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ABSTRACT 

Andi Husni A. Zainuddin, 2022. “Teaching Writing Procedure Text Through 

Do It Yourself (DIY) Video at the Second Semester of English Language 

Education Study Program IAIN Palopo” A thesis of English Language 
Education Study Program of Tarbiyah and Teacher Training Faculty, State 
Islamic Institute of Palopo. Supervised by Abdul Pirol and Rusdiansyah. 

 

This research aims to determine whether the Do It Yourself video effectively 
improves writing skills in the procedure text at the second semester of the English 
Language Education Study Program IAIN Palopo. This research adopted the pre-
experimental method. The sample consisted of thirty students. The Do It Yourself 
video was used as a medium in this research. The researcher collected the data 
through pre-test, treatment, and post-test. SPSS 22 edition was used to perform 
statistical analysis on the data. Investigation revealed that the mean post-test score 
is higher than the pre-test (47.80 < 81.36). Besides, the value of the t-count is 
higher than the value of the t-table. The result of the student's scores on the post-
test became more elevated than opposed tests representing the treatment's 
effectiveness in helping the learners improve their writing skills. It could be 
summarized that using the Do It Yourself video significantly improved the 
students' writing skills, especially in writing procedure text. This research strongly 
emphasizes for the next researcher to examine the use of DIY videos for different 
skills imaginatively.  
 
 
Keywords: Do It Yourself video, procedure text, teaching  writing
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CHAPTER I 

INTRODUCTION 

A. Background 

Writing is an essential ability. Nonetheless, it must be a complicated 

procedure. Students need to pay more attention when learning the rules or steps of 

a writing form. Writing is more complex and demanding than other skills because 

it requires mastery of grammatical and rhetorical devices and conceptual 

judgment tools. The teacher is an essential individual in teaching and learning.  

Writing is done for several different purposes and different audiences. 

There are two types of text. They are factual texts and literary texts. Factual texts 

inform, instruct or persuade by giving facts and information. Examples of factual 

texts are factual description, factual recount, information report, procedure, 

procedural recount, explanation, exposition, and discussion.  Literary texts 

entertain or elicit an emotional response by using language to create mental 

images. Examples of literary texts are literary description, literary recount, 

personal response, review, and narrative. 

In this research, I chose procedure text because the population of this 

research had difficulties in writing procedure text. According to Anderson, a 

procedure text is a type of text that describes how to perform a task1. At the same 

time, Derewianka argues that procedure text is a kind of text designed to explain 

how something is achieved through a sequence of actions or steps2. The writer 

 

1 Anderson, Text Type in English 2, (Malaysia: MacMillan, 2007). 
2 Derewianka Beverly, Exploring How Texts Work, (Sydney: Primary English Teaching 

Association, 2004). 
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inferred that procedure text instructions to do something through a series of 

movements or phases from the two statements above. 

Haycraft worded that for this purpose, a teacher should give many 

practices to improve students' ability in English. The teacher should be a model of 

English and be able to choose the materials and methodology in presenting the 

materials to reach the objective of the teaching and learning process. Using 

writing to teach can make the process students and teachers go through as they 

learn3. 

According to the affirmations above, writing is much attention and a 

unique practice at work. Many students need more motivation and interest in 

learning to write text. As stated by Cakir, watching videos is good material that 

gives the student many ideas4. Based on the statement, the researcher takes the 

initiative to use the Do It Yourself video as media to reduce fatigue and increase 

students’ interest in writing procedure text. 

Do it yourself (DIY) is a video that went viral by the end of 2020. Now, it 

has been recognized all around the world, including in Indonesia. According to its 

name, it teaches viewers to be more independent about doing things without 

having to be a professional. This video’s content shows how to make or fix items. 

For example, how to cook spaghetti, set motorcycle mirrors, fit broken door 

knobs, and so on. So, it is a direct influence to turn the teaching media towards 

writing procedure text. 

 

3 Haycraft, An Introduction to English Language Teaching, (London: Longman, 1978). 
4 S Cakir, “The use of video as an audio-visual material in foreign language teaching 

classroom,” The Turkish Journal of Educational Technology 5, (2006). 



3 
 

 

 

The researcher has analyzed some research, such as 1. Devris Indra 

Yanuar, "The Effectiveness of Using Sequence Pictures for Teaching Writing 

Procedure Text,5" 2. Meutia Khanza and Tatu Zakiyatun Nufus entitled “The 

Effect of Scaffolding toward Students’ Writing Procedure Text6” 3. Dwi 

Sulistyorini and Yusi Rahmawati7 entitled “The Use of Instagram in Improving 

Students’ Skill of Writing Procedure Texts” 4. M. Miftahul Huda entitled 

“Improving students' ability in writing procedure text trough demonstration (a 

classroom action research with of seventh-grade students of MTs Al Islam Jepara 

in the academic year of 2014/2015)8” and 5. Ummi Aisyah Siregar, Dr. Wisman 

Hadi, and Dr. Syahnan Daulay entitled “The Development of Procedure Text 

Learning Media in the Form of Animation for Students of Class VII in 

SMP/MTS9” The researcher found that none of the five types of research above-

used DIY video as a media learning in writing procedure text. 

Also, the researcher has done a pre-observation at the second semester of 

the  English Language Education Study Program IAIN Palopo and found that the 

 

5 Devris Indra Yanuar, “The Effectiveness of Using Sequence Pictures for Teaching 
Writing Procedure Text,” Devris Indra Yanuar 94 Dialektika Journal 3, no. 2 (2015): 94–109. 

6 Meutia Khanza and Tatu Zakiyatun Nufus, “The Effect of Scaffolding toward Students’ 
Writing Procedure Text,” English Language in Focus (ELIF) 2, no. 1 (2019): 33, 
https://doi.org/10.24853/elif.2.1.33-42. 

7 Dwi Sulistyorini and Yusi Rahmawati, “The Use of Instagram in Improving Students’ 
Skill of Writing Procedure Text,” English Language and Literature International Conference 

(ELLiC) 3 (2019): 179–85, https://jurnal.unimus.ac.id/index.php/ELLIC/article/view/4705/4232. 
8 M. Miftahul Huda, “Improving students’ ability in writing procedure text trough 

demonstration (a classroom action research with of seventh grade students of MTs Al Islam Jepara 
in the academic year of 2014/2015),” Walisongo Institutional Repository, (2015). 

9 Ummi Aisyah Siregar, Wisman Hadi, and Syahnan Daulay, “The Development of 
Procedure Text Learning Media in the Form of Animation for Students of Class VII in 
SMP/MTS,” Journal of Education and Practice 8, no. 35 (2017): 96–104, 
https://iiste.org/index.php/. 
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students are uninterested in writing procedure text. The students feel extremely 

difficult and tedious to write procedure text.  

For those reasons, the researcher would like to increase students’ writing 

skills in procedure text by using adorable videos as media for learning writing 

procedure text. In this case, it was a Do It Yourself Video. 

 

B. Research Question 

Based on the background above, the researcher formulated the question of 

this research: “Can DIY videos effectively improve students' writing procedure 

text at the second semester of English Language Education Study Program IAIN 

Palopo?”. 

 

C. Research Objective 

Relevant to the research question, this research aims to determine the 

effectiveness of DIY videos’ implementation in improving students’ writing 

skills, especially in procedure text in the second semester of the English 

Language Education Study Program IAIN Palopo. 

 

D. Research Significances  

The significances of this research are: 

1. For teachers, this research would like to give information on how to teach 

writing procedure text using DIY videos. 

2. It could improve students’ writing skills, especially in procedure text. 
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3. For other researchers, it could be a reference for the researcher to improve 

students’ writing skills, especially in procedure text. 

 

E. Research Scope 

The research scope focused on improving students' writing skills, 

especially in procedure text, through watching DIY videos at the second semester 

of the English Language Education Study Program IAIN Palopo. 

 

F. Operational Definition 

Based on the title above, the researcher gave definitions as follows: 

1. Teaching Writing  

Teaching writing is an activity that provides writing ideas essential to 

writing teaching. 

2. Procedure Text 

Procedure text is the text that discusses how to make things equipped with 

materials, tools, and everything that is needed in making it. 

3. Do It Yourself (DIY) Video 

Do it yourself (DIY) video is a tutorial video on making things, fixing 

things, doing things, and other ways in which it enhances the independent nature 

of audiences. 
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CHAPTER II 

LITERATURE REVIEW 

A. Previous Study 

In this research, the researcher discovered the following literature that was 

relevant to this research:  

Ai Solihah, Ari Rustandi10, Miftachur Rohibah, Editha Gloria 

Simanjuntak, Sudirman11, Richard T. Boon, Christina Stagliano12, and Tika 

Damayanti13 have conducted research that aims to increase students' reading 

comprehension ability of procedure text. They used pictures, the story-mapping 

technique, and the Think Pair Share technique in their research. The result of their 

research was that the value of the post-test is higher than the pre-test, which 

means the mastery of reading procedure text of students increased significantly.  

Suci Kaniadewi, Wachyu Sundayana, Pupung14, Yuniarti Maya, Erikson 

Saragih15, and Cahyani Wulandari16 have investigated research to improve 

 

10 Ai Solihah and Ari Rustandi, “Improving Reading Skill of Procedure Text Trough 
Picture Walk,” PROJECT (Professional Journal of English Education) 3, no. 2 (2020): 195, 
https://doi.org/10.22460/project.v3i2.p195-201. 

11 Miftachur Rohibah, Editha Gloria Simanjuntak, and Sudirman, “Increasing Students’ 
Reading Comprehension Ability trough Think Pair Share Technique in Porcedure Text,” U-JET : 

Unila Journal of English Teaching 2, No. 2 (2013). 
12 Christina Stagliano and Richard T Boon, “The Effects of a Story-Mapping Procedure to 

Improve the Comprehension Skills of Expository Text Passages for Elementary Students With 
Learning Disabilities,” Learning Disabilities: A Contemporary Journal 7, no. 2 (2009): 35–58, 
http://eric.ed.gov/ERICWebPortal/recordDetail?accno=EJ874132. 

13 Tika Damayanti, “The Effect of Applying PWIM (Picture Word Inductive Model) 
Strategy on The Students’ Achievement in Writing Procedure Text,” UMSU Repository, (April, 
2017).  

14 Suci Kaniadewi, Wachyu Sundayana, and Pupung Purnawarman, “Improving Students’ 
Speaking Ability in Reporting Procedural Text By Using Videos,” Journal of English and 

Education 5, no. 1 (2017): 13–19. 
15 Yuniarti Maya and Erikson Saragih, “The Utilization of Animation in the Theory of 

Procedure Text Writing for Vi-Grade SD Methodist-2 Medan Students,” Advances in Language 

and Literary Studies 12, no. 2 (2021): 70, https://doi.org/10.7575/aiac.alls.v.12n.2.p.70. 
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students’ ability in procedure text. At the end of the research, the researchers 

concluded that the statistical computation of independent t-test on post-test scores 

in Tobt is higher than Tcrit. The research also showed that video as media improved 

students' skills in procedural texts. 

Nabielah Luaily Fauziyah, J. Priyanto Widodo, Shierly Novalita Yappi17, 

Audi Yundayani, Susilawati, and Chairunnisa18 have conducted research that 

aimed to increase students’ writing skills in procedure text. They utilized the 

Canva for Education application in their research. At the end of the research, the 

researchers found that students had several positive effects on their writing 

abilities. They were passionate about learning due to using Canva for Education. 

The researcher differentiated this research from the previous research 

above. The differences between this research with the other researchers were the 

skill, the media, and the data sources. The analysis above prioritized reading 

skills. The third research concerned speaking skills, and this research focused on 

writing skills. Besides, the media of research above-used picture walk, think pair 

share, random videos, animated video, canva for education application, a story-

mapping procedure, and wordwall application; meanwhile, this research used Do 

It Yourself (DIY) videos. Also, the data sources of the analysis above were junior 

high school, senior high school, elementary school, and elementary students with 

 

16 Cahaya Wulandari, “The Effect of Applying Vlog Procedure Text to Improve Students’ 
Writing Skill,” UMSU Repository, (October, 2019). 

17 Nabielah Luaily Fauziyah, J Priyanto Widodo, and Shierly Novalita Yappi, “The Use 
of ‘ Canva for Education ’ and the Students ’ Perceptions of Its Effectiveness in the Writing 
Procedure Text,” 2016, 6368–77. 

18 Audi Yundayani, Susilawati, and Chairunnisa, “Investigating the Effect of Canva on 
Students’ Writing Skills,” Journal of English Education 7, no. 2 (2019): 169–76, 
https://doi.org/10.25134/erjee.v7i2.1800.Received. 
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learning disabilities. The data source of this research was the university, 

specifically the second semester of the English Language Education Study 

Program IAIN Palopo students. 

B. Some Pertinent Ideas 

1. Teaching Writing through Video 

The teacher must know how to be a good writer if the teacher wants to 

teach writing effectively through video. According to Surah Al-Qalam (68:1), 

Allah swt. said: 

وْنَۙ  رُ طُ سْ ا يَ مِ ومََ َ ل َ ق لْ ا وَ ۚ  نۤ 

The meaning: “Nun. By the pen and that which they write (in addition to that).” 

This verse directs us to write. Ibnu Katsir, as referred to in his detailed 

interpretation of Ibnu Jarir, the first of which Allah created from his creatures was 

qalam or pen. Then Allah ordered him (qalam) to write down everything that 

would happen until the end of the day. 

Also, Boardman and Frydenberg stated that good writers think, plan, write 

a draft, think, rewrite, think, and rewrite until they are satisfied. In addition, good 

writers follow six key processes. You can repeat each step in as many instances as 

you need to. The six steps are assessing the assignment, generating ideas, 

organizing ideas, writing the first draft, and rewriting the final draft19. 

In the first step, assessing the assignment, every college or university class 

will have a variety of writing projects. The first stage in the writing process is to 

figure out precisely what the professor expects from a given assignment. Knowing 
 

19 Boardman and Frydenberg, Writing to Communicate, (New York: Person Education, 
Inc, 2002). 
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the source of information is also crucial. Ideas, knowledge, and thinking should be 

the sources of information. 

In the second step, the writer generates the ideas. This step intends to 

create as many ideas as possible about a specific topic. It can be accomplished in a 

variety of ways. Brainstorming and freewriting are two of the most effective 

methods. The goal of brainstorming is to generate many ideas and write them 

down. It can be done individually or in groups; all photographs must be noted. It 

is not the time to judge how wonderful or horrible they are. Freewriting, on the 

other hand, is similar to brainstorming. It begins with a word or phrase and then 

scrawls down anything connected to the subject. The most crucial component of 

freewriting is not to allow yourself to stop writing. 

In the third step, the writer organizes the ideas. We need to be aware of 

two methods for collecting our ideas. The topic outline and tree diagrams are 

shown below. Outlining the points is one technique to arrange your thoughts. To 

write a topic online, we must first determine the primary idea of the paragraph. 

Then, at the top of the document, we should record those concepts as a sentence or 

a few words. We only need a few words to assist us in recalling what we are going 

to write. An outline, like brainstorming and freewriting, is intended only for us. 

Aside from that, some individuals prefer a tree diagram, which is a more visible 

outline structure. We begin with the fundamental idea and then expand to support 

it.  
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In the fourth step, the writer writes the first draft. We can start writing our 

first draft with ideas and an organizing framework. Before considering their work 

finished, good writers should read it carefully to make modifications and errors.  

The fifth step is rewriting. Rewriting is essential in the writing process 

since it incorporates all components, including ideas, vocabulary, punctuation, 

syntax, style, and the quality of expression in a concluding paragraph. Revising 

and editing are two independent procedures in rewriting. The first step in 

rewriting is revising. We can begin rewriting right after writing or lay our 

paragraph aside and return to it later. Editing is another component of rewriting. 

We double-check the spelling, capitalization, punctuation, vocabulary, and 

grammar when we edit. Because we are following guidelines, editing is relatively 

mechanical. Combining these two components of rewriting to express what we 

want the readers to understand effectively is the key to becoming a great writer. 

Writing the final draft is the last step in the writing process. Remember 

that you can go back and forth between any of the steps. Remember to format our 

final document in paragraph format. Make sure to include a title. To improve their 

writing, students must follow the six processes of writing. The six processes of 

writing outlined above assist students and other writers in writing since they begin 

with gathering ideas and progress to the creation of paragraphs properly. As a 

result, the focus is on the writing instead of the final product. Students can 

complete their writing projects if they can gather their ideas or thoughts and write 

them down on paper. Their writing ability has dramatically increased because 

writing requires exceptional competence and much practice. 



11 
 

 

 

After knowing how to be a good writer, we must understand that the video 

criteria could increase the student's interest in learning. According to Tucker, 

Standards, computations, and ratings must be used to assess the video's quality. 

Because it is critical to preview the videos with the teacher's aims, the video must 

be evaluated20. 

As for the opinion of Botirca, there are several criteria for selecting an 

original video for use in the classroom. The teacher must first establish an 

appropriate film to encourage the kids. Second, the video should be suitable for 

students of various levels. Third, the classroom and video content should be 

relevant to the students' ages and linked to their learning topic. Finally, before 

students watch the video, the teacher should carefully examine the tape for words 

and audio that need to be previewed. These criteria will support the student's 

comprehension of the information delivered on video21. 

Another opinion from Woolfit22 stated that the teacher must purposefully 

play a video clip to students. Making students engaged in learning, directing 

students to obtain experience studying through videos, assisting students in 

practice, and raising students' motivation are all targets. It also aimed to provide 

students practice in giving criticism, choosing a topic, leading to a discussion on 

the subject, and assigning a real job for students to execute to demonstrate their 

accomplishments. 

 

20 C. Tucker, Teacher Guide to Using Videos, (MindShift, 2013). 
 21 M.O. Botirca, Teaching English with Video, (University Din Pitesti, Pitesti, Romania, 
2007). 

22 Z. Woolfitt. “The effective use of video in higher education,” Lectoraat Teaching, 

Learning and Technology: Inholland University of Applied Science. (p. 38). (2015) : Retrieved 
from https://www.inholland.nl/ 
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Also, Tucker identified the essential ways for teachers to evaluate the 

videos with their goals: identifying movies with a precise topic to be discussed is 

the first step23. Tucker believes that the best instruction begins on the first day of 

class. Similarly, the video should start by establishing the topic and goals. Second, 

the video's content should be accurate. The content must be relevant to the needs 

of the students. Finally, the video should strike a balance between instructional 

and entertaining information. Teachers may come across engaging videos that 

include media, music, and movement that attract students' interest and provide 

little content. However, many videos in the program need more vitality, 

enthusiasm, and variety. The best option is to identify and resolve both issues. 

Fourth, visuals, demonstrations, music, and written information should be used to 

enhance the knowledge delivered. 

After knowing how to be a good writer and the characteristics of a good 

video, a teacher needs to know how to solve writing problems. Richard & 

Renandya said that the difficulty exists from the requirement to produce and 

arrange ideas using suitable terminology, sentence structure, and paragraph 

organization, as well as to convert those thoughts into a legible document. We can 

apply and choose some appropriate writing methods to overcome the problems24. 

Thanatkun Tangpermpoon said three characteristics of the writing approach: 

product-based, process-based, and genre-based25.  

 

23 C. Tucker, Teacher Guide to Using Videos, (Mind Shift, 2013). 
24 Richard and Renandya, Methodology in Language Teaching: An Anthology of Current 

Practice, (Cambridge: Cambridge University Press, 2002). 
25 Thanatkun Tangpermpoon, “Integrated Approaches to Improve Students Writing Skills 

for English Major Students” ABC Journal 28, No. 2 (June 10 2012). 
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Several names have been called the product-based approach: the 

controlled-to-free approach, the text-based approach, and the guided 

composition2627. Writing in the product-based approach is viewed as a simple 

linear model of the writing process that proceeds systematically from pre-writing 

to composing and correcting28. However, Hairston and Raimes found that product-

based writing cannot be described as linear or neat as generally believed2930. 

Process-based writing is how writers work on their writing tasks from the 

beginning to the end of the written product. O'Brien defines the concept of this 

technique as an activity in which teachers encourage students to regard writing as 

a discovery of meaning and ideas rather than a grammar exercise31. In a learning 

activity, teachers can explore student thoughts and develop their writing by using 

5 step writing process model of Hewins: pre-writing, first-draft composing, 

feedback, second-draft writing, and proofreading. 

The genre-based approach is language and literacy education that 

combines an understanding of genre and genre teaching in the writing class32. 

According to Badger and White, writing in the genre-based approach is regarded 

 

26 T. Silvia, Second language composition instruction: Developments, issues, and 

directions in ESL. In B. Kroll (Ed.) Second Language Writing: Research Insights for the 

Classroom. (New York: Cambridge University Press, 1990), 11-36. 
27 Ann Raimes, Techniques in Teaching Writing, (Oxford: Oxford University Press, 

1983), 1-30. 
28  Christopher Tribble, Writing, (Oxford: Oxford University Press, 1990), 37-44. 
29 M Hairston, “The winds of change : Thomas Kuhn and the revolution in the teaching 

writing”, College Composition and Communication 28, (1982). 
30  Ann Raimes, Techniques in Teaching Writing, (Oxford: Oxford University Press, 

1983), 1-30. 
31 Teresa O’ Brian, “Writing in a foreign language : Teaching and learning,” Integrated 

approaches to improve students writing skills For English Major Students Language Teaching 37, 
(2004). 

32 Hammond, Jennifer and Beverly Derewianka, Genre. In Carter, R. And Nunan, D. The 

Cambridge Guide to Teaching English to Speakers of Other Language, (Cambridge University 
Press, 2001), 186-193. 
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as an extension of the product-oriented process since learners can study a wide 

variety of writing patterns33. 

The three approaches complement each other based on the strengths and 

drawbacks outlined in the previous section. Teachers should begin teaching 

writing with one direction and then adapt it by combining the qualities of various 

approaches in the class. Teachers can also use social contact or assign students to 

work in groups or pairs. Students will strengthen their writing and critical thinking 

skills by working in groups or couples and receiving feedback from their partners 

and instructors. Teachers continue to stay on pace to assist students in self-

correcting their writing. Teachers will pay close attention to students' writing 

progress from start to finish34. 

After learning the characteristics of a good writer, a good video that could 

increase student learning interests, and approaches that can be used to address 

problems often present in writing, a teacher will potentially succeed in teaching 

writing through videos. 

 

2. Constructing of Procedure Text 

A procedure text is a piece of writing that explains how to make or 

accomplish something in a series of steps or instructions. Cooking recipes, 

directions for finding a location, a rules game, a tool manual, and a science 

experiment are all examples of procedure texts. On the other hand, the procedural 

 

33 R Badger and G White, “A process genre approach to teaching writing,” ELT Journal 
54, No. 2, (2000). 

34 Melinda Prawati, Sofian and Endang Susilawati, “Teaching Writing Procedure Text 
trough Demonstration,” Neliti : Jurnal Pendidikan dan Pembelajaran Untan, (March 6, 2013). 
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texts employed in this study are cooking recipes and step-by-step instructions for 

accomplishing things35. Before knowing how to construct procedure text, it is 

better to know the essential parts of procedure text. There are two critical parts 

that students have to consider. They are the generic structure and language 

features of procedure text. 

The objective, ingredients or material, and method or steps are the three 

parts of a procedure text's generic structure. The procedural text's goal or purpose 

outlines what someone wishes to accomplish. It is indeed frequently specified in 

the text's title. In addition, materials or ingredients are items that must be 

prepared. Finally, the method or steps describe making or doing something in a 

specific order36. 

The procedure text has some characteristics on it. Mark and Cathy propose 

those characteristics. They state that procedure texts can be recognized based on 

some language features below 37: 

a. The use of technical language. 

b. Sentences begin with verbs and are stated as commands; for example, use the 

word "open" in the sentence; open the projector compartment using the 

screwdriver! 

 

35 Mark Anderson and Chaty Anderson, Text Type in English 2, (Malaysia: MacMillan, 
2007), 67. 

36 Mark Anderson and Chaty Anderson, Text Type in English 2, (Malaysia: MacMillan, 
2007), 67. 

37 Mark Anderson and Cathy Anderson, Text Types in English 3, (South Yarra: Mc Millan 
Education Ltd, 2003), p. 52 
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c. The use of time words or numbers tells the order of the procedure. Time 

words are also called sequencers, for example, first, second, then, after that, 

the next step is, next, and finally. 

d. The use of adverbs to tell how the action should be done. Adverbs of manner 

are frequently used. Instance; Next, gently press the stop button to stop the 

washing machine! 

After knowing the necessary parts, the teacher should know how to 

construct the procedure text. Creating procedure text entails a few phases. The 

introduction and goal of the operation are stated in the first sentence. Following 

that, a list of materials required is described. Finally, the activity's steps are 

outlined. A method usually consists of the following elements: (1) the activity's 

goal. It is the part of the exercise where you tell your reader what they will 

accomplish. (2) The required materials. Ingredients, tools, and equipment are all 

possibilities. (3) Actions should be taken to achieve the aim. It is the most critical 

phase of the procedure. (4) Final thoughts. We should add a conclusion. 

According to Mark and Cathy, the steps for constructing a procedure text are an 

introductory statement that gives the aim or goal, a list of materials needed, and a 

sequence of steps in the order they need to be done38. 

 

 

 

 

38 Mark Anderson and Cathy Anderson, Text types in English 3, (South Yarra: Mc Millan 
Education Ltd, 2003), 28. 
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Here is an example of the procedure text to seriously grasp the procedure 

text: 

DIY MINI CALENDAR DESK 

Goal: how to make a mini calendar desk 

Materials:  

1. Watercolor/Color pencils/Crayon 

2. Paintbrush 

3. Stationery 

4. Perforator 

5. Ruller 

6. Scissors 

7. Ring binder 

8. Mini wooden easel 

9. Watercolor paper 

Steps: 

1. Firstly, draw a line pattern on the watercolor paper that will be divided into 

four parts. 

2. Secondly, cut three watercolor papers into four parts of the same size. So it 

will become twelve parts for twelve months. 

3. Next, remove the lines remaining on the paper to make it look more orderly. 

4. Prepare the 2022 calendar as a pivotal date. Then, draw column lines for the 

calendar date using a pencil on the underside. Do the same step for the 

following eleven papers. 
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5. Next, write the name of the month, day, and date of the 2022 calendar sample 

using a pencil. 

6. After that, bold all the handwriting using a marker or ballpoint. Then, remove 

all the lines remaining on the watercolor paper. Do the same step for the 

following eleven papers. 

7. Draw your favorite things on the upper side using a paintbrush and 

watercolor. 

8. Perforated the top of the paper to enter the ring binder. Do the same for the 

following eleven papers. 

9. Enter the twelve papers into the ring binder. 

10. Finally, put the calendar on the mini wooden easel. 

 

3. General Concept of DIY (Do It Yourself) Video 

DIY was accepted for the first time in North America. Popular Mechanics 

(1902) and Mechanix Illustrated (1928) were magazines that let readers stay 

updated on functional, practical skills, techniques, tools, and materials. Because 

many readers resided in rural areas, much of the reading material first focused on 

their needs, such as agriculture, cattle, and other small-town issues. With the rise 

of people conducting home renovation projects, construction projects, and 

smaller crafts in the 1950s, DIY became popular. Artists declared self-made 

opposition to mass manufacturing and mass culture. Books and television series 

promoting the DIY movement and building and decorating skills began to appear 

in the 1960s and 1970s. With the rise of the internet in the 1990s, the DIY 
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movement saw the impact of the digital age. Millennials combine technology and 

creativity as they take on more DIY projects in 201739. Increased internet 

connectivity has led to more homes using DIY approaches such as computers, 

and the internet has become more widespread. People can share their works and 

advise others to recreate DIY techniques in their homes using platforms like 

YouTube or Instagram40. 

DIY is a way of constructing, modifying, or repairing something without 

the assistance of a professional. It is designed for the self-directed activity that 

leads to self-building, assembling, and self-generating tasks without professional 

help. It means that instead of employing a professional to complete a task or 

purchasing items from a store or an artisan, you choose to complete the 

assignment or manufacture the products yourself without the assistance of a 

professional. Specifically, DIY is a consumer activity that, among other things, 

allows people to make or buy something and extends strategies for avoiding 

terrible product experiences beyond negative word-of-mouth and complaining. 

Also, DIY allows people to redistribute household budget items, build and 

enhance their identities, and broadens notions of material values by suggesting 

that new values can be derived through crafting material goods41. 

 

 

39 Elisa, “A History of Do It Yourself (DIY),” February 7th, 2018, mystonetack.com. 
Accessed on March 16th, 2022. 

40 Joel Comm, “Why the Huge Do-It-Yourself Market Is Just Getting Started Turning 
self-sufficiency into big business,” May 19th, 2017, inc,com. Accessed on March 16th, 2022. 

41 Marco Wolf and Shaun McQuitty, “Understanding the do-it-yourself consumer: DIY 
motivations and outcomes,” Academy of Marketing Science 1, (December 2011). 
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Nonetheless, this does not prohibit you from seeking assistance from other 

sources. Things still count as doing it yourself if you use a YouTube lesson, a 

book, or a blog article to discover guidance or get your project started properly. 

DIY is about gaining the knowledge and the abilities you will need to perform 

everything you ordinarily pay someone else to do. Understandably, the term 

"DIY" is applied to a wide range of undertakings, including everything from 

repairing a hole in the wall to manufacturing your bath bombs. This type of DIY 

craft is plentiful and infinite because it grows. We can make anything from our 

passions, such as crafts, beauty, and skincare. It can also include life hacks or 

techniques such as haircutting, sewing, and cake designing. It may also involve 

maintaining your investments, clearing clogged drains, repairing roofs, and 

constructing a shelter with cost-effective goals because performing services in 

metropolitan areas are expensive, causing a person to do things on his own, and 

much more.  

As the online age expands, DIY develops creativity highly. It is easy to 

apply DIY products via the internet initially intended for primary needs, 

becoming a product that can add aesthetic value. It is also not just a fad of idle 

time, although seemingly impractical (compared to purchase), but there are 

several advantages to doing this work42: 

a. Add to creativity 

b. Adding insight 

c. Saves expense 

 

42 Brittney Morgan, "So, What Does DIY Actually Even Mean?", July 27th, 2018, 
housebeautiful.com. Accessed on March 1st, 2022. 
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d. A uniquely crafted item 

e. Self-reliant 

f. A feeling of satisfaction and pride about our handiwork 

 

C. Conceptual Framework 

The researcher took 30 students from the second semester of the English 

Language Education Study Program IAIN Palopo to become a sample of this 

research and then did a pre-test, treatment, and post-test. In the first meeting, the 

students did a pre-test. Next, the researcher explained the material about the 

topic, which was procedure text, to the students. Then, the students wrote 

procedure text according to the DIY videos the researcher delivered in front of 

the class. Then, the researcher gave corrections to students’ writing. Finally, in 

the last meeting, the students did a post-test. 
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Chart 2.1. Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

D. Hypothesis 

Based on the theory stated above, the hypothesis of this research was 

formulated as follows: 

Ha: DIY videos increase students’ writing procedure text skills at the second 

semester of the English Language Education Study Program IAIN Palopo. 

H0: DIY videos do not increase students’ writing procedure text skills at the 

second semester of the English Language Education Study Program IAIN Palopo. 

Students in writing procedure text skill 

Teaching Writing Procedure Text 
 Explaining procedure text 
 Ask students to practice 

DIY videos media 

Content Organisation Vocabulary Grammar Mechanics 

Students’ writing skill increase 

Output 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

In this research, the researcher applied the pre-experimental method, 

especially One-Group Pretest-Posttest Design that only needs an experiment 

group for the pre-test and post-test. Furthermore, it aimed to describe students' 

writing skill improvement, specifically on procedure text at the second semester 

of the English Language Education Study Program IAIN Palopo. 

This research design pattern was described as follows: 

 

 

Where: 

O1: Pre-test for experimental class 

O2: Post-test for experimental class 

X: Treatment 

 

B. Variables  

The research variables consisted of the following: 

1. The independent variable of this research was the Do It Yourself video. 

2. The dependent variable of this research was students' writing procedure text 

skills. 

 

 

O1 XO2 
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C. Population and Sample 

The population of this research was the second semester of the English 

Language Education Study Program IAIN Palopo, which consisted of 80 

students. In determining this sample, the researcher used the purposive sampling 

technique suggested by Sugiyono, where a definite sampling was determined. 

The selection of a group of subjects in purposive sampling was based on specific 

traits that were believed to be closely related to previously known population 

traits. In other words, sample units contacted were adjusted to particular criteria 

that were applied according to the purpose of the research43. According to Cohen, 

Manion, and Morrison, the larger the sample, the larger the population, but there 

is a minimum number of models that researchers must bring, as many as 30 

samples44. Consequently, the sample for this research consisted of thirty students 

enrolled in the second semester of the English Language Education Study 

Program at IAIN Palopo during the academic year 2021/2022.  

D. Research Instrument 

The research instruments consisted of a writing procedure text test. The 

writing procedure test aimed to get information about students' improvement 

before and after teaching the learning process. The writing procedure test 

consisted of a pre-test and a post-test. A pre-test measured the students` writing 

skills before the teacher’s treatment, especially procedure text. Post-test measured 

the students' writing skills, specifically in procedure text after giving treatments.  

 

43 Sugiyono, Metode Penelitian, (Bandung: Alfabeta, 2001). 
44 Louis Cohen, Lawrence Manion, and Keith Morrison, Case Studies, Research Methods 

in Education, 2018, https://doi.org/10.4324/9781315456539-19. 



25 
 

 

 

E. The Procedure for Collecting Data 

The procedures for collecting data in this research were as follow: 

1. Pre-test 

The pre-test did before the treatment. In this case, the researcher asked the 

students to write a procedure text “DIY room decor” test individually without 

using video. Then, the students collected their pre-test after doing it. The test ran 

for 30 minutes. 

2. Treatment 

After giving a pre-test, the treatment was given to the students. The 

treatment was carried out in four meetings. Each meeting took 90 minutes, so the 

total time for all sessions was 360 minutes. It was done in two weeks. The details 

of this step were as follows: 

a. The first meeting 

1) The researcher introduced the students to the procedure text and do-it-

yourself videos. 

2) The researcher then allowed the students to ask me questions about the topic.  

3) Finally, the researcher showed the example of DIY videos and read the 

procedure text of the video. 

 

b. The second meeting 

1) First, the researcher gave an apperception to the students. 

2) Then, the researcher showed a DIY video, “pencil case,” to the students. 
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3) The researcher then asked the students to write two columns: verb and noun. 

Verb column for the steps of the procedure text and noun column for the 

materials of the procedure text of the video. 

4) Next, the students wrote the procedure text of the video. 

5) Then, the students collected their writing procedure text for the researcher. 

6) Finally, the researcher discussed students’ writing with the students. 

 

c. The third meeting 

1) First, the researcher gave an apperception to the students. 

2) Then, the researcher showed a DIY video, “wall decor,” to the students. 

3) The researcher then asked the students to write two columns: verb and noun. 

Verb column for the steps of the procedure text and noun column for the 

materials of the procedure text of the video. 

4) Next, the students wrote the procedure text of the video. 

5) Then, the students collected their writing procedure text for the researcher. 

6) Finally, the researcher discussed students’ writing with the students. 

 

d. The fourth meeting 

1) First, the researcher gave an apperception to the students. 

2) Then, the researcher showed a DIY video called “rack hook” to the students. 

3) The researcher then asked the students to write two columns: verb and noun. 

Verb column for the steps of the procedure text and noun column for the 

materials of the procedure text of the video. 
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4) Next, the students wrote the procedure text of the video. 

5) Then, the students collected their writing for the researcher. 

6) Finally, the researcher discussed students’ writing with the students. 

 

3. Post-test 

After giving treatment, the researcher provided a post-test, “DIY home 

decor,” to identify whether the students' writing skills were explicitly increased 

on procedure text through watching DIY videos after treatment. The form of the 

post-test was the same level as the pre-test.  

F. The Technique of Data Analysis 

To examined the data, the researcher took the following steps: 

1. Classifying the Score 

The objective score is classified into five scales and the components 

involved45. 

a. Content is the substance of writing, the idea expressed. 

b. Organization is the purpose of organization material in writing from 

beginning to end. 

c. Vocabulary is all the words used by the students. 

d. Grammar is the correct use of syntactic patterns and structural words. 

e. Mechanics is the use of the graphic convention of the language. 

 

 

45J.B Heaton, “Writing English Language Test,” System, 1990, 
https://doi.org/10.1016/0346-251x(90)90037-6. 
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Table 3.1 Scoring of Content 

No. Score Classification Criteria 

1 27-30 Very Good 

Precise, focused, exciting detail, complete, rich, 

well focused, the main idea stands out, and 

secondary opinions only usurp less attention. 

2 15-26 Good 

Clear the focus, even though the overall result may 

be less captivating. Support is attempted but may 

be limited, obvious, insubstantial, or too general. 

3 12-14 Fair 

Lack of logical sequence and development ideas 

confusing or disconnected, lacking purpose or 

theme. 

4 9-11 Poor 
Not fluent, does not communicate, and information 

is minimal. 

5 5-8 Very Poor 
No organization, not enough to evaluate because 

there is no meaningful 

Table 3.2 Scoring of Organization 

No Score Classification Criteria 

1 18-20 Very Good 

Fluent expression, ideas clearly stated. Supporter 

logical sequencing, well-organized, means the order 

structure or presentation is compelling and moves 
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No Score Classification Criteria 

the reader through the text. Good introduction, good 

placement of detail, and a firm conclusion 

2 15-17 Good 

The reader can readily follow what's said, but the 

organization may sometimes need to be more 

effective and apparent, or the main idea stands out 

logically by incomplete sequencing. 

3 12-14 Fair 

Lack of logical sequencing, and the development 

could be more fluent. In addition, the writing needs 

more direction, ideas, and detail. 

4 9-11 Poor 

No communication transition is fragile, leaving the 

connection between ideas fuzzy, incomplete or 

bewildering. 

5 5-8 Very Poor 
No organization, not enough to evaluate, confusing 

the sender 

Table 3.3 Scoring of Vocabulary 

No Score Classification Criteria 

1 18-20 Very Good 
Adequate words, choice, and usage, specific and 

accurate 

2 15-17 Good The acceptable range of occasional errors of 
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No Score Classification Criteria 

word/idiom, choice, and usage. Language 

communication rarely captures the reader's 

imagination; while the overall meaning is relatively 

straightforward, some words may need more 

precision. 

3 12-14 Fair 
The writer struggles with eliminating vocabulary, 

grouping words 

4 9-11 Poor 

Many errors in words/idioms, choice, and usage. 

Language is so vague and abstract, so redundant, 

devoid of detail that only the broadest, many 

repetitions, often words do not feat the text: verbs 

are weak and view in number: is, are, was, were, 

and dominated 

5 5-8 Very Poor 

Almost the words used are wrong, colorless, 

insufficient to evaluate, and much incorrect 

spelling. 

Table 3.4 Scoring of Grammar 

No Score Classification Criteria 

1 23-25 Very Good 
Practical complex construction with few errors of 

agreement, tense, number, word, order/function 
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pronoun, preposition 

2 20-22 Good 

Practical but straightforward construction minor 

problem in complex construction several errors of 

tense, word error, function, pronouns, and 

prepositions, but the meaning is seldom cored. 

3 16-19 Fair 

A significant problem in simple construction 

frequent errors of hostile, agreement, tense, word, 

order/function, pronouns, preposition, and 

fragment. Does not communication 

4 9-15 Poor 
Dominated by error grammar. Cannot understand 

and evaluate 

Table 3.5 Scoring of Mechanics 

No Score Classification Criteria 

1 5 Very Good 

Demonstration of mastery of convention, not 

problems with spelling, punctuation, capitalization, 

paragraph 

2 4 Good 
Few errors in spelling, punctuation, capitalization, 

paragraphing 

3 3 Fair 
Some errors in spelling, punctuation, capitalization, 

paragraphing 
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No Score Classification Criteria 

4 2 Poor 
Many errors in spelling, functions, capitalization, 

paragraphing 

5 1 Very Poor Illegible Writing 

 

2. Classified the students' scores into the following criteria: 

Table 3.6 Scoring Classification 

Classification Score 

Very Good 86-100 

Good 76-85 

Fair 66-75 

Poor 56-65 

Very Poor 0-55 

 

3. Calculated the mean score, standard deviation, significance test, and 

standard value. 

The researcher calculated the mean score, standard deviation, test of 

significance, and standard value using SPSS 22 and used ttable distribution to 

choose the score of tcount (to). Besides knowing whether the pre-test and post-test 

were significantly different and also to see the acceptability of the hypothesis, the 

researcher used the criteria of hypothesis acceptability, which were:   
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If: to≥ tt = Reject the null hypothesis 

If: to< tt = Received null hypothesis 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings 

 This chapter provided the statistically analyzed and tabulated data, 

including the pre-test and post-test scores of students, the classification of pre-test 

and post-test scores, and the mean and standard deviation of pre-test and post-test 

scores. The pre-test and post-test were to accumulate the learner's writing skills 

corresponding to the pre-experimental method. The researcher employed DIY (Do 

It Yourself) video as a teaching tool when using this method. The following 

represent the research's findings: 

1. The Result of Students' Writing Test in the Pre-Test 

 The researcher has done the pre-test before doing the treatment. The 

researcher implemented DIY videos in the treatment, and a pre-test was 

conducted. Students were instructed to compose a narrative text on the given 

subject. Before administering treatments using DIY videos, the researcher 

analyzed the pre-test results of the students based on multiple factors, including 

content, organization, vocabulary, grammar, and mechanics, which resulted in the 

data presented in the table below: 

Table 4.1 The Students’ Pre-Test Score 

No Students 
Criteria 

Total Score Classification 
Content Organization Vocabulary Grammar Mechanic 

1 S1 5 5 5 16 2 33 Very Poor 

2 S2 12 12 14 19 3 60 Poor 

3 S3 12 15 14 19 4 64 Poor 

4 S4 9 9 8 9 2 37 Very Poor 
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No Students 
Criteria 

Total Score Classification 
Content Organization Vocabulary Grammar Mechanic 

5 S5 15 15 15 20 4 69 Fair 

6 S6 14 14 11 13 3 55 Very Poor 

7 S7 15 15 11 18 4 63 Poor 

8 S8 5 5 8 9 2 29 Very Poor 

9 S9 16 15 12 9 2 54 Very Poor 

10 S10 12 15 9 9 3 48 Very Poor 

11 S11 11 10 11 11 2 45 Very Poor 

12 S12 9 9 9 13 2 42 Very Poor 

13 S13 5 5 8 10 2 30 Very Poor 

14 S14 5 5 8 9 2 29 Very Poor 

15 S15 11 12 11 16 2 52 Very Poor 

16 S16 12 9 9 16 3 49 Very Poor 

17 S17 11 9 9 19 3 51 Very Poor 

18 S18 12 12 12 16 2 54 Very Poor 

19 S19 5 5 5 8 2 25 Very Poor 

20 S20 20 15 15 20 4 74 Fair 

21 S21 15 14 9 9 2 49 Very Poor 

22 S22 20 14 15 20 4 73 Fair 

23 S23 9 9 9 9 2 38 Very Poor 

24 S24 9 9 5 9 2 34 Very Poor 

25 S25 9 9 5 9 2 34 Very Poor 

26 S26 9 14 9 9 2 43 Very Poor 

27 S27 5 5 5 5 2 22 Very Poor 

28 S28 20 15 17 22 2 76 Good 

29 S29 12 11 13 15 2 53 Very Poor 

30 S30 12 9 12 13 3 49 Very Poor 

Total Mean Score 47.8 Very Poor 

 

 The table above shows that the students' pre-test scores are displayed. The 

lowest score on the pre-test was 22, while the highest score was 76. The students' 

pre-test scores were categorized according to specific criteria: content, 

organization, vocabulary, grammar, and mechanics. Based on the classification, it 

demonstrated the outcome of writing the score before implementing the treatment 
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using Do It Yourself videos as the media; the cumulative mean score for writing 

ability on the pre-test for all students is 47.8, classified as a "Very Poor" score. 

 

Table 4.2 Students' Frequency and Percentage in Pre-Test 

Classification Score 

Pre-Test 

Frequency Percentage 

Very Good 86-100 0 0 

Good 76-85 1 3,3 % 

Fair 66-75 3 10% 

Poor 56-65 3 10% 

Very Poor 0-55 23 76,4% 

 

 Based on the data in table 4.2, it shows that there are no students who 

achieved "Very Good" with a score range of 86-100, which calculates to 0%, and 

one student achieved "Good" with a score range of 76-85 with the percentage 

3,3%, there are three students achieved "Fair" score with range 66-75 that 

calculate into 10%, there are three students who achieved "Poor" score with range 

score 56-65 which figure into 10%, and there are 23 students who completed 

"Very Poor" with range score 0-55. 

 

2. Students’ Post-Test Score 

 After implementing the Do It Yourself videos in the treatment, a post-test 

was given. Students were instructed to compose a procedure text according to the 
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topic. After applying to Do It Yourself video treatments, the researcher discovered 

the post-test results of the students based on numerous characteristics, including 

content, organization, vocabulary, grammar, and mechanics, which were analyzed 

and resulted in the following table. 

Table 4.3 The Students' Post-test Score 

No Students 
Criteria 

Total Score Classification 
Content Organization Vocabulary Grammar Mechanic 

1 S1 22 18 15 23 3 81 Good 

2 S2 20 18 17 18 2 75 Fair 

3 S3 27 18 18 23 4 90 Very Good 

4 S4 27 18 18 21 4 88 Very Good 

5 S5 27 19 18 23 4 91 Very Good 

6 S6 17 17 17 22 3 76 Good 

7 S7 22 17 17 23 4 83 Good 

8 S8 25 18 15 20 3 81 Good 

9 S9 27 17 18 23 4 89 Very Good 

10 S10 22 17 17 19 2 77 Good 

11 S11 22 14 14 23 3 76 Good 

12 S12 20 18 18 21 4 81 Good 

13 S13 27 19 18 23 3 90 Very Good 

14 S14 27 15 18 23 5 88 Very Good 

15 S15 20 17 17 22 4 80 Good 

16 S16 22 14 14 20 3 73 Fair 

17 S17 24 18 18 22 3 85 Good 

18 S18 16 17 16 19 3 71 Fair 

19 S19 25 19 18 23 3 88 Very Good 

20 S20 27 17 18 23 3 88 Very Good 

21 S21 23 18 17 22 4 84 Good 

22 S22 22 17 16 17 4 76 Good 

23 S23 22 15 18 22 2 79 Good 

24 S24 22 14 17 23 3 79 Good 

25 S25 27 17 19 23 3 89 Very Good 

26 S26 12 12 12 20 2 58 Poor 

27 S27 23 18 18 23 4 86 Very Good 

28 S28 23 15 18 20 3 79 Good 

29 S29 27 18 18 23 3 89 Very Good 

30 S30 16 17 16 19 3 71 Fair 

Total Mean Score 81.36 Good 
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 The findings presented in table 4.3 demonstrate that administering a post-

test to the students increases their writing skills, especially procedure text. It is 

shown by the fact that the students' mean score on the post-test was 81.36 points, 

which is a score that is considered to be in the "Good" range. It is proof that the 

students have progressed as a result of the treatment that they received. 

 

Table 4.4 Students' Frequency and Percentage in Post-Test 

Classification Score 

Post-Test 

Frequency Percentage 

Very Good 86-100 11 36,7% 

Good 76-85 14 46,7 % 

Fair 66-75 4 13,3% 

Poor 56-65 1 3,3% 

Very Poor 0-55 0 0 

 

 According to the data presented in table 4.4, it can be seen that 11 students 

achieved "Very Good" with a score range of 86-100, which calculates to 36,7%, 

and 14 students achieved "Good" scores under the range score 76-85, which 

figures into 46,7%, there are four students who achieved "Fair" scores with the 

range score 66-75, which calculates into 13,3%, there is one student who earned 

"Poor" with a range score 56-65, which figures into 3,3%, and there are no 

students who achieved "Very Poor" with a range score 0-55. 
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3. The Statistic Analysis of Pre-Test and Post-Test Results from 

a. The Paired Sample T-Test of Pre-Test and Post-Test 

Table 4.5 The Paired Sample Statistic Test of Pre-test and Post-test 

 Mean N Std. Deviation Std. Error Mean 

Pair 1 
Pre-test 47.80 30 14.951 2.730 

Posttest 81.37 30 7.504 1.370 

 

 The results of the paired sample statistic test score are shown in the data in 

the above table. According to the data obtained, N equals 30, representing the 

total number of students. The pre-test standard deviation is 14.951 points, whereas 

the mean score on the exam is 47.80. In addition, the post-test standard deviation 

is 7.504, and the post-test mean score is 81.37. 

b. The Paired Sample Correlations of the Pre-Test and Post-Test 

Table 4.6 The Paired Sample Correlation of Pre-Test and Post-Test 

 N Correlation Sig. 

Pair 1 Pretest & Posttest 30 -.091 .633 

 

 Table 4.6 displays the results of the correlation analysis between the pre-

test and post-test. The correlation between the two variables is 0.091, and the 

degree of significance is 0.633. These results reveal a correlation between 

students’ writing abilities before and after treatment. 
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c. The Paired Sample Test of Pre-Test and Post-Test 

Table 4.7 The Paired Sample Test of Pre-Test and Post-Test 

 Paired Differences 

t Df 

Sig. 

(2-

tailed) 
Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

Pretest - 

Posttest 
-33.567 17.328 3.164 -40.037 -27.096 -10.610 29 .000 

 

 The researcher discovered that in table 4.7, the paired sample test 

illustrates the value of to (t-count) is 10.610 with the df (degree of freedom) value 

29 while the tt (t-table) for the standard of significant level 0,05 (5%) on df = 29 is 

2.045. It means the value of the t-count is higher than the value of the t-table. 

 Furthermore, the table above shows the significant (2-tailed) value = 

0,000, which means smaller than 0,05 (the value for the standard of significant 

level). Therefore, the weight in table 4.7 proves that the research Ha (alternative 

hypothesis) is accepted, and the H0 (null hypothesis) is rejected. The result 

confirms that the Do It Yourself video effectively improved the writing procedure 

text for the second semester of the English Language Education Study Program 

IAIN Palopo. 

 

B. Discussion 

 This research aimed to determine the effectiveness of the Do It Yourself 

video in improving students writing skills at the second semester of the English 

Language Education Study Program IAIN Palopo. In this research, the researcher 
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applied a pre-experimental class. The experimental class designed to evaluate 

students' writing skills through the Do It Yourself video found that students' test 

results after the treatment stage were significantly different. It was clear that the 

average score on the pre-test was only 47.80, which is categorized as a “very 

poor” score, but after taking the post-test, it rose to 81.36, which is classified as a 

“good” score. The improvement in students' writing could be seen from the results 

of the post-test, which showed that the results of students' writing improved in 

various aspects, such as organization, vocabulary, grammar, content, and 

mechanics. However, the researcher found implementing the Do It Yourself video 

suitable for students needing to improve writing skills, especially in procedure 

text.  

 During the treatment, the researcher encountered several problems in class. 

First, students still lacked knowledge of the procedure text, so the presented 

material was explained in as much detail as possible. Next, some students lacked 

vocabulary, so the researcher allowed them to use a (digital) dictionary to look up 

the definition of a word they did not know. Also, some students required more 

video viewings, so the researcher played it three times.  

 The Do It Yourself video as a medium would be more effective if it was 

done in stages, such as when showing a Do It Yourself video; the teacher may 

have to stop it to stimulate students' thinking. The teacher then instructed the 

students to write the procedure text for the video. Students must took notes on the 

video clues to quickly arrange the procedure text. After watching the video, the 

researcher gave the students a few minutes to recall and write down the clues. In 
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this part, the students participated actively. Next, the teacher played the video 

three times. Finally, students wrote the procedure text of the video. 

 In addition, by watching the Do It Yourself video, the students could 

develop their ideas in writing procedure text. Furthermore, watching the Do It 

Yourself video was an efficient way for the students to practice their writing 

skills. Finally, the researcher discoverd that the Do It Yourself video was 

appropriate for the student’s requirement to improve their writing skills.  

 According to the test results, the student's writing improved after 

treatment, both in terms of writing aspects and the generic structure of the 

procedure text. Before the treatment, the student’s writing was unstructured, with 

unclear orientation, complications, and resolutions. In contrast, after the treatment, 

the students could distinguish generic structures of procedure text and then put 

them together in a complete procedure text form. In addition, the student's 

vocabulary has grown significantly, and the content is explicit. In terms of 

grammar, students were also more structured when writing procedure text in the 

past tense.  

 The researcher conducted several results. The first is the positive impact of 

integrating video into learning. This research was in line with Kretsai Woottipong, 

who stated that video could be a valuable tool for language learning. This section 

will discuss the advantages this tool provides, including the provision of real-life 

communication samples, motivation for language learning, and promotion of 



43 
 

 

 

language acquisition46. Also, Berk proposed that while the use of videos in EFL 

and ESL teaching is not new, this study found that the presentation of the video 

can influence the development of learners' English proficiency, particularly in 

writing procedure text47. This research showed that teaching writing using Do It 

Yourself video materials enhances students’ writing procedure text ability due to 

the combination of visual images and sound, which stimulates students’ interest. 

 The second is the Do It Yourself video became an innovative way for 

writing teachers to utilize technology to provide attractiveness to students. Moore 

and Filling argued that teaching using video technology results in more exciting 

activities as video technology could trigger the students’ curiosity more through 

video shows than written material48. In this research, the video showed students’ 

interest in learning while watching it.  

 The third is the Do It Yourself video enhanced students’ knowledge about 

how to make home decorations. They were eager to write the procedure text of the 

video because they wanted to try to make the decoration at home. This research 

was in line with the previous research findings. Jupri stated that the students had 

positive attitudes toward the presentation of the videos as they watched the videos 

of the foods and drinks that they were familiar with in their daily life. This course 

could even change the students’ attitudes from reluctant writers to becoming keen 

 

46 Kretsai Woottipong, “Effect of Using Video Materials in the Teaching of Listening 
Skills for University Students,” International Journal of Linguistics 6, no. 4 (2014): 200, 
https://doi.org/10.5296/ijl.v6i4.5870. 

47 R.A. Berk, “Multimedia Teaching with Video Clips: TV, Movies, YouTube, and mtvU 
in the College Classroom,” International Journal of Technology in Teaching and Learning 5, No. 
1, (2009): 1-21. 

48 Moore, N. S., and Filling, M. L. “iFeedback: Using Video Technology for Improving 
Student Writing.” Journal of College Literacy & Learning (JCLL), no.38 (2012): 3—14. 
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writers. This course can also teach the students to love writing, especially when 

interviewed. They said they wanted to write more procedure texts by asking the 

teacher to play different videos49.  

 The fourth is that the students were severe enough in writing procedure 

text. This seriousness can be explained by the student’s desire to write. They were 

powerful enough to write the procedure texts as well as they could. Some of their 

writings contained minor errors during the first viewing, but the error gradually 

decreased after the second or third viewing. When they encountered problems 

with specific lexicons, they went straight to their (digital) dictionary. It is 

consistent with Kweldju's contention that students still needed to consult their 

dictionary and memorize the words at this stage50. 

 The fifth is when students watched the DIY video, and they were very 

enthusiastic because students were waiting for the clues of the verb in the video 

for them to note. Also, the students looked forward to the next meeting for the 

researcher’s latest DIY video. It is consistent with Siska, Nisa, Dini, Intan, and 

Ani; students are enthusiastic about the following learning, they are delighted 

when learning videos are presented, they can understand learning materials more 

 

49 Jupri Jupri, “Using Video Recipe To Improve the Junior High School Students’ Ability 
in Writing Procedure Text,” Journal of Languages and Language Teaching 6, no. 2 (2019): 108, 
https://doi.org/10.33394/jollt.v6i2.1262. 
 50 Siusana Kweldju, “Guessing as a Word- Solving Strategy: Contributing a Little for 
Understanding a Text with Unfamiliar Low Frequency Words,” TEFLIN Journal 9, No. 1 (1998): 
81—95. 
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efficiently, and they can follow and observe the learning video from beginning to 

end51. 

 The last is the Do It Yourself video increased students’ stimulation and 

provided feedback when students watched the video. According to Dinita 

Naufalatan, AB Prabowo KA, and Jafar Sodiq, students will first know which part 

to write by watching videos. Then, they can watch the action and hear the 

language of the video to write down what they see and hear. Using videos to teach 

writing procedure text can help students become more interested and motivated. 

In the classroom, the teaching-learning process is also more diverse. They will 

experience something new and distinct from what they participated in in the 

previous class52. Katchen also stated that when used appropriately, video is quite 

beneficial for learners and teachers as long as they are considered only as mere 

entertainment. Still, carefully chosen films can be a helpful and highly 

motivational teaching tool for practicing listening skills and stimulating speaking 

and writing53. 

 According to the above statements, the Do It Yourself video was an 

effective learning medium for writing class, particularly in procedure text. It was 

obvious in students’ post-test reactions. In the post-test, students were not 

 

51 Siska Maulani et al., “Analisis Penggunaan Video Sebagai Media Pembelajaran 
Terpadu Terhadap Motivasi Belajar Siswa,” Jurnal Pendidikan Dan Teknologi Indonesia 2, no. 1 
(2022): 539–46, https://doi.org/10.52436/1.jpti.134. 

52 D Naufalatan, ABPK Adi, and ..., “Using Tutorial Video on YouTube in Teaching 
Writing Procedure Text through Zoom at the Seventh Grade Students of SMP Mardisiswa 2 
Semarang,” … Conference on Applied …, 2021, 412–19, 
http://conference.upgris.ac.id/index.php/allure/article/view/2031%0Ahttp://conference.upgris.ac.id
/index.php/allure/article/download/2031/1066. 

53 J.E. Katchen, “Using authentic video in English language teaching: Tips for Taiwan’s 
teachers,” Proceedings of the 2002 KATE (The Korea Association of Teachers of English) 

International Conference, (1996: 256-259). 
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confused when writing. Also, students' writing was more structured. Furthermore, 

the writing’s content was clearer. The video made students more focused when 

writing the procedure text for the video, so this media increased students' writing 

procedure text. This media is also new in improving students' enthusiasm for 

learning. Aside from that, the video increased students' knowledge of how to 

make something without purchasing it.  
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

A. Conclusion 

 The Do It Yourself video can help students improve their writing skills. 

The researcher’s findings show that the student’s test scores improved after they 

were treated with the Do It Yourself video. The Do It Yourself video has a lot of 

positive effects on students; those are: the video energizes students' interest 

through the use of visual images and sound, the footage sharpens students' focus, 

the video heightens students' seriousness, and the video expands students' 

knowledge of how to make home decorations. As a result, the students' post-test 

scores are higher than their pre-test scores, indicating that the treatment stage was 

successful in helping the students improve their writing abilities. Furthermore, due 

to the efficiency of the Do It Yourself video in enhancing students' writing 

abilities, its usage might be accepted as an appropriate medium for improving 

writing skills. 

 

B. Suggestions 

 Some suggestions are made to participants who are intimately involved in 

this research. The recommendations are based on the research findings. Here is a 

list of some of them: 

1. For the teacher 

 Based on this research, the author suggests that as a teacher, you should 

create a fun teaching and learning process, especially in this new normal era, 
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where students' stress levels are rising due to the government's restrictive policy. 

Do It Yourself videos can be a reference media in learning, but it is preferable if 

the teacher creates their video. Also, teachers should be well-versed in using video 

and how to best capitalize on its inherent benefits in a learning environment. 

Furthermore, the video content should be appropriate for the student’s level of 

English proficiency. The content topics should be tailored to their interests and 

prior knowledge to motivate them to learn. 

 

2. For the students 

 Students should pay attention to the materials and be less noisy in the 

classroom. Students should be more active than teachers in the teaching-learning 

process. In addition, students are expected to practice writing as much as possible 

in their spare time. Students are expected to practice writing, particularly 

procedure text, as much as they can in their free time by watching the Do It 

Yourself video and paying attention to procedure text's generic structure and 

language features. 

 

3. For the further researcher 

 The researcher suggests another technique for the following research in 

writing procedure text to compare later results. Furthermore, the researcher hopes 

that the reader or other researchers will use this research as a reference for 

alternative and exciting ways to teach and learn English, mainly writing skills. 

The researcher also hopes that this research will be replicated by other researchers 
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using different research objects and methods. Also, the researcher suggests that 

other researchers should creatively explore writing and speaking skills, such as 

listening and speaking, using the Do It Yourself video.  
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APPENDIX I: 

SOAL PRE-TEST WRITING 

PROCEDURE TEXT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

PRE-TEST WRITING PROCEDURE TEXT 

Instructions: 

1. You have 60 minutes to do this pre-test. 

2. Write your name, class, and register number on the answer sheet! 

3. Write procedure text with the topic “DIY room decor” using your own words 

(minimal one paragraph). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

APPENDIX II: 

SOAL POST-TEST WRITING 

PROCEDURE TEXT 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

POST-TEST WRITING PROCEDURE TEXT 

Instructions: 

1. You have 60 minutes to do this post-test. 

2. Write your name, class, and register number on the answer sheet. 

3. Write procedure text with the topic “DIY home decor” using your own words 

(minimal one paragraph). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

APPENDIX III: 

QR CODE OF DIY VIDEOS FOR 

TREATMENT 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

QR CODE OF DIY VIDEOS FOR TREATMENT 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX IV: 

IZIN PENELITIAN 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

APPENDIX V: 

PPP LESSON PLAN FOR EACH 

TREATMENT  

 

 

 

 

 

 

 

 

 



 

 

 

PPP LESSON PLAN TREATMENT 1 

CLASS/LEVEL THE THIRD SEMESTER/BASIC 

TOPIC Procedure Text 

OBJECTIVES Students should be able to write procedure text 

according to the video. 

VOCABULARIES First, second, next, step, cut, put, take off, 

apply, last. 

MATERIALS Video 

TIME 90 minutes 

POTENTIAL PROBLEM 1. Mixed ability  

2. Distracted behavior  

3. Lack of vocabulary 

 

Present: Get SS ready to discuss the topic (activate background knowledge). 

Review language, and if needed, teach a new language. 

Present Activities Interaction Time 

Greetings and Introducing Self 

 Teacher greetings the students. 

 The teacher asks about the student’s condition. 

 The teacher introduces herself. 

T-Ss 7 minutes 

Attendance List and Praying 

 The teacher mentions the students’ names one by 

one.  

 The teacher asks students to lead the prayer 

before starting the class. 

T-Ss 5 minutes 

Attention grabber 

 The teacher instructs students. If the teacher says 

“attention, “ students say “attention, attention, 

attention.” 

 The teacher gives an example of the attention 

T-Ss 3 minutes 



 

 

 

grabber. 

Practice: Create a few practice activities using the new language. Try to increase 

STT and decrease TTT. Remember, S-S interaction is significant. 

Practice Activities Interaction Time 

Presentation  

The teacher explains the material about procedure 

text and introduces a DIY video to the students. 

TTT 45 minutes 

 

Produce: Production activities allow students to use new vocabulary to construct 

new dialogues and conversations. 

Production Activities Interaction Time 

Students explain the procedure text. STT 30 minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

PPP LESSON PLAN TREATMENT 2 

CLASS/LEVEL THE THIRD SEMESTER/BASIC 

TOPIC Procedure Text 

OBJECTIVES Students should be able to write procedure text 

according to the video. 

VOCABULARIES First, second, next, step, cut, put, take off, 

apply. 

MATERIALS Video 

TIME 90 minutes 

POTENTIAL PROBLEM 1. Mixed ability  

2. Distracted behavior  

3. Lack of vocabulary 

 

Present: Get SS ready to discuss the topic (activate background knowledge). 

Review language, and if needed, teach a new language. 

Present Activities Interaction Time 

Greetings and Introducing Self 

 Teacher greetings the students. 

 The teacher asks about the student’s condition. 

T-Ss 5 minutes 

Attendance List and Praying 

 The teacher mentions the students’ names one by 

one.  

 The teacher asks students to lead the prayer 

before starting the class. 

T-Ss 5 minutes 

Warm-up 

 Students will do a “arrange the sentences” 

activity. 

 Before doing the activity, the teacher divides 

S-S 10 minutes 



 

 

 

students into groups. 

 Then, students sit according to their groups. 

 Next, the teacher gives each group an envelope of 

unstructured procedure text.  

 Then, students open the envelope and arrange the 

sentences into the correct procedure text. 

 Finally, one delegation of each group read the 

result. 

Review  

The teacher reviews the topic in the previous 

meeting. 

TTT 10 minutes 

 

Practice: Create a few practice activities using the new language. Try to increase 

STT and decrease TTT. Remember, S-S interaction is significant. 

Practice Activities Interaction Time 

 First, the teacher shows a DIY video to the 

students. 

 After that, the teacher asks the students to write 

the procedure text of the video. 

 After writing the procedure text, the students 

collect their writing for the teacher. 

 Finally, the teacher gives corrections to students’ 

writing with the students. 

STT 40 minutes 

 

Produce: Production activities allow students to use new vocabulary to construct 

new dialogues and conversations. 

Production Activities Interaction Time 

Students write the correct arrangement of the 

procedure text. 
STT 20 minutes 

 



 

 

 

 

 

 

PPP LESSON PLAN TREATMENT 3 

CLASS/LEVEL THE THIRD SEMESTER/BASIC 

TOPIC Procedure Text 

OBJECTIVES Students should be able to write procedure text 

according to the video. 

VOCABULARIES First, second, next, step, cut, put, take off, 

apply, next. 

MATERIALS Video 

TIME 90 minutes 

POTENTIAL PROBLEM 4. Mixed ability  

5. Distracted behavior  

6. Lack of vocabulary 

 

Present: Get SS ready to discuss the topic (activate background knowledge). 

Review language, and if needed, teach a new language. 

Present Activities Interaction Time 

Greetings and Introducing Self 

 Teacher greetings the students. 

 The teacher asks about the student’s condition. 

T-Ss 5 minutes 

Attendance List and Praying 

 The teacher mentions the students’ names one by 

one.  

 The teacher asks students to lead the prayer 

before starting the class. 

T-Ss 5 minutes 

Warm Up 

 Students will do a “whisper” activity. 

 Before doing the activity, the teacher divides 

S-S 10 minutes 



 

 

 

students into groups. 

 Then, students make a line according to their 

group. 

 Next, the teacher whispers to the first person a 

sentence (procedure text), and the first person 

whispers to the second person, and so on. 

 Finally, the last person will write the sentence on 

the paper. 

Review  

The teacher reviews the topic in the previous 

meeting. 

TTT 10 minutes 

 

Practice: Create a few practice activities using the new language. Try to increase 

STT and decrease TTT. Remember, S-S interaction is significant. 

Practice Activities Interaction Time 

 First, the teacher shows a DIY video to the 

students. 

 After that, the teacher asks the students to write 

the procedure text of the video. 

 After writing the procedure text, the students 

collect their writing for the teacher. 

 Finally, the teacher gives corrections to students’ 

writing with the students. 

STT 40 minutes 

 

Produce: Production activities allow students to use new vocabulary to construct 

new dialogues and conversations. 

Production Activities Interaction Time 

Students write the correct arrangement of the 

procedure text. 
STT 20 minutes 

  



 

 

 

 

 

 

 

PPP LESSON PLAN TREATMENT 4 

CLASS/LEVEL THE THIRD SEMESTER/BASIC 

TOPIC Procedure Text 

OBJECTIVES Students should be able to write procedure text 

according to the video. 

VOCABULARIES First, second, next, step, cut, put, take off, 

apply. 

MATERIALS Video 

TIME 90 minutes 

POTENTIAL PROBLEM 1. Mixed ability  

2. Distracted behavior  

3. Lack of vocabulary 

 

Present: Get SS ready to discuss the topic (activate background knowledge). 

Review language, and if needed, teach a new language. 

Present Activities Interaction Time 

Greetings and Introducing Self 

 Teacher greetings the students. 

 The teacher asks about the student’s condition. 

T-Ss 2 minutes 

Attendance List and Praying 

 The teacher mentions the students’ names one by 

one.  

 The teacher asks students to lead the prayer 

before starting the class. 

T-Ss 5 minutes 

Warm Up 

 Students will do a “run and write” activity. 
S-S 13 minutes 



 

 

 

 Before doing the activity, the teacher divides 

students into groups. 

 Then, students choose who is going to be the 

writer. Finally, the writer prepares pen and paper.  

 Next, all the students except the writer goes 

outside and read separate sentences.  

 After reading the sentences, all students come 

inside and tell the writer what they have already 

read outside. This part is repeated over time. 

 Finally, when the time is over, students arrange 

the sentences into the correct structure of the 

procedure text. 

Review  

The teacher reviews the topic in the previous 

meeting. 

TTT 10 minutes 

 

Practice: Create a few practice activities using the new language. Try to increase 

STT and decrease TTT. Remember, S-S interaction is significant. 

Practice Activities Interaction Time 

 First, the teacher shows a DIY video to the 

students. 

 After that, the teacher asks the students to write 

the procedure text of the video. 

 After writing the procedure text, the students 

collect their writing for the teacher. 

 Finally, the teacher gives corrections to students’ 

writing with the students. 

STT 40 minutes 

 

Produce: Production activities allow students to use new vocabulary to construct 

new dialogues and conversations. 



 

 

 

Production Activities Interaction Time 

Students write the correct arrangement of the 

procedure text. 
STT 20 minutes 

 

 

 

 

 

 

 

 

APPENDIX VI: 

LEMBAR VALIDASI INSTRUMENT 

PRE-TEST DAN POST-TEST 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

APPENDIX VII: 

SURAT KETERANGAN VALIDASI 

INSTRUMENT PRE-TEST DAN POST-

TEST 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

APPENDIX VIII: 

LEMBAR VALIDASI 

INSTRUMENVIDEO PENELITIAN 



 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX IX: 

SURAT KETERANGAN VALIDASI 

INSTRUMENT VIDEO 



 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX X: 

HASIL PRE-TEST WRITING 

PROCEDURE TEXT 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX XI: 

HASIL POST-TEST WRITING 

PROCEDURE TEXT 



 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

  



 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

APPENDIX XII: 

DOCUMENTATIONS 
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TREATMENT KE-1 

 

 

 

 

 



 

 

 

TREATMENT KE-2 

 

 



 

 

 

TREATMENT KE-3 

 

 

 

 

 

 



 

 

 

TREATMENT KE-4 

 

 

 

 

 

 

 

 



 

 

 

POST-TEST  
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