students. 

However, it is not constantly possible to discover materials for learning English that 

suit the needs of students.6 

Learning materials provide support for teachers to prepare for effective 

learning. According to Richard and Renandya, instructional resources are used by 

some teachers as their primary teaching resource. The materials provide the basis 

for the content of courses, the proportion of skills taught, and the types of language 

practice in which students engage. Materials are primarily used to complement the 

teacher’s lesson in other circumstances. Apart from the teacher, materials may be 

the principal source of interaction with the language for students.7 In addition, 

Hardiyanto advised looking at the development of textbooks utilizing another 

 
6 Yohana Dian Ratna Purnamasari, “Developing English Learning Materials for Grade X 

Students of Beauty Study Program” (Universitas Negeri Yogyakarta, 2015), 2. 
7  Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 66. 
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digital platform to uncover alternative teaching materials appropriate for students 

living in the digital age.8 

We can use a weblog as instructional media. Azizinezhad and Hashemi 

stated that the blog uses all the websites and is simple to develop. We can add 

images and texts to our blog without any issues. We realize that through file 

management, videos, images, various benefits related to interaction and 

communication, and various teaching methods related to blog use.9 The use of 

materials developed by weblogs can solve students’ difficulties. The research 

results of Nur Ima showed that students were excited; it was easy to use because 

students could access it using gadgets or smartphones, and there was no time limit 

to access weblogs.10 

Allah guides in the Surah Thaha verses 25-28; The verses can support and 

relevant to this research because knowledge of grammar is not only in written 

language but also in spoken language. Therefore, confidence in using grammar is 

needed in speaking. Here are the verses: 

                                   

[Musa (Moses)] said: “O my Lord! Open for me my chest (grant me self-

confidence, contentment, and boldness). And ease my task for me; make 

loose the knot (the defect) from my tongue (i.e., remove the incorrectness 

from my speech). That they understand my speech.”11 

 
8  Asep Hardiyanto, “Developing E-Book for Pre-Intermediate Grammar In EFL 

Classroom,” PJEE (Premise : Journal of English Education and Applied Linguistics) 9, no. 2 (2020): 

140, https://fkip.ummetro.ac.id/journal/index.php/english. 
9 Masoud Azizinezhad and Masoud Hashemi, “The Use of Blogs in Teaching and Learning 

Translation,” Procedia - Social and Behavioral Sciences 28 (2011): 867–71, 

https://doi.org/10.1016/j.sbspro.2011.11.159. 
10 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the 

First Year Students of Senior High School 11” (UIN Alauddin Makassar, 2017), 61, 

http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf. 
11 Muhammad Taqi-ud-Din Al-Hilali and Muhammad Muhsin Khan, Translation of the 

Meanings of the Noble Quran (King Fahd Complex For Printing The Holy Quran, 1997), 416. 
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Based on the verses, the researcher can relate that weblog can be an 

independent learning material and make learning more accessible, especially in 

learning grammar after realizing its importance. Therefore, the intended confidence 

can mean confident in speaking according to the correct grammar. In addition, 

avoiding mistakes in making sentence structures can make the speech easier to 

understand. The verses also tell that every problem has solutions, and Allah helps 

in the difficulty, included in the activity of delivering grammar learning. Then, this 

heart is always spacious so that it is easy to teach and understand others and pray 

that Allah will give self-confidence. In addition, there will be ease in doing the task, 

and we should try to avoid mistakes in words so that others understand our 

intentions.  

According to the above explanation, the researcher was very enthusiastic 

about researching the title Developing Basic English Grammar Material through 

Blog Learning for the Twelfth Grade at SMA Negeri 4 Palopo. Applying e-

learning through weblogs as a media, the researcher expected it to overcome those 

problems. 

B. Research Question 

What is the appropriate basic English grammar material through blog 

learning for the twelfth-grade students at SMAN 4 Palopo? 

C. The Objective of the Research 

Based on the research question, this research aimed to develop the 

appropriate basic English grammar material through blog learning for the twelfth-

grade students at SMAN 4 Palopo. 
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D. Significance of the Research 

The researcher expected the result of this research could help as follows: 

1. Theoretically 

The researcher expected this research to become valuable principles to 

contribute knowledge or as a reference for teachers and other researchers on 

developing English language materials through blog learning, one of which is 

developing basic grammar material. 

2. Practically 

a. The Learners 

To encourage the students to increase their basic English grammar. The 

twelfth-grade students at SMAN 4 Palopo can use the blog to learn basic English 

grammar material everywhere and every time. 

b. The English Teachers 

To help English teachers teach appropriate learning material in teaching 

basic grammar. The teachers can use the blog as a reference and media for teaching 

English grammar material to twelfth-grade students at SMAN 4 Palopo. 

Furthermore, the researcher hoped that the blog would be helpful information or a 

reference for English teachers looking for exciting strategies to improve their 

students’ grammatical proficiency. 

c. The Further Researcher 

Other researchers can conduct further research in developing English 

grammar material through blog learning for senior high school. 
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E. Scope of the Research 

The researcher developed basic English grammar material through blog 

learning for the twelfth-grade students at SMAN 4 Palopo. In this research, the type 

of developed blog was a tutor blog. Given the many existing blog service providers, 

the development of grammar material through blog learning was only limited to 

blog development using the Blogger platform from the service provider Blogger 

(https://www.blogger.com), which generally uses the blogspot.com subdomain 

access. Besides, the researcher developed grammar material based on the results of 

the need analysis selected by students after including all the grammar material 

contained in the syllabus and considering suggestions from the teacher. 

F. Assumption and Delimitation of the Research 

The researcher included various assumptions and delimitations in this 

research, which are as follows: 

1. Assumptions 

a. The blog could become the reference for basic grammar material or media in 

learning and teaching grammar for the twelfth grade at SMAN 4 Palopo. 

b. Grammar material was developed under the student needs analysis and the 2013 

curriculum.  

c. The grammar material developed followed the criteria of good material. 

d. The blog that was designed is under the things that need to be considered in 

developing a good blog. 

e. The development procedures followed the specified development model. 

 

https://www.blogger.com/
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2. Delimitation 

a. The blog menu consisted of five menus, i.e., Home, Material, Task, Quiz, and 

Games. 

b. The students could access the blog through gadgets such as computers/laptops, 

tablets, and mobile phones connected to the internet. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Research 

There are some relevant researches related to this research as follows: 

Nur Ima, “Developing Instructional Media of Basic English Grammar 

Weblog for The First-Year Students of Senior High School 11 Makassar.”1 This 

research was about instructional media in teaching and learning Basic English 

grammar. The objectives of this research were to find out the primary delivery 

materials to improve students’ Basic English grammar. This development aimed to 

design a weblog that was valid in its implementation. The researcher used a 

Research and Development (R&D) method. The researcher chose Dick and Carey 

models. The instruments used to collect the data were the need assessment 

questionnaire and validity questionnaire. The result showed that weblog as 

instructional media was 4.32 (Valid). The application of e-learning in the first grade 

of senior high school 11 Makassar was successful due to numerous benefits, 

including 1) since weblogs as teaching media were new to them, the students were 

excited, 2) the students had a gadget or smartphone, and computers were also 

available there, so they could easily access the blog; as a result, 3) the school 

location is within the city center so, the network was very well, 4) there was no 

limited time for accessing the blog, and 5) the students were self-sufficient in their 

learning. 

 
1 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the 

First Year Students of Senior High School 11” (UIN Alauddin Makassar, 2017), 

http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf. 
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Nur Devitasyari, “Developing English Writing Materials through Weblog 

for Students of English Education Department.”2 This research aimed at developing 

English writing materials through a web blog for students of the English Education 

Department. This research used the development research method that included 

three basic cycles: analysis, design, and evaluation. According to this research, 

students had a decent competence in writing components but encountered various 

difficulties writing. To address these issues, the researcher should create English 

writing materials based on real-life themes and create English writing materials 

based on the students’ learning preferences for writing components and writing 

styles. The research then proceeded with the three fundamental cycles of the 

development research method, concluding with specific results required to create 

English writing materials via a weblog. This research revealed that weblog-based 

English writing materials for students in the English Education Department were 

extremely convenient based on the approach used. It could be seen based on all of 

the stages that had occurred. Formative evaluation of expert validation results 

revealed that the weblog was valid, with a validity of 62.37 %. Furthermore, the 

weblog was classified as an effective medium, with 65.7 % of the students 

answering the questionnaire. 

Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in 

Teaching Writing for EFL Students.” 3  The researcher was interested in 

 
2 Nur Devitasyari, “Developing English Writing Materials Through Web Blog for Students 

of English Education Department” (UIN Alauddin Makassar, 2018). 
3 Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in Teaching 

Writing for EFL Students,” Journal of English Education and Teaching (JEET) 4, no. 4 (December, 

2020): 516–35. 
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investigating students’ perception of the weblog used by the lecturer in EFL writing 

class for TBI students in the 8th semester of the 2019/2020 academic year at IAIN 

Curup. This research focused on the writing essay for Islamic Students. This 

research was a descriptive study and organized quantitatively. This quantitative 

research method included 30 English as a Foreign Language (EFL) students. 

Sanjaya et al. distributed questionnaires to thirty students of 8th-semester students 

at IAIN Curup’s English Study Program to collect student answers on weblogs. 

After data collection, the researcher identified the student’s answers by measuring 

the frequency and percentage of responses. According to the research findings, most 

students positively perceived weblogs with five indicators: students’ writing 

confidence, writing skill enhancement, experience and understanding of 

information and communication technologies, critical thinking promotion, and 

accessibility. Students positively received the use of weblogs as a media in writing 

class. Additionally, instead of writing their tasks on paper, students preferred to 

accomplish their assignments on the blog. This research also urged English teachers 

and lecturers to use weblogs as a media and learning tool in school and university 

since they could increase students become more motivated in writing. 

Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online 

Pada Materi Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta.”4 The 

research used was research and development or what is known as “Research and 

Development” (R&D). Research instruments for the development of interactive 

 
4  Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online Pada Materi 

Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta” (Universitas Negeri Yogyakarta, 

2014). 
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learning media are divided into three major groups to evaluate the feasibility of the 

media, namely (1) feasibility test instruments for technical drawing material 

experts, (2) feasibility test instruments for learning media experts, and (3) test 

instruments empirically limited to students. The data obtained through the 

assessment instrument at the time of the trial were analyzed using qualitative 

descriptive statistics. This analysis is to describe the characteristics of the data on 

each variable. The assessment of multimedia, in the interactive learning of technical 

drawings by experts, is considered good and can be used as an interactive learning 

media. The results of developing learning multimedia products with online blogs 

on the course of technical drawing lessons were worth using. This can be seen from 

the results of the validation of material experts in terms of aspects of learning and 

media content. generally stated “good” with an average score of 78.95%. 

There are some relevances between those previous researches and this 

research. To begin with, the similarity between Nur Ima’s research is developing a 

blog as media for learning basic English grammar in senior high school. 

Meanwhile, the difference is that the development model used by Nur Ima’s 

research was the Dick & Carrey Model. In contrast, the researcher used the ADDIE 

Model. Besides that, this previous research only provided some grammar for the 

tenth-grade senior high school students. 

The last difference is that it only measured the validity of the weblog. 

Afterward, the relevance of this research to Nur Devitasyari’s research is that it has 

the same focus on developing learning materials through blogs as the object of 

research and using the Research and Development method. At the end of the 
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evaluation, Nur Devitasyari measured the assessment of students’ perceptions. The 

difference with this research is that Nur Devitasyari developed writing materials 

and English Education Department students as the subject of research. Lastly, the 

relevance to this research with Sanjaya et al. is that last previous research aimed to 

investigate students’ perceptions of using weblogs in learning. It is related to this 

research because the researcher used a student perception questionnaire to measure 

the effectiveness of the blog’s development. The difference is that Sanjaya et al. 

conducted qualitative descriptive research and focused on writing essays. In 

addition, the research subjects were students of the English Study Program. 

B. Literature Review 

 The Concept of Grammar 

a. The Definition of Grammar 

Thornbury defined grammar as partly the study of what forms (or structures) 

are possible in a language. Likewise, grammar describes the rules that guide how 

to create sentences in a language5. Grammar interprets a speaker’s or writer’s 

meaning when contextual information is unclear6. In another definition, Penny in 

Chang stated that grammar is a set of rules that define how words (or parts of words) 

are joined or altered within a language to produce acceptable units of meaning7. 

 
5 Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England: 

Pearson Education, 1999), 1. 
6 Ibid.,4. 
7  Shih-chuan Chang, “A Contrastive Study of Grammar Translation Method and 

Communicative Approach ing Teaching English Grammar” 4, no. 2 (2011): 13, 

https://doi.org/10.5539/elt.v4n2p13. 
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Furthermore, Al-Mekhlafi and Nagaratnam considered grammar to restrict using 

language about what is allowed and not allowed8. 

Therefore, grammar contains the rules for forming sentences by multiple 

words, so they have evident and acceptable meanings in the language. It is a set of 

principles for constructing meaningful phrases and sentences. When producing 

meaningful sentences in English, we must follow the correct sequence of words 

without grammatical errors. 

b. Basic English Grammar  

Everything has to start from the basics, including learning English grammar. 

If the learner knows and understands the basics of English grammar, it will be easier 

to learn the material from the basic form according to the students’ needs. In 

learning English grammar, there is a division of learning abilities which are divided 

into three levels, namely basic, intermediate, and advanced. At the basic level, 

usually someone will learn things that are more basic or at the easiest level. At this 

level, learners tend to only be able to speak and write at the word or phrase level 

and write simple sentences or still have difficulty writing or speaking in full or at 

the sentence level. 

English grammar proficiency depends on the CEFR (Common European 

Framework of Reference for Languages) level. According to Tracktest, each CEFR 

proficiency level has five minimal requirements for grammar and vocabulary. It 

consists of A1 grammar (Beginner), A2 grammar (Elementary English), B1 

 
8 Abdu Mohammed Al-Mekhlafi and Ramani Perur Nagaratnam, “Difficulties in Teaching 

and Learning Grammar in an Efl Context,” International Journal of Instruction 4, no. 2 (2011): 71, 

www.e-iji.net. 
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grammar (Intermediate English), B2 grammar (Upper-Intermediate English), and 

C1 grammar (Advanced English).9 It is worth emphasizing that the CEFR is the 

system that defines and describes the various levels of oral and written expression 

and comprehension in languages like English. It is structured into six levels of 

reference: three blocks (A or basic user, B or independent user, and C or proficient 

user), each divided into two sublevels (1 and 2).10 Therefore, English is divided into 

three levels: basic, intermediate, and advanced.  

The “A” levels or beginner level are terms used to describe basic English. It 

is the first level at which learners with no prior knowledge of the language will 

study. In other words, level A1 appropriate to basic learners of English. Learners 

can recognize and apply common expressions from daily life as well as very simple 

phrases at this level. Meanwhile, Level A2 appropriate to those learners who can 

understand basic expressions and communicate in a simple way.11 

The A1 (Beginner) level of the CEFR states that language learners can 

comprehend and utilize very basic expressions to suit actual needs. Additionally, 

they might make introductions and ask about the personal lives of people. 

Furthermore, they can communicate easily as long as the other person speaks slowly 

and clearly.12 At the beginner level, learners only have a limited knowledge of a 

 
9  Tracktest, “English Grammar Level Requirements ( A1-C1 ),” 

https://tracktest.eu/english-grammar-cef-level-requirements/#A1grammar, accessed June 12th, 

2022. 
10  British Council, “A1 English Level,” 

https://www.britishcouncilfoundation.id/en/english-courses/adults/levels/a1, accessed June 12, 

2022. 
11 Ibid. 
12 Shannon Kennedy, “CEFR Levels: What They Are, Why They Matter, and How to Test 

Yourself,” Fluent in Three Months, https://www.fluentin3months.com/cefr-levels, accessed June 

12th, 2022. 
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few basic sentence structures and grammatical patterns by a memorized repertory. 

They only know a very limited vocabulary and short phrases which are relevant to 

personal information and particular concrete situations.13 

Additionally, the CEFR claims that learners may understand commonly 

used expressions in most intermediate areas at the A2 (Elementary) level, including 

those related to shopping, families, employment, etc. They can also conduct routine 

tasks that require for a direct exchange of information. Afterward, they may 

describe matters of immediate need in simple terms.14 Likewise, learners who are 

in elementary level might make simple errors even though they use some simple 

structures appropriately. In order to convey limited information in straightforward 

everyday circumstances, they also use simple sentence forms with phrases, groups 

of a few words, and formulas they have learned or memorized.15 

Minimum required grammar for A1 grammar (Beginner) level are as 

follow:16 

1) A1 adjectives and adverbs 

a) Adjectives vs adverbs, word formation, word order i.e., good vs well, quick vs 

quickly. 

 
13 Yann PERROT, “The Current Challenges of Teaching ESP,” Delf Dalf, 

http://www.delfdalf.fr/level-a1-cefr-common-european-framework-of-reference-for-

languages.html, accessed June 12th, 2022. 
14 Shannon Kennedy, “CEFR Levels: What They Are, Why They Matter, and How to Test 

Yourself,” Fluent in Three Months, https://www.fluentin3months.com/cefr-levels, accessed June 

12th, 2022. 
15 Yann PERROT, “The Current Challenges of Teaching ESP,” Delf Dalf, 

http://www.delfdalf.fr/level-a1-cefr-common-european-framework-of-reference-for-

languages.html, accessed June 12th, 2022. 
16 Tracktest, “English Grammar Level Requirements ( A1-C1 ),” 

https://tracktest.eu/english-grammar-cef-level-requirements/#A1grammar, accessed June 12th, 

2022. 
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b) Comparative of adjectives with -er and more, i.e. happier, more comfortable. 

c) Superlative of adjectives with -est and the most, i.e. the happiest, the most 

comfortable. 

2) A1 articles and quantifiers 

a) A, An, The, 0 article i.e. I am a singer. I have an orange. I have books. I feel 

love. 

b) Superlative of adjectives i.e. the best, the most interesting. 

3) A1 conditionals 

Zero conditional i.e. If you are ill, go to the doctor. 

4) A1 future tenses:  

a) Future with will: sudden decision i.e. I will help you with that.  

b) Future with going to: making plans i.e. I am going to see my sister for 

Christmas. 

c) Will for asking for help i.e. Will you carry my bag, please? 

5) A1 gerund and infinitive:  

a) Verbs followed by infinitive or gerund (like, love, want, would like, etc.) i.e. I 

like reading. I want to see my family. I love singing.  

b) Stative verbs i.e. know, like, seem, love, have, want, see, etc.  

6) A1 past tenses: 

a) Past simple: actions in the past i.e. I worked last night. I didn’t work.  

b) Past simple of TO BE, i.e. I was, You were, She was, He was, It was, We were, 

You were, They were. 
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c) Past simple: regular and irregular verbs i.e. I visited London in 1998. I went to 

see a film yesterday. 

7) A1 modal verbs: 

a) Can or can’t for abilities i.e. I can’t swim. I can cook.  

b) Past simple of can or can’t for abilities i.e. I could swim when I was five. I 

couldn’t sing as a child.  

c) Polite request with could and couldn’t i.e. Could you help me to find the purse? 

Couldn’t you be quicker? 

d) Obligation with must and mustn’t i.e. I must study. You mustn’t clean the 

dishes.  

e) Prohibition with mustn’t i.e. You mustn’t smoke around children.  

f) Necessity with need and needn’t i.e. You need to finish by 5 p.m. You needn’t 

hurry.  

g) Needn’t for permissions i.e. Do I need to wear a uniform? 

h) Can for asking for permission i.e. Can I bring my dog to work? 

i) Can for possibility i.e. I can see you after work.  

j) Shall for suggestions i.e. Shall I walk you to work? 

8) A1 prepositions: 

a) Prepositions of place: at, in on, in front of, under, behind, among, beside, near, 

next to, between, across, into, through, onto, out of, etc.  

b) By, of, etc. 

9) A1 pronouns: 

a) Personal pronouns i.e. I, he, she, he, it, we you, they 
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b) Possessive pronouns i.e. my, your, his, her, its, our, your, their 

c) Possessive with ‘s i.e. Paul’s daughter, my sister’s house 

d) Object pronouns i.e. me, you, him, her, it, us, you, them 

e) Demonstrative pronouns i.e. that, those, this, these 

f) Pronouns: something, anything 

10) A1 present tenses: 

a) HAVE GOT, positive, negative, question, i.e. I have got blond hair. She has got 

a car. 

b) HAVE, i.e. I have breakfast at 8 every day. She has dinner with her family. 

c) TO BE, i.e. I am, You are, He is, She is, It is, We are, You are, They are 

d) There is, There are, i.e. There is a book on the table, There are books on the 

table. 

e) Present simple for habits and daily routines, i.e. I wake up at 8 every day.  

f) Adverbs of frequency: always, never, often, seldom, usually, etc. I usually drink 

coffee for breakfast. I never drink alcohol. 

g) Present progressive: actions happening now, i.e. I am working now. She is 

swimming now. 

h) Present perfect with since and for, i.e. I have lived alone since 2000. She has 

studied for the exam for 4 years. 

i) Present perfect with ever and never, i.e. I have never smoked. Have you ever 

been to Britain? 

j) Present perfect with already and yet, i.e. I haven’t been to Europe yet. I have 

already done that. 
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k) Imperative, i.e. Stand up! Do this! 

11) A1 questions: 

a) Interrogative pronouns: Where, Whose, When, Who, How long, Whose, How, 

What time, Which, What, i.e. How is she? Where do you live? What time is 

your concert? Whose book is this? 

b) Forming questions with TO BE i.e. Are they relatives? Is she a singer? 

c) Forming questions with HAVE GOT i.e. Have you got a car? Has she got a 

dog? 

d) Forming questions with Present simple i.e. Are you happy? Do you speak 

English? Do you speak English? 

e) Forming questions with Past simple i.e. Did he do it? Was he at home last night? 

Did you work? 

f) Question tags i.e. She is Spanish, isn’t she? They are coming, aren’t they? He 

isn’t Irish, is he? 

c. The Necessity of Grammar Teaching 

Brumfit, as cited in Chang, argued that if a person knows a million English 

words, he will not speak English if he does not know how to put them together.17 

In another argument on why grammar teaching is essential, Ellis stated that 

grammar teaching refers to any instructional approach that focuses learners’ 

attention on a particular grammatical form to assist them in meta linguistically 

 
17   Shih-chuan Chang, “A Contrastive Study of Grammar Translation Method and 

Communicative Approach ing Teaching English Grammar” 4, no. 2 (2011):  14.  
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understanding and processing it in comprehension and production that they can 

internalize it.18 

Language acquisition without grammar can be perplexing, and learners will 

not be able to communicate appropriately. Tabbert emphasized the importance of 

grammar: “The students often confuse lie and lay, do not select who and whom 

correctly, say infer rather than implying, mismatch subjects and verbs, blend up 

pronoun reference, use double negatives, and so forth. Furthermore, these errors 

prove their need to study grammar19.” 

Swan in Richards and Renandya identified two compelling reasons for 

teaching grammar20: 

1) Comprehensibility: Knowing how to create and apply particular structures 

allows learners to properly convey common forms of meaning. It is impossible 

to produce understandable sentences without these components. As a result, we 

must strive to discover and effectively teach these structures. 

2) Acceptability: in some social situations, substantial deviation from native-

speaker standards might impede integration and incite prejudice- a person who 

talks poorly may not be taken seriously or regarded as ignorant or dumb. As a 

result, students may desire or need a greater level of grammatical accuracy than 

is required for comprehensibility.  

 
18 Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL 

Quarterly 40, no. 1 (2006): 84. 
19 Russell Tabbert, “Parsing the Question ‘Why Teach Grammar?,” The English JournaI 

73, no. 8 (1984): 39, http://www.jstor.org/stable/817566?seq=1&cid=pdf-

reference#references_tab_contents. 
20  Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 151-

152. 
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Weaver, as cited in Aziz, stated that teaching grammar to ESL and EFL 

students is to help students internalize the rules and patterns for applying in 

language use.21 Celce-Murcia and Larsen-Freeman claimed that ESL/EFL students 

need to know not simply how to form construction and what it means, and why 

English speakers prefer one form over another when both have more or less about 

the same grammatical or lexical meaning. 22  In summary, being aware of this 

relationship helps to understand language. Therefore, grammar learning helps 

students understand how the concepts of rules and sentence formation patterns 

communicate well. 

Grammar instruction and how to integrate it into foreign language learning 

is a crucial topic in most language courses, according to several types of research, 

such as Doughty & Williams, Ellis, and Thornbury.23 Those researchers considered 

grammar instruction significant and acknowledged its importance as an essential 

fragment of language teaching. For example, Ellis claimed that some results show 

that the acquisition process of instructed learning and naturalistic learning is the 

same but that the learning process of instructed learners is more rapid and achieves 

a higher proficiency level. 24  Penny Ur also highlighted that learners might 

subsequently utilize the implicitly taught grammatical forms subconsciously in oral 

 
21 Imam Nur Aziz, “The Development of English Grammar Book Through Direct Method : 

Research and Development Study at Mambaus Sholihin English Course,” Alsuna : Journal of Arabic 

and English Language 3, no. 1 (2020): 2, https://doi.org/https://doi.org/10.31538/alsuna.v3i1.643. 
22  Diane Larsen-Freeman and Marianne Celce-Murcia, The Grammar Book Form: 

Meaning, and Use for English Language Teachers, 3rd edition. (United State: Heinle ELT, 2015), 

4. 
23  Murat Polat, “Teachers’ Attitudes towards Teaching English Grammar: A Scale 

Development Study,” International Journal of Instruction 10, no. 4 (2017): 380, 

https://doi.org/https://doi.org/10.12973/iji.2017.10422a. 
24  Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL 

Quarterly 40, no. 1 (2006): 85.  
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and written situations if given accurate grammatical structures with multiple 

examples and, most importantly, sufficient opportunity to practice.25 Furthermore, 

according to Bastone (cited in Alhaysony and Alhaisoni), “language without 

grammar would be chaos; innumerable words without the necessary principles for 

how they may be arranged and changed.”26 

We cannot ignore grammar because grammar knowledge is a valuable tool. 

Students will learn to compose a language and use their knowledge as better 

speakers, writers, and readers through learning grammar. Grammar teaching 

occupies an important position in foreign language learning. We should note that 

grammatical skills will contribute to language ability. 

d. Principle of Grammar Teaching 

Taking a gander at what principles can lead us in educating grammar, both 

Hedge and Thornbury offered us some valuable responses.  

1) Hedge considers several points that we can use as principles of grammar 

learning:27 

a) Presenting grammar 

(1) Contextualizing grammar: 

In the context of grammar, it should have an establishment permanently in 

settings that are usually beneficial and suited to the demands of the learner group. 

 
25 Penny Ur, A Course in Language Teaching - Practice and Theory (England: Cambridge 

University Press, 1999),30-35. 
26 Maha Alhaysony and Eid Alhaisoni, “EFL Teachers ’ and Learners ’ Perceptions of 

Grammatical Difficulties,” Advances in Language and Literary Studies 8, no. 1 (2017): 189, 

https://doi.org/10.7575/aiac.alls.v.8n.1p.188. 
27 Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford: 

Oxford University Press, 2000), 159-179. 
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Grammar becomes generative, and students may apply it to relevant circumstances. 

We can create contexts through visuals, through the teacher miming or 

demonstrating in the classroom, through a text, dialogue, a song or a video, or a 

situation set up by the teacher. 

(2) Order of presentation:  

It is the form of the items to be taught and set the order and structure that 

must be left for the recycling stage. 

(3) Use of terminology:  

A third decision concerns the degree to which grammatical terminology is 

helpful in the presentation of grammar. 

(4) Degree of explicitness:  

There is also a decision to provide explicit grammatical information to the 

learner. 

(5) Linking grammar and vocabulary:  

We need to consider a final point in the grammar presentation: the link 

between grammar and vocabulary. 

b) Practicing grammar 

Regarding the teacher’s roles in each, teachers’ correction is required during 

presentation and practice. However, self-correction and peer correction are 

encouraged. 

c) How can we design a course’s grammar component? 

Suppose learners acquire the grammatical system according to their internal 

syllabus. There have been claims that teachers should focus less on organizing 



24 

 

 

 

learning by imposing an external syllabus and more on facilitating learning by 

providing a classroom atmosphere rich in various inputs. It presents learners with 

the opportunity to learn a language by undertaking various learning assignments. 

d) How can we suit the approach to learner needs? 

Teachers should establish an acceptable way to teach grammar by analyzing 

the needs of any individual group of students, their reasons for learning English, 

and individual differences such as age and educational background. 

2) Thornbury outlined some general guidelines for teaching grammar:28 

a) The Rule of Context 

Teaching grammar in context, that is, teaching grammatical forms with 

meanings (the meaning always decides the choice of one grammatical structure over 

another that the speaker or writer intends to communicate); 

b) The Rule of Use 

The teaching of grammar aid learners’ understanding and creation of natural 

language rather than as an aim in itself. 

c) The Rule of Economy 

Be thrifty to follow the rule of usage (economizing on presentation time to 

provide maximum practice time). 

d) The Rule of Relevance 

It teaches only the grammar students to want to use (beginning with what 

they understand and without assuming that English grammar is entirely separate 

from the learners’ native tongue). 

 
28  Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England: 

Pearson Education, 1999), 153. 
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e) The Rule of Nurture 

Teaching does not always result in learning—in any direction (rather than 

emerging as bursts of insight, language learning is frequently a slow approximation 

process). Rather than teaching grammar, attempt to create the best circumstances 

for grammar learning). 

f) The Rule of Appropriacy 

All of the preceding principles are considered in light of the students’ levels, 

needs, interests, expectations, and learning styles (Giving much emphasis to 

grammar, or it may imply teaching grammar at all—in any up-front approach). 

Moreover, Swan also suggests that the needs of the students should 

determine the teaching of grammar. As a result, the grammatical items to be taught 

must be based on the student’s goals in learning English. Furthermore, choosing 

grammar elements relevant to students’ requirements is critical rather than going 

through the curriculum from left to right.29  

Besides there are three main ideas for the teaching of grammar (Larsen and 

Freeman) are as follows:30 

a) Language teachers’ role is to optimize learning by establishing optimal 

conditions. One of those optimal conditions is receiving one’s performance to 

see what is acceptable and what is not.  

b) The teacher’s job is a job to engage learners. When students are focused, 

relaxed, and attentive at engagement, they are more likely to learn. 

 
29  Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 148. 
30 Diane Larsen-Freeman, Teaching Language: From Grammar to Grammar (Toronto: 

Newbury House Teacher Development, 2003), 21-22. 
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c) Teachers will have to work on the attitude of (some) learners. What we can do 

is give them the tools to learn. 

In addition, the research result of Dewi Furwana showed that understanding 

grammar is one of the language learning strategies that students apply in their 

writing. Meanwhile, students’ most common language learning strategy in writing 

was self-evaluation.31 Since self-evaluating was the most dominant used in that 

research, the researcher considered it as the strategy for teaching grammar in 

conducting this research. 

e. Teaching Grammar in Senior High School 

The Ministry of Education and Culture (Kemendikbud) regulates the 

teaching and learning process at schools in Indonesia. The curriculum performs as 

a guideline in the teaching and learning process. The Curriculum 2013 is the latest 

curriculum released by the government. According to Regulation of the Ministry of 

Education and Culture of the Republic Indonesia, Number 37 of 2018 concerning 

Amendments to Regulation of the Ministry of Education and Culture Number 24 

2016. It involves Core Competencies and Basic Competencies of Lessons in the 

2013 Curriculum in Basic and Secondary Education. The following are 

competencies for the twelfth-grade students that include the Core Competencies 

and Basic Competencies the students be able to:32 

 
31  Dewi Furwana, “Language Learning Strategies of EFL College Students,” Ethical 

Lingua Journal of Language Teaching and Literature 4, no. 1 (2017): 80, 

http://journal.uncp.ac.id/index.php/ethicallingua/article/view/349. 
32 Pemendikbud, “Perubahan Atas Peraturan Menteri Pendidikan Dan Kebudayaan Nomor 

24 Tahun 2016 Tentang Kompetensi Inti Dan Kompetensi Dasar Pelajaran Pada Kurikulum 2013 

Pada Pendidikan Dasar Dan Pendidikan Menengah,” Pub. L. No. No.37 Tahun 2018, 527 (2018), 

https://kurikulum.kemdikbud.go.id/kurikulum/pedoman_regulasi.html. 
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Table 2.1 Basic Competencies of Senior High School 

Basic Competencies Language Feature 

3.1 Apply social functions, text structures, and 

language features of oral and written 

interpersonal interaction texts that involve 

offering help and responding to them, 

according to the context of its use. (Pay 

attention to the language feature: May I 

help you, What can I do for you? What if 

...?).  

1. Appropriate 

expressions for 

offering help, such as  

(May I help you, What 

can I do for you? 

What if ...?). 

 

2. Those are singular and 

plural nouns with or 

without; (determiners 

a, the, this, those, my, 

and their). 

3. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.1  Compose simple oral and written 

interpersonal interaction texts that involve 

offering help and its response by paying 

attention to social functions, text  

structures, and language features that are 

correct and in context. 

3.2 Distinguish social functions, text 

structures, and language features of several 

particular texts in a job application letter by 

giving and asking for information related 

to identity, educational background/work 

experience based on the context of its use. 

1. Appropriate phrases 

and vocabulary. 

2. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.2 Application letter 

 4.2.1 Capture contextual meaning related 

to a social function, text structure, 

and language feature of a particular 

text in a job application letter, 

including identity, educational 

background, and work experience. 

1. Appropriate phrases 

and vocabulary. 

2. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.2.2 Prepare a particular text for a job 

application letter, which provides 

information including identity, 

educational background/work 

experience, taking into account 

social functions, text structure, and 

language features, correctly and in 

context. 

3.3 Distinguish the social functions, text 

structure, and language features of some 

particular texts in caption text by giving 

and asking for information related to 

3. Those are singular and 

plural nouns with or 

without; (determiners 
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pictures/photos/tables/graphs/charts, 

according to the context of its use.  

a, the, this, those, my, 

and their). 

4. Verbal phrases related 

to 

pictures/photos/tables/g

raphs in the appropriate 

tense. 

5. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.3 Caption 

4.3.1 Capture contextual meaning related 

to social functions, text structure, 

and language feature of particular 

texts in captions related to 

pictures/photos/tables/graphs/ 

charts.  
4.3.2 Arrange particular text in caption 

text related to 

pictures/photos/tables/graphs/charts

, taking into account social 

functions, text structure, and 

language features correctly and in 

context.  
3.4 Distinguishing social functions, text 

structure, and language features of several 

oral and written news item texts by giving 

and asking for information related to 

simple news from newspapers/radio/TV, 

according to the context of their use.  

1. Past tense, Present 

Perfect Tense, Future 

Tense 

2. Passive Voices 

3. Direct and Indirect 

Speech 

4. Article 

5. Prepositions 

6. Singular and plural 

nominal sentences  

7. Speech, stress, 

intonation, spelling, 

punctuation, and 

handwriting 

4.4 Capture contextual meaning related to 

social functions, text structure, and 

language features of oral and written news 

items texts in the form of simple 

newspapers/radio/TV news. 

  

3.5 Apply social functions, text structure, and 

linguistic elements of spoken and written 

transactional interaction texts that involve 

giving and asking for information related 

to assumptions followed by 

orders/suggestions, according to their use. 

(Pay attention to language feature of if with 

imperative, can, should). 

1. Statements and 

questions that related 

to conditional 

sentences. 

2. Those are singular and 

plural nouns with or 

without; (determiners 

a, the, this, those, my, 

and their). 

3. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.5 Compose spoken and written transactional 

interaction texts that involve giving and 

asking for information related to 

assumptions followed by 

orders/suggestions, taking into account 

social functions, text structures, and 

language features that are correct and in 

context. 
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3.6 Distinguish social functions, text 

structures, and language features of several 

oral and written procedural texts by giving 

and asking for information related to 

technology use manuals and tips, short and 

straightforward, according to the context of 

use.  

1. Grammar: it includes 

imperative, negative, 

and positive 

sentences. 

2. Phrases and 

vocabulary are 

commonly in manuals 

and tips. 

3. Those are singular and 

plural nouns with or 

without; determiners 

(determiners a, the, 

this, those, my, and 

their). 

4. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

4.6 Procedure text 

4.6.1 Capture contextual meaning related 

to social functions, text structure, 

and language features of spoken 

and written procedure texts in the 

manual form related to technology 

and tips.  
4.6.2 Prepare procedural texts, spoken 

and written, in the manual form 

regarding the use of technology 

and tips, taking into account social 

functions, text structure, and 

language features correctly and in 

context.  
3.7 Interpret social functions and language 

features of song lyrics related to the lives 

of teenagers in SMA/MA/SMK/MAK. 

1. Phrases containing 

information and moral 

values that related to 

the song’s topic. 

2. They are speech, word 

stress, intonation, 

spelling, punctuation, 

and handwriting. 

 

Based on the competency table above, the basic grammar material for the 

twelfth-grade students in high school are as follows: 1) Modals; 2) Singular-plural; 

3) Noun phrase and verb phrase; 4) Tenses, i.e., simple past, simple future, present 

perfect; 5) Direct and indirect speech; 6) Passive voice; 7) Articles; 8) Prepositions; 

9) Conditional sentences, and 10) Imperatives. 
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 Materials Development 

a. Definition of Instructional Material 

According to Tomlinson, the term “materials” relates to anything that 

teachers or students utilize to support the students learn a language. Examples of 

materials include videos, DVDs, emails, YouTube, dictionaries, grammar books, 

readers, workbooks, and photocopying exercises. They might also be newspapers, 

food packages, photos, live talks by invited native speakers, teacher instructions, 

assignments printed on cards, or student discussions. They may be anything utilized 

to enhance the learners’ language understanding and experience intentionally.33 

They can provide information about the language, provide experience with the 

language, encourage language use, or assist learners in making their discoveries 

about the language.34 Meanwhile, according to Richards, instructional materials are 

the foundation for students’ language input and practice in the classroom.35 

b. The Roles of Material 

Cunningsworth described the role of materials in language courses in 

Richards as follows:36 

1) It is a resource of presentation materials (spoken and written). 

2) It is an activity source for learner practice and communication engagement. 

3) It is a grammar, vocabulary, and pronunciation reference for students. 

 
33  Brian Tomlinson, ed., Material Development in Language Teaching, 2nd edition. 

(Cambridge: Cambridge University Press, 2011), 2. 
34  Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition. 

(London: Bloomsbury Academic, 2013), 2. 
35  Jack C. Richards, Curriculum Development in Language Teaching (New York: 

Cambridge University Press, 2001), 251. 
36 Ibid.,251. 
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4) It is a source of stimulation and activity ideas for the classroom. 

5) It is a syllabus (that reflects the established learning objectives). 

6) It supports instilling confidence in less experienced teachers. 

c. Criteria of Good Material 

According to Hutchinson and Waters, good materials stimulate learners to 

learn rather than teach them. Good material contains attractive texts and pleasant 

activities that engage learners’ thinking capacities, allowing them to work with their 

skills and knowledge. That content is acceptable for both students and teachers.37 

Besides, Tomlinson provides some principles of good materials, i.e.:38 

1) Materials should get an impact. 

2) Materials should assist students in feeling at ease. 

3) Materials should support students in developing confidence. 

4) Materials should be relevant and valuable for students. 

5) Materials should attract and facilitate the self-investment of the students. 

6) Students must be ready to study the content of the lesson. 

7) Materials can help students connect to authentic use of the language. 

8) Bring the students’ attention to the language characteristics of the input. 

9) Materials should offer students the opportunity to utilize the target language for 

communicative objectives. 

10) Design of materials based on the understanding that sometimes there is a delay 

in the good impacts of instruction. 

 
37  Tom Hutchinson and Alan Waters, English for Specific Purposes (Cambridge: 

Cambridge University Press, 1987), 107. 
38  Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition. 

(London: Bloomsbury Academic, 2013), 28-29. 
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11) Materials should consider the fact that learners have a variety of learning styles. 

12) Materials should adjust for the fact that students’ affective responses vary. 

13) Materials should enable a period of silence at the beginning of the learning 

process. 

14) Materials should encourage intellectual, aesthetic, and emotional participation 

while stimulating right and left brain processes to optimize learning potential. 

15) Materials should not rely predominantly on controlled practice. 

16) Materials should include chances for feedback on outcomes. 

Based on the good materials criterion provided by Hutchinson and Water 

and Tomlinson, it is possible to infer that good materials should have contents and 

activities that make the learners feel at ease and guide them to become independent 

learners. Additionally, materials should be able to motivate students to use their 

knowledge to its maximum capabilities. 

d. The Definition of Material Development 

According to Tomlinson, materials development is a field of study and a 

practical process. It studies the principles and procedures of designing, 

implementing, and evaluating language instruction materials. As an undertaking, it 

entails instructors producing, evaluating, and adapting language teaching materials 

for their classes and materials developers creating materials for sale or 

distribution.39 Meanwhile, Graves defined materials development as planning the 

 
39 Ibid.,1. 
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process through which a teacher creates units and lessons within those units to 

accomplish the course’s aims and objectives.40 

e. Development of Grammar Material 

Some criteria by Tomlinson in teaching and learning grammar have many 

considerations.41 These include: 

1) The learners’ age and level to use the materials; 

2) The degree to which any adopted method meets the expectations of students and 

teachers. As well as the educational culture in which students and teachers 

participate; 

3) The degree to which learners will be interested in any contexts or co-texts 

utilized to present the grammatical area(s); 

4) The character of the grammatical topics to be covered in form, inherent meaning 

implications (if any). As well as how to use them throughout common spoken 

and written communication; 

5) The degree to which activities enabling learners to produce language, including 

the target grammar, will result in meaningful utterances, and the degree to which 

the language provided to them for them to examine the grammar applied reflects 

realistic use of the language and ones that have at least a passing resemblance 

to words that students are likely to prefer to use in non-classroom 

circumstances; 

 
40 Kathleen Graves, Designing Language Courses: A Guide for Teachers (New York: 

Heinle & Heinle, 2000), 149. 
41  Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition. 

(London: Bloomsbury Academic, 2013), 339. 
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6) Any issues that learners could have discovering these areas of grammar, 

particularly in terms of any similarities or variations in form, function, and the 

form/function relationship between the target language and their native 

language. 

For better or worse, some technology-based materials attempt to help 

learners pay attention to grammar and understand the importance of grammar 

choices - as would ideally be done with paper-based materials.42 

Another research also proved that online-based material could encourage 

students to learn grammar. M. Ariel, Sahraini, and D.Furwana concluded that the 

Webtoon Comic developed is appropriate for the students as this Comic’s learning 

goal is to support media in learning English Grammar.43 

f. Need Analysis in Developing Material 

1) Concept of Need Analysis 

Richard defined need analysis as procedures for gathering information 

regarding the students’ needs.44 Needs analysis is the logical starting point for 

developing a language program responsive to the learner and learning needs.45 

 
42 Ibid.,349.  
43 Muhammad Ariel, Sahraini, and Dewi Furwana, “Developing the Content of Webtoon 

Comic Application as Supporting Media in Learning English Grammar at the 2nd Semester English 

Students of IAIN Palopo,” Foster Journal of English Language Teaching and Learning 1, no. 2 

(2020): 157, http://journal.uncp.ac.id/index.php/ethicallingua/article/view/349. 
44  Jack C. Richards, Curriculum Development in Language Teaching (New York: 

Cambridge University Press, 2001), 51. 
45  Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 75. 
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The needs analysis data define learning objectives and choose appropriate 

teaching methods. Needs analysis occurs during the pre-course planning stage, and 

the integrated course contributes to teacher-learner negotiated-to-learner goals.46 

On the first day, it is a helpful practice to carry out a needs analysis, 

balancing institutional objectives with students’ need to learn and the way they want 

to utilize writing. We can measure the aspects to decrease the misunderstanding of 

writing for the students by allowing them to concentrate on one or two items.47 

The usage of need analysis in teaching language has several purposes, for 

example:48 

a) To determine the language skills a student requires in performing a particular 

role. 

b) To assist in determining which students in a group require the most training in 

specific language skills. 

c) Identifying a change of direction that people of a reference group think is 

important. 

d) To determine if there is a gap between what students can do and need to be able 

to do. 

e) To gather information regarding particular problems that students encounter. 

Meanwhile, collecting information during a need analysis can be done 

through questionnaires, self-rating, interviews, meetings, observation, learner 

 
46  Ibid. 
47  Ibid.,310. 
48  Jack C. Richards, Curriculum Development in Language Teaching (New York: 

Cambridge University Press, 2001), 52. 
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language samples, task analysis, case studies, and analysis of available 

information.49 

2) Target Needs 

According to Hutchinson, the target needs to refer to something more 

helpful to take a gander at the target situation.50 Hutchinson subdivided the target 

needs into three categories: a) Necessities are what the learner has to know to 

function effectively in the target situation; b) Lacks are what the learner knows 

already to decide which necessities the learner lacks; c) Wants are view of the 

students as to what their needs are. 

3) Learning Needs 

The learning needs relate to what students should perform to achieve the 

target situation. Learning needs define which learning methods and materials they 

need to practice to reach the target needs.51 The learning need is closely related to 

activities that the learners need to do to achieve the learners’ abilities to perform 

the necessary degree of competence in the target situation. In constructing the 

learning materials, it is crucial to analyze the students’ learning needs to decide on 

an engaging teaching and learning process that the students wish. 

 

 

 

 

 
49 Ibid.,60-63. 
50  Tom Hutchinson and Alan Waters, English for Specific Purposes (Cambridge: 

Cambridge University Press, 1987), 55. 
51 Ibid.,60. 
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g. Instructional Design Models 

1) Borg and Gall Design Model 

Borg & Gall developed a method for developing and validating instructional 

products. This procedure contains ten steps for developing instructional materials.52 

Those steps include: a) Research and information collection; b) Planning; c) 

Developing preliminary product; d) Preliminary field testing; e) The primary 

product revision; f) Main field testing; g) Operational product revision; h) 

Operational field testing; i) The final product revision; j) Dissemination and 

implementation. 

 

Figure 2.1 Borg and Gall Design Model 

2) Dick & Carey Design Model 

This Research and Development model is proposed by Dick & Carey. The 

model of Dick and Carey termed learning design as a system. The term “system 

approach” refers to several stages of developing an instructional system. The Dick 

and Carey model elements involve learner, teacher, materials, and environment. 

The strategy of Dick and Carey is not only to focus on the procedures of learning 

 
52 Borg and Gall, Educational Research: An Introduction, (London: Longman, 1983), 775. 
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activities but also on the material provided53. There are nine stages in the Dick and 

Carey model, those are: a) Identifying goals and objectives; b) Conducting 

instructional analysis; c) Determining entry behaviors and learners’ characteristics; 

d) Writing the performance objectives; e) Developing assessment instrument; f) 

Developing instructional strategy; g) Developing and selecting instructional 

materials; h) Designing and conducting a formative evaluation of instruction; i) 

Developing and conducting the summative evaluation 54 .

 

Figure 2.2 Dick & Carey Design Model 

3) The 4-D Design Model 

The development of the integrated assessment used the 4-D model, which 

was a development by Thiagarajan, Semmel, and Semmel. The 4-D Model is a 

systems approach because it divides the instructional development process into four 

stages a) Define, b) Design, c) Develop, and d) Disseminate.55 

 
53  Kent L. Gustafson and Robert Maribe Branch, Survey if Instructional Development 

Models,  Fourth Edition (New York: ERIC, 2002), 60. 
54 Walter Dick, Lou Carey, and James O. Carey, The Systematic Design of Instruction, 

Eight edition. (the United States of America: Pearson, 2014), 6-8. 
55  Sivasailam Thiagarajan, Dorothy S. Semmel, and Melvyn I. Semmel, Instructional 

Development for Training Teachers of Exceptional Children: A Sourcebook (Bloomington, Indiana: 

Council for Exceptional Children, 1974), https://doi.org/10.1016/0022-4405(76)90066-2. 
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Figure 2.3 Four-D Design Model 

4) ADDIE Design Model 

The ADDIE model is a general approach to the instructional design model. 

It guides instructional designers and software engineers to develop and revise 

learning products at a reasonably high level. The phases of the ADDIE model 

involve a) analysis (including needs, requirements, tasks, and current capabilities 

of students); b) design (delivery format, activities, and exercises for learning 

objectives); c) development (including creates a prototype, develops course 

materials, reviews, and organizes a pilot session); d) implementation (training 

implementation, putting tools in place, and observing); and e) evaluation 

(awareness, knowledge, behavior, and result). These phases are sequential – each 

depends upon the successful completion of the preceding phase. 56  Using the 

ADDIE model throughout the course emphasized the learner rather than a teacher-

centered approach. The analysis of the learners became a crucial aspect of the 

design of the course.57 The elements made by following the ADDIE model can 

 
56 Gordon Welty, “The ‘Design’ Phase of the ADDIE Model,” Journal of GXP Compliance 

11, no. 4 (2007): 40. 
57 Christine Peterson, “Bringing ADDIE to Life : Instructional Design at Its Best,” Journal 

of Educational Multimedia and Hypermedia 12, no. 3 (2003): 228. 
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customize in any environment, like online or face-to-face.58 ADDIE is frequently 

utilized to achieve instructional objectives, especially in e-learning and distant 

learning via the internet, since it has become more popular worldwide.59 

a) Analyze: There are some activities in the analysis phase. First, we should clarify 

the instructional problem. Second is the establishment of the instructional goals 

and objectives. Finally, identifying the learning environment and the learner’s 

existing knowledge and skills. After analyzing the problem, the researcher needs 

to develop models/new learning methods. Researchers also need to analyze the 

feasibility of developing models/new learning methods to determine the 

feasibility of applying learning methods. 

b) Design: The design phase deals with the learning objectives, assessment 

instruments, exercises, content, subject, matter analysis, lesson planning, and 

media selection. This phase should be systematic and specific to show a brief 

view of the goal. The design of the model/learning methods is still conceptual 

and will underpin the following development process. 

c) Development: The development phase is where instructional designers and 

developers create and assemble the content assets blueprinted in the design 

phase. It contains the realization of product design activities. The design phase 

has prepared a conceptual framework application of the model/new learning 

methods. The development phase, which is still a conceptual framework, is 

realized into products ready to be implemented. For example, suppose the design 

 
58 Nada Aldoobie, “ADDIE Model,” American International Journal of Contemporary 

Research 5, no. 6 (2015): 68, www.aijcrnet.com. 
59  Robert Maribe Branch, Instructional Design: The ADDIE Approach (New York: 

Springer US, 2009), 5, https://doi.org/DOI 10.1007/978-0-387-09506-6_1. 



41 

 

 

 

stage has been designed using the model/new methods that are still conceptual, 

then at the stage of development. In that case, it is prepared or made learning 

device model/new methods such as lesson plans, media, and subject matter. 

d) Implementation: During the implementation phase, it is time to develop a 

procedure for training the facilitators and learners. The course includes a wide 

range of topics, including the course curriculum, learning outcomes, method of 

presentation, and testing processes. 

e) Evaluation: The evaluation phase consists of two parts: formative and 

summative. Each phase of the ADDIE process includes formative evaluation. 

Conversely, the summative evaluation consists of a test for a domain-specific set 

of criteria referenced items. It allows for feedback from the identified users. 

Moreover, the ADDIE model is an iterative feedback model, which means that 

the results of the Evaluation phase are returned to the origination point (fed 

back), closing the loop and facilitating further refinement of the learning product.  

 

Figure 2.4 ADDIE Design Model 

 Based on the explanation above about several instructional design models, 

the researcher decided to choose this ADDIE Model in developing basic English 
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grammar material through a weblog for the twelfth-grade students in SMAN 4 

Palopo. 

 Blog Learning 

a. The Concept of Web Blog Learning 

According to Zhang, a weblog (or blog) is a web-based writing space. All 

material is written and edited using a web browser, and it is instantaneously and 

publically available on the internet.60 Blogs come from the weblog. It is a type of 

online journal that the blog’s author creates and updates. He\she can express his\ 

her feelings and ideas and think in his own words. It is easy for most people to 

publish their blogs. A blog’s author can change the blog interface and add or change 

the picture.61  

The blog also introduces students to online learning communities where 

they can access and review knowledge while creating their learning paradigm. 

Using blogs as a tool for teaching and learning is valuable for the students to embark 

on a lifelong learning journey.62 

The concept of language learning through blogs arose because blogs have 

evolved into learning tools that will significantly enhance students’ language 

learning through their multimodal form. Thus, it was recognized as a tool for 

improving students’ language learning proficiency in general or specific skills such 

 
60 Di Zhang, “The Application of Blog in English Writing” 4, no. 1 (2009): 64. 
61 Said Fathy El Said Abdul Fattah, “The Effectiveness of Using Blogs as an Independent 

Learning Tool to Develop Reading Skills for University Students,” Journal of Education and 

Practice 7, no. 32 (2016): 66, www.iiste.org. 
62 Masoud Azizinezhad and Masoud Hashemi, “The Use of Blogs in Teaching and Learning 

Translation,” Procedia - Social and Behavioral Sciences 28 (2011): 870, 

https://doi.org/10.1016/j.sbspro.2011.11.159. 
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as writing or as a complement to traditional teaching and learning.63 According to 

the research conducted by Hall and Davidson (cited in Amir et al.), blogs increased 

students’ writing skills in the classroom, proving the flexibility of blogs.64 

Zhang discusses the characteristics of blogs in the following:65 

1) Blogging does not need the use of complex software or an understanding of 

computer programming. 

2) Blogs provide a variety of security features, including limited access to reading 

and posting. 

3) Only one author writes many blogs, and visitors cannot create or change posts, 

but they can comment on an existing post. 

4) Blogs disregard the status of users; all users are treated equally. 

5) Writing a blog entry is similar to writing a letter to someone. 

6) Text, images, audio, video, and hyperlinks can all be contained in blog entries. 

It is no longer necessary to email photos. 

7) The blog has an auto-archiving feature. 

8) The distribution of blog content can be via subscriptions. 

Rulli Nasrullah in Indrato listed the model components in the blog. Those 

are as follows:66 

1) Subject or Header, each blog has a title telling about the content in the blog. 

 
63  Zaini Amir, Kemboja Ismail, and Supyan Hussin, “Blogs in Language Learning : 

Maximizing Students ’ Collaborative Writing,” Procedia Social and Behavioral Sciences 18 (2011): 

538, https://doi.org/10.1016/j.sbspro.2011.05.079. 
64  Ibid. 
65  Di Zhang, “The Application of Blog in English Writing” 4, no. 1 (2009): 65-66.  
66 Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online Pada Materi 

Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta” (Universitas Negeri Yogyakarta, 

2014), 27. 
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2) In a content blog, every blog has a type of blog application feature 

3) Comments are a feature that allows the end to be involved in giving opinions, 

suggestions, or criticisms. 

4) Time and Date, the characteristics of blogs are formed according to the time 

chronology so that the end can know the time of posting and how the reader 

can see which should be read first. 

5) Links, the blogs will have a network or a link. It is in a blog that includes 

sources from sites that need to be visited by blog readers. 

b. The Classification of Web Blogs 

Campbell, as cited in Fattah, classified the following three types of blogs in 

the field of language teaching.67 

1) Tutor blog. The teachers can communicate with the students outside the class 

and give the students daily reading practice. In addition, it provides the course 

with syllabus information. 

2) Class blogs. It is the result of the entire class. Students could leave comments 

on familiar topics in class related to homework or inquiries about quizzes. 

3) Learner’s blogs. The learners create it to express their personality. The students 

can develop their writing skills by telling their daily routine. 

c. Designing Web Blog 

The thing that blog developers consider in designing a weblog is the user 

interface (UI). According to Conrad, the user interface is what visitors see on a 

 
67 Said Fathy El Said Abdul Fattah, “The Effectiveness of Using Blogs as an Independent 

Learning Tool to Develop Reading Skills for University Students,” Journal of Education and 

Practice 7, no. 32 (2016): 66-67.  
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website and the way they navigate it. It offers them information about how the site 

operates at its most basic level. Since an intuitive user interfaces filters participants’ 

views of a course and guides user behavior, it is critical for course success. As a 

result, the user interface impacts student performance and attitudes68. 

There are several aspects to interface design. We seek answers to basic 

questions throughout a review session, then adjust our review scope accordingly:69 

1) What are the main methods to navigate a site, and what level of instruction is 

required? 

2) Is it obvious when end-user action is needed? 

3) What formats utilize in the menu? Do the menus adequately display the content 

that already exists? 

4) How does the site display? Is the visual appealing? 

5) Does the content improve from graphics and animation? 

6) Is the text readable? 

7) How far or how often do users have to scroll to access text? 

8) Do orienting features assist learners in locating their position in the course? 

9) Do links connect to adequately predictable sites? 

Those questions can guide the exploration of websites and courses. It is 

frequent to discover a lot of remarkable user interface designs. Meanwhile, there 

are usually detected trends in design flaws: 1) Inability to recognize which icons 

should be clicked; 2) Unclear how to navigate to the next or previous page; 3) Color 

 
68 Kerri Conrad and TrainingLinks, Instructional Design for Web-Based Training (Canada: 

HRD Press, 2000), 52. 
69 Ibid.,53. 
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schemes are distracting; 4) Download times are excessively long; 5) Too many links 

on one page; 4) Failure to notify if the user has recently accessed a link, page, or 

module; 5) Text that is too small and blends with background color; 6) Graphics 

that are not relevant to the content and; 7) Broken links.70 

d. The Strengths and Weakness of Blog Learning 

There are several studies that suggest the strengths of blog learning. 

According to the research of Fan-Wei, it further reported that students regarded 

convenience, accessibility, flexibility and autonomy as the advantages through blog 

learning or blog assisted language learning. It is more convenient for students to 

learn not only in school, but at home.71 Besides, Divitini et al. stated that the 

strength of blogs resides in their capability of supporting sharing and commenting.72 

It also help students gain strength and self-confidence, that enabled them to engage 

more deeply with others both inside the classroom and outside in the community.73 

Furthermore, language teachers have been using blogs for some time now. So, as 

well as text, pictures, sound, video and interactive games can also be added, as with 

so many modern internet.74 

 
70 Ibid.,53-54. 
71 Fan Wei Kung, “Assessing an Innovative Advanced Academic Writing Course through 

Blog-Assisted Language Learning: Issues and Resolutions,” Innovations in Education and Teaching 

International 55, no. 3 (2018): 6, https://doi.org/10.1080/14703297.2015.1108213. 
72 Monica Divitini, Ove Haugaløkken, and Eli M. Morken, “Blog to Support Learning in 

the Field: Lessons Learned from a Fiasco,” Proceedings - 5th IEEE International Conference on 

Advanced Learning Technologies (ICALT), (2005): 219–21, 

https://doi.org/10.1109/ICALT.2005.74. 
73 Emelia A. Rahman Sidek and Melor Md.Yunus, “Students’ Experiences on Using Blog 

as Learning Journals,” Procedia - Social and Behavioral Sciences 67 (2012): 135–43, 

https://doi.org/10.1016/j.sbspro.2012.11.314. 
74 Jack C Richards and Randi Reppen, “Towards a Pedagogy of Grammar Instruction,” 

RELC Journal 45(1) 45, no. 1 (2014): 5–25, https://doi.org/10.1177/0033688214522622. 
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However, it is important to note that some weaknesses were also identified. 

Lack of students’ technical skills, face-to-face interaction, support and time 

management skills were found to be potential problems.75 

e. Relationship between Grammar Competence and Blog Learning 

Towards a Blog-Integrated Approach in English Grammar Instruction. The 

incorporation of technology into Andragogy in English grammar classes in Yonca’s 

study present a five-staged grammar instruction approach which may notably be 

applicable in education grammar courses. In Yonca’s study, a sustainable approach 

for the future is introduced. 76 

An approach that does not exclude grammar from a language learning 

context but draws upon relevance in order to promote optimum English use in  

academic, social and personal lives. The structure-andragogy-blog (SAB) approach, 

built with a perspective to incorporate self-directed learning into structure use, 

invites instructors to be dynamic learners to exercise self-initiative learning by 

assuming utmost responsibility to choose and analyze content related to the English 

grammar system. Thus, the approach does not only provide platform for mastery of 

English grammar at both recognition and production levels, it also builds a sense of 

responsibility in the individual adult as well as the young learner.77 

 
75 Fan Wei Kung, “Assessing an Innovative Advanced Academic Writing Course through 

Blog-Assisted Language Learning: Issues and Resolutions,” Innovations in Education and Teaching 

International 55, no. 3 (2018): 6. 
76  Yonca ÖZKAN, “A Blog-Integrated Grammar Instruction Approach : Structure – 

Andragogy – Blog ( SAB ),” Gaziantep University Journal of Social Sciences 15, no. 2 (2016): 641–

55. 
77  Ibid., 653. 
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There was an investigation into the pedagogical reasons for using blogs as 

a study aid and how blogging was integrated into the curriculum at the National 

University of Singapore to support the learning of grammar editing skills of music 

students. The use of blogs to support student learning has been particularly 

successful with YSTCM (Yong Siew Toh Conservatory of Music) classes at NUS. 

The students improve their grammar editing skills, show increased motivation and 

become more independent learners. Obviously, blogs can be very useful and 

adaptable study aids that can promote student-centered learning.78 

C. Conceptual Framework 

English is one of the subjects in senior high school. In the 2013 curriculum, 

language features are also the focus of basic competencies aside from the four 

language skills. Grammar is one of the language features that are the learning 

objectives of competencies in curriculum 2013. Richards and Renandya stated that 

grammar teaching had regained its rightful vicinity in the language curriculum. 

Based on the results of pre-observation, the researcher found issues related 

to grammar. Those issues were: the students’ lack of awareness, less motivation and 

knowledge about grammar, lack of presentation of grammar material in the 

textbook that students used, and the issue of IT utilization. 

Based on Richards and Renandya’s theory revealed that teaching materials 

are a crucial aspect of most language applications, the researcher intends to develop 

grammar material to support the lack of material available in textbooks. Then the 

 
78  Christopher Harwood, “Using Blogs to Practice Grammar Editing Skills,” 

ELTWorldOnline.Com 2 (2010): 1–13, http://blog.nus.edu.sg/eltwo/2010/08/11/using-blogs-to-

practice-grammar-editing-skills. 
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researcher will present the grammar material in a blog as Azizinezhad and Hashemi 

stated that the blog takes full advantage of the website and is easy to design. 

Therefore, the researcher wants to develop the basic English grammar material 

through blog learning for the twelfth grade at SMA Negeri 4 Palopo. 

In developing the materials, the researcher used ADDIE, which consists of 

five stages, i.e., analyzing, designing, developing, implementing, and evaluating. In 

the development process, there were several theories that the researcher needed to 

pay attention to, namely; 1) the principles of teaching grammar based on the theory 

of Hedge, Thornbury, and Larsen and Freeman; 2) Minimum required grammar for 

A1 grammar (Beginner) level; 3) Teaching grammar for senior high schools that 

adjust to the 2013 curriculum; 4) the criteria of good material according to 

Hutchinson and Waters; 5) criteria for developing appropriate grammar material 

according to Tomlinson; 6) aspects that we must consider in designing a blog 

according to Kerri Conrad and; 7) ways of collecting information from a needs 

analysis. 
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Figure 2.5 Conceptual framework 
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D. Hypothesis 

The hypothesis of this research was: 

H1: The developed basic English grammar material through blog learning is 

appropriate for the twelfth-grade students at SMAN 4 Palopo. 

Ho: The developed basic English grammar material through blog learning is 

inappropriate for the twelfth-grade students at SMAN 4 Palopo.
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CHAPTER III 

RESEARCH METHOD 

The researcher conducted Research and Development (R & D) in 

developing basic English grammar material through blog learning for the twelfth-

grade students at SMAN 4 Palopo.  

Research and development method aimed to develop a product or complete 

the previous product. Developing a product is not only in the form of hardware but 

also software. The products can be produced, such as learning models and 

instructional multimedia, including a lesson plan, textbook, module, etc. 

A. Research Design 

The researcher used a development model in this research to develop basic 

English grammar material through a weblog adopted from ADDIE Design Model. 

This development model became the researcher’s guide. The ADDIE model 

consists of five phases: analysis, design, development, implementation, and 

evaluation. 

The researcher chose ADDIE Model because it provides a simple procedure 

to design and develop materials yet is practical. It is one of the systematic and 

detailed learning design models. This model is chosen based on the consideration 

that this model is developed with sequences activities with a systematic sequence 

of activities and is based on the theoretical foundation of learning design to 

overcome learning issues related to learning resources that follow the needs and 

characteristics of students. Since the ADDIE model in a course is beneficial, it is 

more learner-centered than teacher-centered. From the beginning of its stages 
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(analysis and design), it highly considers the students. It even enables the evaluation 

of students’ needs, for example, in the development phase. Besides, in its 

implementation and evaluation, learners are highly involved. ADDIE is essential 

because it is iterative, involving review and revision throughout the development 

steps. Each phase is dependent on the previous phase’s successful completion. It is 

a design model used for technology-based teaching by many experienced 

instructional designers or other researchers.  

B. Location and Time of the Research 

The researcher conducted this research at SMAN 4 Palopo, located at Bakau 

Street, Balandai, Bara, Palopo. It was conducted from December 2021 until March 

2022. 

Table 3.1 Time of the research 

Research Stage 

 

Month 

Sept. Nov. Jan. Feb. Mar. May 

Pre-observation       

Proposal seminar       

Instruments validation       

The distribution of 

questionnaires needs 

analysis 

      

Product validation       

Product try-out       

Distribution of students’ 

perception questionnaires 
      

Result seminar       

UT       
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C. Operational Definition 

In this research, the researcher can formulate several related operational 

definitions, namely as follows: 

1. Grammar is the study of rules for creating sentences with multiple words with 

evident and acceptable meanings in the language. It is a group of rules for 

constructing meaningful phrases and sentences. The Ministry of Education and 

Culture of the Republic of Indonesia has set Basic English grammar as the basic 

competency in the curriculum of 2013. 

2. Material development is a process that produces, evaluates, and adapts teaching 

materials or procedures for the design, implementation, and evaluation of 

teaching materials. It contains learning units according to learning objectives. 

3. Blog-based learning is an online course that uses blog platforms as media to 

facilitate teaching and learning. 

D. Subject and Object of the Research 

The subjects in the research were the twelfth-grade students at SMAN 4 

Palopo, and 42 students of class XII IPA 1 and XII IPA 2 became respondents for 

the development tryout. Meanwhile, the object of the Research was Basic English 

grammar material. 

E. Research Procedures 

Development procedures for making material through weblog as 

instructional media consists of five-phase, there are: 
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1. Analysis 

In the analysis phase, the researcher analyzed students’ needs and interests. 

The researcher had to know students’ lack, want, necessity, and setting. Therefore, 

the researcher put those three components in the questionnaire to analyze the 

student. Besides, the questionnaire also aimed to know about students’ competence, 

learning capability, and previous knowledge of English grammar. Besides that, the 

researcher analyzed students’ needs through the syllabus managed by Curriculum 

2013 (K13). The researcher also analyzed the textbook that students used in 

learning English. 

2. Design 

In this phase, the researcher determined the structure and content framework 

of materials based on the data learners’ needs, learners’ targets, and curriculum 

analysis. The course grid reflects the syllabus, covering several aspects: course 

goals, learning indicators, materials, inputs, and activities. The researcher designed 

a storyboard of the weblog and designed the teaching material on the weblog. 

Designing the weblog explained the researcher’s process for developing the weblog 

and what features were involved in the blog. Meanwhile, designing the teaching 

material on the weblog explained the content of the teaching materials page. It 

included the materials navigation, links, theory, conversion, problem-solving 

example, blog menu, drawing, layout, animation, background, color, and the others 

involved in the materials page on the weblog. 
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3. Development 

There were several activities in this phase: 1) Collecting materials, three 

primary resources, including online resources, printed course books, and self-made 

materials. The researcher adopted the online resources and printed course books by 

adding, reducing, or changing. 2) Arranging materials, the researcher listed what 

activities can assist the learners in learning the materials. The learners’ needs, goals 

of the course, and objectives became the deal for developed materials. Then, the 

researcher organized the materials. 3) Arranging the design, the researcher created 

illustrations, scheming, graphs, typing, editing, and layout of the material. 4) 

Validating, there were expert assessments of the product developed in this process. 

4. Implementation 

This phase deals with trying out the product. The researcher implemented 

the product in the actual learning/teaching in this case. Product implementation 

aimed to know the impact on the learning quality, including the effectiveness and 

efficiency of the developed material through the blog. Implementation was applied 

to 42 students to get input from the students to revise the product draft. 

5. Evaluation 

This phase aimed to have robust data to fix the problems in this case. After 

the intervention ended, there was an evaluation to know its influence on students’ 

learning outcomes and the quality of learning. The researcher gained the result 

evaluation from students’ perceptions. 



57 

 

 

 

F. Data Collection Technique 

In this research, technique data collection consisted of several stages. The 

researcher used questionnaires as the research instrument to collect data in each 

stage.  

The first was to collect need analysis data, and the researcher distributed it 

in the form of a questionnaire to 42 students. Students answered questions from an 

online-based need analysis questionnaire contained in Google Forms. However, 

filling out the questionnaire took place in class.  

Second, after developing the product, the researcher collected product 

validation data distributed in experts’ judgment questionnaires to experts (i.e., 

material experts, media/IT experts, and language experts). The distribution of 

expert validation questionnaires was in paper-based questionnaires, and the 

assessment took place face-to-face with each validator.  

Then, after implementing the product, the researcher collected 42 students’ 

response data obtained through students’ perception questionnaires to evaluate it to 

produce a final product. In carrying out this evaluation, the researcher collected 

students in the class and gave students paper-based questionnaires to fill out. 

Students only need to put a checkmark (√) in the column provided to fill out the 

questionnaire. 

G. Data Analysis Technique 

The researcher analyzed the data after collecting data using three 

questionnaire methods. The technique of data analysis was a quantitative 

descriptive analysis technique.  



58 

 

 

 

 Data Analysis of Need Analysis Questionnaire 

The goal of the questionnaire was to know the learners’ needs. The 

researcher shared the questionnaire with the students and collected information 

about target needs (necessities, lacks, and wants) and the learning needs. The 

researcher used need analysis as guidance in developing basic English grammar 

material through a web blog. Below is the organization of the needs analysis 

questionnaire. 

Table 3.2 The Organization of Needs Analysis Questionnaire 

Aspect Number of Items Purpose of the questions 

T
ar

g
et

 N
ee

d
s 

Necessities 1,2 To find out the type of needs by the 

demands of the target situation. 

Lacks 3,4,5 To determine the gap between the 

students’ current knowledge and the 

needed knowledge level. 

Wants 6,7,8,9 To find out the students’ wants of 

learning English. 

L
ea

rn
in

g
 N

ee
d
s 

Input 10,11,12,13 To find out the content that should be 

carried out in the materials students 

want the most. 

Procedures 14,15 To determine what the students 

should do with the tasks. 

Setting 16 To determine whether the tasks 

should be carried out in group work, 

pair work, or individual work. 

Learners’ role 17,18 To find out the students’ role in the 

classroom. 

Teachers’ role 19 To find out the students’ role in the 

classroom. 

Data analysis used quantitative descriptive, which was analyzed by 

calculating the percentage of the answer. The result of the need analysis from the 

questionnaire used the patterns below: 
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Students’ choices (necessity, lack, and want) became the researcher’s 

background in designing the material through the weblog.  

 Data Analysis of Expert Judgment and Students’ Perception 

The second questionnaire was expert judgment. The validation of the 

designed product went through this expert judgment questionnaire. It was purposed 

to evaluate whether the materials were appropriate or not for the students. After 

writing the first draft, the expert judgment questionnaires were distributed to the 

material expert, media/IT expert, and language expert. 

Table 3.3 The Organization of Material Expert Judgment Questionnaire 

Assessment Aspect Item Number Amount of Item 

Suitability of Material 1-5 5 

Learning Activities 6-10 5 

Table 3.4 The Organization of Language Expert Judgment Questionnaire 

Assessment Aspect Item Number Amount of Item 

The appropriateness at 

developmental level of 

Students 

1, 2 2 

Communicative 3, 4, 5, 6 4 

Grammatical Accuracy 7, 8 2 

The unity of Ideas 9, 10 2 

𝑋 =  
𝛴𝑥

𝑛
 𝑋 100% 

X = Score  

Σx = The same answer of students 

n = Total of students 
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Table 3.5 The Organization of Media/IT Expert Judgment Questionnaire 

Assessment Aspect Item Number Amount of Item 

Usability 1-6 6 

Functionality 7-15 9 

Visual Communication 16-25 10 

Besides that, the questionnaire evaluation aimed to know the students’ 

responses after using the basic English grammar blog. Then the researcher 

evaluated the result a revise a better material. This questionnaire was adopted from 

N.Rahman (2018)1. However, the questionnaire still needed to be validated. There 

were sixteen questions which consisted of eight questions about positive responses 

and eight questions about negative responses. 

Table 3.6 The Organization of Students’ Perception Questionnaire 

No. Assessment Aspect 
Item Number 

Positive Negative 

1.  To find out whether students like grammar 

material through blog learning. 

1 9 

2. To know the students’ enthusiasm in learning 

basic grammar through blog learning. 

2 10 

3. To know the students’ spirit in learning basic 

grammar through blog learning. 

3 11 

4. To know the students’ spirit in learning basic 

grammar through blog learning. 

4 12 

5. To know the students’ confidence in learning 

basic grammar through blog learning. 

5 13 

6. Ease of students in doing basic grammar tasks 

through learning blogs. 

6 14 

7. Learning basic grammar through blog learning is 

the correct way for students. 

7 15 

8. To know the students’ motivation in learning basic 

grammar through blog learning. 

8 16 

 

 
1 Nur Fadilah Rahman, “Developing English Reading Materials through Web Blog for 

Students of English Education Department at State Islamic University of Alauddin Makassar” 

(Universitas Islam Negeri Makassar, 2018). 
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This analysis used Likert-Scala as the measurement. The results of the 

questionnaires used a pattern proposed by Suharto (2006:52-53). 

Table 3.7 The categories of expert judgment and students’ perception 

No Categories Score 

1. Strongly Agree 5 

2. Agree 4 

3. Doubt 3 

4. Disagree 2 

5. Strongly Disagree 1 

Specifically for the student perception questionnaire, which consisted of 

negative and positive responses, the scale for the negative statement category is 

below. 

Table 3.8 The categories for negative responses of students’ perception 

No Categories Score 

1. Strongly Disagree 5 

2. Disagree 4 

3. Doubt 3 

4. Agree 2 

5. Strongly Agree 1 

 

Then, the expert’s data were calculated using the formula proposed by 

Suharto (2005: 59) to find the range or the data interval. Below is the formula: 

 

R = 
𝐗𝐡 −  𝐗𝐥

𝟓
 

R = Range   Xl = The lowest Score 

Xh= The highest score 5 = The Range of Likert-scale 
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Then, the result of the data was converted into a descriptive analysis. The 

indicator in measuring the result was the Mean (X). The Mean used by using 

conversion pattern data:  

 

Table 3.9 Data conversion table (Suharto, 2006:52-53) in Tinmalasari (2019)2 

Scales Interval Descriptive Categories 

1 1.0 < X ≤ 1.7 Very Poor 

2 1.8 < X ≤ 2.5 Poor 

3 2.6 < X ≤ 3.3 Fair 

4 3.4 < X ≤ 4.1 Good 

5 4.2 < X ≤ 5.0 Very Good 

 

The example of table Expert Judgment 

No. Indicators Score Categories 

    

The example of table Students’ Perception 

No. Indicators Score Categories 

    

 
2  Tinmalasari, “Developing English Journalistic Learning Material for Islamic” (State 

Islamic Institute of Palopo, 2019). 

𝐌𝐧 (𝐗) =  
𝚺𝐟𝐱

𝐧
 

M = Mean 

Σfx = Total score 

n = Total items 

5 = The Range of Likert-scale 

 



 

63 

 

CHAPTER IV 

FINDINGS AND DISCUSSION 

This chapter presents the findings and discussion. The first part of this 

section shows all the data collected during the research and explains every 

component developed in this research. The second part elaborates the discussion of 

the findings. The problem statements of this research are also answered in this 

section. 

A. Findings 

The result of the research was finished based on the ADDIE model, which 

had been done on the development. The researcher conducted the research at 

SMAN 4 Palopo. The findings related to the result of needs analysis, the course 

grid, the process of designing and developing materials, the process and the analysis 

of the expert judgment and students’ perception, and the revisions of the designed 

materials are discussed. 

1. The Results of Needs Analysis 

In the first phase of ADDIE, the researcher collected need analysis data by 

distributing need analysis questionnaires to the students. The information gained 

from the need analysis covered the target needs, which consisted of necessities, 

lack, want, and learning needs of 12th-grade students of SMAN 4 Palopo. The 

distribution of need analysis questionnaires was on January 18 and 21, 2022. The 

following is the description of the result of the needs analysis. 

 

 



64 

 

 

 

a. Students’ Profiles 

The research sample was 42 students consisting of 25 females and 17 male 

12th-grade students. There were 24 students from XII IPA 1 who filled out the need 

analysis questionnaires, while 18 students from XII IPA 2. The result table is as 

follows: 

Table 4.1 Data of The Respondents 

12th Grade Students of SMAN 4 Palopo 

Gender Ages 

Male Female 15 16 17 18 

17 25 1 2 29 10 

b. Target Needs 

1) Necessities 

These data show the result of the questionnaire related to the students’ 

necessities in learning grammar through the following charts. 

 

Chart 4.1 The Percentage of the Reason for Learning Grammar is Important 

The chart above presents the reason why learning grammar is important. 

Furthermore, the highest percentage of learning grammar was important to 

understand oral and writing sentences clearly with 40.5% of percentage. It means 

the students learn grammar to understand oral and writing clearly. 

23.8%

40.5%

23.8%

11.9%

0.0%

5.0%

10.0%

15.0%

20.0%

25.0%

30.0%

35.0%

40.0%

45.0%
to produce oral and
writing correct sentences

to understand oral and
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Chart 4.2 Percentage of What Students Need Grammar For 

The chart above presents the students’ answers to the question about what 

skills students expect grammar to support. The highest percentage was to support 

speaking skills with 71.4% percentage. From this chart, it was clear that the students 

need to learn grammar the most to support speaking skills. 

2) Lacks 

These data show the result of the questionnaire related to the students’ lack 

of learning grammar through the following charts. 

 

Chart 4.3 Percentage of Students’ Proficiency in Grammar Knowledge 

The chart above delineates the percentage of students’ proficiency in 

grammar knowledge. The highest percentage was the students who understood 

4.8%

71.4%
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basic tenses with 31.8% percentage. It means most of the students already 

understood basic tenses. 

 

Chart 4.4 Percentage of Students’ Difficulty Learning Grammar 

Furthermore, the presented chart indicates the data on students’ difficulty 

learning grammar. The difficulty in learning grammar with the highest percentage 

was difficulty remembering the rules/formulas learned with 40.5% of the 

percentage. It means most of the students were difficult to remember the rules/ 

formula. 

 

Chart 4.5 Percentage of the Difficulty of Applying Grammar in Language Skills 

The supplied chart depicts the difficulty of applying grammar in language 

skills. The highest percentage was speaking skills, with 40.5% of the percentage. In 

general, the difficulty of applying grammar when speaking.  
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3) Wants 

These data show the result of the questionnaire related to the students’ wants 

of grammar learning through the following charts. 

 

Chart 4.6 Percentage of The Most Wanted Grammar Materials 

The provided chart sketches out the percentage of materials for grammar. 

Based on the curriculum, the researcher provided ten kinds of grammar materials, 

and the materials that got higher percentages were: tenses (simple past, future tense, 

and present perfect) reached 15%, the passive voice, reached 14.4%, direct and 

indirect speech reached 13.2%, modal verbs reached 12.6%, article reached 11.3%, 

singular-plural nouns reached 9.6%, noun phrases, and verb phrases reached 9%. 

Therefore, the researcher highlighted the higher percentage of these materials for 

the material development. 
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Chart 4.7 Percentage of Students’ Expectations After Learning Grammar 

The supplied chart illustrates students’ expectations after learning grammar. 

The highest percentage was students expected to be able to understand tenses or 

formulas to compose English sentences, with 57.1% of the percentage. It means that 

most of the students expected to be able to understand tenses or formulas. 

 

Chart 4.8 Percentage of The Learning Resources/Media for Grammar 

The chart above shows the learning resources/media that students want to 

use to find grammar material. The highest percentage was the internet, with 73.8% 

of the percentage. The internet was the most wanted resource/media in finding 

grammar material. Therefore, it gave a high opportunity to develop grammar 

material through the blog. 
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Chart 4.9 Percentage of The Students’ Agreement to Use Gadgets for Learning 

Grammar 

The chart above delineates the students’ agreement to use gadgets as another 

alternative for learning grammar. The highest percentage was 50% which students 

agreed to use gadgets as another alternative for learning grammar, and 47.6% 

strongly agreed. Most of the students agreed to use gadgets as another alternative 

for learning grammar as the peak percentage. 

c. Learning Needs 

1) Input 

These data show the result of the questionnaire related to the material inputs 

in learning grammar through the following charts. 

 

Chart 4.10 Percentage of The Topics of Students’ Needs 
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The provided chart shows the percentages of the topics students like to 

improve grammar mastery.  The highest percentage was topics related to daily life, 

with 69% of the percentage. It means that topics related to daily life were the most 

wanted topic in developing basic grammar through blog learning. 

 

Chart 4.11 Percentage of The Media Presentation Type 

The provided chart sketches out the type of media presentation students like 

for grammar material. The highest percentage was visual, with 30.4% of the 

percentage. Then followed by audio-visuals, with a percentage of 26%, and printed 

media, with 21.7%. Based on the chart, visuals media was the most significant 

percentage to present the media for grammar material. 
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The chart depicts the percentages of the material presentation types for 

learning grammar. The researcher provided four material presentation types, and 

the types that got higher percentages were: the material presented with more text 

reached 54.8%, and presented with more illustrations reached 40.5% percentage. 

Therefore, the researcher highlighted material presented with more text and 

illustrations in material development. 

Chart 4.13 Percentage of The Input for The Entire Grammar Material 

The chart provides the percentage of the input for the entire grammar 

material based on students’ needs. The highest percentage was the list of verbs and 

their forms, with 35.7% of the percentage. Furthermore, text with the picture also 

reached 33.3%. The developed grammar material provided inputs covering the list 

of verbs and their form and text with pictures. 

2) Procedures 

These data show the result of the questionnaire related to the procedures in 

learning grammar through the following charts. 
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Chart 4.14 Percentage of The Types of Activities in Learning Grammar 

The presented chart shows the students’ activities when learning English, 

especially grammar. The highest percentage was analyzing the material presented 

with 31% of the percentage. Then, the practice was the second higher percentage 

with 26.2%. It means the material should encourage students to analyze it and 

practice. 

 

Chart 4.15 Percentage of The Types of Tasks in Learning Grammar 

The chart above delineates the activities that students like when they do the 

task of learning grammar. The types of tasks that obtained the most significant 

percentage were writing sentences based on the patterns and arranging the 

scrambled words with 16.7% of the percentage. The second highest percentage was 
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multiple choice and filling in the blanks, with 15.2%. Lastly, grammar quizzes and 

games reached 12.3%. The blog should include the task types that got the top five 

percentages. 

3) Setting 

The data show the result of the questionnaire related to the setting of 

learning grammar through the following chart. 

Chart 4.16 Percentage of The Setting in Doing the Task 

The chart depicted the percentage of students' setting in doing the task. The 

highest percentages were individual and small group options, with 31% of the 

percentage. Based on the chart, the setting that students like to work as an individual 

and in small work to do the task. 

4) Learners’ role 

These data show the result of the questionnaire related to the students’ role 

in learning grammar through the following charts. 
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Chart 4.17 Percentage of The Students’ Role in Learning 

The chart presents the percentage of students’ roles when learning English. 

The highest percentage was listening and doing the teachers’ instructions option, 

with 40.5%. In summary, most students take on the role of listening to the teacher’s 

instructions. 

Chart 4.18 Percentage of The Students’ Role in Problem Solving 

The chart illustrates the percentage of students’ roles when they have 

problems. The highest percentage was asking students and teachers options with 

42.9%. Therefore, most of the students tend to ask other students and teachers. 
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5) Teachers’ role 

The data show the result of the questionnaire related to the teachers’ role in 

learning grammar through the following chart. 

 

Chart 4.19 Percentage of The Teachers’ Role in Learning 

The chart presents the percentage of the teachers’ roles that students like 

when learning grammar. The highest percentage was a resource, with 64.3% of the 

percentage. From the chart, most students like if the teachers act as a resource in 

learning grammar. 

2. Designing 

In this phase, the researcher designed the course grid that consisted of the 

course goal and unit material of the course. Besides, the detailed arrangement of 

content and material in the blog and storyboard of the weblog was also designed. 

a. Course Grid 

The researcher determined the course grid based on the results need 

analysis. The material was designed by taking up determined based on the 

dominating percentage from the questionnaire. The course grid served as a 

guideline to develop basic English grammar material through blog learning for the 

12th-grade students at SMAN 4 Palopo. Therefore, from the result need analysis, 

64.3%

7.1%

14.3%

2.4%
7.1% 4.8%

0.0%

10.0%

20.0%

30.0%

40.0%

50.0%

60.0%

70.0%



76 

 

 

 

the formulated course goal was: “The students are expected to understand and use 

correct English grammar correctly in making oral or written sentences, and the 

students are able to apply it in their daily lives.” 

The next step was designing the unit design of the course. The basic English 

grammar material was derived from the basic competencies 3.1, 4.1, 3.3, 4.3, 3.4, 

and 4.4. Moreover, the materials were divided into seven units. The course grid 

units contained unit/material title, indicators, input, and activities. 

1) Unit One 

Unit one was derived from basic competence 3.1 and 4.1. Based on the basic 

competence, the researcher determined that the material for unit one was modal 

verbs. The topic was related to daily life, especially offering service/help. 

2) Unit Two 

Unit two was derived from basic competence 3.1 and 4.1. Based on the basic 

competence, the researcher determined that the material for unit two was singular 

and plural nouns. The topic was nouns that are often in daily life. 

3) Unit Three 

Unit two was derived from basic competence 3.3 and 4.3. Based on the basic 

competence, the researcher determined that the materials for unit three were noun 

and verb phrases. The topic was nouns and verb phrases that are often in daily life. 

4) Unit Four 

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic 

competence, the researcher determined that the material for unit four was tenses. 



77 

 

 

 

The tenses discussed in this unit are simple past, simple future, and present perfect. 

The topic was related to events in daily life. 

5) Unit Five 

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic 

competence, the researcher determined that the material for unit five was direct and 

indirect speech. The topic was to convey information related to daily life. 

6) Unit Six 

 Unit six was derived from basic competence 3.4 and 4.4. Based on the basic 

competence, the researcher determined that the material for unit six was the passive 

voice. The topic was events in daily life. 

7) Unit Seven 

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic 

competence, the researcher determined that the material for unit three was articles. 

The topic was the things related to daily life. 

b. The Arrangement of Content and Material 

After designing the course grid, the researcher designed the detailed content 

and material in the blog. The researcher served it as a framework for developing 

material, content, or features in the blog. 
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Figure 4.1 The Arrangement of Blog Content 

The figure above shows the arrangement of content and features in the blog. 

It describes that the blog contains Home Page, Searching Box, Profile, Material 

Units, Task, Quiz, Games, Class Syllabus, and Blog Descriptions. Each content and 

feature has links to guide the user to the page. 

 

 

 

 

 

Figure 4.2 The Arrangement of Material 

The figure above shows the arrangement of material on the blog page. It 

describes that each material included 1) definition; 2) observing (which is an 
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activity of observing the available pictures to help students understand the concept 

of the material before studying it further); 3) grammatical structure of each grammar 

material; 4) the function of each grammar material; and 5) input (that each material 

has a different input that has been determined from the course grid). 

c. The Storyboard of Weblog 

Still, in the design phase, the researcher designed the storyboard of the blog. 

The researcher used this storyboard to present the idea of the blog. In essence, the 

researcher used it to edit the provided blog layout plans as well as a visual tool for 

content planning along with the blog’s features function. 

 

 

 

 

 

 

 

 

 

 

Figure 4.3 Storyboard of Main Page Layout 
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The figure above depicts the storyboard or main page layout design when 

users click the blog’s link. This page would display the content or features of the 

blog. There would be a header at the top of the blog, showing the blog’s name, 

while on the left is a navigation menu with several menus. In addition, on the top 

right, there would also be a search box and profile features. Besides, several widgets 

would be under the header to insert a particular image. Then, a widget in a slider 

would display some popular posts. There would be a section in the main bar to show 

the new posts and a collection of several posts. Then, in the middle, there would be 

a middle bar. Finally, the right sidebar would contain the content of the course grid, 

blog descriptions, and widget features in the form of labels, popular posts, and other 

required widgets. 

 

 

 

 

 

Figure 4.4 Storyboard of Material Page Layout 

The figure above depicts the storyboard or material page layout design that 

would display the content of the grammar material. They were all placed on the 

“material” navigation menu. Grammar material will appear by clicking on the 

“material” dropdown sub-menu. The researcher can post material in the post 

section, equipped with certain links that students may need. This page will still 
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display the side (right) bar and its features. In addition, at the bottom of the post 

content, this page is equipped with a related post feature and a comment column. 

3. Developing 

a. The First Draft of Material 

In this phase, the researcher developed material based on several activities. 

1) Collecting and Arranging Materials 

The researcher used three primary resources in collecting materials: online 

resources, printed course books, and self-made materials. The researcher adopted 

those resources by adding, reducing, and changing. In arranging material, each 

contains an explanation starting from the definition, observing activity, elaboration 

of grammatical structures, functions, and examples. 

2) Arranging the Blog 

The following were some of the software needed in arranging the blog. 

a) Blogger 

Blogger is a CMS platform or blog publishing service platform owned by 

Google. This blog platform provides advantages such as convenience, accessibility, 

and free of charge when used for blog creators. Since then until now, Blogger has 

been known as a user-friendly platform. Therefore, in this research, the researcher 

used Blogger to develop the blog material as a platform. 
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Figure 4.5 Blogger 

b) Google Chrome 

Google Chrome serves as a medium for web browsing from various 

websites on the internet. It became one of the media needed for the development of 

the web. Therefore, the researcher used this software to explore the necessary things 

and as a development tool. 

 

Figure 4.6 Google Chrome 
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c) Canva 

Canva is an application and a graphic design platform used to create social 

media graphics, presentations, posters, documents, and other visual content. The 

researcher used Canva to edit or design images and material templates to make them 

look attractive. 

 

Figure 4.7 Canva 

d) Google Form 

Google Forms is a tool that allows collecting information from users through 

personalized surveys or quizzes. In this development phase, Google Forms served 

to create multiple-choice tests through the quiz feature for task activities. Then the 

researcher embedded created form in the blog page via HTML code. 
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Figure 4.8 Google Form 

e) Live worksheets 

In creating the task of filling in the blanks, the researcher used the live 

worksheets provided by the liveworksheets.com site to create interactive 

worksheets. Worksheet design edited using Canva. Then the researcher embedded 

worksheets created on the blog page via HTML code. 

 

Figure 4.9 Liveworksheets 

 

https://www.liveworksheets.com/
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f) Wordwall 

Wordwall is a site from https://wordwall.net/ and is used to create exciting 

learning activities. The researcher used this site to create quizzes and games in this 

development phase—the researcher embedded some quizzes and games that have 

been provided to the blog page via HTML code. 

 

Figure 4.10 Wordwall 

3) Product Development Results 

The most crucial thing in developing learning media is that researchers must 

organize online activities and possible interests to encourage students to practice 

more.1 Therefore, the researcher created blog content consisting of five attractive 

main menus, including: 

 

 
1 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the 

First Year Students of Senior High School 11” (UIN Alauddin Makassar, 2017), 

http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf. 

https://wordwall.net/
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a) Home Menu 

The home menu is the initial blog display first displayed when opening the 

blog. The home menu displays a welcome image, popular post entries, material post 

thumbnails, activity types in the blog, course grid, blog descriptions, and calendar. 

 

Figure 4.11 Home Menu 
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b) Material Menu 

The material menu is a menu that contains a list of materials. Based on the 

results of the need analysis and the designed course grid. The material menu 

consists of seven units: modal verbs, singular and plural, phrases (noun and verb 

phrases), tenses (simple past, simple future, and present perfect), direct and indirect 

speech, passive voice, and articles. The content of grammar learning materials on 

the material page consists of material explanation texts, example sentences with 

daily life topics, illustrations or pictures, and videos related to the material. The 

researcher determined these inputs based on the results of the need analysis. 

 

Figure 4.12 Material Menu 

c) Task Menu 

The task menu is one of the online activity menus. The researcher developed 

three tasks based on the need analysis results: multiple choice, fill in the blank, and 

writing phrases or sentences based on the grammatical formulas studied. In 
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developing the task menu, the researcher used two types of online software, namely 

Google Form and liveworksheets.com. 

 

Figure 4.13 Task Menu 

d) Quiz Menu 

The quiz menu is the second online activity available on the blog. The quiz 

activity aims for students to practice independently without instructions or with 

teacher instructions. The quiz menu can be accessed without a time limit, but there 

https://docs.google.com/forms/u/0/
https://www.liveworksheets.com/
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is a limited duration for answering questions. Each material has three types of 

quizzes that students can access. 

 

Figure 4.14 Quiz Menu 

e) Games Menu 

The game menu has the same function as the quiz menu, which builds 

fun learning activities. Like games in general, the games available on this menu are 

for playing, items or things that are generally used for entertainment or pleasure, 

and have challenges to win the game. Games can also be accessed anytime, so 
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students can learn while playing. On average, each material has four types of games 

that students can play. 

 

Figure 4.15 Games Menu 

4) Product Validation 

Four experts were involved in the product validation process for three 

validation aspects. The following are the results of the validation of the experts.   
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a) Material Expert 

There were two experts for material expert judgment. The first validator was 

Dr. Masruddin, S.S., M. Hum. As an English lecturer at IAIN Palopo. The second 

validator was Drs. Tomas Padandi, MM. is the English teacher at SMAN 4 Palopo.  

Table 4.2 Average Score by Material Expert Judgment 

Assessment Aspect 
Mean 

Score 

Descriptive 

Categories 

Suitability of Material   

i. The material is appropriate for the core 

competencies and basic competencies of the 2013 

curriculum for 12-grade students. 

4.5 Very Good 

ii. The material suits the needs of 12-grade students. 4 Good 

iii. The level of material difficulty is suitable for the 

cognitive development of 12-grade students. 

4 Good 

iv. The material is relevant to the topic of discussion. 4 Good 

v. Material is suitable with the use of images. 4 Good 

Learning Activities   

vi. The arrangement of each activity (task, quiz, 

games) is from the easiest to the most difficult. 

4.5 Very Good 

vii. The instructions for each activity (task, quiz, 

games) are understandable. 

4 Good 

viii. Each activity (task, quiz, games) is student-

centered. 

5 Very Good 

ix. Each activity (task, quiz, games) encourages 

students to recognize their achievements and 

weaknesses in learning activities. 

4.5 Very Good 

x. Each activity (task, quiz, games) contains 

sentences related to the material topic. 

4 Good 

Appropriateness of Material Presentation   

xi. The presentation of the material description is 

clear. 

5 Good 

xii. Systematic presentation is coherent. 4.5 Very Good 

xiii. Presentation texts and illustrations are interesting 

to motivate students to learn. 

4.5 Very Good 

xiv. Presentation of the material involves students 

actively participating in accomplishing 

assignments. 

4 Good 

xv. Each activity’s presentation includes an 

evaluation to assess students’ grasp of the 

material studied. 

4.5 Very Good 

Total score 65  
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Therefore, the calculation of the mean score from the material experts’ 

judgment result was: 

𝐌𝐧 (𝐗) =  
𝚺𝐟𝐱

𝐧
=  

𝟔𝟓

𝟏𝟓
= 𝟒. 𝟑𝟑  

The data above shows that the mean score of material experts’ judgment 

reached 4.33 score. In the interval, this category obtained “Very Good”. It means 

that the appropriateness of the material is qualified for students to apply it. 

b) Language Expert 

There were two experts for material expert judgment. The first validator was 

Dr. Masruddin, S.S., M. Hum. As an English lecturer at IAIN Palopo. The second 

validator was Zetly Limbu, S.S. as the English teacher at SMAN 4 Palopo. 

Table 4.3 Average Score by Language Expert Judgment 

Assessment Aspect 
Mean 

Score 

Descriptive 

Categories 

The appropriateness at the developmental level of  

Students 

1. The use of language is appropriate for the level 

of English proficiency of 12-grade students. 

5 Very Good 

2. The language presentation is comprehensive 

and suitable for the level of cognitive 

development of 12-grade students. 

4.5 Very Good 

Communicative   

3. Instructions and explanations in the material 

are understandable for 12-grade students. 

5 Very Good 

4. The language use is clear and effective. 5 Very Good 

5. The language use is communicative. 5 Very Good 

6. Language use can increase the motivation of 

12-grade students. 

5 Very Good 

Grammatical Accuracy   

7. The language used is appropriate to the 

grammatical rules in English. 

5 Very Good 

8. The use of spelling is according to correct 

English rules. 

4.5 Very Good 
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The unity of Ideas   

9. The presentation of messages or information 

reflects the coherence of meanings in one part. 

4.5 Very Good 

10. The presentation of messages or information 

reflects the coherence of meaning between 

parts. 

4.5 Very Good 

Total score 48  

Therefore, the calculation of the mean score from the material experts’ 

judgment result was: 

𝐌𝐧 (𝐗) =  
𝚺𝐟𝐱

𝐧
=  

𝟒𝟖

𝟏𝟎
= 𝟒. 𝟖  

The data above shows that the mean score of language experts’ judgment 

reached 4.8. In the interval, this category obtained “Very Good”. It means that the 

appropriateness of the language use is qualified for students to apply it. 

c) Media/IT Expert 

The validator for media/IT expert judgment was Yayak Sundauani, S.Kom, 

M.Pd. as the Information and Communication Technology teacher at SMAN 4 

Palopo. 

Table 4.4 Average Score by Media/IT Expert Judgment 

Assessment Aspect Mean Score 
Descriptive 

Categories 

Usability   

1. Blog menus are easy to understand. 5 Very Good 

2. The selected menu can display the 

page quickly. 

5 Very Good 

3. Search results can appear quickly. 4 Good 

4. The blog is easy to access. 4 Good 

5. The blog’s URL is easy to remember. 4 Good 

6. Blog orientation helps students find 

their position within the blog. 

4 Good 

Functionality   

7. Blog links work well. 5 Very Good 

8. The main navigation menu works 

well. 

5 Very Good 
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9. The Home menu works well. 4 Good 

10. The Material menu works well. 5 Very Good 

11. The Task menu works well. 5 Very Good 

12. The Quiz menu works well. 4 Good 

13. The Games menu works well. 4 Good 

14. The Comment feature works well. 4 Good 

15. The feature to share the link works 

well. 

4 Good 

Visual Communication   

16. The use of language in the blog is 

suitable. 

4 Good 

17. The font used is readable. 4 Good 

18. The blog’s text/script is simple to 

understand. 

4 Good 

19. Instructions for using the blog are 

clear and understandable. 

4 Good 

20. The blog presentation design is 

attractive. 

5 Very Good 

21. The blog presentation design is easy 

to understand. 

4 Good 

22. The selection of blog colors generally 

is appealing. 

5 Very Good 

23. The use of illustrations or 

visualizations in blogs is appropriate. 

5 Very Good 

24. The blog’s illustrations or 

visualizations have good quality. 

5 Very Good 

25. The blog layout is well-used and 

consistent. 

5 Very Good 

Total score 111  

Therefore, the calculation of the mean score from the material experts’ 

judgment result was: 

𝐌𝐧 (𝐗) =  
𝚺𝐟𝐱

𝐧
=  

𝟏𝟏𝟓

𝟐𝟓
= 𝟒. 𝟒𝟒  

The data above shows that the mean score of media/IT experts’ judgment 

reached 4.44. In the interval, this category obtained “Very Good”. It means that the 

appropriateness of the language use is qualified for students to apply it. 
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b. The Second Draft of Material 

During the expert validation process, the researchers gathered several 

corrections and suggestions from the experts. The aim is to become the points to 

revise. The following are the results of the revisions from the first draft. 

Table 4.5 The Revisions of the First Product Given by the Experts 

Assessment 

aspect 

Part of the 

unit 
Point to revise Revisions 

Material 

Material 

Pages 

It is recommendable if the 

researcher completes the 

material with basic 

competencies and indicators.        

The researcher 

had added basic 

competencies and 

indicators. 

Language 

Material 

pages 

There are still some spelling 

errors in several sections of the 

material post. Review all 

spellings of words in each 

presentation of the material. 

Spelling errors 

have been 

reviewed and 

revised. 

Games 

Pages 

Overall, the instructions in the 

material and activity sessions 

are appropriate and 

comprehensible. However, the 

researcher can add more detailed 

instructions to the games menu. 

The instructions 

for playing the 

games had been 

revised to be 

adequate. 

Media/IT 

Home and 

Material 

Pages 

Remove widgets that are not 

necessary, such as the 

“Random” widget on the Home 

page and the “Recent” widget on 

the Material posts page. 

The researcher 

had removed the 

“Random” posts 

widget and the 

“Recent” widget. 

Profile Complete the “Disclaimer” and 

“Privacy Policy” pages of the 

blog. 

“Disclaimer” and 

“Privacy Policy” 

pages have been 

added and listed 

on the profile 

menu. 
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4. Implementing 

In this phase, the researcher applied the product after being revised. The 

researcher applied grammar material through this blog lesson to two classes, 

namely class XII IPA 1 and XII IPA 2. Therefore, the number of students who took 

part in the product trial was 48. The researcher held it on March 15 and 18, 2022. 

In this product tryout, the researcher introduced the material developed through this 

blog. The researcher briefly explained the meaning and function and then explained 

the purpose and use. Furthermore, the researcher encouraged students to learn one 

of the grammar materials available on the blog. Then students tried the available 

features such as answering tasks, quizzes, and playing games. 

5. Evaluating 

After implementing the product, the following required phase was 

evaluation. This phase allowed for feedback from students as users. Therefore, to 

evaluate this phase, the researcher distributed questionnaires to 42 students as 

respondents to obtain data in the form of student responses to the developed 

product. The questionnaire distribution is to make sure that the material is genuinely 

appropriate. The result of students’ perception is presented as follows: 

Table 4.6 Average Score by Students’ Perceptions 

No Assessment Aspect 
Score Mean 

(n=total 

students x 2 = 

96) 

Category 
Positive Negative 

1.  To find out whether 

students like grammar 

material through blog 

learning. 

217 205 4.4 Very 

Good 

2. To know the students’ 

enthusiasm in learning 

205 202 4.24 Very 

Good 
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basic grammar through 

blog learning. 

3. To know the students’ 

focus on learning basic 

grammar through blog 

learning. 

204 201 4.22 Very 

Good 

4. To know the students’ 

spirit in learning basic 

grammar through blog 

learning. 

211 205 4.33 Very 

Good 

 

5. To know the students’ 

confidence in learning 

basic grammar through 

blog learning. 

201 199 4.17 Good 

 

 

 

6. Ease of students in doing 

basic grammar tasks 

through learning blogs. 

202 201 4.2 Very 

Good 

7. Learning basic grammar 

through blog learning is the 

correct way for students. 

190 193 3.99 Good 

8. To know the students’ 

motivation in learning 

basic grammar through 

blog learning. 

206 204 4.27 Very 

Good 

Therefore, the calculation of the mean score from the students’ perception 

result was: 

𝐌𝐧 (𝐗) =  
𝚺𝐟𝐱

𝐧
=  

𝟑𝟑. 𝟖𝟐

𝟖
= 𝟒. 𝟐𝟑  

The result of students’ perception above shows that the mean score reached 

was 4.23. In the interval, this category obtained “Very Good”. It means that the 

developed basic English grammar material through blog learning is qualified to 

apply it. 
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Therefore, here are some changes to the draft based on the results of the 

evaluation and revision given. 

Before revision 

 

After revision 

 
 

Before revision 

 

After revision 

 
Before revision

 

After revision 
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Before revision 

 

After revision 

 

Figure 4.16 The Display Before and After Revision 

B. Discussions 

Recognizing the importance of learning grammar, a competency listed in 

the 2013 curriculum, the researcher has carried out research related to grammar. It 

had been found that in learning English, especially grammar, there were several 

problems faced by students. These problems include students’ lack of motivation 

and knowledge of grammar material and the lack of explanation in textbooks. 

Therefore, this research aimed to develop basic English grammar material through 

blog learning for 12th-grade students at SMAN 4 Palopo. 

This material was developed through the ADDIE model. ADDIE supports 

this research in line with Branch2, who stated that ADDIE is generally used for e-

learning options. Also, Aldoobie (2015)3 said that online-based elements could 

follow the ADDIE model. 

The first phase started with analysis, where this phase deals with the 

principle of students’ needs analysis. Therefore, the researcher functioned need 

 
2 Robert Maribe Branch, Instructional Design: The ADDIE Approach (New York: Springer 

US, 2009), 5, https://doi.org/DOI 10.1007/978-0-387-09506-6_1. 
3  Nada Aldoobie, “ADDIE Model,” American International Journal of Contemporary 

Research 5, no. 6 (2015): 68, www.aijcrnet.com.  
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analysis as a data collection instrument. The following are points of the findings 

that are important to discuss: 

1. Learning Objective 

Based on charts 4.1 and 4.2, the researcher formulated the learning 

objectives. The researcher found out that students’ necessities for grammar are to 

understand oral and written sentences and to support students’ speaking skills. This 

result is supported by Ellis, who stated that grammar teaching assists students in 

meta linguistically understanding and processing sentences.4 These charts refer to 

one of the need analysis purposes: to find the need for students’ language skills to 

perform a particular role. 5  Therefore, the learning objective for basic English 

grammar through blog learning is “The students are expected to understand and use 

correct English grammar correctly in making oral or written sentences, and the 

students are able to apply it in their daily lives.” 

2. Learning Materials 

The researcher determined learning materials based on charts 4.3, 4.4, 4.5, 

4.6, and 4.7. The researcher found out about the students’ proficiency in grammar 

knowledge. Besides, most of the students lacked the motivation to learn grammar 

and faced difficulties using grammar in speaking skills. Based on charts 4.6 and 4.7, 

the researcher designed the material according to the results that the students wanted 

the most, and the material could fulfill students’ expectations after learning 

grammar. The goal is that students can learn grammar according to their interests 

 
4 Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL 

Quarterly 40, no. 1 (2006): 84.  
5  Jack C. Richards, Curriculum Development in Language Teaching (New York: 

Cambridge University Press, 2001),52. 
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and proficiency. The students expect to understand tenses or formulas to compose 

English sentences, and in fact, tenses are the choices most needed by students. 

Similarly, Swan argued that understanding how to create and apply 

particular structures enables learners to convey common forms of meaning 

correctly.6 Swan also suggested that the grammatical items to be taught must be 

students’ goals. It is critical to choose grammar elements relevant to students’ 

requirements.7 Therefore, the researcher presented modal verbs, singular and plural, 

noun and verb phrases, tenses, direct and indirect speech, passive voice, and 

articles. 

3. Learning Media 

The determination of learning media followed the charts 4.8, 4.9, 4.10, 4.11, 

4.12, and 4.13. Charts 4.8 and 4.9 refer to the main idea of this research, where the 

researcher wanted to find out whether students are interested in using blogs as a 

source of presenting the material. Based on these charts, most students support 

using the internet to learn grammar. Based on chart 4.10, the researcher developed 

grammar material with daily life topics. In addition, in developing this blog-based 

material, according to charts 4.11, 4.12, and 4.13, the researcher used many visuals 

in the form of images and audio-visuals in videos and presented with more text. As 

Richard stated, the material’s role is a source of material presentation both orally 

and in writing.8 The representation of these inputs also has daily life topics because 

 
6  Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An 

Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 151. 
7 Ibid, 148. 
8   Jack C. Richards, Curriculum Development in Language Teaching (New York: 

Cambridge University Press, 2001), 251. 
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students like this type of presentation. The researcher also provided material input 

in a list of verbs and their forms. The discussion of these charts is quite related, such 

as the use of authentic materials in the form of films or songs that are easily found 

in daily life. Indeed, Hedge considered the principle in grammar teaching, 

especially in presenting grammar. Hedge also stated that we could create contexts 

through visuals, the teacher demonstration, text, dialog, song, and video9. 

4. Learning Method 

Charts 4.14, 4.15, 4.16, 4.17, 4.18, and 4.19 refer to learning activities 

students like. Therefore, the researcher presented grammar material that students 

can analyze and practice more. Chart 4.15. played a role in determining the type of 

activity in the task, quiz, and games menu. Those menu activities can make students 

practice more independently, as Thornbury outlined guidelines for teaching 

grammar to economize presentation time to provide maximum practice time.10 

Related to chart 4.16, the researcher offered various activities and procedures for 

learning grammar involving students individually or in small groups. The 

discussion of these charts is quite relevant because students tend to listen and do 

teacher instructions, ask teachers and fellow students if they are having problems, 

and prefer teachers if they act as resources. 

5. Task 

Charts 4.15 also assisted the researcher in determining the types of tasks in 

learning grammar. Therefore, the researcher presented a grammar task that 

 
9 Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford: 

Oxford University Press, 2000), 159. 
10 Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England: 

Pearson Education, 1999), 153. 



103 

 

 

 

consisted of writing sentences based on the patterns that had been learned, 

answering multiple-choice questions, and filling in the blanks. Therefore, the 

researcher designed a course’s grammar component that presents the opportunity to 

learn by undertaking various learning tasks.11 

6. Unit of Materials 

The arrangement of the material consists of a definition, observing activity, 

grammatical structure, function, and example. Observation activities are based on 

the results of need analysis, which states that students like to analyze material, as 

for the grammatical structure and function sections, based on the criteria described 

by Tomlinson. He revealed that needs to consider the difficulties that learners may 

have in learning these areas of grammar, particularly in similarities or variations in 

form, function, and the form/function relationship between the target language and 

their native language 12 . The researcher also provides examples based on the 

question formulated by Penny Ur. Whether enough multiple examples are given of 

the structure in a meaningful context or students understand the meaning.13 

Several experts assessed the appropriateness of grammar material through 

blog learning to verify its validity. Therefore, the mean score from material experts 

was 4.33 in the “Very Good” category. The material experts’ judgment shows that 

the assessment aspects such as the suitability of the material, learning activities, and 

the presentation of the material were all appropriate. Besides, the mean score 

 
11  Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford: 

Oxford University Press, 2000), 173. 
12  Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition. 

(London: Bloomsbury Academic, 2013), 339. 
13 Penny Ur, A Course in Language Teaching - Practice and Theory (England: Cambridge 

University Press, 1999), 33. 
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obtained from language experts was 4.8 in the “Very Good” category. The language 

experts’ judgment shows that the assessment aspects such as the developmental 

level of students, communicative aspect, grammatical accuracy, and the unity of 

ideas were all appropriate. The mean score obtained from media/IT experts was 

4.44 in the “Very Good” category. The media/IT experts’ judgment shows that the 

assessment aspects such as usability, functionality, and visual communication were 

all appropriate. In conclusion, the overall mean score for product validity was 4.52. 

Nevertheless, some specific corrections and suggestions should become points to 

revise. 

To determine whether students approve of the appropriateness of the 

grammar material through learning blogs, the researcher used students’ perception 

questionnaires. The mean score obtained from students’ perceptions was 4.23 in the 

“Very Good” category. The results of students’ perception showed several student 

responses such as (1) students like learning grammar using blogs; (2) it can increase 

student enthusiasm; (3) its clearness makes students can focus; (4) it is appealing to 

increase students’ spirit; (5) its easiness makes students are confident; (6) it help 

students more easily in doing the task; (7) it is the right way to learn grammar; and 

(8) its use wherever and whenever can increase students’ motivation. This student 

response deals with several principles of good material by Tomlinson. Those 

principles are that materials should get an impact. It should assist students in feeling 

at ease, support students in developing confidence, and attract and facilitate self-
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investment. Lastly, it offers students the opportunity to utilize the target language 

for communicative objectives.14 

Based on the evaluation results from expert judgment and students’ 

perception, the developed basic English grammar material through blog learning is 

appropriate for the twelfth-grade students at SMAN 4 Palopo. The appropriate basic 

English grammar material through blog learning for the twelfth-grade students at 

SMAN 4 Palopo is material that: 

1. The material has learning objectives that follow students’ necessities. 

2. The material consists of grammatical items (material) and their difficulty level 

according to the wants and objectives of the students. The material covers modal 

verbs, singular and plural, noun and verb phrases, tenses, direct and indirect 

speech, passive voice, and articles. 

3. Material through blog learning is presented visually and audio-visually, such as 

attractive texts, images, videos, and songs related to daily life topics. 

4. The material includes exciting learning activities and is student-centered such 

as quizzes, games, and tasks consisting of writing sentences, answering 

multiple-choice questions, filling in the blanks, and filling in blanks. The 

activities also encourage students to recognize their achievements and 

weaknesses in learning activities. 

5. The material’s arrangement consists of a definition, observing activity, 

grammatical structure, function, and example. 

 
14  Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition. 

(London: Bloomsbury Academic, 2013), 28-29. 
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6. The blog-based material is presented in an understandable and accessible and 

covered with a good, attractive, and consistent layout. 

7. The material uses clear, effective, communicative language and is suitable for 

the cognitive development of grade 12 students. 

8. Material can increase students’ enthusiasm, focus, spirit, confidence, 

motivation, and activity. 

The results of this research are correlated with the previous research, but 

there are also several differences. This research is in line with Nur Ima’s15 research 

because both use students’ need analysis as the basis for development. Then from 

the results of the need analysis, the most wanted material in both studies is tense. 

Students also agree to use the internet with video presentations to fulfill their 

English grammar learning needs. In addition, many activities can be done for 

practice as both kinds of research have found that students like to practice. An 

example of one of the similarities in the activities of the two materials development 

is quizzes. Quizzes is an online activity that students like because students can find 

out their achievement scores or abilities. Although, the differences between the 

results of this study and Nur Ima’s research are (1) the focus of research: Nur Ima’s 

research focused on the development of blogs as a media, while the researcher 

focused on developing grammar materials but still considered the effectiveness of 

blogs; (2) Nur Ima’s research subjects were 11th-grade students, so the material 

presented is also different, namely focusing on tenses, verbs, and pronouns. 

 
15 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the 

First Year Students of Senior High School 11” (UIN Alauddin Makassar, 2017), 

http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf. 
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Meanwhile, the researcher presented seven materials based on the needs analysis 

results; (3) Online activities in Nur Ima’s research were in the form of quizzes, 

chatroom features, and translation. In contrast, this research did not provide those 

features; there are only tasks, quizzes, and games. 

Furthermore, this research deals with Nur Devitasyari’s16 research because 

the needs analysis determined the material in developing material. Since both of 

these research focused on developing materials through blogs, then these two 

research focused more on materials. As the researcher did, Nur Devitasyari 

provided all writing materials, including grammatical items and topics needed that 

students wanted. Nur Devitasyari also used students’ assessments toward the 

effectiveness of the blog. In this regard, the researcher adopted the questionnaire 

used by Nur Devitasyari with the same function to determine student perceptions 

after learning through the blog. The results of students’ perceptions reveal that 

students like blogs when learning English because it increases students’ enthusiasm, 

focus, spirit, confidence, motivation, and activity. In addition, the topics used are 

also daily life, and the task for each material or unit consists of three tasks. 

On the contrary, the difference is in the subject and object of research. Nur 

Devitasyari’s research subjects were students of the English Education Department, 

and the research object was writing material. So, the material content is different. 

The type of activity on the two blogs is also different. 

 
16 Nur Devitasyari, “Developing English Writing Materials Through Web Blog for Students 

of English Education Department” (UIN Alauddin Makassar, 2018).  
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Finally, the results of this research are in line with the research of Hengki 

Kris Sanjaya, Eka Apriani, and Sarwo Edy 17 . Both studies received positive 

responses from students, such as weblogs enhancing their confidence and the 

appropriateness of the blogs because they are accessible and use visual 

representation. Meanwhile, the qualitative descriptive research by Sanjaya et al. is 

the most significant difference. Therefore, the research results are undoubtedly 

different. This research developed learning products in the form of grammar 

material through blogs, while the research of Sanjaya et al. investigated students’ 

perceptions of using weblogs in learning writing. 

The use of blogs for language learning is also supported by Emelia and 

Melor’s research. Throughout the study, the blog was meant to be a safe place for 

student to explore their own learning. It shows that students enjoyed the lesson and 

most of them expressed their wish to see blogging being used more widely for their 

learning. This research and Emelia and Melor’s research also prove that blogs are 

successful in attracting students’ attention and interest and motivating them to do 

activities, ask questions, and participate in online and classroom discussions.18 

Overall, grammar material through blogs has several advantages, but there 

are also some disadvantages. The advantages are (1) students can study the 

available grammar material according to their choice; (2) they can practice with 

various fun activities such as doing assignments, answering quizzes, or playing 

 
17 Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in Teaching 

Writing for EFL Students,” Journal of English Education and Teaching (JEET) 4, no. 4 (December, 

2020): 516–35. 
18 Emelia A. Rahman Sidek and Melor Md.Yunus, “Students’ Experiences on Using Blog 

as Learning Journals,” Procedia - Social and Behavioral Sciences 67, (2012): 142-143, 

https://doi.org/10.1016/j.sbspro.2012.11.314. 
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games and can immediately know the score, correct or wrong when answering; (3) 

the students can assess the blog without time limits so students can study and 

practice independently at home; (4) the blog is quite a user friendly. Whereas 

several factors influence disadvantages, namely (1) internet networks such as Wi-

Fi or cellular networks can affect the speed of blog access; (2) slow device, if the 

read and write speed of a storage device cannot match the capacity of the blog, it 

will take enough time to display the blog page; (3) a slow web browser due to an 

error can affect blog access. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research aims to develop the appropriate basic English grammar 

material through blog learning for the twelfth-grade students at SMAN 4 Palopo. 

The researcher used the ADDIE model to analyze students’ needs, design the course 

grid, arrange content and material, and develop the material through the blog, 

implementation, and evaluation. The grammar material through blog learning is 

qualified as appropriate. Based on all expert judgments, it obtained a score of 4.52 

with a qualification of the “very good” category. In addition, the average of 

students’ perceptions got a score of 4.23 in the “very good” category. 

The appropriate basic English grammar material through blog learning for 

the twelfth-grade students at SMAN 4 Palopo covers: (1) learning objectives follow 

students’ necessities; (2) material consists of modal verbs, singular and plural, noun 

and verb phrases, tenses, direct and indirect speech, passive voice, and articles; (3) 

presented visually and audio-visually; (4) exciting learning activities and is student-

centered such as quizzes, games, and tasks; (5) material’s arrangement consists of 

a definition, observing activity, grammatical structure, function, and example; (6) 

an understandable and accessible and covered with a good, attractive, and consistent 

layout; (7) clear, effective, communicative language and is suitable; (8) material 

can increase students’ enthusiasm, focus, spirit, confidence, motivation, and 

activity. The link to access the blog is https://grammar101holic.blogspot.com. 

https://grammar101holic.blogspot.com/
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B. Suggestions 

The researcher would like to offer some potential suggestions based on the 

research conclusions. 

1. For Students 

Students should use their gadgets to learn English. In this case, by learning 

grammar material through blog learning. Students may learn and improve their 

grammar by studying the material and regularly practicing with the available online 

activity features. 

2. For Teachers 

Teachers may instruct and remind students to learn grammar independently 

through the blog at home. In addition, it is also possible for teachers to take 

advantage of the available video or song features and task, quiz, and games menus 

to evaluate student proficiency. 

3. For Further Researchers 

For further researchers who want to conduct similar research, the researcher 

recommended improving the quality of both the material and the blog. Further 

researchers may develop blogs that use better and more practical tools or software 

than this research. In addition, the researcher also recommends discussion forum 

feature be included in the blog so that the blog can be more interactive. 
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APPENDIX 1 

SURAT IZIN MENELITI 

  



 

 
 

 



 

 
 

 

 

 

 

 

 

 

APPENDIX 2 

KOMPETENSI INTI DAN KOMPETENSI 

DASAR 

  



 

 
 

KOMPETENSI INTI DAN KOMPETENSI DASAR PADA KURIKULUM 

2013 UNTUK KELAS XII SMA 

 

KOMPETENSI INTI 3 

(PENGETAHUAN) 

KOMPETENSI INTI 4 

(KETERAMPILAN) 

3. memahami, menerapkan, 

menganalisis dan mengevaluasi 
pengetahuan faktual, konseptual, 

prosedural, dan metakognitif 

berdasarkan rasa ingin tahunya 

tentang ilmu pengetahuan, 

teknologi, seni, budaya, dan 

humaniora dengan wawasan 

kemanusiaan, kebangsaan, 

kenegaraan, dan peradaban terkait 

penyebab fenomena dan kejadian, 

serta menerapkan pengetahuan 

prosedural pada bidang kajian 

yang spesifik sesuai dengan bakat 

dan minatnya untuk memecahkan 

masalah 

4. mengolah, menalar, menyaji, dan 

mencipta dalam ranah konkret 
dan ranah abstrak terkait dengan 

pengembangan dari yang 

dipelajarinya di sekolah secara 

mandiri serta bertindak secara 

efektif dan kreatif, dan mampu 

menggunakan metoda sesuai 

kaidah keilmuan 

 

Kompetensi Dasar Unsur kebahasaan 

3.1 Menerapkan fungsi sosial, struktur teks, 

dan unsur kebahasaan teks interaksi 

interpersonal lisan dan tulis yang 

melibatkan tindakan menawarkan jasa, 

serta menanggapinya, sesuai dengan 

konteks penggunaannya. (Perhatikan 

unsur kebahasaan May I help you?, 

What can I do for you? What if ...?)  

1. Ungkapan yang sesuai 

untuk menawarkan jasa, 

seperti May I help you?, 

What can I do for you? 

What if ...? 

2. Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

3. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 

4.1 Menyusun teks interaksi interpersonal 

lisan dan tulis sederhana yang 

melibatkan tindakan menawarkan jasa, 

dan menanggapinya dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang benar 

dan sesuai konteks  

3.2 Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks khusus dalam bentuk surat lamaran 

kerja, dengan memberi dan meminta 

informasi terkait jati diri, latar belakang 

pendidikan/pengalaman kerja, sesuai 

dengan konteks penggunaannya   

1. Ungkapan dan kosakata 

yang sesuai 

2. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

4.2 Surat lamaran kerja  



 

 
 

4.2.

1 

Menangkap makna secara 

kontekstual terkait fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks khusus dalam 

bentuk surat lamaran kerja, yang 

memberikan informasi antara 

lain jati diri, latar belakang 

pendidikan/pengalaman kerja  

4.2.

2 

Menyusun teks khusus surat 

lamaran kerja, yang memberikan 

informasi antara lain jati diri, 

latar belakang 

pendidikan/pengalaman kerja, 

dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks  

3.3 Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks khusus dalam bentuk teks caption, 

dengan memberi dan meminta informasi 

terkait gambar /foto /tabel/grafik/ bagan, 

sesuai dengan konteks penggunaannya  

1. Frasa nominal untuk 

benda, orang, binatang, 

lokasi, dsb. yang menjadi 

fokus, dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

2. Frasa verbal terkait  

gambar/foto/tabel/grafik 

dalam tense yang sesuai 

3. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 

4.3 Teks penyerta gambar (caption) 

4.3.

1 

Menangkap makna secara 

kontekstual terkait fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks khusus dalam 

bentuk caption terkait 

gambar/foto/tabel/grafik/bagan  

4.3.

2 

Menyusun teks khusus dalam 

bentuk teks caption terkait 

gambar/foto/tabel/grafik/bagan, 

dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks  

3.4 Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks news item lisan dan tulis dengan 

memberi dan meminta informasi terkait 

berita sederhana dari koran/radio/TV, 

sesuai dengan konteks penggunaannya  

1. Past tense , Present 

Perfect Tense, Future 

Tense 

2. Kalimat Pasif 

3. Kalimat Langsung dan 

Tak Langsung 

4. Kata sandang (Article) 

5. Kutipan langsung dan 

tidak langsung 

6. Kata depan 

(Prepositions) 

7. Kalimat Nominal 

singular dan plural 

4.4 Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks news items lisan 

dan tulis, dalam bentuk berita sederhana 

koran/radio/TV  



 

 
 

8. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

3.5 Menerapkan fungsi sosial, struktur teks, 

dan unsur kebahasaan teks interaksi 

transaksional lisan dan tulis yang 

melibatkan tindakan memberi dan 

meminta informasi terkait pengandaian 

diikuti oleh perintah/saran, sesuai 

dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan if dengan 

imperative, can, should)  

1. Pernyataan dan 

pertanyaan terkait 

dengan kalimat 

pengandaian 

2. Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

3. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 
4.5 Menyusun teks interaksi transaksional 

lisan dan tulis yang melibatkan tindakan 

memberi dan meminta informasi terkait 

pengandaian diikuti oleh perintah/saran, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks  

3.6 Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks prosedur lisan dan tulis dengan 

memberi dan meminta informasi terkait 

manual penggunaan teknologi dan kiat-

kiat (tips), pendek dan sederhana, sesuai 

dengan konteks penggunaannya  

1. Tata bahasa: kalimat 

imperatif, negatif dan 

positif 

2. Ungkapan dan kosa kata 

yang lazim digunakan 

dalam manual dan tip 

3. Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

4. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

4.6 Teks prosedur  

4.6.

1 

Menangkap makna secara 

kontekstual terkait fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks prosedur lisan 

dan tulis, dalam bentuk manual 

terkait penggunaan teknologi dan 

kiat-kiat (tips)  

4.6.

2 

Menyusun teks prosedur, lisan 

dan tulis, dalam bentuk manual 

terkait penggunaan teknologi dan 

kiat-kiat (tips), dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks  

3.7 Menafsirkan fungsi sosial dan unsur 

kebahasaan lirik lagu terkait kehidupan 

remaja SMA/MA/SMK/MAK  

1. Ungkapan yang 

mengandung informasi 

dan nilai moral terkait 

topik dari lagu. 

2. Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 



 

 
 

 

 

 

 

 

 

 

 

APPENDIX 3 

THE BLUEPRINT OF NEEDS ANALYSIS 

QUESTIONNAIRES 

  



 

 
 

BLUEPRINT OF NEED ANALYSIS QUESTIONNAIRES 

Aspects Theory Questions 

T
a
r
g
e
t 

N
e
e
d

s 
Necessities According to Hutchinson 

(1987), necessities are what 

learners have to know to 

function effectively in the target 

situation. 

 

Azar (2007) stated that a critical 

aspect of grammar teaching is 

that it helps learners discover 

the nature of language, i.e., that 

language consists of predictable 

patterns that make what we say, 

read, hear and write intelligibly. 

 

Penny Ur (1996) also 

highlighted that learners might 

subconsciously utilize the 

implicitly taught grammatical 

forms in oral and written 

situations if given proper 

grammatical structures. 

1) Mengapa pembelajaran Grammar 

(tata bahasa) penting untuk Anda? 

a. agar membuat kalimat lisan dan 

tulisan dengan struktur yang 

benar 

b. dapat memahami kalimat lisan 

dan tulisan dengan maksud yang 

jelas 

c. sangat diperlukan dalam 

menjawab soal tes berbahasa 

Inggris 

d. menunjang untuk studi lanjut di 

kemudian hari 

2) Anda membutuhkan Grammar 

(tata bahasa) untuk? 

a. mendukung keterampilan 

mendengar (listening skill) 

b. mendukung keterampilan 

berbicara (speaking skill) 

c. mendukung keterampilan 

menulis (writing skill) 

d. mendukung keterampilan 

membaca (reading skill) 

Lacks According to Hutchinson 

(1987), lacks are what the 

learner knows already to decide 

which necessities the learner 

lacks. 

 

Hutchinson, Waters, and Breen 

state that the gap between target 

proficiency and existing 

learners' proficiency can be 

referred to as the learners’ lacks 

(Hutchinson and Waters 1990). 

 

Based on Ariel et al. (2020), the 

research finding revealed that 

the most difficult students learn 

grammars are formula rules 

applied, and too many rules in 

grammar are difficult to 

understand and memorize. 

3) Sejauh mana kecakapan 

pengetahuan Grammar (tata 

bahasa) Anda? 

a. dapat memahami tenses dasar 

b. dapat memahami jenis-jenis 

kelas kata (parts of speech)  

c. dapat memahami penggunaan 

bentuk kata tunggal dan jamak 

(singular-plural) 

d. dapat memahami penggunaan 

bentuk-bentuk kata kerja 

(verbs) 

e. tidak dapat memahami apapun 

4) Apa kesulitan Anda dalam 

pembelajaran Grammar (tata 

bahasa)? 

a. mengaplikasikan 

aturan/formula dari materi 

grammar 

b. kurangnya motivasi belajar 

grammar 

c. banyaknya aturan/formula yang 

sulit dipahami 



 

 
 

d. sulit mengingat aturan/formula 

yang telah dipelajari 

e. lain-lain (tuliskan bila 

ada)................................... 

5) Anda masih kesulitan 

menggunakan/memahami 

Grammar (tata bahasa) ketika…. 

a. menulis 

b. berbicara 

c. membaca 

d. mendegarkan 

Wants According to Hutchinson and 

Waters (1987), the definition of 

wants is the perceived 

subjective needs of learners. 

Wants also mean that the 

students need to know what they 

want to be learned. From that 

situation, students will make 

some efforts to achieve their 

will. 

 

Based on the competency 

determined by Pemendikbud 

(2018), the basic grammar 

material for the twelfth-grade 

students at high school are as 

follows: 1) modals; 2) singular-

plural; 3) tenses, i.e., simple 

past, simple future, present 

perfect; 4) direct and indirect 

speech; 5) passive voice; 6) 

conditional sentences; 7) 

imperatives; 8) adverb phrase, 

noun phrase, adjective phrase; 

9) connectives, and 10) 

causative verbs. 

 

Some technology-based 

materials attempt to help 

learners pay attention to 

grammar and understand the 

importance of grammar choices 

- as would ideally be done with 

paper-based materials 

(Tomlinson, 2013:349). 

6) Materi Grammar (tata bahasa) 

apa yang ingin Anda pelajari? 

a. Modals 

b. Singular-plural 

c.  Noun phrase and verb phrase 

d. Tenses, i.e., simple past, simple 

future, present perfect 

e. Direct and indirect speech 

f. Passive voice 

g. Article 

h.  Prepositions 

i.  Conditional sentences 

j. Imperatives 

k. lain-lain (tuliskan bila 

ada)................................... 

7) Apa yang Anda harapkan setelah 

belajar Grammar (tata bahasa)? 

a. mampu memahami tenses atau 

rumus-rumus untuk menyusun 

kalimat bahasa Inggris 

b. mampu menggunakan rumus 

sesuai konteksnya 

c. mampu menulis kalimat 

sederhana dengan menggunakan 

tenses yang benar 

d. mampu memahami konteks 

grammar dari kalimat 

lisan/tulisan 

e. lain-lain (tuliskan bila 

ada)................................... 

8) Sumber belajar/media yang ingin 

Anda gunakan dalam menenukan 

informasi terkait materi Grammar 

(tata bahasa)? 

a. buku 

b. internet 

c. koran 

d. televisi  

e. lain-lain (tuliskan bila 

ada)................................... 

 



 

 
 

  9) Anda ingin menggunakan gadget 

sebagai alternative lain untuk 

belajar Grammar (tata bahasa). 

a. sangat setuju 

b. setuju 

c. tidak setuju 

d. sangat tidak setuju 

L
e
a
r
n

in
g
 N

e
e
d

s 

 

Input According to Nunan (2004: 47), 

input refers to finding what 

content is needed to design a 

task. 

 

Larsen-Freeman and Anderson 

(2011) state that technology 

supports the learning process 

and contributes to easing 

learners accessing any source 

for learning the new language. 

 

Hutchinson and Waters (1987: 

108-109) said that input could 

be in text, dialogue, video-

recording, diagram, or any piece 

of communication data. It 

depends on the needs the writer 

has defined in the analysis. The 

input provides: a) stimulus 

materials for activities b) new 

language items c) correct 

models of language used)  the 

topic for communication, e) 

opportunities for learners to use 

their information processing 

skills, f) opportunities for 

learners to use their existing 

knowledge of the language and 

the subject matter. 

 

According to Zhang (2009), 

blog entries can consist of text, 

images, audio, and video. 

 

Online materials, in particular, 

appear simply to move what 

was/is on the page of grammar 

books into HTML, with the 

‘advantage’ of immediate 

answer checking and the 

accompaniment of colorful 

visuals and/or gamelike effects 

(Tomlinson, 2013: 348-349). 

10) Topik apa yang Anda sukai untuk 

meningkatkan penguasaan 

Grammar (tata bahasa) Anda? 

a. topik yang berkaitan dengan 

kehidupan sehari-hari (daily 

life) 

b. topik yang berkaitan dengan isu 

terkini 

c. topik yang berkaitan dengan 

sekolah/pendidikan 

d. topik yang berkaitan dengan 

alam 

e. lain-lain (tuliskan bila 

ada)................................... 

11) Media seperti apa yang Anda 

sukai dalam penyajian materi 

Grammar (tata bahasa)? 

a. audio ( rekaman,dll) 

b. visual (gambar, tulisan, lcd, 

model,dll) 

c. audio visual (siaran berita 

video, talkshow, film, dll) 

d. media cetak (buku teks, 

koran,modul, dll) 

e. realita (obyek nyata yang 

berupa benda nyata, ataupun 

benda tiruan) 

f. lain-lain (tuliskan bila 

ada)................................... 

12) Penyajian materi seperti apa yang 

Anda inginkan untuk 

pembelajaran Grammar (tata 

bahasa)? 

a. disajikan dengan lebih banyak 

teks 

b. disajikan dengan lebih banyak 

ilustrasi 

c. tampilan hitam putih 

d. tampilan berwarna 

e. lain-lain (tuliskan bila 

ada)................................... 

13) Dalam belajar Grammar (tata 

bahasa), input yang Anda 

inginkan berupa…. 



 

 
 

a. materi otentik yang mudah 

dijumpai di keseharian 

b. teks yang menggambarkan 

konteks mata pelajaran di 

sekolah 

c. daftar kata kerja dan bentuk-

bentuknya. 

d. teks yang disertai gambar 

e. lain-lain (tuliskan bila 

ada)................................... 

Procedures According to Nunan (2004: 52), 

procedure refers to finding out 

what students are must do with 

the task. 

 

Yunita et al.'s (2019) research 

finding revealed that the teacher 

agreed if there were a discrete 

point test (a test that evaluates 

the specific parts of the English 

grammar by using multiple-

choice items), error analysis 

test, closed-ended test (a 

multiple-choice test, filling in 

the gap, rewriting sentences, 

and correcting sentences), and 

open-ended test (sentence 

completion and writing 

sentences). 

 

Scrivener (2005) emphasizes 

the use of communicative 

exercises in English grammar. 

The form of the exercises can be 

both in the form of oral and 

written. These are the kinds of 

different written exercises from 

which digital learning materials 

can be used: 

 

a. Filling in the blanks. 

b. Choosing the right form of 

the verb. 

c. Sentence transformation. 

d. Split sentences. 

e. Grammar quiz. 

f. Memory test. 

 

According to Hedge (2000), 

self-correction is encouraged in 

practicing grammar. Besides, 

Dewi Furwana (2017) revealed 

14) Dalam pembelajaran bahasa 

Inggris khususnya Grammar (tata 

bahasa), jenis kegiatan apa yang 

Anda sukai? 

a. menganalisis materi yang 

disajikan 

b. tanya jawab 

c. menghapal rumus-rumus 

grammar 

d. latihan 

e. mencocokkan jawaban hasil tes 

dengan jawaban yang benar 

f. lain-lain (tuliskan bila 

ada)........................... 

15) Aktivitas yang Anda sukai saat 

mengerjakan soal mengenai 

Grammar (tata bahasa) adalah…. 

a. mengidentifikasi kesalahan 

struktur kalimat 

b. membenarkan kesalahan 

struktur kalimat 

c. menghubungkan kata antara 

grammar dan vocabulary 

d. menulis kalimat berdasarkan 

pola yang telah dipelajari 

e. menjawab soal pilihan ganda 

f. melengkapi kalimat yang 

rumpang (kosong) dengan 

grammar yang sesuai 

g. menyusun kata-kata yang telah 

diacak menjadi kalimat yang 

benar 

h. kuis dan permainan tata bahasa 

(Grammar) 

i. lain-lain (tuliskan bila 

ada)................................... 

 



 

 
 

that self-evaluating was the 

most dominant language 

strategy used by students in 

writing. 

Setting Nunan (2004: 71) stated setting 

is to find out how the 

assignment done (group work, 

work partner or individually). 

16) Anda lebih suka mengerjakan 

tugas secara…. 

a. individu/mandiri 

b. berpasangan 

c. kelompok kecil (2-3 orang) 

d. kelompok besar (4-6 orang) 

Learners’ 

role 

According to Nunan (2004: 

184), learners’ role is to find out 

the role of students in class. 

 

Gibbs (1995) draws on similar 

concepts when he describes 

student-centered courses as 

those that emphasize:  

learner activity rather than 

passivity; students’ experience 

on the course outside the 

institution and prior to the 

course; process and 

competence, rather than 

content; where the key decisions 

about learning are made by the 

student through negotiation 

with the teacher. 

17) Seperti apa peran Anda saat 

pembelajaran berlangsung? 

a. mendengarkan dan 

melaksanakan imstruksi guru 

b. menulis semua informasi yang 

diterangkan oleh guru 

c. berpartisipasi aktif dalam 

kegiatan diskusi dengan guru 

dan siswa lainnya. 

d. melakukan analisis sistematis 

secara individual dan 

mengerjakan tugas dengan 

tenang. 

e. lain-lain (tuliskan bila 

ada)................................... 

18) Ketika Anda mengalami masalah 

dalam belajar Grammar (tata 

bahasa), apa yang Anda lakukan? 

a. bertanya pada guru 

b. bertanya pada siswa dan guru 

c. mencoba untuk mengatasinya 

sendiri 

d. tidak melakukan apapun 

Teachers’ 

role 

According to Harmer (2007), 

the are several teachers’ role. 

a. Controller: The teacher is in 

complete charge of the class, 

what students do, what they 

say, and how they say it. 

b. Prompter: The teacher 

encourages students to 

participate and makes 

suggestions about how 

students may proceed in an 

activity. The teacher should 

be helping students only 

when necessary. 

c. Resource: The teacher is a 

kind of walking resource 

center (monitor) ready to 

offer help if needed or 

provide students with 

19) Dalam pembelajaran Grammar 

(tata bahasa), Anda lebih suka 

jika guru bertindak sebagai…. 

a. resource (guru bertindak 

sebagai sumber pengetahuan 

dan informasi yang memberi 

anda contoh sebelum anda 

mempraktekkan tugas) 

b. partisipan (guru tidak 

memonopoli atau mendominasi 

percakapan) 

c. prompter (guru mendorong anda 

untuk berpikir kreatif dengan 

memberikan petunjuk) 

d. observer (tutor mengamati apa 

yang anda lakukan dan berikan 

umpan balik individu atau 

kelompok) 



 

 
 

whatever language they lack 

when performing 

communicative activities. 

d. Assessor: The teacher 

assumes this role to see how 

well students are performing 

or how well they performed. 

Feedback and correction is 

organized and carried out 

e. Organizer: Perhaps the most 

difficult and important role 

the teacher has to play. The 

success of many activities 

depends on good 

organization and on the 

students knowing what they 

are to do. Giving instructions 

is vital in this role as well as 

setting up activities. 

f. Participant: This role 

improves the atmosphere in 

the class when the teacher 

takes part in an activity. 

However, the teacher takes 

the risk of dominating the 

activity when performing it. 

e. controller (tutor bertanggung 

jawab atas kelas dan aktivitas) 

f. assessor (tutor menawarkan 

umpan balik dan koreksi dan 

menilai anda dengan berbagai 

cara) 

 

  



 

 
 

 

 

 

 

 

 

 

APPENDIX 4 

THE INSTRUMENTS VALIDATION BY 

THE EXPERTS 

  



 

 
 

QUESTIONNAIRE  

“Developing Basic English Grammar through Blog Learning for the Twelfth 

Grade at SMAN 4 Palopo”  

A. Data Responden  

Nama :  

Umur :  

Jenis Kelamin : 

Kelas : 

B. Petunjuk Pengisian  

Pilihlah jawaban yang sesuai dengan keadaan yang menggambarkan keadaan 

Anda saat ini, serta sesuai dengan apa yang Anda butuhkan atau Anda inginkan 

terkait dengan pembelajaran Bahasa Inggris, khususnya Grammar (tata 

bahasa). Semua jawaban yang Anda berikan di dalam lembar angket ini tidak 

mempengaruhi nilai Anda pada mata pelajaran bahasa Inggris. Jika Anda 

memilih jawaban lain-lain, tuliskan jawaban tersebut dengan sangat jelas. 

1. Mengapa pembelajaran Grammar (tata bahasa) penting untuk Anda? 

a. agar membuat kalimat lisan dan tulisan dengan struktur yang benar  

b. dapat memahami kalimat lisan dan tulisan dengan maksud yang jelas  

c. sangat diperlukan dalam menjawab soal tes berbahasa Inggris  

d. menunjang untuk studi lanjut di kemudian hari 

e. lain-lain (tuliskan bila ada)................................... 

2. Anda membutuhkan Grammar (tata bahasa) untuk? 

a. mendukung keterampilan mendengar (listening skill)  

b. mendukung keterampilan berbicara (speaking skill)  

c. mendukung keterampilan menulis (writing skill)  

d. mendukung keterampilan membaca (reading skill) 

3. Sejauh mana kecakapan pengetahuan Grammar (tata bahasa) Anda? 

a. dapat memahami tenses dasar  



 

 
 

b. dapat memahami jenis-jenis kelas kata (parts of speech)  

c. dapat memahami penggunaan bentuk kata tunggal dan jamak (singular-

plural)  

d. dapat memahami penggunaan bentuk-bentuk kata kerja (verbs)  

e. tidak dapat memahami apapun 

4. Apa kesulitan Anda dalam pembelajaran Grammar (tata bahasa)? 

a. mengaplikasikan aturan/formula dari materi grammar  

b. kurangnya motivasi belajar grammar  

c. banyaknya aturan/formula yang sulit dipahami  

d. sulit mengingat aturan/formula yang telah dipelajari 

e. lain-lain (tuliskan bila ada)................................... 

5. Anda masih kesulitan menggunakan/memahami Grammar (tata bahasa) 

ketika…. 

a. menulis  

b. berbicara  

c. membaca  

d. mendegarkan 

6. Materi grammar (tata bahasa) apa yang ingin anda pelajari? (boleh memilih 

dari satu / minimal tiga / maksimal tujuh) 

a. Modal verbs (Kata kerja modal)  

b. Singular-plural noun (Kata benda tunggal-jamak) 

c. Noun phrase and verb phrase (Frasa kata benda dan frasa kata kerja)  

d. Tenses (simple past, simple future, present perfect)  

e. Direct and indirect speech (Kalimat langsung dan tidak langsung)  

f. Passive voice (Kalimat pasif)  

g. Article (Kata sandang)  

h. Prepositions (Preposisi atau kata depan) 



 

 
 

i. Conditional sentences (Kalimat pengandaian) 

j. Imperatives (Kalimat imperatif) 

k. lain-lain (tuliskan bila ada)................................... 

7. Apa yang Anda harapkan setelah belajar Grammar (tata bahasa)? 

a. mampu memahami tenses atau rumus-rumus untuk menyusun kalimat 

bahasa Inggris  

b. mampu menggunakan rumus sesuai konteksnya  

c. mampu menulis kalimat sederhana dengan menggunakan tenses yang benar  

d. mampu memahami konteks grammar dari kalimat lisan/tulisan 

e. lain-lain (tuliskan bila ada)................................... 

8. Sumber belajar/media yang ingin Anda gunakan dalam menenukan informasi 

terkait materi Grammar (tata bahasa)? 

a. buku  

b. internet  

c. koran  

d. televisi  

e. majalah 

f. lain-lain (tuliskan bila ada)................................... 

9. Anda ingin menggunakan gadget sebagai alternative lain untuk belajar 

Grammar (tata bahasa). 

a. sangat setuju  

b. setuju  

c. tidak setuju  

d. sangat tidak setuju 

10. Topik apa yang Anda sukai untuk meningkatkan penguasaan Grammar (tata 

bahasa) Anda? 

a. topik yang berkaitan dengan kehidupan sehari-hari (daily life)  



 

 
 

b. topik yang berkaitan dengan isu terkini  

c. topik yang berkaitan dengan sekolah/pendidikan  

d. topik yang berkaitan dengan alam 

e. lain-lain (tuliskan bila ada)................................... 

11. Media seperti apa yang Anda sukai dalam penyajian materi Grammar (tata 

bahasa)? (boleh memilih dari satu / maksimal empat) 

a. audio (rekaman, dll)  

b. visual (gambar, tulisan, model,dll)  

c. audio visual (video, talkshow, film, dll)  

d. media cetak (buku teks, modul, lembar kerja siswa, koran, dll)  

e. realita (obyek nyata yang berupa benda nyata, ataupun benda tiruan) 

f. lain-lain (tuliskan bila ada)................................... 

12. Penyajian materi seperti apa yang anda inginkan untuk pembelajaran grammar 

(tata bahasa)? 

a. disajikan dengan lebih banyak teks  

b. disajikan dengan lebih banyak ilustrasi  

c. tampilan hitam putih  

d. tampilan berwarna 

e. lain-lain (tuliskan bila ada)................................... 

13. Dalam belajar Grammar (tata bahasa), input yang Anda inginkan berupa…. 

a. materi otentik yang mudah dijumpai di keseharian  

b. teks yang menggambarkan konteks mata pelajaran di sekolah  

c. daftar kata kerja dan bentuk-bentuknya.  

d. teks yang disertai gambar 

e. lain-lain (tuliskan bila ada)................................... 

14. Dalam pembelajaran bahasa Inggris khususnya Grammar (tata bahasa), jenis 

kegiatan apa yang Anda sukai? 



 

 
 

a. menganalisis materi yang disajikan  

b. tanya jawab  

c. menghafal rumus-rumus grammar  

d. latihan  

e. mencocokkan jawaban hasil tes dengan jawaban yang benar 

f. lain-lain (tuliskan bila ada)................................... 

15. Aktivitas yang Anda sukai saat mengerjakan soal mengenai Grammar (tata 

bahasa) adalah…. (boleh memilih dari satu / minimal tiga / maksimal lima) 

a. mengidentifikasi kesalahan struktur kalimat  

b. membenarkan kesalahan struktur kalimat  

c. menghubungkan kata antara grammar (tata bahasa) dan vocabulary (kosa 

kata) 

d. menulis kalimat berdasarkan pola yang telah dipelajari  

e. menjawab soal pilihan ganda  

f. melengkapi kalimat yang rumpang (kosong) dengan grammar yang sesuai  

g. menyusun kata-kata yang telah diacak menjadi kalimat yang benar  

h. kuis dan permainan tata bahasa (Grammar) 

i. lain-lain (tuliskan bila ada)................................... 

16. Anda lebih suka mengerjakan tugas secara…. 

a. individu/mandiri  

b. berpasangan  

c. kelompok kecil (2-3 orang)  

d. kelompok besar (4-6 orang) 

e. lain-lain (tuliskan bila ada)................................... 

17. Seperti apa peran Anda saat pembelajaran berlangsung? 

a. mendengarkan dan melaksanakan instruksi guru  

b. menulis semua informasi yang diterangkan oleh guru  



 

 
 

c. berpartisipasi aktif dalam kegiatan diskusi dengan guru dan siswa lainnya.  

d. melakukan analisis sistematis secara individual dan mengerjakan tugas 

dengan tenang. 

e. lain-lain (tuliskan bila ada)................................... 

18. Ketika Anda mengalami masalah dalam belajar Grammar (tata bahasa), apa 

yang Anda lakukan? 

a. bertanya pada guru  

b. bertanya pada siswa dan guru  

c. mencoba untuk mengatasinya sendiri  

d. tidak melakukan apapun 

19. Dalam pembelajaran Grammar (tata bahasa), Anda lebih suka jika guru 

bertindak sebagai…. 

a. resource (guru bertindak sebagai sumber pengetahuan dan informasi yang 

memberi anda contoh sebelum anda mempraktekkan tugas)  

b. organizer (guru mengatur anda untuk melakukan berbagai kegiatan)  

c. prompter (guru mendorong anda untuk berpikir kreatif dengan memberikan 

petunjuk)  

d. observer (guru mengamati apa yang anda lakukan dan berikan umpan balik 

individu atau kelompok)  

e. controller (guru bertanggung jawab atas kelas dan aktivitas) 

f. assessor (guru menawarkan umpan balik dan koreksi dan menilai anda 

dengan berbagai cara) 

  



 

 
 

 



 

 
 

 



 

 
 

 

 



 

 
 

 



 

 
 

KUESIONER EVALUASI UNTUK AHLI BAHASA 

Pengantar: 

Kuisioner ini merupakan instrument penelitian terhadap materi basic grammar 

melalui pembelajaran blog untuk kelas XII di SMAN 4 Palopo. Saya sangat 

mengharapkan partisipasi Bapak/Ibu untuk mengisi kuisioner ini sebagai masukan 

atas materi yang saya kembangkan. Atas kesediaan dan partisipasi Bapak/Ibu, saya 

ucapkan terima kasih. 

A. Identitas Expert 

Nama  : 

Umur  : 

Jenis Kelamin : 

Institusi  : 

Pendidikan : 

 

B. Tabel Evaluasi 

Isilah tabel berikut ini dengan memberikan tanda centang () pada kolom yang telah 

tersedia 

Keterangan: 

SS : Sangat Setuju 

S : Setuju 

R : Ragu-ragu 

TS : Tidak Setuju 

STS : Sangat Tidak Setuju 

  



 

 
 

 

 

No. Pernyataan SS S R TS STS 

5 4 3 2 1 

1.  Bahasa yang digunakan sesuai dengan 

tingkat kemampuan berbahasa Inggris 

siswa kelas XII. 

     

2.  Bahasa yang disajikan komprehensif 

dan sesuai dengan tingkat 

perkembangan kognitif siswa kelas XII. 

     

3.  Instruksi dan penjelasan dalam materi 

yang dikembangkan dapat dimengerti 

oleh siswa kelas XII. 

     

4.  Bahasa yang digunakan sesuai dengan 

aturan gramatikal dalam Bahasa 

Inggris. 

     

5.  Ejaan (spelling) yang digunakan sesuai 

dengan kaidah Bahasa Inggris yang 

benar. 

     

6.  Pemilihan kosakata pada materi sesuai 

dengan kaidah dalam Bahasa Inggris. 

     

7.  Pesan atau informasi yang disajikan 

mencerminkan keruntutan makna dalam 

satu bagian (kalimat atau paragraf). 

     

8.  Pesan atau informasi yang disajikan 

mencerminkan keruntutan makna antar 

bagian (kalimat atau paragraf). 

     

 

 

 



 

 
 

 

 

 

 

Saran dan tanggapan untuk perbaikan: 

 

 

 

 

 

Kesimpulan: 

Secara umum, pendapat Bapak/Ibu terhadap materi yang dikembangkan: 

a. Layak 

b. Layak dengan perbaikan 

c. Tidak layak 

 

 

 

Palopo, …………………. 20… 

Penilai Kelayakan 

 

 

………………………… 

  

 



 

 
 

 



 

 
 

 



 

 
 

 



 

 
 

 



 

 
 

 



 

 
 

 



 

 
 

 

 

 

 

 

 

APPENDIX 5 

THE COURSE GRID OF THE DESIGNED 

GRAMMAR MATERIAL 

  



 

 

 

GRAMMAR COURSE GRID 

Grade/ Semester: XII/ 1 & 2 

Course Goals: The students are expected to understand and use correct English grammar correctly in making oral or written sentences, and the students 

are able to apply it in their daily lives. 

 

Basic Competencies: 

3.1 Apply social functions, text structures, and language features of oral and written interpersonal interaction texts that involve offering help and 

responding to them, according to the context of its use. (Language feature: May I help you, what can I do for you? What if ...?). 

4.1 Compose simple oral and written interpersonal interaction texts that involve offering help and its response by paying attention to social functions, 

text structures, and language features that are correct and in context. 

Unit/Materials Topic Indicators Input Activities 

Unit 1 

Modal verbs 

The topic 

was related 

to daily life, 

especially 

offering 

service/help. 

Students are able to: 

− Identify characteristics of 

expressions of offering 

something/help. 

− Describe the function, 

grammatical structures, and 

grammatical features of 

modal verbs. 

− Spoken and written text 

expressions of offering 

something/help related to 

daily life. 

− List of modal verbs and 

their function. 

 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on the 

patterns. 

− Multiple-choice test. 

− Filling in the blank. 

Unit 1-2 



 

 

 

− Choose correct modals 

verbs and use them 

properly. 

− Produce sentences using 

modals verbs. 

− Explanation of grammatical 

structures and grammatical 

features of modal verbs. 

− Youtube videos. 

 

− Unscramble Sentences. 

− Grammar quiz and games. 

Unit 2 

Singular-

Plural 

The topic 

was nouns 

that are 

often in 

daily life. 

Students are able to: 

− Distinguish characteristics 

of singular and plural 

nouns. 

− Use singular and plural 

nouns correctly. 

− Explanation of singular and 

plural. 

− Rules of singular and plural 

nouns. 

− List of singular and plural 

nouns. 

− Youtube videos. 

 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on the 

patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and games. 

 

  



 

 

 

 

 

Basic Competencies: 

3.3 Distinguish the social functions, text structure, and language features of some particular texts in caption text by giving and asking for information 

related to pictures/photos/tables/graphs/charts, according to the context of its use. 

4.3 Caption 

4.3.1 Capture contextual meaning related to social functions, text structure, and language features of particular texts in captions related to 

pictures/photos/tables/graphs/charts. 

4.3.2 Arrange particular text in caption text related to pictures/photos/tables/graphs/charts, taking into account social functions, text structure, 

and language features correctly and in context. 

Unit/Materials Topic Indicators Input Activities 

Unit 3 

Phrases 

The topic was 

nouns and verb 

phrases that are 

often in daily 

life. 

Students are able to: 

− Describe the grammatical 

structure and function of 

noun and verb phrases. 

− Identify noun and verb 

phrases in sentences. 

− Use noun phrases 

appropriately in sentences. 

− Use verb phrases 

appropriately in sentences. 

− Explanation of noun 

phrases and verb 

phrases. 

− Examples of noun 

phrases and verb 

phrases. 

− The text with 

pictures. 

− Youtube videos. 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on 

the patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and games. 

 

Unit 3 



 

 

 

 

 

Basic Competencies: 

3.4 Distinguishing social functions, text structure, and language features of several oral and written news item texts by giving and asking for 

information related to simple news from newspapers/radio/TV, according to the context of their use. 

4.4 Capture contextual meaning related to social functions, text structure, and language features of oral and written news items texts in the 

form of simple newspapers/radio/TV news. 

Unit/Materials Topic Indicators Input Activities 

Unit 4 

Tenses 

The topic 

was related 

to events in 

daily life. 

Students are able to: 

− Identify characteristics of 

past tense, future tense, and 

present perfect tense. 

− Describe the functions, 

grammatical structures, and 

grammatical features of past 

tense, future tense, and 

present perfect tense. 

− Produce and use past, future, 

and present perfect tense 

appropriately in sentences. 

− Patterns of past tense, 

future tense, and 

present perfect tense. 

− List of verbs and their 

forms. 

− Examples of past tense, 

future tense, and 

present perfect tense. 

− The text with pictures. 

− Youtube videos. 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on 

the patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and 

games. 

Unit 4-5-6-7 



 

 

 

Unit 5 

Direct and 

Indirect Speech 

The topic 

was to 

convey 

information 

related to 

daily life. 

Students are able to: 

− Identify characteristics of 

direct and indirect speech. 

− Describe the grammatical 

structure, function, and rules 

of direct and indirect speech. 

− Produce and use direct and 

indirect speech appropriately 

in sentences. 

− Patterns of direct and 

indirect speech. 

− List and patterns of 

direct and indirect 

speech forms. 

− Examples of direct and 

indirect speech. 

− The text with pictures. 

− Youtube videos. 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on 

the patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and 

games. 

Unit 6 

Passive Voice 
The topic 

was events in 

daily life. 

Students are able to: 

− Identify characteristics of 

passive voice. 

− Describe the grammatical 

structure, function, and 

language features of passive 

voice. 

− Produce and use passive 

voice appropriately in 

sentences. 

− Patterns of passive 

voice. 

− Examples of direct and 

indirect speech forms. 

− The text with pictures. 

− Youtube videos. 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on 

the patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and 

games. 

− Grammar quiz and 

games. 



 

 

 

Unit 7 

Articles 
The topic 

was the 

things related 

to daily life. 

Students are able to: 

− Identify the types, rules, and 

functions of articles. 

− Distinguish the use of each 

article. 

− Use articles appropriately in 

phrases or sentences. 

− Explanation of articles. 

− Examples of articles. 

− The text with pictures. 

− Youtube videos. 

Activity: 

− Analyze the material 

presented. 

− Practice. 

Task: 

− Write sentences based on 

the patterns. 

− Multiple-choice test. 

− Filling in the blank. 

− Unscramble Sentences. 

− Grammar quiz and 

games. 

 

  



 

 

 

 

 

 

 

 

 

 

APPENDIX 6 

THE FIRST DRAFT OF THE BASIC ENGLISH 

GRAMMAR MATERIAL THROUGH BLOG 

LEARNING 

  



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

  



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 
 



 

 

  



 

 

 

 



 

 

  



 

 

 

 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 

 



 

 

 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 
 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

APPENDIX 7 

THE EXPERTS’ VALIDATION RESULT 

  



 

 

 

 

  



 

 

 

 

 



 

 

 

 

  



 

 

 

 

  



 

 

 

 



 

 

 



 

 

 

 

  



 

 

 

 

 

 



 

 

 

 

  



 

 

 

 

  



 

 

 

 

  



 

 

 

 

  



 

 

 

  



 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

  



 

 

 

 

 

 

 

 

APPENDIX 8 

THE RESULT OF STUDENTS’ PERCEPTION 



 

 

 

  



 

 

 



 

 

 

 

  



 

 

 

 

  



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX 9 

THE FINAL PRODUCT 

  



 

 

  



 

 

 
 



 

 

 

 



 

 

 
 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

To see a more complete final product, it can be 

accessed via the following link: 

 

https://grammar101holic.blogspot.com/ 

 

  

https://grammar101holic.blogspot.com/


 

 

 

 

 

 

 

 

 

 

APPENDIX 10 

DOCUMENTATION 



 

 

 

TRY OUT IN XII IPA 1

 



 

 

 



 

 

 

 

  



 

 

 

TRY OUT IN XII IPA 1 



 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

APPENDIX 11 

RESULT OF GRAMMARLY 

  



 

 

  



 

 

 

 

 

 

 

 

 

APPENDIX 12 

SURAT KETERANGAN TELAH MENELITI 

  



 

 

 

 

  



 

 

 

 

 

 

 

 

 

 

APPENDIX 13 

SURAT KETERANGAN PLAGIASI 



 

 

 

 


