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ABSTRAK

Miftahul Jannah, 2025.

kripsi
Program Studi Pendidikan Bahasa Inggris, Fakultas Tarbiyah dan
Ilmu Keguruan, Universitas Islam Negeri Palopo. Dibimbing oleh
Jufriadi dan Husnaini.

Penelitian ini bertujuan untuk mengetahui efektivitas penggunaan cerita
bergambar dalam pengajaran pemahaman membaca untuk meningkatkan
keterampilan membaca siswa di SMPN 08 Palopo. Penelitian ini
menggunakan desain pra-eksperimental dengan pendekatan satu kelompok,
yaitu dan . Populasi penelitian terdiri dari 227 siswa kelas

VIII yang tersebar di tujuh kelas. Sampel dipilih menggunakan teknik
. Peneliti menetapkan kelas VIII-2 sebagai sampel, yang

berjumlah 25 siswa. Tes membaca digunakan sebagai instrumen penelitian.
Analisis data dilakukan dengan menghitung skor rata-rata dan uji sampel

berpasangan menggunakan SPSS versi 25. Hasil penelitian menunjukkan
bahwa skor rata-rata (61,4) secara signifikan lebih tinggi
dibandingkan skor pretes (38,4). Uji sampel berpasangan menunjukkan
nilai -hitung sebesar 5,253, yang melebihi -tabel sebesar 2,064 pada taraf
signifikansi 0,05 dengan 24 derajat kebebasan. Hal ini menunjukkan bahwa
-hitung lebih besar daripada nilai -tabel, sehingga hipotesis alternatif (H1)

diterima dan hipotesis nol (H0) ditolak. Dengan demikian, dapat
disimpulkan bahwa penggunaan cerita bergambar efektif dan dapat
direkomendasikan sebagai strategi untuk meningkatkan keterampilan
membaca siswa.

Kata Kunci: Cerita Bergambar, Pengajaran Membaca, Pemahaman
Membaca, Pengajaran Media

Diverifikasi oleh UPB
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ABSTRACT

Miftahul Jannah, 2025.

Thesis of English Language Education Study Program, Faculty of
Tarbiyah and Teacher Training, Universitas Islam Negeri Palopo.
Supervised by Jufriadi and Husnaini.

This study aims to examine the effectiveness of using picture stories in
teaching reading comprehension to improve students’ reading skills at
SMPN 08 Palopo. The research employed a pre-experimental design with a
one-group pretest– posttest approach. The population consisted of 227
eighth-grade students across seven classes. The sample was selected
using purposive sampling, with class VIII-2 comprising 25 students chosen
as the sample. A reading test was used as the research instrument. Data
were analyzed by calculating mean scores and conducting a paired
sample -test using SPSS version 25. The findings indicate that the mean
posttest score (61.4) was significantly higher than the mean pretest score
(38.4). The paired sample -test yielded a -value of 5.253, which exceeded
the -table value of 2.064 at a 0.05 significance level with 24 degrees of
freedom. This result confirms that the calculated -value was greater than
the critical -value, thereby leading to the acceptance of the alternative
hypothesis (H1) and the rejection of the null hypothesis (H0). Consequently,
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it can be concluded that the use of picture stories is effective and may be
recommended as a strategy to enhance students’ reading skills.

Keywords: Illustrated Stories, Teaching Reading, Reading Comprehension,
Teaching Media

Verified by UPB

صخلملا

ةرَّوصملاصصق لاللاخنميئارقلامهفلاسيردت " ٢٠٢٥م. ،ةَّنَجلاحاتفم
ةنماثلاةيموكحلا ةطسوتملاةسردملابنماثلافصلا ةبلطل
،ةيزيلجنلإاةغللا سيردت جمانرب، ةيعماج ةلاسر."وبولابةنيدمب

ةيملاسلإاوبولابةعماج، ةيميلعتلا مولع لا وةيبرتلاةيلك
. ينين سُحويدايرفج:فارشإب.ةيموكحلا

يفةرَّوصملاصصقلامادختساةيل عافةفرعمىلإةساردلاهذهفدهت
دقو.ةسردملايف ةبلطلا ىدلةءارقلا ةراهمعفرليئارقلامهفلاميلعت

.ةد حاوةعومجمعميدعبويلبقرابتخ ابيبيرجتلاهبشجهنملامدخُتسا
دقو ،لوصفةعبسىلعتاعزومةذيملت ٢٢٧ نمثحبلاعمتجمنوكت

ةنيعلابولسأمادختساب ةبلطل ٢٥ اهددعةنيعك ٢ /نماثلافصلاريتخا



xxiiiiii

ليلحتمت . ثحبللةيسيئرةادأكةءار قلارابتخامدخُتساو.ةّيدصَقلا
ةجودزملاتانيعلل رابتخا وتاجردلاطسوتمباسحبتانايبلا

تاجردطسوتمنأجئاتنلاترهظأو .٢٥ رادصلإا جمانربمادختساب
تاجردطس وتمنمةظوحلمةجردبىلعأناك) ٦١,٤ (يدعَبلارابتخلاا

(٥,٢٥٣ (ةبوسحملا ةميقنأ رابتخارهظأامك.) ٣٨,٤ (يلبقلارابتخلاا
.٢٤ ةيرحةجردب ٠,٠٥ ةللادىوتسمدنع) ٢,٠٦٤ (ةيلودجلا ةميقنمربكأ

ةيرفصلاةيضرفلاضفرو ةلي دبلاةيضرفلالوبقىلعلدياذهو
ن كميولاّعفةرَّوصملاصصقلاماد ختسانأىلإةساردلاتصلخكلذبو

.ةبلطل ىدلةءارقلاةرا همعفرلةيجيتارتسإكهبةيصوتلا

ةليسو،يئارقلامهفلا، ةءارقلاميلعت،ةرّوصملاصصقلا :ةيحاتفملاتاملكلا
ميلعتلا

ةغل لاريوطتةدحولبقنمققحتلامت
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CHAPTER 1

INTRODUCTION

A. Background

Reading is a vital skill in English, as it serves as a gateway to

accessing information from various sources such as books, magazines,

newspapers, and learning materials in science and technology. This skill is

crucial and highly necessary for students because their academic success

largely depends on their reading ability. Through reading, students can

improve their vocabulary, grammar, and comprehension skills, which in turn

support the development of their listening, speaking, and writing abilities.

Furthermore, reading is a method of gathering information that enhances

students’ vocabulary, comprehension, and other language skills.

Ideally, every student is expected to become a proficient reader and

achieve a certain level of reading competence. Reading offers many

advantages, such as supporting students in learning, helping them

articulate their ideas, and familiarizing them with common language

structures. However, there are also students who become bored when

reading English texts and struggle to understand them. In addition, many
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students face difficulties in comprehending English passages and show a

lack of interest in reading English materials.1

The significance of reading is emphasized in the translation of the

Qur'an, specifically in the noble verses of Surah Al-Alaq, verses 1 to 5:

ىِذَّلٱ) ٣ ُ) مَرْكَْلأٱَكُّبَرَوْأَرْقٱ) ٢ (ٍقَ لَعْنِمَنَٰـسنِْلإٱَقَلَخ) ١ (َقَلَخى ِذَّلٱَكِّبَرِمْسٱِبْأَرْقٱ

(٥ (ْمَلْعَيْ مَلاَمَنَٰـسنِْلإٱَمَّلَع) ٤ (ِمَلَقْلٱِبَمَّلَع

The meaning:

1

In teaching reading, teachers are encouraged to incorporate

alternative materials to enrich the classroom reading experience. These

materials, often in the form of media, can help create a supportive and

engaging learning environment that captures students' interest and

increases their motivation. While students are guided through various

reading activities, it is essential to maintain their motivation and foster

effective reading habits.2

1 Jeremy Harmer, The English Language Teaching, (New York Longman,1991), p.
19

2 Irwanto, Using Make a Match to Improve the students Reading Comprehension
at MTS Guppi Samata Gowa, (Vol. 3. No. 02: 2017), Accessed on May 25th,2018
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The advantages of illustrated stories include the following: the use of

images can enhance students’ creativity; engaging pictures can make

classes and the learning process more enjoyable; images are easy to obtain,

for example from magazines, newspapers, books, the internet, or even by

drawing them as needed; and images can represent real-life situations in a

different way, allowing students to imagine and interpret them more vividly.1

During observations of eighth-grade students at SMPN 08 Palopo,

the researcher found that although the students were generally active in

class, they often encountered difficulties when learning English, particularly

in reading. One student mentioned:

Based on the statement above, the researcher conducted a study on

teaching reading comprehension through the use of illustrated story texts

as a medium to address the challenges faced by eighth-grade students at

SMPN 08 Palopo.

B. Problem Statement
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Based on the background described above, the researcher

formulated the following research question:

“ Is the use of illustrated stories effective in enhancing the reading

comprehension skills of students at SMPN 08 Palopo?”

C. Objective of the Research

In line with the problem formulation, the aim of this research is to

determine the effectiveness of using illustrated story texts as a medium to

enhance the reading comprehension of eighth-grade students at SMPN 08

Palopo.

D. Scope of the Research

This research falls within the field of applied linguistics and involves

the use of illustrated story texts as a medium in reading instruction.

E. Significances of the Research

The significance of this research is categorized into two aspects:

theoretical and practical.

1. Theoretically

This research offers a solution for identifying suitable English

teaching media, particularly to enhance students' reading comprehension of

procedure texts.
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2. Practically

a. For students

This research is expected to stimulate students' interest and

motivate them to engage actively and creatively in learning English, while

also improving their reading comprehension through the use of illustrated

story texts.

b. For teachers

This research provides teachers with in-depth knowledge and

information about the use of media, such as illustrated story texts, to

stimulate students' interest in reading. It also contributes to creating a more

effective classroom atmosphere by employing engaging and meaningful

teaching media.

3. For researchers

This research can serve as a valuable reference or scientific resource

for future researchers who are interested in conducting studies on reading

comprehension using various types of instructional media
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CHAPTER II

REVIEW OF LITERATURE

A. Previous Research Findings

Many researchers have conducted studies using concepts similar to

this research. Five relevant studies support this study.

The first research was conducted by Andi Mitrayani (2018), entitled

This thesis focused on teaching

reading comprehension to tenth-grade students at MAN Palopo. The

research problem addressed was whether the Make a Match method is

effective in enhancing the reading comprehension of tenth-grade students

in class IIS 1 at MAN Palopo. The objective of the study was to examine the

effectiveness of the Make a Match method in improving students' reading

comprehension. The research employed a pre-experimental design, utilizing

pre-tests and post-tests to gather data. The population consisted of

tenth-grade students from class IIS 1, and the sample was selected through

purposive random sampling. The number of samples was 30 students. The

results of the data analysis showed that the t-obtained score, calculated

using SPSS 23, was higher than the t-table value. The t-obtained was 5.161,
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while the significance levels were 2.045 at 5% and 2.756 at 1%. Thus, 2.045

≤ 5.161 ≥ 2.756. From the significance value, it was shown that the p-value

was 0.000.3

The second research was conducted by Jusmini (2017), entitled

This study aimed to examine

the extent to which picture stories are effective in improving students’

reading comprehension, particularly in narrative texts. It employed a

quasi-experimental design with a nonequivalent control group design using

purposive sampling. The study involved 40 students, with X MIPA 6 (20

students) as the experimental class and X MIPA 1 (20 students) as the

control class. The findings revealed that the reading skills of the first-year

students of SMA Negeri 1 Bungoro improved through the use of picture

stories. The mean score of the experimental class increased from 36 in the

pre-test to 80.25 in the post-test. The result of the t-test also indicated

effectiveness, with a value of 6.57, which was higher than the t-table value

of 2.024 (6.57 > 2.024). This meant that the alternative hypothesis was

accepted while the null hypothesis was rejected.1

3 Andi Mitrayani (2018), entitled “ Teaching Reading Comprehension by Using
Make a Match Method of the Tenth Grade Students in MAN Palopo”
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The third research was conducted by Rhevika Elytis (2021), entitled

This study employed a

quasi-experimental design aimed at examining the impact of picture stories

on students’ comprehension of narrative texts. The population consisted

of tenth-grade students at MAN 3 Padang Panjang. A total of 50 students

were selected using a cluster random sampling technique and divided into

two groups: an experimental class and a control class. The instruments

used were questionnaires, and the data were analyzed using SPSS 20. The

findings showed that the mean post-test score of the experimental class

was 79, while that of the control class was 71.2. This indicated a significant

difference between the two groups, leading to the rejection of the null

hypothesis (H0) and the acceptance of the alternative hypothesis (Ha). In

other words, picture stories significantly affected students’ reading

comprehension of narrative texts at the tenth grade of MAN 3 Padang

Panjang.4

The fourth research was conducted by Shella Marcelina (2019),

entitled

4 Rhevika Elytis (2021), entitled “ The Use Picture Story On Students’ Reading
Comprehension At The Tenth Grade Students Of MAN 3 Padang Panjang”
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This study employed a quasi-experimental design. The

population consisted of all second-grade students at SMPN 5 Rejang

Lebong. A homogeneity test was conducted before determining the

research subjects. Based on the results, class VIII A was chosen as the

control group and class VIII B as the experimental group. The instruments

used were pre-tests and post-tests, and data were analyzed using the t-test

formula. The findings showed that the mean pre-test score was 65.0, and

the post-test score was 70.0, indicating an improvement of 5.0 points. In the

experimental group, the mean score was 65.0 with a standard deviation of 3.

82. Thus, the post-test score of 70.0 reflected a 5.0-point improvement after

treatment.1

The fifth research was conducted by Ade Sinta (2022), entitled

This study employed a quantitative approach using a

quasi-experimental method. The population was the eighth-grade students

of MTs. Teladan Gebang, consisting of seven classes. Two classes were

chosen as the sample, with 27 students in the experimental class and 27 in

the control class. The data collection instrument was a multiple-choice test.

A pre-test and post-test were administered to both groups. In the treatment,
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the experimental class was taught using picture stories, while the control

class was taught using only text. The experimental class showed an

improvement of 43.7 points (from 35.19 in the pre-test to 78.89 in the

post-test). The independent samples t-test result showed a t-value of 5.063,

which was higher than the t-table value of 1.659 (5.063 > 1.659). Therefore,

the alternative hypothesis was accepted, and the null hypothesis was

rejected, indicating that picture stories significantly improved students'

reading comprehension at the eighth grade of MTs. Teladan Gebang.5

The following section outlines the similarities and differences with

the previous studies. The first study by Andi Mitrayani (2018), entitled

shares similarities in terms of

calculating research results, while the differences lie in the methods and

media used. The second study, conducted by Jusmini (2017), entitled

has similarities in the media

and methods but differs in design and instruments. The third study by

Rhevika Elytis (2021), entitled

5 Ade Sinta (2022), entitled “ The effect of picture stories on the students’
reading comprehension at MTS. Telaadan Gebang” .
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shares similarities in the use of media but differs in research

design. The fourth study by Shella Marcelina (2019), entitled

is

similar in its use of a quasi-experimental design with two groups, but differs

in the calculation methods and media applied. The final study by Ade Sinta

(2022), entitled

employed a quasi-experimental

quantitative method. The similarities and differences lie in the media and

methods used.

B. Literature Review

1. The Concept of Reading

a. Definition of Reading

Reading is a crucial language skill, as it serves as a primary means

through which individuals acquire knowledge and information. It is a

language process that involves the reader, the text, and the interaction

between them. Through reading, we gain deeper insights and expand our

understanding of various topics.1 Reading is an activity primarily controlled

by the eyes and the brain, the eyes capture the message, while the brain
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interprets its meaning. According to the ,

reading is defined as the act of interpreting written material and the manner

in which that material is understood.6 Furthermore, reading is a method of

gathering information. It enhances students’ vocabulary, comprehension,

and other related skills.1

According to Hilda Melani Purba, Humairo Sakinah Zainuri, Nadia

Syafitri, and Rizky Ramadhani (2023), reading is a process aimed at

developing oral communication skills. It involves interpreting the codes or

messages crafted by the author for the reader. Reading is essential for

students since it allows them to gain new knowledge from previously read

texts. It is also the process of identifying valuable ideas, which makes it

crucial for readers to understand what they have read. 7 Reading is

considered one of the fundamental language skills taught in Indonesian

language education. From elementary school, middle school, and high

school, even up to university, reading continues to be studied. Reading skills

6 Martin H. Manser, Oxford learner’ s Pocked Dictionary (oxford University press.
New York. 2005), P.357

7 Sahraini “ The Use Of Paired Reading Method To Teach Reading Skill For The
Eight Grade Students Of Islamic Boarding School” , English Education Journal (EEJ), 13(1),
1-12, (January 2022)
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are very important for all levels of education, because students who lack

reading ability will lag behind, which may result in limited knowledge.

Learning to read plays an important role in Indonesian language and

literature subjects. Every educator hopes that their students will master

reading skills. Ideally, students should not only be able to read quickly and

identify the main idea but also understand the deeper meaning of the text.1

This means that reading is not merely the activity of pronouncing sentences

but also comprehending their meaning.8

b. Components of Reading

Reading consists of three main components, which are:

1) Phonics

Phonics involves connecting written letters or letter combinations

with their corresponding sounds. This skill includes recognizing spelling

patterns and understanding how to apply them in both reading and writing.

For example, the letter represents the /f/ sound, can sound like /k/ or /s/,

and corresponds to the long /i/ sound. Phonics can be taught using

various methods, as there are multiple approaches to applying this skill in

reading. Each method offers readers a different strategy for decoding and

8 Husnaini and Husnul Hotimah “ Teaching Reading Comprehension trough Story
Mapping Technique at Senior High School in North Luwu” , English Language Teaching
and English Linguistics (ELTICS), Vol. 6, No. 2, July 2021.
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learning new words. One such approach is synthetic phonics, which teaches

readers to construct words from the smallest sound units. In this method,

learners first associate individual letters with their corresponding phonemes

(sound units) and then blend these sounds to form complete words.

2) Phonemic awareness

Phonemic awareness refers to the ability to recognize, focus on, and

manipulate individual sounds (phonemes) within spoken words. For

instance, it involves distinguishing between similar sounds such as /f/ and

/h/, recognizing that removing the /s/ from results in , as well as

practicing blending, segmenting, and identifying rhymes. This skill is

auditory in nature, relying on listening rather than visual cues. Phonemic

awareness can be developed through various instructional methods. One

such method is phoneme isolation, in which learners identify and separate

the individual sounds in a word to better understand its meaning.

3) Vocabulary

Vocabulary development involves the continuous expansion and

deepening of word knowledge, including the regular addition of new terms

to both spoken and written language. It also includes understanding the

meanings of words in various contexts, refining word definitions, and

developing the ability to use language creatively, such as in poetry or
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wordplay. Students who read successfully up to third or fourth grade but

later begin to struggle often face challenges with vocabulary. A rich

vocabulary is best acquired through reading, as spoken language and

television typically provide only a limited range of words.

Vocabulary is a crucial component of language that English learners

must master. A strong vocabulary foundation enables students to better

understand and use the English language. It plays a key role in

communication, allowing individuals to convey their thoughts, emotions,

ideas, and intentions effectively. In educational settings, English teachers

often rely on traditional methods such as providing definitions, oral

repetition, and writing exercises to teach vocabulary. However, these

conventional approaches can become monotonous for students and may

negatively affect their academic performance. Students should therefore

learn English terminology that is relevant to the content covered by the

teacher.1

c. Kinds of Reading

The types of reading skills include:

1) Reading aloud

Reading aloud requires first interpreting the written symbols and then

accurately producing the corresponding sounds. Typically, when individuals
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are asked to read aloud, they prefer to preview the text beforehand to

become familiar with its content. In the actual process of reading aloud,

they usually find that their eyes are several words, if not lines, ahead of their

tongues.

2) Extensive reading

Of these five kinds of reading activities, the first three— survey

reading, skimming, and superficial reading— are sometimes grouped

together and called extensive reading. The purpose of this type of reading is

to cover the largest possible amount of text in the shortest amount of time.

A relatively low degree of comprehension is sufficient, either because that is

all that is needed in a particular situation, or because the material itself is

highly redundant, as is often the case with newspaper reports. The label

“ extensive reading” emphasizes not the actual skills involved but the

outcomes it produces, namely familiarity, though not necessarily thorough

familiarity with a large body of reading material. Engaging in extensive

reading provides the volume of practice necessary to achieve rapid and

efficient reading. It is also one way for foreign learners to be exposed to a

substantial sample of the target language, especially if they wish to learn it

without actually living in the country where the language is spoken.

3) Intensive reading
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The remaining two types of reading activities— content study reading

and linguistic study reading— are often grouped together and referred to as

intensive reading. Again, the focus is not on the nature of the skills

themselves but on the outcomes, in this case a deep and thorough

understanding of the written text. The emphasis is on detailed

comprehension of relatively short passages. The objective is to achieve full

understanding of the logical argument, the structure or organization of the

text, its symbolic, emotional, and social connotations, the author’ s

attitudes and purposes, as well as the linguistic strategies employed to

achieve those purposes.

4) Reading speed

Closely related to comprehension is reading speed. Naturally, the

rate at which text can be read decreases as the depth and detail of

understanding increase. However, several other factors also affect reading

speed, such as the clarity of the text itself and the extent to which the

content is already familiar to the reader. Nevertheless, it is possible to

develop reading speed, and efficient reading involves combining high speed

with high levels of comprehension. Every teacher should aim to foster

increased general reading speed in students, particularly fluent silent

reading. Fluent silent reading is especially necessary for anyone intending
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to pursue higher education. Since it is relatively easy to double or even triple

one’ s reading speed, it is clear that the effort to achieve this should be

made.9

d. Strategy of Reading

In reading skill in learning reading, formulated as follows:

1) Skimming is quick reading to grasp the general idea of a passage. It is an

activity that is appropriate when there is not enough time to read

something carefully, or when trying to decide whether a passage

deserves closer attention.

2) Scanning is similar to skimming in that the reader moves rapidly through

a passage at an initially uncomfortable pace. However, the search is

more focused since the information needed is very specific— usually a

date, a number, or a place.

3) Reading for thorough comprehension is reading with the aim of

understanding the writer’ s complete message, including both main

points and supporting details. This type of reading is the primary concern

of most reading classes.

9 Geoffrey Broughton, , (London:1985), p.
90-94.
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4) Critical reading requires us to guide students beyond the stage of

“ thorough comprehension.” It encourages them to respond to texts

with the same critical judgment they are likely to use when reading in

their native language.1

2. The Concept of Reading Comprehension

a. Definition of Reading Comprehension

Reading comprehension is the process of constructing meaning from

written language by interpreting textual information in light of prior

knowledge and experiences, while using appropriate and efficient

comprehension strategies. Furthermore, reading comprehension is an

activity in which the reader’ s brain and eyes work together to build

connections. This process enables the reader to study what he or she reads

and retain the information.10

Reading comprehension is the activity of understanding the essence

of a piece of writing in English. The core referred to here is the ideas or

thoughts contained in each English text. There are two elements that form

the reading comprehension process: vocabulary knowledge and text

10 Siti Nurmayanti Syam, “ improving students’ reading comprehension trough
cooperative integrated reading and composition (CIRC) technique at the eighth year
students of SMPN 2 Palopo” . (Palopo : 2016)
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comprehension. To comprehend a text, it is essential to understand a

portion of the vocabulary used within the written content.1

Reading comprehension involves more than just recognizing words—

it requires fully understanding the content being read. True comprehension

means not only grasping the meanings of individual words but also

interpreting them in context to form opinions, thoughts, and reflections

about the overall message conveyed by the text. 11 Reading is a fluent

process in which readers combine information from a text with their own

background knowledge to construct meaning.1 Comprehension is the ability

to understand and interpret both spoken and written language.12

Reading comprehension is a continuation of initial reading. Dalman

(2013:87) states that reading comprehension is a higher-order process.

After students pass through the early stages of reading, they move on to

reading for deeper understanding. Reading comprehension is thus a

cognitive activity (reading to understand), where the reader is required to

grasp the meaning of the content.

According to Abidin (2012:59), reading comprehension refers to

reading activities aimed at extracting information from a text. It is described

11 https://study.com/academy/lesson/what-is-reading-comprehension.html
12 David Cristal, A Dictionary of Linguiatics and phonetics, (New York: Basil

Blacwell Lid: 1985). P. 63
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as a process in which readers actively engage with the content to

understand the information, messages, and meanings conveyed. These

activities minimally involve both visual and cognitive skills. 1 Teaching

reading comprehension is essential for supporting various tasks, learning

processes, and academic activities, as it increases student engagement in

reading.13 Furthermore, reading comprehension involves both obtaining and

constructing meaning from written language. The use of selected and

organized expressions highlights both the importance and the limitations of

the text as a contributing factor in reading comprehension. Comprehension

involves three main elements: the reader, the text, and the process of

interaction.1

b. Level of Reading Comprehension

Mark A. Clark categorizes reading comprehension into four major

groups, namely:

1) Imperative reading

Interpretive reading involves understanding the underlying meaning

or reading between the lines— grasping ideas that are not explicitly stated

13 Lestari, Dewi Furwana, Muhammad Iksan “ Developing Reading Worksheet for
Tenth Grade Students of SMA Negeri 4 Palopo” , Journal Of English Language Teaching
and Learning (FOSTER), Vol. 1, No. 1, (August 2020)
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but are implied within the text. This level of reading comprehension goes

beyond simply understanding the literal meaning.

2) Creative reading

Creative reading extends beyond the content provided by the author,

requiring readers to think critically and engage their imagination while

reading. In this type of reading, the reader is encouraged to generate new or

alternative ideas and solutions beyond those offered in the text.

3) Critical reading

Critical reading involves assessing the author’ s ideas by comparing

them to established standards and drawing conclusions about their

accuracy. This type of reading requires the reader to reflect thoughtfully on

the source of the material. Effective critical reading relies on understanding

the literal meaning and includes the processes of interpretation, application,

analysis, and synthesis.

4) Literal reading
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Literal reading, or literal comprehension, refers to understanding and

recalling the explicit information presented in the text. This represents the

most basic level of reading comprehension.14

c. Process of Reading Comprehension

As cited in Suparman’ s thesis, Wiryodijoyo proposes a strategic

approach to the reading process:

1) Perception

Perception refers to the ability to recognize words as meaningful

units.

2) Comprehension

Comprehension refers to the ability to understand words as the

author intended, connecting them to meaningful ideas within the context of

the text.

3) Reaction

Reaction involves responding thoughtfully to what the author has

expressed.

14 Mark A. Clarke, The Modern Language Journal, Vol. 64, No. 2 (Summer, 1980),
pp. 203-209 (7 pages)
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4) Integration

Integration refers to the ability to understand ideas or concepts by

linking them to the writer’ s background and incorporating this

understanding into the reader’ s own experiences.

3. The Concept of Narrative Text

a. Definition of Narrative Text

Narrative text is a type of English text (genre) that originates from

recount texts and news items, aimed at telling stories about past events and

entertaining readers. Before analyzing examples of narrative texts, it is

important to understand the typical generic structure of narrative texts,

which generally includes the following elements:

1) Orientation

Orientation is the opening part of a narrative text, where the

characters are introduced, along with the setting, including the time and

place of the story.

2) Complication

Complication is the section of a narrative text that presents the

problems or conflicts faced by the main character.

3) Resolution
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Resolution is the part of a narrative text that provides the solution to

the main character’ s problems. This section may conclude the story

positively or negatively.

4) Reorientation

Reorientation is the concluding part of a narrative text, typically

summarizing the ending of the story, which can be either happy or sad.1

Narrative text tells a story that involves complications or conflicts

and seeks to provide resolutions to these problems. A key element of

narrative text is the narrative mode, which encompasses the techniques

used to convey the story through narration. Narrative texts serve to entertain

and/or inform readers while delivering a message that conveys a theme— a

universal idea that transcends time and culture— and/or a moral lesson

derived from the story.15

A narrative is any account that presents a series of connected events

and can be classified into different categories: non-fiction (such as new

journalism, creative non-fiction, biographies, and historiography) and fiction

(including prose literature like short stories and novels, as well as certain

forms of poetry and drama, though in drama the events are mostly

performed rather than narrated).

15 Nancy Fetzer. Narrative Text Organization.2006.p.26
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b. Generic Structure of Narrative Text

The generic structure of narrative text is composed of several

elements. According to Anderson and Anderson, it includes four main parts:

orientation, complication, sequence of events, and resolution. The details

are as follows:

1) Orientation

Orientation serves as the introduction to the text, providing an

overview of its content, including the main topic, the characters involved, as

well as the time and place where the events take place.

2) Complication

The complication section of the text describes the events involving

the characters, focusing on the conflicts that arise between them.

Complication is a crucial element of a narrative; without it, the text cannot

be categorized as a narrative. These conflicts may be natural, social, or

psychological in nature.

3) Sequence of events

The sequence of events is the part where the narrator explains how

the characters respond to the complication. These events may be presented

in chronological order or through flashbacks, allowing the audience to

experience the story from the narrator’ s perspective.
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4) Resolution

Resolution marks the conclusion of a narrative text, where the

characters address and resolve the problems caused by the conflict.

Whether successful or not, this phase brings the conflict to an end.

c. Types of Narrative Texts

1) Legend

A legend is a story about human actions that both the storyteller and

the audience believe to have actually occurred within human history.

Generally, a legend is a brief, traditional, and historicized narrative presented

in a customary manner. Some consider legends to be a type of folktale.

Examples of legends in narrative texts include:

a) Sangkuriang

b) Malin Kundang

c) The Legend of Tangkuban Perahu

d) The Story of Toba Lake

2) Fable
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A fable is a brief allegorical story that conveys a moral lesson,

typically featuring animals that speak and behave like humans. Examples of

fables in narrative texts include:

a) Mouse Deer and Crocodile

b) The Ants and the Grasshopper

c) The Smartest Parrot

d) The Story of Monkey and Crocodile

3) Fairy tale

According to Wikipedia, a fairy tale is a type of short story in English

that corresponds to the French term conte de fée. Fairy tales commonly

feature folkloric beings such as fairies, goblins, elves, trolls, dwarves, giants,

or gnomes, and often involve elements of magic or enchantment.

Examples of fairy tales found in narrative texts include:

a) Cinderella

b) Snow White

c) Pinocchio

d) Beauty and the Beast

e) The Story of Rapunzel

4) Myth
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Another type of narrative text is the myth, which closely resembles

folklore. The main difference is that myths are often believed to have

actually occurred in real life. For example, stories like and

are regarded by many people as true.

5) Romance

According to , romance is a fictional story that describes

the chronicles of the characters’ lives in detail and depth. In romance

stories, the narrative does not merely portray fragments of life events but

often spans from birth to adulthood. The term comes from the

French . Initially, it referred to stories written in the Romance

language. Examples of romance narratives include and

.1

4. The Concept of Illustrated Stories

a. Definition of Illustrated Stories

Illustrated stories are a type of media that can be effectively used in

the teaching and learning process, particularly in reading. They help

stimulate students’ creativity and imagination by presenting the story

visually, rather than relying solely on lengthy written texts. Illustrated stories

have long been used as a learning tool because they can boost students’

interest and motivation in reading. By engaging with both the text and the
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accompanying images, students not only read the story but also visualize

the actions and events depicted, thereby enhancing their overall

understanding.

According to Sudjana and Rivai, illustrated story media in the

teaching and learning process can foster students’ interest in learning and

create an appreciation for reading. 16 This means that picture stories are

interesting and easy to comprehend, making them helpful for teachers in

facilitating the teaching and learning process. The lack of reading interest

and the difficulty students face in understanding texts require teachers to

use media that can attract attention and make learning easier. Wright states

that music, pictures, furniture, objects, and colors can encourage students’

interest in learning. 1 Picture story media also functions as a means of

communication among people. As social beings, humans tend to engage in

all activities together, which requires communication. One of the tools of

communication is writing, and writing stories is a form of expressing one’ s

feelings. Through stories, humans reveal realities or imagined events.

According to Fariyatul and Bandono, illustrated story media is

characterized by the presence of tasks, goal structures, and reward systems

that distinguish it from other visual media. In the learning process using

16 Evi Fariyatul Fahyuni and Adi Bandono, Loc. Cit.
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illustrated story media, students are encouraged to collaborate on common

tasks and coordinate their efforts to complete the assignments given by the

teacher.17 The purpose of illustrated story media is to improve students’

academic outcomes, help them accept diversity among their peers, and

develop their social skills.1

b. The Advantages of Illustrated Stories

In Sabnawati's thesis, the advantages of using illustrated stories are

as follows:

1) Engaging images

The use of images can enhance students’ creativity. Attractive and

engaging images make the classroom atmosphere and the learning

process more enjoyable.

2) Economical images

Images are easy to obtain, for instance from magazines, newspapers,

books, or the internet. They can also be created by drawing them as needed.

3) Effective images

17 Fariyatul, E., & Bandono, A. (2017). The use of value clarification
technique-based-picture story media as an alternative media to value education in primary
school. HARMONIA: Journal of Arts Research and Education, 17(1), 68-74.
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Images can represent real situations in a different way, namely

through seeing and imagining the illustrations.18

c. The Disadvantages of Illustrated Stories

According to Roslina in Subnawati's thesis, the disadvantages of

illustrated stories were observed during the fifth meeting in class. The use

of illustrated stories to teach reading skills can also make students feel

bored. Therefore, it would be better if they were interspersed with other

types of media. Moreover, illustrated stories should also be utilized to teach

other skills such as speaking, writing, and listening.1

d. The Example of Illustrated Stories

The Monkey and Crocodile

Once upon time, there lived a monkey in a berry tree beside the river.

One day a crocodile came across the river. It saw the monkey on the tree

and asked for some juicy berries.

18 Subnawati, (2018), Thesis: The Effect Of Picture Story Book Toward Reading
Comprehension And Reading Motivation Of The Second Graders Of Smpn-8 Palangka Raya,
Palangka Raya : IAIN Palangka Raya, p.19
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From that day onwards, they both became close friends. The

Crocodile would daily come back to the monkey for barriers. They both

would use to have lots of fun together.

Sometimes the monkey would sit on the crocodile’ s back and go

around the river.

Once the crocodile asked the monkey to get him some berries for his

wife. The monkey plucked some berries and gave them to the crocodile.
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When his wife tasted the berries, she grew curious to the taste the

monkey’ s hearth. She asked the crocodile to invite the monkey for the

lunch at their place so that she can eat the monkey’ s hearth. The crocodile

became very sad.

The next day the crocodile asked the monkey to sit on his back and

started to his house. As they reached the middle of the river, the crocodile

told the monkey about his wife’ s plan.
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The smart monkey said that he left his hearth in the tree. The foolish

crocodile took him back the tree. As they came back, the monkey jumped

off the crocodile’ s back and reached the tree.

The monkey told the crocodile that he made a mistake by trusting

him. The monkey used its intelligence to save his life and the crocodile,

because of its stupidity lost both, a great friend, and sweet berries.

C. Conceptual Framework

During the classroom teaching and learning process, teachers are

encouraged to apply a variety of models for delivering material. These

variations may include different strategies or techniques designed to make

the learning experience more engaging and stimulating for students.
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Teachers are advised to avoid monotonous teaching methods. In reading

classes in particular, it is essential for teachers to create a conducive

learning environment that promotes student involvement in various

classroom activities, encouraging them to become active participants and

to develop a genuine interest in reading.

The theoretical framework consists of:

The Use of illustrated Stories to Improve

Students’ Reading

Comprehension

The

students are able

to improve their

Reading Comprehension

Pre-test Treatment Post-test
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Figure 2.1 Conceptual Framework

D. Research Hypothesis

Based on the theory above, the research hypothesis is formulated as

follows:

H1: The use of illustrated stories is effective to improve students’ reading

comprehension at SMPN 08 Palopo.

H0: The use of illustrated stories is not effective to improve students’

reading comprehension at SMPN 08 Palopo.
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CHAPTER III

RESEARCHMETHOD

A. ..... Method and Design of the Research

1. ..... Method

This research employed a pre-experimental approach. The method

was chosen by the researcher to assess the effectiveness of using

illustrated stories in enhancing students' reading comprehension skills at

SMPN 8 Palopo.

2. ..... Design

In this study, the researcher gathered, organized, and analyzed data

to draw conclusions. This quantitative research adopted a pre-experimental

design, specifically using a one-group pre-test and post-test format. The

design is presented as follows:

Table 3.1 Research Design

Experimental Pre-test Treatment Post-test

One-Group O1 X O2

Information:

E : Experimental

O1 : Pre-test
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X : Treatment

O2 : Post-test19

B. ..... Variables of the Research

In this pre-experimental research, two variables were involved

namely:

1. Dependent Variable

The dependent variable in this study was the students' ability to

comprehend reading texts.

2. Independent Variable

The independent variable in this study was the use of illustrated

stories.

C. Location and Time of the Research

This research took place at SMPN 8 Palopo, specifically involving

eighth-grade students. The school is situated at Jl. Dr. Ratulangi No. 66,

Balandai, Bara District, Palopo City, South Sulawesi, with the postal code

91914. This research was conducted for one month in 2024.

D. ..... Population and Sample

19 Suharsimi Arikunto, (Edisi
Revisi IV: Jakarta: PT. Rineka Ciptam1998), p. 84.
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1. ..... Population

The population in this research consisted of eighth-grade students at

SMPN 8 Palopo. There were seven classes in total: VIII 1, VIII 2, VIII 3, VIII 4,

VIII 5, VIII 6, and VIII 7, comprising a total of 227 students. Each class had

approximately 25 students.

2. ..... Sample

The sample of this research was class VIII 2. This class was chosen

because many teachers considered the students' knowledge level to be

relatively low, especially in learning English. The sample was selected using

purposive sampling, as the researcher considered this class interesting to

study. Therefore, all 25 students from class VIII 2 were included as the

research sample.

E. Instruments of the Research

The instruments used in this study were a pre-test, a post-test, and

reading stories. In this research, the researcher used this instrument to help

researchers collect data.

F. Procedure of Collecting Data

The data collection procedures were conducted through the

following steps:

1. Pre-test
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The pre-test was administered at the initial stage, prior to the

implementation of the treatment. Its purpose was to assess the students'

baseline reading comprehension skills. This step allowed the researcher to

compare the students’ abilities before and after the application of

illustrated stories as a learning strategy. Before giving the pre-test, the

researcher gave prior explanations regarding the structure of the questions

and the correct way to respond. Afterwards, students were given a story to

read, which served as the basis for answering the test questions accurately.

2. Treatment

In this research, the researcher implemented a treatment using

illustrated stories. The treatment was conducted over five sessions. The

following are the steps involved in the treatment process:

a. ..... First Meeting

1) ..... Opening activities

a) ..... Greeting.

b) ..... The researcher explained the objective of the study to the students.

2) ..... Running activities

At the first meeting, the researcher explained narrative text, including

the types of narrative texts. During this session, the researcher discussed
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legendary stories and explained what is meant by legend stories. After that,

the researcher divided the students into five groups. The researcher then

distributed stories that had been cut into pieces and shuffled, specifically

the legend of . Each group was tasked with arranging the pieces

of the story into a complete narrative. Once the groups had finished, the

researcher checked their work and determined which group had arranged

the story correctly. Afterward, the students returned to their seats, and the

researcher distributed another illustrated story. The students were

instructed to read and then discuss the vocabulary found in the

story together. Finally, to determine whether the use of illustrated

story media could improve students’ reading comprehension, the

researcher conducted an evaluation by administering a series of

multiple-choice questions based on the content of the story.

3) ..... Closing activities

a) ..... Researcher gave the conclusion of the material.

b) ..... Closing the class.

b. ..... Second Meeting

1) The researcher explained what is meant by a fable story.

2) The researcher organized the students into five separate groups.
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3) The researcher distributed stories that had been cut into pieces and

shuffled, specifically the fable story .

4) Each group then arranged the pieces of the story into a complete

narrative.

5) After each group had finished composing the story, the researcher

checked and determined which group had arranged the story correctly.

6) After that, the students returned to their seats, and the researcher

distributed another illustrated story. The students were instructed to read

and then discuss the vocabulary in the story

together. Finally, to determine whether the use of illustrated story media

could improve students’ reading comprehension, the researcher

conducted an evaluation by administering a series of multiple-choice

questions based on the content of the story.

c. ..... Third Meeting

1) ..... The researcher explained what is meant by a fairy tale story.

2) ..... The researcher organized the students into five separate groups.

3) ..... The researcher distributed stories that had been cut into pieces and

shuffled, specifically the fairy tale story .

4) ..... Each group then arranged the pieces of the story into a complete

narrative.
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5) ..... After each group had finished composing the story, the researcher

checked and determined which group had arranged the story correctly.

6) ..... After that, the students returned to their seats, and the researcher

distributed another illustrated story. The students were instructed to read

and then discuss the vocabulary in the story together. Finally,

to determine whether the use of illustrated story media could improve

students’ reading comprehension, the researcher conducted an

evaluation by administering a series of multiple-choice questions based

on the content of the story.

d. ..... Fourth Meeting

1) ..... The researcher explained what is meant by a myth story.

2) ..... The researcher organized the students into five separate groups.

3) ..... The researcher distributed stories that had been cut into pieces and

shuffled, specifically the myth story .

4) ..... Each group then arranged the pieces of the story into a complete

narrative.

5) ..... After each group had finished composing the story, the researcher

checked and determined which group had arranged the story correctly.

6) ..... After that, the students returned to their seats, and the researcher

distributed another illustrated story. The students were instructed to read
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and then discuss the vocabulary in the together. Finally,

to determine whether the use of illustrated story media could improve

students’ reading comprehension, the researcher conducted an

evaluation by administering a series of multiple-choice questions based

on the content of the story.

e. ..... Fifth Meeting

1) The researcher explained what is meant by a romance story.

2) The researcher organized the students into five separate groups.

3) The researcher distributed stories that had been cut into pieces and

shuffled, specifically the romance story .

4) Each group then arranged the pieces of the story into a complete

narrative.

5) After each group had finished composing the story, the researcher

checked and determined which group had arranged the story correctly.

6) After that, the students returned to their seats, and the researcher

distributed another illustrated story. The students were instructed to read

and then discuss the vocabulary in the story together.

Finally, to determine whether the use of illustrated story media could

improve students’ reading comprehension, the researcher conducted
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an evaluation by administering a series of multiple-choice questions

based on the content of the story.

3. Post-test

Following the treatment, the researcher administered a post-test to

the students. In this stage, students were allotted time to read a story.

Afterwards, the researcher distributed a worksheet containing 15

multiple-choice questions. The students were required to read the provided

story text and respond to the questions based on their understanding of the

content.

G. Technique of Data Analysis

After gathering data through the administration of the pre-test,

treatments, and post-test using several instruments, the researcher then

proceeded to focus on analyzing the data. To determine the percentage of

students’ scores in the reading test, data analysis involved calculating the

mean score and conducting a paired sample t-test using SPSS version 25.

The following formula was used:

P=FN× 100

Where:

P: Percentage

F: Frequency
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N: Number of Sample1

In the process of data analysis, the researcher established a scoring

classification, which is presented in the table below:

Score = Total Correct Answer x 100
Total test item

Table 3.2 Scoring Classification

No Classification Score

1 Excellent 96-100

2 Very Good 86-95

3 Good 76-85

4 Fairly Good 66-75

5 Fairly 56-65

6 Poor 36-55

7 Very Poor 0-3520

20 Suharsimi Arikunto, Prosedur Penelitian: Suatu Pendekatan Praktek (Edisi Revisi
IV: Jakarta: PT. Rineka Ciptam1998), p. 185.
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CHAPTER IV

FINDINGS AND DISCUSSION

A. Findings

The results of this study are presented to illustrate the data that have

been statistically analyzed. This includes students’ scores on the pre-test

and post-test, the percentage classification of those scores, as well as the

mean and standard deviation for both tests.

In this section, the researcher presents the overall student

performance in reading comprehension on both the pre-test and post-test,

along with the mean scores, standard deviations, and score percentage

classifications. These results are displayed in tabular form and calculated

using SPSS version 25. To provide further clarification, the researcher offers

a complete overview of students’ reading comprehension scores from the

pre-test and post-test.

The data are presented in the following table:

Table 4.1 The Score of Students’ Reading Comprehension in Pre-Test

No Respondent Pre-test

1 R1 53
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No Respondent Pre-test

2 R2 73

3 R3 66

4 R4 33

5 R5 53

6 R6 33

7 R7 26

8 R8 33

9 R9 53

10 R10 26

11 R11 33

12 R12 20

13 R13 66

14 R14 26
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No Respondent Pre-test

15 R15 33

16 R16 40

17 R17 20

18 R18 40

19 R19 20

20 R20 33

21 R21 40

22 R22 40

23 R23 40

24 R24 26

25 R25 33

Total 956
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Referring to Table 4.1, the students’ reading comprehension scores

in the pre-test can be observed. Seven students obtained a score of 33, five

students achieved a score of 40, four students received a score of 26, three

students obtained a score of 53, three students achieved a score of 20, two

students received a score of 66, and one student attained a score of 73. To

determine the average score of the students in this test, the researcher

conducted calculations using SPSS version 25. The results are presented in

the descriptive statistics table.

Table 4.2 The Score of Students’ Reading Comprehension in Post-Test

No Respondent Post-test

1 R1 80

2 R2 93

3 R3 86

4 R4 20

5 R5 53

6 R6 20

7 R7 73
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No Respondent Post-test

8 R8 60

9 R9 66

10 R10 40

11 R11 73

12 R12 80

13 R13 86

14 R14 80

15 R15 80

16 R16 73

17 R17 66

18 R18 60

19 R19 33

20 R20 20



5533

No Respondent Post-test

21 R21 73

22 R22 80

23 R23 20

24 R24 60

25 R25 60

Total 1.535

Referring to Table 4.2, the students’ reading comprehension

scores in the post-test can be observed. Five students obtained a score of

80, five students achieved a score of 60, four students received a score of

73, four students obtained a score of 20, two students achieved a score of

86, two students received a score of 66, one student attained a score of 93,

one student achieved a score of 53, and one student obtained a score of 40.

To determine the average score of the students in this test, the researcher

conducted calculations using SPSS version 25. The results are presented in

a descriptive statistics table.
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Table 4.3 The Mean Score and Standard Deviation of Students in Pre-test

Descriptive Statistic

N Minimu

m

Maximu

m

Mean Std. Deviation

Pre-test

Valid N (listwise)

25

25

20.00 73.00 38.360

0

14.73058

The table reveals that the highest student score was 73, while the

lowest was 20. Additionally, it indicates that the average (mean) score of

students on the pre-test was 38.36, with a standard deviation of 14.73.

Table 4.4 The Mean Score and Standard Deviation of Students in Post-test

Descriptive Statistic

N Minimum Maximum Mean Std. Deviation

Post-test

Valid N (listwise)

25

25

20.00 93.00 61.400

0

23.01992
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The table illustrates that the highest student score was 93, while the

lowest was 20. Furthermore, it shows that the mean score of students on

the post-test was 61.40, with a standard deviation of 23.01.

Table 4.5 The Scoring Classification Frequency in Pre-test

No Classification Score

Pre-test

Frequency
Percent

age

1 Excellent 96-100 - -

2 Very good 86-95 - -

3 Good 76-85 - -

4 Fairly good 66-75 3 12%

5 Fairly 56-65 - -

6 Poor 36-55 8 32%

7 Very poor 0-35 14 56%

Total 25 100%
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Based on Table 4.5, it can be seen that before the students were

given the treatment— “ teaching reading comprehension through illustrated

stories to the eighth-grade students of SMPN 08 Palopo” — none of the

students achieved the “ excellent,” “ very good,” “ good,” or “ fairly”

classifications. There were 3 students (12%) out of 25 who achieved the

“ fairly good” classification. In addition, 8 students (32%) were classified

as “ poor,” and 14 students (56%) were classified as “ very poor.” Based

on these data, it is evident that the number of students who scored “ very

poor” was greater than those who obtained other classifications. It can be

concluded that the students’ reading comprehension was still low.

Table 4.6 The Scoring Classification Frequency in Post-test

No Classification Score

Post-test

Frequenc

y

Percenta

ge

1 Excellent 96-100 - -

2 Very good 86-95 3 12%
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3 Good 76-85 5 20%

4 Fairly good 66-75 6 24%

5 Fairly 56-65 4 16%

6 Poor 36-55 2 8%

7 Very poor 0-35 5 20%

Total 25 100%

Table 4.6 shows the students’ score classifications in the

post-test. The data indicate that in the post-test, there were 3 students

(12%) who achieved the “ very good” classification and 5 students (20%)

who were classified as “ good.” In addition, 6 students (24%) were

classified as “ fairly good,” and 4 students (16%) were classified as “ fair.”

Furthermore, 2 students (8%) were classified as “ poor,” while 5 students

(20%) fell into the “ very poor” category. These results indicate that the

students’ reading comprehension improved after the treatment through

illustrated stories for the eighth-grade students of SMPN 08 Palopo.
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Table 4.7 The Paired Sample Statistics of Pre-test and Post-test

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean

Pair 1 Pre test

Post test

38.3600

61.4000

25

25

14.73058

23.01992

2.94612

4.60398

The paired samples statistics table for the pre-test and post-test

shows that the standard deviation for the pre-test was 14.730, while for the

post-test it was 23.019. In addition, the standard error was 2.946 for the

pre-test and 4.603 for the post-test. The table also displays that the mean

score on the pre-test was 38.360, whereas the mean score on the post-test

was 61.400.

Table 4.8 Paired Samples Correlations

N Correlation

Significance

One-Sided p Two-Sided p

Pair 1 Pretest & Posttest 25 .392 .026 .052

The paired samples correlation table for the pre-test and post-test

showed a correlation coefficient of 0.392 between the two tests.
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Additionally, the table indicates that the significance value for both the

one-tailed and two-tailed tests was p < 0.001. This suggests that there is a

consistent and significant correlation between the pre-test and post-test

scores in this study.

Table 4.9 The Paired Samples Test of Pre-test and Post-test

Paired Difference T Df Significance

Mean Std.

Deviati

on

Std.

Error

Mean

95% Confidence

Interval of the

Difference

One-

Side

d p

Two-

Side

d p

Lower Upper

Pair 1

Pretest

- Posttest

-24.040

00

-21.928

83

4.385

76

-32.091

77

-13.988

23

-5.25

3

24 <,00

1

<,00

1

The hypothesis was tested using SPSS version 25. In this analysis,

the researcher applied a paired samples t-test to determine whether there
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was a significant difference between the students’ mean scores on the

pre-test and post-test.

The results of the paired samples test showed that the calculated

t-value (Tₓ ) was 5.253, with 24 degrees of freedom (df). Meanwhile, the

critical t-value (Tₜ ) at the 0.05 significance level with 24 degrees of

freedom was 2.064. Since the calculated t-value (5.253) was greater than

the critical t-value (2.064), this indicates a significant difference between

the two sets of scores.

Furthermore, the significance value obtained from the t-test was

0.001, which is lower than the standard alpha level of 0.05 (0.001 < 0.05).

Thus, the alternative hypothesis (H₁ ) was accepted, and the null

hypothesis (H₀ ) was rejected. This confirms that there was a significant

difference in students’ reading comprehension before and after the use of

illustrated stories. Therefore, the researcher concludes that illustrated story

media is effective in improving reading comprehension among eighth-grade

students at SMPN 08 Palopo.

B. Discussion

This section presents the results of the data analysis in the findings.

It discusses the use of illustrated stories in teaching reading

comprehension to eighth-grade students at SMPN 08 Palopo, comparing
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their performance from the pre-test to the post-test. The researcher chose

the title

because, at the research site,

students showed very little interest in learning English, especially in reading

skills. Therefore, the researcher formulated this title to investigate whether

the use of illustrated story media was effective in increasing students’

reading interest at SMPN 08 Palopo.

In the pre-test, the researcher asked students to answer

multiple-choice questions related to narrative texts. The results showed that

no students achieved classifications of “ excellent,” “ very good,”

“ good,” or “ fairly.” There were 3 students (12%) out of 25 who

achieved a “ fairly good” classification, 8 students (32%) were classified

as “ poor,” and 14 students (56%) were classified as “ very poor.” The

students achieved a mean score of 38.36 with a standard deviation of

14.73. The highest score recorded was 73, while the lowest was 20. In the

post-test, the highest score increased to 93, while the lowest remained at 20.

The mean score for the post-test was 61.40, with a standard deviation of

23.01. The correlation between the pre-test and post-test scores was 0.392,

while the significance values for both the one-tailed and two-tailed tests

were p < 0.001.
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Based on the analysis of the student classification table in the

pre-test and their average scores, the researcher concluded that students’

reading comprehension was still low.

The results of the paired samples t-test revealed that the calculated

t-value (Tc) was 5.253 with 24 degrees of freedom (df). In comparison, the

critical t-value (Tt) at a 0.05 significance level and df = 24 was 2.064,

showing that Tc was greater than Tt (5.253 > 2.064). This outcome,

supported by the significance value of 0.001 (which is less than 0.05),

indicates a statistically significant difference between the pre-test and

post-test results. Therefore, the alternative hypothesis (H₁ ) was accepted,

while the null hypothesis (H₀ ) was rejected.

According to Sudjana and Rivai, illustrated story media in the

teaching and learning process can develop learning interest and create

appreciation among readers. 1 This means that illustrated stories are

interesting and easy to comprehend, making them useful for teachers in

facilitating learning. The lack of reading interest and the difficulty students

face in understanding texts require teachers to use media that is more



6633

engaging and capable of attracting students’ attention. Wright also

argues that music, pictures, furniture, objects, and colors can increase

students’ interest in learning.21 Picture story media serves as a means of

communication between people. As social beings, humans tend to carry out

activities together, and communication is essential for these interactions.

One form of communication is writing, where storytelling becomes a

medium for expressing feelings. Through stories, humans reveal things that

are either real or imaginative.

According to Fariyatul and Bandono, illustrated story media is

characterized by specific tasks, goal structures, and reward structures that

distinguish it from other image-based media. In the learning process using

illustrated stories, students are encouraged to collaborate on a common

task and coordinate their efforts to complete assignments given by the

teacher.1

In conclusion, incorporating illustrated stories in teaching reading

comprehension proves to be effective in enhancing students’ reading

abilities. This approach is considered one of the most suitable methods, as

it allows teachers to present engaging and visually appealing learning

21 Andrew Wright, David Betteridge, and Michael Buckby, (2006), Games for
language learning 3rd edition, Cambridge: Cambridge University Press, p.11
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materials. The comparison between pre-test and post-test results shows a

significant improvement in scores after the implementation of illustrated

stories in the learning process, indicating the success of this treatment.

Furthermore, it is evident that students demonstrate greater interest in

learning English. The use of illustrated stories has a positive impact on

students’ motivation, making the learning experience more enjoyable and

comfortable.

The advantages of picture stories, according to Riyadhus et al.

include: students’ cognitive strengths, which are related to thinking and

reasoning. Initially, students who did not know, did not understand, or felt

confused could eventually gain understanding through the aid of picture

stories. With simple storylines and clear messages, illustrated stories make

comprehension easier. They also evoke emotional responses such as

happiness, interest, or even sadness depending on the storyline presented

through pictures and animations. Moreover, the conative effect of picture

stories influences students’ intentions, determination, and efforts after

engaging with the texts. Clearly, picture stories play an important role in

learning because they enable readers to imagine and visualize content. In

addition, picture stories are easier to understand and more engaging to read.
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CHAPTER V

CONCLUSION AND SUGGESTIONS

This chapter presents the conclusions and suggestions derived from

the results of the experimental study.

A. Conclusion

This research was conducted to determine the effectiveness of

illustrated stories as a medium for enhancing students' reading skills. The

target population consisted of eighth-grade students at SMPN 08 Palopo.

After conducting the research and analyzing the collected data, it was

evident that there was a significant improvement in students’ reading

performance following the use of illustrated stories in instruction. The

results of the hypothesis testing indicated that H₀ was rejected and H₁

was accepted. This means that the use of illustrated stories as a teaching

medium had a positive and effective impact on improving the reading skills

of eighth-grade students at SMPN 08 Palopo.

Moreover, students demonstrated greater language fluency,

improved content understanding, and fewer vocabulary errors. They were

also able to comprehend the material more easily and showed increased

enthusiasm for learning. This is supported by the pre-test and post-test
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results, where the average score rose from 38.36 in the pre-test to 61.40 in

the post-test. Based on the findings presented in the previous chapter, the

t-test results showed that the calculated t-value (Tc = 5.253) was higher

than the critical t-value (Tt = 2.064), meaning Tc > Tt. Thus, the null

hypothesis (H₀ ) was rejected, and the alternative hypothesis (H₁ ) was

accepted. It is concluded that there is a significant difference in teaching

reading comprehension before and after using illustrated stories media.

Therefore, the use of illustrated story media is effective in improving the

reading comprehension of eighth-grade students at SMPN 08 Palopo.

B. Suggestions

Considering the various benefits of using illustrated stories to

enhance reading comprehension, particularly in understanding narrative

texts, the researcher would like to offer the following suggestions:

1. For Teachers

Teachers are encouraged to diversify the learning media used in the

classroom rather than relying solely on one method. Incorporating

illustrated stories as a medium can help engage students more actively in

the learning process.

2. For Students
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Through the use of illustrated story media, students are expected to

improve their reading comprehension skills effectively.

3. For Schools

Schools should explore various alternative learning activities that can

support the improvement of teaching quality, one of which is the use of

illustrated story media to foster students' interest in learning.
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LESSON PLAN

MEETING 1TH

PPP LESSON PLAN

(The illustrated stories)

CLASS 8.2 at SMPN 08 Palopo

TOPIC Legend story (Sangkuriang)

OBJECTIVES The Students will be able to find and know

some of the reading legend story

(Sangkuriang).

MATERIALS Paper, pen, marker, white board, etc

TIME 60 minutes

POTENSIAL PROBLEM Less of vocabulary legend story

(Sangkuriang), less confident.

Present :Get SS ready to discuss topic (activate background knowledge).

Review language, if needed, teach new language.

Present Activities Interactio

n

Time

Greetings

T : Assalamualaikum warahmatullahi wabarakatuh

T : Good afternoon?, How are you today?

T-SS 2 minute



Praying…

Introductions

Teacher self introduction
T-SS 3 minutes

Grab attention

T : Hello

S : Hy

The researcher conveys the purpose of the

research to be conducted on students

T-SS 3 minutes

Presentation

The teacher explain the material
T-SS

14

minutes

Practice: Create a few practice activities using the new language. Try to

increases STT and decrease TTT. Remember S-S interaction is very

important.

Practice Activities Interactio

n

Time

The researcher explains what is

meant the legend story.
S-SS

13

minutes



The researcher organized the

students into five separate groups.

The researcher shared stories that

had been cut into pieces and shuffled

about the fable story ( sangkuriang ).

Then each group arranges the pieces

of the story into a complete story.

After each group had composed the

story, the researcher would check and

determine which group had

composed the story correctly.

Produce :Production activities give student opportunity to use new

vocabulary on their own to construct new dialogues and conversation.



Production Activities Interactio

n

Time

The students returned to their respective

places

The researcher distributed another

illustrated story and then instructed them to

read and then discuss the vocabulary in the

“ Malin Kundang” story together. Then, to

find out whether by using illustrated story

media, students' reading comprehension

would improve, the researcher conducted an

evaluation by giving a series of

multiple-choice questions based on the

content of the story.

Conclution

Closing

S-SS
25

minutes



MEETING 2TH

PPP LESSON PLAN

(The illustrated stories)

CLASS 8.2 at SMPN 08 Palopo

TOPIC Fable story (The Smartest Parrot)

OBJECTIVES The Students will be able to find and know

some of the reading fable story (The

Smartest Parrot).

MATERIALS Paper, pen, marker, white board, etc

TIME 60 minutes

POTENSIAL PROBLEM Less of vocabulary fable story (The Smartest

Parrot), less confident.

Present :Get SS ready to discuss topic (activate background knowledge).

Review language, if needed, teach new language.

Present Activities Interactio

n

Time

Greetings

T : Assalamualaikum warahmatullahi wabarakatuh
T-SS 2 minute



T : Good afternoon?, How are you today?

Praying…

Introductions

Teacher self introduction
T-SS 3 minutes

Grab attention

T : If I Say “ snack is coming”

S : Sttttt… …

The researcher conveys the purpose of the

research to be conducted on students

T-SS 3 minutes

Presentation

The teacher explain the material
T-SS

14
minutes

Practice: Create a few practice activities using the new language. Try to
increases STT and decrease TTT. Remember S-S interaction is very
important.

Practice Activities Interactio

n

Time

The researcher explains what is meant the

fable story.

S-SS
13

minutes



The researcher organized the students into

five separate groups.

The researcher shared stories that had been

cut into pieces and shuffled about the fable

story ( The Smartest Parrot ).

Then each group arranges the pieces of the

story into a complete story.

After each group had composed the story,

the researcher would check and determine

which group had composed the story correctly.



Produce : Production activities give student opportunity to use new
vocabulary on their own to construct new dialogues and conversation.

Production Activities Interactio

n

Time

The students returned to their respective places

After that, the students returned to their

seats, and the researcher distributed another

illustrated story and then instructed them to read

and then discuss the vocabulary in the “ Mouse

deer and Crocodile” story together. Then, to

find out whether by using illustrated story media,

students' reading comprehension would improve,

the researcher conducted an evaluation by

giving a series of multiple-choice questions

based on the content of the story.

Conclution

Closing

S-SS
25

minutes



MEETING 3TH

PPP LESSON PLAN

(The illustrated stories)

CLASS 8.2 at SMPN 08 Palopo

TOPIC Fairy tale story (Beauty and The Beast)

OBJECTIVES The Students will be able to find and know

some of the reading fairy tale story (Beauty

and The Beast).

MATERIALS Paper, pen, marker, white board, etc

TIME 60 minutes

POTENSIAL PROBLEM Less of vocabulary fairy tale story (Beauty

and The Beast), less confident.

Present :Get SS ready to discuss topic (activate background knowledge).
Review language, if needed, teach new language.

Present Activities Interactio

n

Time

Greetings

T : Assalamualaikum warahmatullahi wabarakatuh

T : Good afternoon?, How are you today?

Praying…

T-SS 2 minute



Introductions

Teacher self introduction
T-SS 3 minutes

Grab attention

TS : Clap one, clap two, clap three (silent)

The researcher conveys the purpose of the
research to be conducted on students

T-SS 3 minutes

Presentation

The teacher explain the material
T-SS

14
minutes

Practice: Create a few practice activities using the new language. Try to
increases STT and decrease TTT. Remember S-S interaction is very
important.

Practice Activities Interactio

n

Time

The researcher explains what is meant the

fairy tale story.

The researcher organized the students into

five separate groups.

The researcher shared stories that had been

cut into pieces and shuffled about the fairy

tale story ( beauty and the beast ).

S-SS
13

minutes



Then each group arranges the pieces of the

story into a complete story.

After each group had composed the story,

the researcher would check and determine

which group had composed the story

correctly.

Produce : Production activities give student opportunity to use new
vocabulary on their own to construct new dialogues and conversation.

Production Activities Interactio

n

Time

The students returned to their respective places

The researcher distributed another

illustrated story and then instructed them to read

and then discuss the vocabulary in the

“ Cinderella” story together. Then, to find out

whether by using illustrated story media,

students' reading comprehension would improve,

the researcher conducted an evaluation by

giving a series of multiple-choice questions

based on the content of the story.

Conclution

Closing

S-SS
25

minutes

MEETING 4TH



PPP LESSON PLAN

(The illustrated stories)

CLASS 8.2 at SMPN 08 Palopo

TOPIC Myth story (The Story of Aji Saka)

OBJECTIVES The Students will be able to find and know

some of the reading Myth story (Aji Saka).

MATERIALS Paper, pen, marker, white board, etc

TIME 60 minutes

POTENSIAL PROBLEM Less of vocabulary Myth story (Aji Saka), less

confident.

Present :Get SS ready to discuss topic (activate background knowledge).
Review language, if needed, teach new language.

Present Activities Interactio

n

Time

Greetings

T : Assalamualaikum warahmatullahi wabarakatuh

T : Good afternoon?, How are you today?

Praying…

T-SS 2 minute

Introductions

Teacher self introduction
T-SS 3 minutes

Grab attention

T: if i say “ attention”
T-SS 3 minutes



S: attention 3x

The researcher conveys the purpose of the
research to be conducted on students

Presentation

The teacher explain the material
T-SS

14
minutes

Practice: Create a few practice activities using the new language. Try to
increases STT and decrease TTT. Remember S-S interaction is very
important.

Practice Activities Interactio

n

Time

The researcher explains what is meant the
myth story.

The researcher organized the students into
five separate groups.

The researcher shared stories that had been
cut into pieces and shuffled about the myth

story ( Dewata Cengkar ).

Then each group arranges the pieces of the
story into a complete story.

After each group had composed the story,
the researcher would check and determine

S-SS
13

minutes



which group had composed the story
correctly.

Produce : Production activities give student opportunity to use new
vocabulary on their own to construct new dialogues and conversation.

Production Activities Interactio

n

Time

The students returned to their respective places

The researcher distributed another

illustrated story and then instructed them to read

and then discuss the vocabulary in the “ Story

of Aji Saka” story together. Then, to find out

whether by using illustrated story media,

students' reading comprehension would improve,

the researcher conducted an evaluation by

giving a series of multiple-choice questions

based on the content of the story.

Conclution

Closing

S-SS
25

minutes

MEETING 5TH

PPP LESSON PLAN

(The illustrated stories)

CLASS 8.2 at SMPN 08 Palopo



TOPIC Romance story (I’ m one of that Fool Man)

OBJECTIVES The Students will be able to find and know

some of the reading Romance story (I’ m

one of that Fool Man).

MATERIALS Paper, pen, marker, white board, etc

TIME 60 minutes

POTENSIAL PROBLEM Less of vocabulary legend story (I’ m one of

that Fool Man), less confident.

Present :Get SS ready to discuss topic (activate background knowledge).
Review language, if needed, teach new language.

Present Activities Interactio

n

Time

Greetings

T : Assalamualaikum warahmatullahi wabarakatuh

T : Good afternoon?, How are you today?

Praying…

T-SS 2 minute

Introductions

Teacher self introduction
T-SS 3 minutes

Grab attention

T: if i say “ attention”

S: attention 3x

T-SS 3 minutes



The researcher conveys the purpose of the
research to be conducted on students

Presentation

The teacher explain the material
T-SS

14
minutes

Practice: Create a few practice activities using the new language. Try to
increases STT and decrease TTT. Remember S-S interaction is very
important.

Practice Activities Interactio

n

Time

The researcher explains what is meant the

Romance story.

The researcher organized the students into

five separate groups.

The researcher shared stories that had been

cut into pieces and shuffled about the romance

story ( I’ m one of that fool man ).

Then each group arranges the pieces of the

story into a complete story.

After each group had composed the story,

S-SS
13

minutes



the researcher would check and determine

which group had composed the story correctly.

Produce : Production activities give student opportunity to use new
vocabulary on their own to construct new dialogues and conversation.

Production Activities Interactio

n

Time

The students returned to their respective places.

the researcher distributed another illustrated

story and then instructed them to read and then

discuss the vocabulary in the “ Romeo and

Juliet” story together. Then, to find out whether

by using illustrated story media, students'

reading comprehension would improve, the

researcher conducted an evaluation by giving a

series of multiple-choice questions based on the

content of the story.

Conclution

Closing

S-SS
25

minutes

MEDIA ILLUSTRATED STORIES

Malin kundang



A long time ago, there's old widow with her son, named Malin Kundang.
They lived in a hut in the vilage near the sea. They were very poor.

Malin Kundang thought, "if I stay here, I won't have a better life. I have to

leave this vilage and look for a job." His mother was sad to hear it. But she

knew that Malin Kundang was right. So she let him go. After her son had left,

Malin Kundang's mother went to the beach every day. She hoped her son

would return soon. At night she would pray for her son's safety. She would

ask the captain of the ship whether he saw her son or not. But she got no

news about Malin Kundang.



After years, when she was very old, a captain of a ship told her, "Malin

Kundang? I met him some month ago. He is now married to a beautiful girl.

She is the daughter of a wealthy man." Malin Kundang's mother was very

happy to hear it. "Thank you, God!" she prayed. She was sure that Malin

Kundang would return home one day.

The woman fell on the ground. She cried. Then she prayed,"My dear God, if

he really is my son, punish him.

" Suddenly, there was a thunderstorm. Big waves hit the shore with a loud

noise. They hit everything from big ships to coconut trees along the shore.

The thunderstorm was a fierce one.



The storm stopped in the morning. But the villagers could see what the

storm had done. Not far from the shore, there were rocks that looked like

wreckage and the passenger of a ship. People believed that it was Malin

Kundang's ship, and Malin Kundang changed into a coral reef. God had

punished him.

The Story of Aji Saka

It is said that Aji Saka traveled to Java to save the people of the

Medang Kamulan Kingdom from the cruelty of its king, Dewata Cengkar,

who liked to eat human flesh.



Before going to Medang Kamulan, Aji Saka left his heirloom keris on

Mount Kendeng and asked Sembada to look after it. He also advised that

no one could take the heirloom except himself.

After that, Aji Saka took Dora to meet Dewata Cengkar and admitted

that he wanted to be used as food.



However, Aji Saka put forward one condition, namely asking for a

plot of land that was as long as his turban.

However, when Dewata Cengkar began to measure the land, the

turban stretched continuously until it reached the edge of the South Sea.

With his intelligence, Aji Saka was able to sink Dewata Cengkar into the

South Sea.

After that, he was crowned king of Medang Kamulan, while Dewata

Cengkar turned into a white crocodile.



PRE-TEST AND POST-TEST

A. Pre-test

Name :

Class :

Read the text and answer the question number 1 to 8

SNOW WHITE

Once upon a time there lived a little girl named Snow White. She lived

with her aunt and uncle because her parents were dead.

One day she heard her uncle and aunt talking about leaving Snow

White in the castle because they both wanted to go to America and they

didn’ t have enough money to take Snow White. Snow White didn’ t want

her uncle and aunt to do that so she decided that it would be best if she ran

away. The next morning she ran away into the woods. She was very tired



and hungry. Then she saw a little cottage. She knocked but no one

answered so she went inside and fell asleep.

Meanwhile, the seven dwarfs were coming home from work. There

they found Snow White sleeping. Then Snow White woke up. She saw the

dwarfs.

The dwarfs said, “ What is your name?”

Snow White said, “ My name is Snow White.”

Then, Snow White told the dwarfs the whole story.

The dwarfs said, “ If you want, you may live here with us.”

Snow White answered, “ Oh, could I? Thank you.”

Finally, Snow White and the seven dwarfs lived happily ever after.

1. The main character of the story is … .

a. Princess

b. Snow white

c. Aunt

d. Cinderella

2. What type of the text is used by the writer … .

a. Narrative

b. Report

c. Anecdote

d. Comparative

3. To tell the plot, the writers uses… .

a. A rhetorical question and an exclamation

b. Time sequences



c. Contrastive evidences

d. Concessive conjunctions

4. Why Snow White ran away to the woods… .

a. Her parents passed away

b. Her uncle was angry with her

c. Her uncle and aunt would go to America

d. Snow White was happy to run away

5. When did Snow White run away to the woods… .

a. In the afternoon

b. In the morning

c. In the evening

d. In the full moon

6. Where did Snow White live after she ran away to the woods… .

a. She lived in the cave

b. She lived in the lion nest

c. She lived everywhere in the woods

d. She lived in the dwarfs’ cottage

7. According to the text, before she ran away into the woods, why did Snow

White live with her uncle and aunt… .

a. Because she loved them very much

b. As a result of forcing attitude from them

c. Because her parents were dead

d. Because she were afraid of the dwarfs

8. The communicative purpose of this text is… .

a. To inform the readers about important and newsworthy events



b. To entertain readers with fairy tale

c. To share an account of an unusual event

d. To persuade readers to accept his/her opinions

Read the text and answer the question number 9 to 12

THE LEGEND OF LAKE TOBA

Long time ago, a young man lived in a valley in North Sumatera. He

was poor and lived with nobody. Every day, he went to the river and caught

some fish to eat.

One day, he went fishing after working in the fields. But not like the

other days, he got nothing even after waiting for hours. When he decided to

go home, he felt the rod jolted. That’ s fish! He pulled the rod out and he

was jolly to see a small goldfish. Imagining that he would eat a goldfish, he

went home excitedly.

At home, the young man put the small fish on the table. He prepared

some firewood to cook. When everything was ready, he went back to the

kitchen. But he saw nothing on the table! The fish disappeared! Instead, he

saw a beautiful woman.

After having a short conversation, the young man asked to marry her.

She accepted only in one condition, the man should never mention where

she came from. The man agreed and they got married. They had a

handsome yet naughty boy named Samosir.

One day, Samosir made his father angry. The man shouted loudly and

said the prohibited words. He said that Samosir was son of fish. Suddenly,

rain fell for weeks and turned the valley into a lake



9. From the text above we know that … ..

a. Samosir is not son of fish

b. The man is rich

c. The goldfish turns into a beautiful woman

d. The beautiful woman is not married to the man

10. What is the main idea of paragraph 2 … .

a. The man caught a gold fish

b. Fishing is the man’ s hobby

c. The man married the goldfish

d. They have a handsome boy

11. What is the moral lesson of the story… .

a. Don’ t go fishing

b. We have to keep our promise

c. Don’ t eat fish

d. We must not marry a goldfish

12. The word “ he” in the sentence “ At home, he put the small fish on the

table” refers to… .

a. Samosir

b. Goldfish

c. Beautiful woman

d. Young man



Read the text and answer the question number 13 to 15.

SANGKURIANG

Once upon a time in west java, lived a writer king who had a beautiful

daughter. Her name was Dayang Sumbi. She liked weaving very much.

Once she was we having a cloth when one of her tools fell to the ground.

She was very tired, at the same time she was too lazy to take it. Then she

just shouted out loudly. Anybody there! Bring me my tool. I will give you

special present. If you are female. I will consider you as my sister if you are

male, I will marry you suddenly a male dog, its name was Tumang came. He

brought her the falling tool. Dayang Sumbi was very surprised. She

regretted her words but she could not deny it. So she had marry Tumang

and leave her father. Then they lived in a small village. Several months later

they had a son. His name was Sangkuriang. He was a handsome and

healthy boy. Sangkuriang liked hunting very much, especially deer. He often

hunted to the wood using his arrow. When he went hunting , Tumang was

always with him.



One day Dayang Sumbi wanted to have deer’ s heart so she asked

Sangkuriang to hunt for a deer. Then Sangkuriang when to the wood with

his arrow and his faithful dog. Tumang, but afher several days in the wood

Sangkuriang could not find any deer. Then where all disappeared.

Sangkuriang was exhausted and desperate. He did not want to disappoint

her mother so he killed Tumang. He did not know that Tumang was his

father. Tumang’ s heart to her mother. But Dayang Sumbi knew that it

was Tumang’ s heart. She was so angry that she could not control her

emotion. She hit Sangkuriang at his head Sangkuriang was wounded.

There was a scar in his head. She also repelled her son. Sangkuriang left

her mother in sadness. Many years passed and Sangkuriang became a

strong young man. He wandered everywhere.

One day he arrived. at his own village but he did not realize it. There

he met Dayang Sumbi. At the time Dayang Sumbi was given an eternal

beauty by God so she stayed young forever. Both of them did know each

other. So they fall in love and then they decided to marry. But then Dayang

Sumbi recognized a scar on Sangkuriang’ s head. She knew that

Sangkuriang was his son. It was impossible for them to marry. She told

him but he did not beliave her. He wished that they marry soon. So Dayang

Sumbi gave very difficult condition. She asked Sangkuriang to build a lake

and a boat in one night! She said she needed that for honeymoon.

Sangkuriang agreed. With the help of genie and spiritis, Sangkuriang tired

to build them. By midnight he had completed the lake by building a dam in

Citarum river. Then he started making the boat. It was almost dawn when

he almost finished it. Meanwhile Dayang Sumbi kept watching on him. She

was very worried when she knew this. So she made lights in the east. Then



the spiritis thought that was already dawn. It was time for them to leave.

They left Sangkuriang alone. Without their help he could not finish the boat.

Sangkuriang was angry. He kicked the boat. Then the boat turned upside

down. It, leter, became Mounth Tangkuban Perahu. Which means an

upside-down boat. From a distant the mount really looks like an upside

down boat.

13. What is the story about … ..

a. A wrath son

b. West java’ s tales

c. Tumang a Dog husband

d. The legend of Tangkuban Perahu

14. According to the story, Tumang was… .

a. Actually a handsome prince

b. Married to Dayang Sumbi

c. Sangkuriang pet dog

d. Good at hunting deer

15. What did Dayang Sumbi look like… .

a. She liked weaving clothers

b. She looked for the heart of a deer

c. She was beautiful

d. She was looking at her fallen tool

B. Post-test

Name :
Class :
Read the text and answer the question number 1 to 4.



Malin Kundang

A long time ago, there's old widow with her son, named Malin

Kundang. They lived in a hut in the vilage near the sea. They were very poor.

Malin Kundang thought, "if I stay here, I won't have a better life. I have to

leave this vilage and look for a job." His mother was sad to hear it. But she

knew that Malin Kundang was right. So she let him go.

After her son had left, Malin Kundang's mother went to the beach

every day. She hoped her son would return soon. At night she would pray for

her son's safety. She would ask the captain of the ship whether he saw her

son or not. But she got no news about Malin Kundang.

After years, when she was very old, a captain of a ship told her,

"Malin Kundang? I met him some month ago. He is now married to a

beautiful girl. She is the daughter of a wealthy man." Malin Kundang's

mother was very happy to hear it. "Thank you, God!" she prayed. She was

sure that Malin Kundang would return home one day. The woman fell on the

ground. She cried. Then she prayed,"My dear God, if he really is my son,

punish him. "

Suddenly, there was a thunderstorm. Big waves hit the shore with a

loud noise. They hit everything from big ships to coconut trees along the

shore. The thunderstorm was a fierce one. The storm stopped in the

morning. But the villagers could see what the storm had done. Not far from

the shore, there were rocks that looked like wreckage and the passenger of

a ship. People believed that it was Malin Kundang's ship, and Malin

Kundang changed into a coral reef. God had punished him.



1. Who is Malin kundang…

a. A son who love his mother

b. A son who care with his mother

c. A son who betray his mother

d. A son who always with his mother

2. What Malin’ s mother does to malin…

a. Leave malin alone

b. Accompany malin until the end of the time

c. Curse malin into a rock

d. Apologize malin

3. What the purpose of the text…

a. To inform about the story

b. To describe of the story

c. To amuse the readers with the story

d. To tell past events

4. What malin said to his mom before he went to the city…

a. Malin never be back

b. He promises to be back

c. He will forget his mom

d. He will give his mom much money



Read the text and answer the question number 5 to 7.

Cinderella

Once upon a time there was a kind and beautiful girl, named

Cinderella. She likes her cruel, named Cinderella. She likes her cruel

stepmother and stepsisters where she is treated as a servant ad spends her

days cleaning, tidying, and waiting on them hand and foot. Despite their

cruelty, Cinderella will always remember her mother’ s words : ‘ Have

courage and be kind’ .

One day an invitation to a royal ball arrives. The prince is looking for

a bride and everyone in the kingdom is invited. Her stepmother immediately

ordered new dresses for herself and her daughter. Cinderella works day and

night to get the new dress ready on time. On the day of the ball, as they were

preparing to leave, Cinderella came down the stairs in a dress she had made

herself. Her stepmother and stepsisters were so angry to see her looking so

beautiful they tore the dress and left without her.

Left alone, Cinderella began to cry when suddenly her fairy

godmother appeared. “ Don’ t cry my child, you have to go to the party!”

he says. “ But I don’ t have a dress to wear.” Exclaimed Cinderella. Her

fairy godmother waved her magic wand and instantly cinderella’ s cloth

turned into a beautiful new ball gown. Then her fairy godmother found six

mice playing in the pumpkin patch. He touched them with his magic wand

and the pumpkin turned into a beautiful carriage and the mice became four

white horses and two coachmen. When everything was ready, cinderella



waved goodbye to her fairy godmother who said, “ the magic will only last

until midnight. You should be home by then. When she entered the ballroom,

the guests were amazed by her beauty and her stepmother and stepsisters

did ot know who she was. The prince asked cinderella to dance and she

was very happy. The prince and cinderella danced all night until cinderella

realized the clock was approaching midnight and she remembered her

godmother’ s words. “ I have to go” he said to prince while running away

from the ballroom. When she run down the palace stairs. One of her glass

slippers fell, but Cinderella didn’ t stop to pick up. She returned home just

as the clock struck twelve. Her trainer turns back into a pumpkin, her horse

into a mouse, and she wears rags again. Her stepmother and stepsisters

arrived home shortly after and were full of conversation about the beautiful

girl who danced all night with the prince.

The prince had fallen I love with Cinderella the moment the saw her,

but he didn’ t even know her name. he took his glass slipper from the stairs

and declared, “ I will marry the girl whose foot fits this shoe” . The prince

and his servants took the glass slipper to every house in the kingdom, but it

didn’ t fit any women who tried it on. Cinderella’ s stepsisters try to put

their big feet into the tiny shoes, but the maids are afraid they will break.

Cinderella’ s stepmother wouldn’ t let her try o the shoe, but the prince

said. “ wait! Let him try!” . The slipper fit perfectly on Cinderella’ s foot

and the prince realized that this was the beautiful girl he had dance with at

the ball. The prince has found the girl he was looking for. They got married

and both lived happily ever after.

5. What is the character of Cinderella’ s step mother…



a. Kind

b. Good

c. Cruel

d. Friendly

6. Why the prince asks Cinderella to be his wife…

a. Because she can fit glass shoes

b. Because she is cruel

c. Because she is the only woman in the party

d. Because Cinderella is friendly woman

7. What kind of text above…

a. Descriptive text

b. Recount text

c. Narrative text

d. Explanation text

Read the text and answer the question number 8 to 10.

The Monkey and Crocodile

Once upon time, there lived a monkey in a berry tree beside the river.

One day a crocodile came across the river. It saw the monkey on the tree

and asked for some juicy berries From that day onwards, they both became

close friends. The Crocodile would daily come back to the monkey for

barriers. They both would use to have lots of fun together. Sometimes the

monkey would sit on the crocodile’ s back and go around the river.

Once the crocodile asked the monkey to get him some berries for his

wife. The monkey plucked some berries and gave them to the crocodile.

When his wife tasted the berries, she grew curious to the taste the



monkey’ s hearth. She asked the crocodile to invite the monkey for the

lunch at their place so that she can eat the monkey’ s hearth. The crocodile

became very sad.

The next day the crocodile asked the monkey to sit on his back and

started to his house. As they reached the middle of the river, the crocodile

told the monkey about his wife’ s plan. The smart monkey said that he left

his hearth in the tree. The foolish crocodile took him back the tree. As they

came back, the monkey jumped off the crocodile’ s back and reached the

tree. The monkey told the crocodile that he made a mistake by trusting him.

The monkey used its intelligence to save his life and the crocodile, because

of its stupidity lost both, a great friend, and sweet berries.

8. What is the character of a monkey?

a. Good

b. Wicked

c. Intelligence

d. Stupid

9. What is the character of a Crocodile?

a. Good

b. Wicked

c. Intelligence

d. Stupid

10. We know from the first paragraph that the monkey actually wanted?

a. Know the number of crocodiles there



b. A crocodile swimming in the river

c. To know where the crocodiles are

d. To swim across the river

Read the text and answer the question number 11 to 13.

Aji Saka

It is said that Aji Saka traveled to Java to save the people of the

Medang Kamulan Kingdom from the cruelty of its king, Dewata Cengkar,

who liked to eat human flesh. Before going to Medang Kamulan, Aji Saka

left his heirloom keris on Mount Kendeng and asked Sembada to look after

it. He also advised that no one could take the heirloom except himself.

After that, Aji Saka took Dora to meet Dewata Cengkar and admitted

that he wanted to be used as food. However, Aji Saka put forward one

condition, namely asking for a plot of land that was as long as his turban.

However, when Dewata Cengkar began to measure the land, the turban

stretched continuously until it reached the edge of the South Sea. With his

intelligence, Aji Saka was able to sink Dewata Cengkar into the South Sea.

After that, he was crowned king of Medang Kamulan, while Dewata Cengkar

turned into a white crocodile.

11. Who was Dewata Cengkar ?

a. A young wise man

b. The cruel king

c. White crocodile

d. Jaka linglung

12. What conditions did Aji Saka put forward to King Dewata Cengkar?



a. A sack of rice

b. A piece of land as long as his turban

c. A palace

d. Money and gold

13. Before going to Medang Kamulan, to whom did Aji Saka leave his keris?

a. Sangkuriang

b. Dora

c. Dewata cengkar

d. Sembada

Read the text and answer the question number 14 and 15.

Romeo and Juliet

Romeo and Juliet, tells the love story of two young men and women

who are hindered by family divisions. In the Italian setting, the Montague

and Capulet families, who have long been enemies, serve as the tragic

backdrop for this story. Romeo, a member of the Montague family,

infiltrates the Capulet family party and accidentally meets Juliet. Although

aware of the family conflict, they fall in love at first sight, creating a

complicated love foundation. As

Romeo and Juliet continue their relationship, the conflict escalates.

Although they know their families are against it, Romeo often sneaks into

Juliet's room to meet and relieve his longing. Juliet's decision to reject the

arranged marriage arranged by her father complicates their relationship. In

the escalating conflict, Romeo is involved in a murder, killing Juliet's cousin,

Tybalt, in revenge for the death of Mercutio, his best friend. Romeo must go

far away, and Juliet is forced to marry a young man chosen by her father.

The plot becomes more complex when Juliet, with the help of Friar



Laurence, obtains a poison that will make her appear dead. The plan is for

Juliet to escape with Romeo after a fake funeral.

However, Romeo arrives early and thinks that Juliet is really dead. In

his grief, Romeo drinks the poison he has prepared to commit suicide. When

Juliet wakes up and finds Romeo dead, she decides to join him in death. In

a dramatic and emotionally draining scene, Juliet chooses to end her life.

Sadness and tragedy weave the ending of this story, illustrating how strong

the obstacles that their love faces.

14. Who are Romeo and Juliet Mountague Capulet?

a. Family

b. Young couple

c. Cousin

d. Enemies

15. Why did Romeo kill Juliet’ s cousin Tybalt?

a. Because of revenge for death of his best friend

b. Because Romeo hates him

c. Because Tybalt likes Juliet

d. Because he had thrown Romeo out of the palace





















































LEMBAR VALIDASI

PRE-TEST AND POST-TEST











DOKUMENTATION

Pre-test

Picture.2

Picture.3

In pictures 2 and 3, the researcher gave a pre-test to the students.



Treatments

Picture.4

Picture.5



Picture.6

Picture.7

In pictures 4, 5, 6 and 7, the researcher provided treatment, namely

classroom learning using illustrated stories media for students.



post-test

Picture.8

Picture.9

In pictures 8 and 9, the researcher gave a post-test to the students.
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