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ABSTRACT 

 

Muhammad Rikal, 2017. The Structure and Grammar Competence of Second 

Semester Students of English Study Program of IAIN Palopo 

Academic Year 2016/2017. Thesis English Study Program Tarbiyah and 

Teacher Training Faculty of State Islamic Institute (IAIN) Palopo. 

Supervised by (1) Dr. Abdul Pirol, M.Ag. (2) Amalia Yahya, S.E., 

M.Hum 

 

Key Words : Competence, Structure and Grammar 

 

This thesis discuss about students’ competence of second semester of 

English Study Program IAIN Palopo in English structure and grammar. The 

problem statement of the research was “how are the students’ competence of 

second semester of English Study Program of IAIN Palopo in English structure 

and grammar academic year 2016/2017?” The objective of the research is to find 

out the students competence in English structure and grammar. 

This thesis used descriptive quantitative method. The target populations 

of this research were all of the second semester students in English Study Program 

of IAIN Palopo. The researcher took all sample from population. The procedure 

of the research used the test which consists of 40 questions with multiple choices. 

Then the researcher analysis their score by using simple percentage to know the 

highest and lowest score of the students and explained clearly in discussion. 

The result of analysis can be explained that many varied answer from the 

students in answer the multiple choices. The researcher find out the result of the 

students’ competence on structure and grammar from English Study Program of 

IAIN Palopo especially at second semester, the highest score were 19 students 

(14%) classified as “Fair”, there were 100 students (76%) classified as “Poor”, 

and the lowest score were 13 students (5%) classified as “Very Poor”. Most of the 

students got low classification. After researcher calculated the total score of the 

students test, it was found that mean score of student in doing the test was “2.8”. 

This mean score indicates “Poor” according to score classification. Most of the 

students need improvement in mastering structure and grammar. 
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CHAPTER I 

INTRODUCTION 

 

A. Background 

In the context of learning a second language, the grammar programmed 

into the mind as the first language will interfere with the smooth acquisition of the 

second language. The interference happens as the result of what is called as 

proactive inhibition where the way in which previous learning inhibits the learning 

of new habits. In second language acquisition, the first and second language share 

a meaning but express it in different ways, an error is likely to arise in the second 

language because the learner will transfer the realization device from his first 

language into the second. 

Grammar is the system of rules governing the conventional arrangement 

and relationship of words in a sentence. According to Murcia, the grammar is not 

merely a collection of forms but rather involves the three dimensions of what 

linguists refer to as morph syntax, semantics and pragmatics.1 Further, grammar is 

thought to furnish the basis for a set of language skills: listening, speaking, reading 

and writing. In listening and speaking, grammar plays a crucial part in grasping and 

expressing spoken language (e.g. expressions) since learning of grammar is 

considered necessary to acquire the capability of producing grammatically 

acceptable utterances in the language. 

                                                             
1 Ahmad Taufik Hidayah bin Abdullah, Error Analysis on The Use of The Simple Tense 

and The Simple Past Tense in Writing Essays Among TESL College Students, (International Journal 

of Education and Research Vol. 1 No. 12 December 2013), p. 2-3. 
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In reading, grammar enables learners to comprehend sentence 

interrelationship in a paragraph, a passage and a text. In the context of writing, 

grammar allows the learners to put their ideas into intelligible sentences so that they 

can successfully communicate in a written form. Lastly, in the case of vocabulary, 

grammar provides a pathway to learners how some lexical items should be 

combined into a good sentence so that meaningful and communicative statements 

or expressions can be formed. In other words, by learning grammar students can 

express meanings in the form of phrases, clauses and sentences. 

Long and Richards add that it cannot be ignored that grammar plays a 

central role in the four language skills and vocabulary to establish communicative 

tasks.2 Grammar is the glue that holds the pieces of language together, if the 

language is unclear and the message meaningless, it can be attributed to incorrect 

grammar. Hence it means that the person is unable to communicate effectively and 

the person who is the intended recipient of the message or who is reading the work 

may not get the real meaning. It will only increase the confusion in the mind of the 

reader. That is importantly indicates awareness and carefulness on the part of the 

writer. If it indicates otherwise, people will question its credibility and accuracy of 

content. The ability of students to understand grammar is low because using 

grammar in speaking is really difficult. Many people consider not think too far 

about understanding grammar. Grammar is important when we communicate 

effectively to each other. 

                                                             
2 Handoyo Puji Widodo, Approaches and Procedures for Teaching Grammar, The 

English Program, Politeknik Negeri Jember (State Polytechnic of Jember) East Java, Indonesia (May 

2006,Volume 5, Number 1, pp.121-141), p. 122. 
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Also grammar play important role on TOEFL test because this test is a 

very crucial part of the admission process for foreign/international students. This 

test is highly recognized as a standard language testing in English language and had 

been “internationally recognized and respected”.3 College in the USA, Canada, and 

parts of Europe generally require international applicants to present their TOEFL 

score and they use this to evaluate the student’s capacity to communicate efficiently 

and effectively in English. Therefore when students want to study abroad especially 

in the USA, Canada or the nation with English as their language have to really 

understand grammar. 

Based on pre observation, the researcher found that in the class, many 

students have different competence. It means that the students did not know the 

extent to which of their ability and the lecturer also did not know the level of student 

ability. The lecturer was therefore difficult to teach especially on structure and 

grammar. In the end the learning process will be not effective. State Islamic Institute 

(IAIN) Palopo freshman English department should have high structure and 

grammar ability to support their knowledge in learning English. Therefore when 

the course for new students learning English easier to understand when they are 

given English test on Structure and Grammar courses on second, third, and fourth 

semester. By having competence on their grammar students can determine the 

extent to which they master their grammar and also important for lecturer to know 

                                                             
3 Murni Mahmud, The EFL Students’ Problems in Answering the Test of English as a 

Foreign Language (TOEFL): A Study in Indonesian Context, Theory and Practice in Language 

Studies, Vol. 4, No. 12, pp. 2581-2587, December 20014. p. 2581. 
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students competence on their grammar because the lecturer will know and 

determine the level of students in mastering the grammar. 

Based from problem above the researcher conduct a research entitled “The 

Structure and Grammar Competence of Second Semester Students of English Study 

Program of IAIN Palopo Academic Year 2016/2017”. 

 

B. Problem Statement 

To analyze the competence of students about structure and grammar, the 

researcher formulate the research question as follows, how are the students 

competence of second semester of English Study Program IAIN Palopo in English 

structure and grammar academic year 2016/2017? 

 

C. Objective of The Research 

Based on the statement of problem, the objective of this research is 

formulated as follows: to find out the students competence of second semester of 

English Study Program IAIN Palopo in English structure and grammar academic 

year 2016/2017. 

 

D. Significance of The Research 

The significance of this research as follows: 

1. For the students, by knowing how to use English structure and grammar. 

2. For the lecturer, to improve the teaching method in English teaching 

learning process and help the lecturer to improve the way in teaching 

structure and grammar.  
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3. For the researcher, it can add experience and knowledge about structure 

and grammar. 

 

E. Scope of The Research 

This research is focused on analysis the students’ competence about 

structure and grammar at the second semester of English Study Program of IAIN 

Palopo academic year 2016/2017. Structure and grammar in this research according 

to Longman Preparation Course for the TOEFL Test was limited to sentence with 

one clause (simple sentence), sentence with multiple clauses, sentence with reduced 

clause, sentence with inverted subject and verb, subject/verb agreement, parallel 

structure, comparative and superlative, form of the verb, use of the verb, passive 

verb, noun, pronoun, adjective and adverb, article, preposition, and usage. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Previous Studies 

In writing this research, the researcher found some researcher which are 

closely related to this research, that researches are: 

1. Al Amin, The Fifth Semester Students’ Ability in Completing a Structure 

Test in the TOEFL Preparation Test at English Department of IAIN Antasari 

Banjarmasin Academic Year 2010-2011. The result of this research stated that the 

ability of the fifth semester students in completing a structure subject is in fair 

category. Factors that influence students’ scores are lack of exercise, limited 

materials, and teachers’ educational background.4 

2. Mayuasti, Students’ Ability in the TOEFL-Like Structure Subtest (a Study at 

STKIP PGRI of West Sumatra). The researcher found that majority of the students 

is placed on low level. It can be concluded that the ability of the students in 

acquiring structure variable of TOEFL is unsatisfactory.5 

3. Helga Talitha, The Grammar Mastery of the Students of the English 

Department of Widya Mandala Catholic University Surabaya Based on Longman’s 

TOEFL. The study revealed that the English Department students of Widya 

                                                             
4 Al Amin, The Fifth Semester Students’ Ability in Completing a Structure Test in the 

TOEFL Preparation Test at English Department of IAIN Antasari Banjarmasin Academic Year 

2010-2011, (IAIN Antasari Banjarmasin), p. 70. 
5 Mayuasti, Students’ Ability in the TOEFL-Like Structure Subtest (a Study at STKIP 

PGRI of West Sumatra), ejournal.stkip-pgri-sumbar.ac.id retrieved on October 30, 2016, p. 9. 
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Mandala Catholic University Surabaya only master 2 (two) problem items; 

Sentence with One Clause (.72) and Connectors (.66)6. 

4. Jeanne A. Yan, Grammatical Competence of Fourth Year English Majors 

of Benguet State University. The conclusions of this study were (1) fourth year 

English major students showed a level of competency that needs to be developed 

especially in the area of preposition; (2) age, gender, and school graduated from did 

not affect their grammatical competence7. 

The difference in this research and the previous studies result are: 1) Al 

Amin did the research to know students’ ability in doing the TOEFL Preparation 

test especially in the structure part and find out the factor that influence the structure 

score in TOEFL test and this research want to find out the competence not the score 

in TOEFL, 2) on Mayuasti thesis the subject of the research was the third year 

students who have accomplished Grammar I, II, III, and Advanced Grammar and 

the difference in this thesis was the subject of the research was the second semester 

who only learn basic grammar, 3) Talitha Helga used of TOEFL test to get 

information about the improvements on the English mastery level of the students 

after having studied for six semester and this research used TOEFL test to get 

information about the competence of students in mastering the grammar, and 4) on 

Jeanne A Yan thesis studied the level of grammatical competence along five areas 

                                                             
6 Helga Talitha, The Grammar Mastery of the Students of the English Department of 

Widya Mandala Catholic University Surabaya Based on Longman’s TOEFL (Surabaya: Universitas 

Katolik Widya Mandala Surabaya, 2006), p. 40. 
7 Jeanne A. Yan, Grammatical Competence of Fourth Year English Majors of Benguet 

State University (Benguet State University, La Trinidad, Benguet, 2007), p. 46. 
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of grammar and compared the competence of the respondent according to age, 

gender, and school graduated from. This research studied the competence of 

structure and grammar with sixteen areas of grammar and didn’t compared with the 

respondent according to age, gender, and school graduated from. 

 

B. Concepts of Competence 

There is a growing interest in the concept of competence learning in 

various areas of education, training and professional development. Competences 

are commonly assumed to surpass the levels of knowledge and skills, while its 

surplus is thought to account for the effective application of the available 

knowledge and skills in a specific context. Unfortunately, along with this trend, the 

term ‘competence’ is being used in many different ways, causing quite some 

confusion. 

The confusion and debate concerning the concept of ‘competence’ that it 

is impossible to identify or impute a coherent theory or to arrive at a definition 

capable of accommodating and reconciling all the different ways that the term is 

used. Norris in Franc argued, ‘as tacit understandings of the word [competence] 

have been overtaken by the need to define precisely and [to] operationalize 

concepts, the practical has become shrouded in theoretical confusion and the 

apparently simple has become profoundly complicated’.8 

According to Chomsky, the term “competence” seems to refer to many 

things in the theory. It refers to grammar, theory itself, rules, ability, I-language, 

                                                             
8 Franc¸ Oise Delamare Le Deist & Jonathan Winterton, What is Competence?, (Human 

Resource Development International, Vol. 8, No. 1, 27 – 46, 2005), p. 29. 
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knowledge of language, system of language, cognitive state, cognizing, 

computational system of the language faculty, system of finite means, and mastery 

of the generative grammar of the language. If confronted with these situations, 

Chomsky would probably respond by saying: Never mind, this is because of 

systematic ambiguity I suggested before but they should not result in any confusion 

if the distinctions are kept in mind.9 

In 1980 Canale and Swain in David Newby provided a description of 

competence based on four categories: 

1. grammatical competence: knowledge of lexical items and of rules of 

morphology, syntax, sentence grammar semantics and phonology; 

2. sociolinguistic competence: the ability to communicate appropriately in a 

variety of contexts; this includes both verbal and non-verbal communication; 

3. discourse competence: the ability to use language which goes beyond the 

level of the sentence; this includes aspects such as cohesion and coherence; 

4. strategic competence: appropriate use of communication strategies to 

overcome or repair breakdowns in communication, due perhaps to lack of linguistic 

competence.10 

 

                                                             
9 Abdullah Hamad, On The Definition of “Competence” in Linguistic Inquiry. Journal Of 

the Islamic University of Gaza, Vol. 12, No.1, P171 – 183, 2004, p. 181. 
10 David Newby, Competence and performance in learning and teaching: theories and 

practices. University of Graz, 2011, p. 22. 



10 
 

A review of the many scientific uses of the terms “competence” and 

“competencies” shows that they are ascribed a variety of meanings: (a) all 

performance abilities and skills; (b) only those inherited, domain specific 

prerequisites necessary for acquiring primary knowledge systems (especially 

language); (c) learned (demand-specific) knowledge and skills; (d) individual needs 

for effectiveness; (e) subjective evaluation of the self; and (f) the entire set of 

cognitive, motivational and social prerequisites for successful action (action 

competence). Competence can be defined as a combination of practical and 

theoretical knowledge, cognitive skills, behavior and values used to improve 

performance; or as the state or quality of being adequately or well qualified, having 

the ability to perform a specific role.  

Competence can be attributed to individuals, social groups or institutions, 

when they possess or acquire the conditions for achieving specific developmental 

goals and meeting important demands presented by the external environment. 

Underlying a large variety of meanings, it is possible to discern a small semantic 

core that is captured by the terms “ability”, “aptitude”, “capability”, “competence”, 

“effectiveness” and “skill”. Grammar competence in this study is understood as 

knowledge about syntactical rules and structures usually demonstrated in the 

performance test of grammar. 

 

C. Structure and Grammar 

The Grammar means different things to different people. To the ordinary 

citizen, it connotes to correctness or incorrectness of the language that he or she 

speaks. To a school student, it means an analytical and terminological study of 

http://en-m-wikipedia-org.0.internet.org/wiki/Knowledge?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Skills?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Behavior?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Skill?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Role?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
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sentences. Knowledge of grammar helps the student in the correction of mistakes 

and improvement of written work. A person can’t learn a foreign language 

accurately only through a process of unconscious assimilation. Grammar is a sure 

ground of reference when linguistic habits fail us. So grammar is indispensable for 

the student. 

 

1. Definition of Grammar 

In linguistics, grammar is the set of structural rules governing the 

composition of clauses, phrases, and words in any given natural language. The term 

refers also to the study of such rules, and this field includes morphology, syntax, 

and phonology, often complemented by phonetics, semantics, and pragmatics. 

According to Webster’s New Collegiate Dictionary, our key word, grammar, 

includes four major and numerous minor delineations: 

1 a: the study of the classes of words, their inflections, and their functions 

and relations in a sentence b: a study of what is to be preferred and what avoided in 

inflection and syntax 2: the characteristic system of inflections and syntax of a 

language 3 a: a grammar textbook b: speech or writing evaluated according to its 

conformity to grammatical rules 4: the principles or rules of an art, science, or 

technique.11 

In simple way grammar is the study of words and the ways words work 

together; an invisible force that guides us as we put words together into sentences. 

Any person who communicates using a particular language, consciously or 

                                                             
11 Karen Marie Wilcox, a thesis Defining Grammar: A Critical Primer. Montana State 

University, Bozeman, Montana, 2004, p. 17. 

http://en-m-wikipedia-org.0.internet.org/wiki/Linguistics?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Structural?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Clause_%28linguistics%29?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Phrase?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Words?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Natural_language?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Morphology_%28linguistics%29?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Syntax?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Phonology?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Phonetics?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
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unconsciously becomes aware of the grammar of that language. A wonderful 

example by Kohli in Kumar Debata has given a beautiful analogy to illustrate the 

use of knowledge of Grammar. “Imagine two car drivers. The first driver knows 

only driving and nothing about the working of the engine. He feels helpless 

whenever there is some trouble with the machinery. The second driver knows 

driving and also understands the working of the machinery. The person who knows 

grammar is like this second driver. In case he doubtful about the correctness of a 

particular thing, his knowledge of grammar comes to his rescue”.12  

A definition for a pedagogical grammar that is broad enough to 

accommodate both traditional and newer approaches, and one that can be applied 

to different languages, is that grammar is a system of meaningful structures and 

patterns that are governed by particular pragmatic constraints. Larsen-Freeman has 

referred to the three dimensions present in this definition of grammar as form, 

meaning, and use.13 Therefore, to speak in a clearer and more effective manner we 

have to study grammar. For the person who has unconscious knowledge of 

grammar, it may be sufficient for simple language use. But the persons who wish 

to communicate in the artistic manner with well-defined structures must go for the 

greater depth of understanding and proficiency what the study of grammar offers. 

 

  

                                                             
12 Pradeep Kumar Debata, The Importance of Grammar in English Language Teaching - 

A Reassessment. Language in India www.languageinindia.com ISSN 1930-2940 Vol. 13:5 May 

2013, p. 483. 
13 Diane Larsen-Freeman, Teaching and testing grammar.  In M. Long and C. Doughty 

(Eds.) The Handbook of Language Teaching (pp. 518-542).  Malden, MA: Blackwell. 2009, p. 521. 
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2. Definition of Structure 

The structure is the way in which the parts of a system or object are 

arranged or organized and also to plan, organize, or arrange the parts of something. 

The part of the grammar that represents a speaker’s knowledge of sentences and 

their structures is called syntax. Part of what the mean by structure is constructing 

of correct sentence. As suggested by the “Shoe” cartoon, the meaning of sentence 

depends largely on the order in which words occur in a sentence. Thus “She has 

what a man wants” does not have the same meaning as “She wants what a man 

has”.14 So word order could make different meaning of the sentence. The term 

structure means to construct the sentence with grammatically correct English. 

Basic sentence construction is something learned in beginning English 

language courses. The structure of basic sentence is a complete thought or idea—

subject + predicate. It’s also known as a simple sentence. The basic features of 

strong sentence structures are: 1) Clarity – the meaning of the sentence is clear, not 

ambiguous, 2) Concise – each word in the sentence has purpose and power; no 

unnecessary words, 3) Coherent – each sentence is clearly connected within its 

phrase, sentence, and paragraph, and 4) Emphasis – each word is situated within 

the sentence in a way that clearly indicates its degree of emphasis in the sentence. 

 

3. Importance of Structure and Grammar 

It seems that structure and grammar plays an important role in combining 

units of language to form sentences. The sentences are acceptable or grammatically 

                                                             
14 Victoria Fromkin, Robert Rodman, Nina Hyams. An Introduction to Language, p. 118. 
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if they follow the rules of structure and grammar. Since a communicative purpose 

and function of language are reflected in structure and grammar, it is a must the 

language students to acquire good structure and grammar. It should be admitted, 

good mastery in structure and grammar will enable people easily to express 

information, feelings, and ideas in their thought to others. In other words, it can be 

said that communication failure will happen if people does not master the structure 

and grammar because the purpose of communication cannot be reached. 

From that statement, it is clear that structure and grammar is important to 

be mastered by the students in order to be able to express their feelings, emotions, 

and to be able to use English appropriately. Without good structure and grammar, 

clear communication is nearly impossible. Proper structure and grammar keeps 

people from being misunderstood while expressing his or her thoughts and ideas. 

Writing and speaking correctly gives the appearance of credibility. If attempting to 

build a reputation as an expert in profession, this is extremely important. Other 

people consider good grammar to be a mark of intelligence and education. The 

value of grammar teaching is important in English language teaching field. 

Structure and grammar is the base of English language. It is not acquired 

naturally, but learning, it needs be instructed.15 Structure construct the sentence and 

grammar governs the syntax or word orders that are permissible in the language. In 

learning structure and grammar, some students may have a different learning style 

than others, but if one hope to use English language accurately and fluently, it is 

                                                             
15 Jianyun Zhang, Necesity of Grammar Teaching, International Education Studies, China 

Agricultural School, Vol. 2, No. 2, May 2009, p. 185. 
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necessary for students to receive structure and grammar rules instruction. 

According to Rutherford grammar is important in language learning and necessary 

in order to acquire a language. Though communication is emphasized, effective 

communication cannot be carried out without grammatical competence.16 In a short 

word, structure and grammar teaching is necessary in English language teaching. 

D. Structure and Written Expression on TOEFL 

TOEFL, produced by Educational Testing Service (ETS), is an 

examination designed to measure English language proficiency among non-native 

English speakers in the academic setting. It is administered internationally in over 

180 countries and is accepted as an English proficiency test among academic 

institutions.17 Based on Longman Preparation Course for the TOEFL Test, the use 

of structure and written expression on TOEFL test section is to demonstrate the 

students’ ability to recognize grammatically correct English. Therefore there are 60 

language skills need to be learn by students in order to answer this test correctly.18 

This skills also important on comprehension about structure and grammar to 

students. This skill are: 

1. Sentence with One Clause 

1. Be sure the sentence has a subject and a verb 

A sentence in English must have at least one subject and one verb. 

                                                             
16 Abdul Rashid Mohamed, Now Everyone Can Measure Grammar Ability Through the 

Use of Grammar Assessment System, International Journal of Teaching and Education, Vol. II, No. 

3, p. 128.  
17 Anne Wendt, A Minimum English Proficiency Standard for The Test of English as a 

Foreign Language Internet  Based Test (TOEFL iBT), NCLEX Psychometric Research Brief, 

National Council of State Boards of Nursing, August 2009, p. 1. 
18 Deborah Philips, Longman Preparation Course for the TOEFL Test: The Paper Test, 

(Pearson Education, Inc.) 2003, p. 553. 
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2. Be careful of objects of preposition 

An object of a preposition is a noun or pronoun that comes after a 

preposition, such as in, at, of, to, by, behind, on, and so on, to form a 

prepositional phrase. 

(After his exams) Tom will take a trip (by boat) 

3. Be careful of appositives 

An appositive is a noun that comes before or after another noun and 

is generally set off from the noun with commas. If a word is an appositive, 

it is not the subject. The following appositive structures are both possible in 

English. 

S                  APP,                       V 

Tom, a really good mechanic, is fixing the car. 

APP,                      S         V 

A really good mechanic, Tom is fixing the car. 

4. Be careful of present participle 

A present participle is the –ing form of the verb (talking, playing). 

The present participle can be (1) part of the verb or (2) an adjective. It is 

part of the verb when it is accompanied by some form of the verb be. It is 

an adjective when it is not accompanied by some form of the verb be. 

1. The boy is standing in the corner. 

2. The boy standing in the corner was naughty 

5. Be careful of past participle 

The past participle is the form of the verb that appears with have or 

be. It often ends in –ed, but there are also many irregular past participles in 

English. For many verbs, including -ed verbs, the simple past and the past 
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participle are the same and can be easily confused. The -ed form of the verb 

can be (1) the simple past, (2) the past participle of a verb, or (3) an 

adjective. 

1. She painted this picture. 

2. She has painted this picture. 

3. The picture painted by Karen is now in a museum 

2. Sentence with Multiple Clauses 

6. Use coordinate connectors correctly 

One way to connect two clauses is to use and, but, or, so, or yet 

between the clauses. 

Tom is singing, and Paul is dancing. 

Tom is tall, but Paul is short. 

Tom must write the letter, or Paul will do it. 

Tom told a joke, so Paul laughed. 

Tom is tired, yet he is not going to sleep. 

7. Use adverb time and cause connectors correctly 

Sentences with adverb clauses have two basic patterns in English. 

I will sign the check before you leave. 

Before you leave, I will sign the check. 

ADVERB TIME AND CAUSE CONNECTORS 

TIME CAUSE 

after as soon as once when as               - now that 

as before since whenever because since 

as long as by the time until while inasmuch as  
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8. Use other adverb connectors correctly 

Adverb clause can express the ideas of time and cause, adverb 

clauses can also express a number of other ideas, such as contrast, condition, 

manner, and place. Because these clauses are adverb clauses, they have the 

same structure as the time and cause clauses. 

I will leave at 7:00 if I am ready. 

Although I was late, I managed to catch the train.19 

OTHER ADVERB CONNECTOR 

CONDITION CONTRAST MANNER PLACE 

if 

in case 

provided 

providing 

unless 

whether 

although 

even though 

though 

while 

whereas 

as 

in that 

where 

wherever 

 

9. Use noun clause connectors correctly 

A noun clause is a clause that functions as noun; because the noun 

clause is a noun, it is used in a sentence as either an object of a verb, an 

object of a preposition, or the subject of sentence. 

I know when he will arrive. 

NOUN CLAUSE AS OBJECT OF VERB 

I am concerned about when he will arrive. 

NOUN CLAUSE AS OBJECT OF PREPOSITION 

 

                                                             
19 Ibid, p. 110. 
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When he will arrive is not important. 

NOUN CLAUSE AS SUBJECT 

NOUN CLAUSE CONNECTOR 

 what, when, where, why, 

how 

 whatever, 

whenever 

 whether, if  that 

 

10. Use noun clause connector/subjects correctly 

In some cases a noun clause connector is not just a connector; a noun 

clause connector can also be the subject of the clause at the same time. 

I do not know what is in the box. 

NOUN CLAUSE AS OBJECT OF VERB 

We are concerned about who will do the work. 

NOUN CLAUSE AS OBJECT OF PREPOSITION 

Whoever is coming to the party must bring a gift 

NOUN CLAUSE AS SUBJECT 

NOUN CLAUSE CONNECTOR/SUBJECTS 

who 

whoever 

what 

whatever 

which 

whichever 

 

11. Use adjective clause connectors correctly 

An adjective clause is a clause that describes a noun. Because the 

clause is an adjective, it is positioned directly after the noun that it describes. 

The woman is filling the glass that she put on the table. 

ADJECTIVE CLAUSE 

The glass that she put on the table contains milk. 

ADJECTIVE CLAUSE 
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ADJECTIVE CLAUSE CONNECTORS 

Whom 

(for people) 

Which 

(for things) 

That 

(for people or things) 

 

12. Use adjective clause connector/subjects correctly 

In some cases adjective clause connector is not just a connector; an 

adjective clause connector can also be the subject of the clause at the same 

time. 

The woman is filling the glass that is on the table. 

ADJECTIVE CLAUSE 

The glass that is on the table contains milk.20 

ADJECTIVE CLAUSE 

ADJECTIVE CLAUSE CONNECTOR/SUBJECTS 

who 

(for people) 

which 

(for things) 

that 

(for people or things) 

 

3. Sentences with Reduced Clauses 

13. Use reduced adjective clauses correctly 

Adjective clauses can appear in a reduced form. In the reduced form, 

the adjective clause connector and the be-verb that directly follow it are 

omitted. 

The woman who is waving to us is the tour guide. 

The letter which was written last week arrived today. 

The pitcher that is on the table is full of iced tea. 

                                                             
20 Ibid, p. 119. 
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If there is no be-verb in the adjective clause, it is still possible to 

have a reduced form. When there is no be-verb in the adjective clause, the 

connector is omitted and the verb is changed into the –ing form. 

I don’t understand the article which appears in today’s paper. 

It should be noted that not all adjective clause can appear in a 

reduced form. An adjective clause can appear in a reduced form only if the 

adjective clause connector is followed directly by a verb. In other words, an 

adjective clause can only be reduced if the connector is also a subject. 

The woman that I just met is the tour guide. (does not reduce) 

The letter which you sent me arrived yesterday. (does not reduced) 

A final point to note is that some adjective clauses are set off from 

the rest of the sentence with commas, and these adjective clauses can also 

be reduced. In addition, when an adjective clause is set off with commas, 

the reduced adjective clause can appear at the front of the sentence. 

The white house, which is located in Washington, is the home of the 

president. 

The white house, located in Washington, is the home of the president. 

Located in Washington, the white house is the home of the president. 

The president, who is now preparing to give a speech, is meeting with his 

advisors. 

The president, now preparing to give a speech, is meeting with his 

advisors. 

appearing 
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Now preparing to give a speech, the president is meeting with his advisors.21 

14. Use reduced adverb clauses correctly 

Adverb clauses can also appear in a reduced form. In the reduced 

form, the adverb connector remains, but also the subject and be-verb are 

omitted. 

Although he is rather unwell, the speaker will take part in the seminar. 

When you are ready, you can begin your speech. 

If there is no be-verb in the adverb clause, it is still possible to have 

a reduced form. When there is no be-verb in the adverb clause, the subject 

is omitted and the main verb is changed into the –ing form 

Although he feels rather sick, the speaker will take part in the seminar. 

When you give your speech, you should speak loudly and distinctly. 

It should be noted that not all adverb clauses can appear in a reduced 

form, and a number of adverb clauses can only be reduced if the verb is in 

the passive form. 

Once you submit your thesis, you 

will graduate. 

(active – does not reduce) 

Once it is submitted, your thesis will be 

reviewed. 

(passive – does reduce) 

  

                                                             
21 Ibid, p. 124. 

feeling 

giving 
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4. Sentences with inverted subjects and verbs 

15. Invert the subject and verb with question words 

There is some confusion about when to invert the subject and verb 

after question words such as what, when, where, why, and how. These words 

can have two very different functions in a sentence. First, they can introduce 

a question, and in this case the subject and verb that follow are inverted. 

What is the homework? 

When can I leave? 

Where are you going? 

Also, these words can join together two clauses, and in this case the 

subject and verb that follow are not inverted. 

I do not know what the homework is. 

When I can leave, I will take the first train. 

Do you know where you are going? 

16. Invert the subject and verb with place expressions 

After ideas expressing place, the subject and the verb sometimes 

invert in English. This can happen with single words expressing place, such 

as here, there, or nowhere. 

Here is the book that you lent me. 

There are the keys that I thought I lost. 

Nowhere have I seen such beautiful weather. 

The subject and verb can also be inverted after prepositional phrases 

expressing place.  

In the closet are the clothes that you want. 
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Around the corner is Sam’s house. 

Beyond the mountains lies the town where you will live. 

It is important (and a bit difficult) to understand that the subject and 

verb will invert after place expressions at the beginning of a sentence only 

when the place expression is necessary to complete the sentence. Study the 

following examples: 

In the forest are many exotic birds. 

In the forest I walked for many hours.22 

17. Invert the subject and verb with negatives 

The subject and verb can also be inverted after certain negatives and 

related expressions. When negative expressions, such as no, not, or never, 

come at the beginning of a sentence, the subject and verb are inverted. 

Not once did I miss a question. 

Never has Mr. Jones taken a vacation. 

At no time can the woman talk on the telephone. 

Certain words in English, such as hardly, barely, scarcely, and only, 

act like negatives. If one of these words comes at the beginning of a 

sentence, the subject and verb are also inverted. 

Hardly ever does he take time off. 

(This means that he almost never takes time off.) 

Only once did the manager issue overtime paychecks. 

(This means that the manager almost never issued overtime paychecks.) 

                                                             
22 Ibid, p. 132. 
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When a negative expression appears in front of a subject and verb in 

the middle of a sentence, the subject and verb are also inverted. This 

happens often with the negative words neither and nor. 

I do not want to go, and neither does Tom. 

The secretary is not attending the meeting, nor is her boss. 

18. Invert the subject and verb with conditionals 

In certain conditional structures, the subject and verb may also be 

inverted. This can occur when the helping verb in the conditional clause is 

had, should, or were, and the conditional connector if is omitted. 

If he had taken more time, the results would have been better. 

Had he taken more time, the results would have been better. 

I would help you if I were in a position to help. 

I would help you were I in a position to help. 

If you should arrive before 6:00, just give me a call. 

Should you arrive before 6:00, just give me a call. 

19. Invert the subject and verb with comparison 

An inverted subject and verb may occur also after a comparison. The 

inversion of a subject and verb after a comparison is optional, rather than 

required, and it is a rather formal structure. 

My sister spends more hours in the office than John. 

My sister spends more hours in the office than John does. 

My sister spends more hours in the office than does John. 

All three of these examples contain the comparison more. . . than, 

and all three are correct in English. 
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5. Subject/verb agreement 

20. Make verbs agree after prepositional phrases 

Sometimes prepositional phrases can come between the subject and 

the verb. If the object of the preposition is singular and the subject is plural, 

or if the object of the preposition is plural and the subject is singular, there 

can be confusion in making the subject and verb agree. 

The key (to the doors) are* in the drawer. 

SINGULAR    PLURAL 

The keys (to the door) is* in the drawer.23 

 PLURAL   SINGULAR 

(* indicates an error) 

21. Make verbs agree after expressions of quantity 

A particular agreement problem occurs when the subject is an 

expression of quantity, such as all, most, or some, followed by the 

preposition of. In this situation, the subject (all, most, or some) can be 

singular or plural, depending on what follows the preposition of. 

All (of the book) was interesting. 

SINGULAR 

All (of the books) were interesting. 

PLURAL 

All (of the information) was interesting. 

UNCOUNTABLE 

  

                                                             
23 Ibid, p. 144. 
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22. Make inverted verbs agree 

Sometimes in English the subject comes after the verb. This can 

occur after question words, after place expressions, after negative 

expressions, after omitted conditionals, and after some comparisons. When 

the subject and verb are inverted, it can be difficult to locate them, and it 

can therefore be a problem to make them agree. 

(Behind the house) was* the bicycles I wanted. 

(Behind the houses) were* the bicycle I wanted. 

23. Make verbs agree after certain words 

Certain words in English are always grammatically singular, even 

though they might have plural meanings. 

Everybody are going* to the theater. 

These words or expression are grammatically singular, so they take 

singular verbs: 

Anybody 

Anyone 

Anything 

Everybody 

Everyone 

Everything 

Nobody 

No one 

Nothing 

Somebody 

Someone 

Something 

Each (+ noun) 

Every (+ noun) 

 

6. Parallel structure 

In good English an attempt should be made to make the language as 

even and balanced as possible. This balance is called “parallel structure”. 

Parallel structure can be achieved by making the forms of the words as 

similar as possible. 
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24. Use parallel structure with coordinate conjunctions 

The job of the coordinate conjunctions (and, but, or) is to join 

together equal expressions. In other words, what is on one side of these 

words must be parallel to what is on the other side. These conjunctions can 

join nouns, or verbs, or adjectives, or phrases, or subordinate clauses, or 

main clauses; they just must join together two of the same thing. Here are 

examples of two nouns joined by a coordinate conjunction: 

I need to talk to the manager or the assistant manager. 

She is not a teacher but a lawyer. 

You can choose from activities such as hiking and kayaking. 

Here are examples of two verbs joined by a coordinate conjunction: 

He eats and sleeps only when he takes a vacation. 

She invites us to her home but never talks with us. 

You can stay home or go to the movies with us. 

Here are examples of two adjectives joined by a coordinate 

conjunction: 

My boss is sincere and nice. 

The exam that he gave was short but difficult. 

Class can be interesting or boring. 

Here are examples of two phrases joined by a coordinate 

conjunction: 

There are students in the classroom and in front of the building. 

The papers are on my desk or in the drawer. 

The checks will be ready not at noon but at 1:00. 

Here are examples of two clauses joined by a coordinate 

conjunction: 
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They are not interested in what you say or what you do. 

I am here because I have to be and because I want to be. 

Mr. Brown likes to go home early, but his wife prefers to stay late.24 

25. Use parallel structure with paired conjunctions 

The paired conjunctions both . . . and, either . . . or, neither . . . nor, 

and not only . . . but also require parallel structures. 

I know both where you went and what you did. 

Either Mark or Sue has the book. 

The tickets are neither in my pocket nor in my purse. 

He is not only an excellent student but also an outstanding athlete. 

The following is not parallel and must be corrected: 

He wants either to go by train or by plane*. 

It is not correct because to go by train is not parallel to by plane. It 

can be corrected in several ways. 

He wants either to go by train or to go by plane. 

He wants to go either by train or by plane. 

He wants to go by either train or plane. 

When you are using these paired conjunctions, be sure that the 

correct parts are used together. The following are incorrect: 

I want both this book or* that one. 

Either Sam nor* Sue is taking the course. 

26. Use parallel structure with comparisons 

When make a comparison, point out the similarities or differences 

between two things, and those similarities or differences must be in parallel 

                                                             
24 Ibid, p. 152. 
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form. A comparison showing how two things are different from the –er . . . 

than or the more . . . than. 

My school is farther than your school. 

To be rich is better than to be poor. 

What is written is more easily understood than what is spoken. 

A comparison showing how two things are the same might contain 

as . . . as or expressions such as the same as or similar to. 

Their car is as big as a small house. 

Renting those apartments costs about the same as leasing them. 

The work that I did is similar to the work that you did. 

 

7. Comparatives and superlatives 

27. Form comparatives and superlatives correctly 

The comparative is formed with either -er or more and than. In the 

comparative, -er is used with short adjectives such as tall, and more is used 

with longer adjectives such as beautiful. 

Bob is taller than Ron. 

Sally is more beautiful than Sharon. 

The superlative is formed with the, either -est or most, and 

sometimes in, of, or a that-clause. In the superlative, -est is used with short 

adjectives such as tall, and most is used with longer adjectives such as 

beautiful. 

Bob is the tallest man in the room. 

Sally is the most beautiful of all the women at the party. 

The spider over there is the largest one that I have ever seen. 

The fastest runner wins the race. (no in, of, or that) 
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28. Use comparatives and superlatives correctly 

The comparative and superlative have different uses. The 

comparative is used to compare two equal things. 

The history class is larger than the math class. 

Mary is more intelligent than Sue. 

The superlative is used when there are more than two items to 

compare and to show the one that is the best, the biggest, or in some way 

the most outstanding. 

The history class is the largest in the school. 

Mary is the most intelligent of all the students in the class.25 

29. Use the irregular -er, -er structure correctly 

An irregular comparative structure consists of two parallel 

comparatives introduced by the. 

The harder he tried, the further he fell behind. 

The older the children are, the more their parents expect from them. 

In this type of sentence, the and the comparison can be followed by 

a number of different structures. 

The more children you have, the bigger the house you need. 

The harder you work, the more you accomplish. 

The greater the experience, the higher the salary.  

                                                             
25 Ibid, p. 160. 



32 
 

8. The form of the verb 

30. After have, use the past participle 

Whenever the verb have in any of its forms (have, has, having, had), 

be sure that the verb that follows it is in the past participle form. 

They had walk* to school. (should be had walked) 

We have see* the show. (should be have seen) 

He has took* the test. (should be has taken) 

Having ate*, he went to school. (should be having eaten) 

She should have did* the work. (should be should  have done) 

In addition, be sure that if a subject and a past participle also have 

the verb have. This problem is particularly common with those verbs (such 

as sing, sang, sung) that change from present to past to past participle by 

changing only the vowel. 

My friend sung* in the choir. (should be sang or has sung) 

He become* angry at his friend. (should be became or has become) 

The boat sunk* in the ocean. (should be sank or has sunk) 

31. After be, use the present participle or the past participle 

The verb be in any of its forms (am, is, are, was, were, be, been, 

being) can be followed by another verb. This verb should be in the present 

participle or the past participle form. 

We are do* our homework. (should be are doing) 

The homework was do* early. (should be was done) 

Tom is take* the book. (should be is taking) 

The book was take* by Tom. (should be was taken) 
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32. After will, would, or other modals, use the base form of the verb 

Whenever a modal, such as will, would, shall, can, could, may, 

might, or must, be sure that the verb that follows it is in its base form. 

The boat will leaving* at 3:00. (should be will leave) 

The doctor may arrives* soon. (should be may arrive) 

The students must taken* the exam. (should be must take)26 

9. The use of the verb 

33. Know when to use the past with the present 

Often when a sentence has both a past tense and a present tense, the 

sentence is incorrect. 

He took the money when he wants* it. 

This sentence says that he took the money (in the past) when he wants 

it (in the present). This meaning does not make any sense. This sentence can 

be corrected in several ways, depending on the desired meaning. 

He took the money when he wanted it. 

He takes the money when he wants it. 

The first example means that he took the money (in the past) when 

he wanted it (in the past). This meaning is logical, and the sentence is 

correct. The second example means that he takes the money (habitually) 

when he wants it (habitually). This meaning is also logical, and the second 

example is also correct. 

                                                             
26 Ibid, p. 166. 
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It is necessary to point out, however, that it is possible for a logical 

sentence in English to have both the past and the present tense. 

I know that he took the money yesterday. 

The meaning of this sentence is logical: I know (right now, in the 

present) that he took the money (yesterday, in the past). The error need to 

avoid is the switch from the past to the present for no particular reason. 

Therefore, when a sentence with both the past and the present tense, check 

the meaning of the sentence carefully to see if it is logical in English. 

34. Use have and had correctly 

Two tenses that are often confused are the present perfect (have + 

past participle) and the past perfect (had + past participle). These two tenses 

have completely different uses, and should understand how to differentiate 

them. 

The present perfect (have + past participle) refers to the period of 

the time from the past until the present. 

Sue has lived in Los Angeles for ten years. 

Because the present perfect refers to a period of time from the past 

until the present, it is not correct in a sentence that indicates past only. 

At the start of the nineteenth century, Thomas Jefferson has become* 

president of the United States. 

Every time Jim worked on his car, he has improved* it. 

The past perfect (had + past participle) refers to a period of time that 

started in the past and ended in the past, before something else happened in 

the past. 
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Sue had lived in Los Angeles for ten years when she moved to San Diego. 

Because the past perfect begins in the past and ends in the past, it is 

generally not correct in the same sentence with the present tense. 

Tom had finished the exam when the teacher collects* the papers. 

35. Use the correct tense with time expressions 

Often in sentences there is a time expression that clearly indicates 

what verb tense is needed in the sentence. 

We moved to New York in 1970. 

We had left there by 1980. 

We have lived in San Francisco since 1982. 

Some additional time expressions that clearly indicate the correct 

tense are ago, last, and lately. 

She got a job two years ago. 

She started working last week. 

She has worked very hard lately.27 

36. Use the correct tense with will and would 

Certain combination of verbs are very common in English. One is 

the combination of the simple present and will. 

I know that they will arrive soon. 

It is certain that he will graduate. 

Another combination that is quite common is the combination of the 

simple past and would. 

I knew that he would arrive. 

                                                             
27 Ibid, p. 172. 
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It was certain that he would graduate. 

It is important to stress that in the combination discussed here, the 

present should be used with will and the past should be used with would; 

they generally should not be mixed. 

The common errors that must be generally be avoided are the 

combination of the past with will and the combination of the present with 

would. 

I know that he would* arrive soon. 

It was certain that he will* graduate. 

In the first example, the present, know, is illogical with would. It can 

be corrected in two different ways. 

I knew that he would arrive soon. 

I know that he will arrive soon. 

In the second example, the past, was, is illogical, with will. It can 

also be corrected in two different ways. 

It was certain that he would graduate. 

It is certain that he will graduate. 

10. Passive verb 

37. Use the correct form of the passive 

The following are examples of passive errors: 

The portrait was painting* by a famous artist. 

The project will finished* by Tim. 

In the first example, the passive is formed incorrectly because the 

past participle painted should be used rather than the present participle 
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painting. In the second example, the verb be has not been included, and 

some form of be is necessary for a passive verb. The verb in the second 

sentence should be will be finished.28 

38. Recognize active and passive meanings 

When there is no object (with or without by) after a verb, look at the 

meaning of the sentence to determine if the verb should be active or passive. 

Study the examples: 

We mailed the package at the post office. 

The letter was mailed by us today before noon. 

The letter was mailed today before noon. 

The letter mailed* today before noon. 

To determine that such a sentence is incorrect, study the meaning of 

the subject and the verb. If the subject does the action of the verb (so an 

active verb is needed) or if the subject receives the action of the verb (so a 

passive verb is needed). In the incorrect example, study the meaning of the 

subject and verb, the letter mailed. If a letter mails itself (the letter does the 

action) or if someone mails a letter (the letter receives the action of being 

mailed). Since a letter does not mail itself, the passive is required in this 

sentence. 

  

                                                             
28 Ibid, p. 178. 
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11. Noun 

39. Use the correct singular or plural noun 

A problem that is common in the Written Expression section of the 

TOEFL test is a singular noun used where a plural noun is needed, or a 

plural noun used where a singular noun is needed. 

On the table there were many dish*. 

The lab assistant finished every tests*. 

40. Distinguish countable and uncountable nouns 

As the name implies, countable nouns are nouns that can be counted. 

Countable nouns can come in quantities of one, or two, or a hundred, etc. 

Uncountable nouns, on the other hand, are nouns that cannot be counted 

because they come in some indeterminate quantity or mass. A noun such as 

milk or happiness cannot be counted. Uncountable nouns are often liquid 

items, such as water, oil, or shampoo. Uncountable nouns can also refer to 

abstract ideas, such as security, friendship, or hope. 

He has seen much* foreign films. 

He didn’t have many* fun at the movies. 

41. Recognize irregular plurals of nouns 

The irregular forms that are the most problematic are plural forms 

that do not end in s. 

Different criteria was* used to evaluate the performers. 

42. Distinguish the person from the thing 

Nouns in English can refer to persons or things. Sometimes the 

person is used in place of the thing, or the thing is used in place of the person. 
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Ralph Nader is an authorization* in the field of consumer affairs. 

There are many job opportunities in accountant*. 

12. Pronoun 

43. Distinguish subject and object preposition 

A subject pronoun is used as the subject of a verb. An object pronoun 

can be used as the object of a verb or the object of a preposition. Compare 

the following two sentences. 

Sally gave the book John 

She gave it to him. 

44. Distinguish possessive adjectives and pronouns 

Possessive adjectives and pronouns both show who or what “owns” 

a noun. However, possessive adjectives and possessive pronouns do not 

have the same function. A possessive adjective describes a noun: it must be 

companied by a noun. A possessive pronoun take the place of a noun: it 

cannot be accompanied by a noun. 

They lent me their book. 

ADJECTIVE 

They lent me theirs.29 

PRONOUN 

45. Check pronoun reference for agreement 

The following are examples of errors of this type that might find on 

the TOEFL test: 

The boys will cause trouble if you let him* 

                                                             
29 Ibid, p. 191. 
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Everyone must give their* name. 

13. Adjective and adverb 

46. Use basic adjectives and adverbs correctly 

Adjectives and adverbs have very different uses. Adjectives have 

only one job: they describe nouns or pronouns. 

She is a beautiful woman. 

ADJ.            NOUN 

She is beautiful. 

  PRO.             ADJ. 

Adverbs do three different things. They describe verbs, adjectives, 

or other adverbs. 

She sings beautifully. 

 VERB          ADV. 

She is a beautifully dressed woman. 

ADV.                ADJ.         NOUN 

She is a truly beautifully dressed woman. 

  ADV.          ADV.               ADJ.         NOUN 

47. Use adjectives after linking verbs 

Generally an adverb rather than an adjective will come directly after 

a verb because the adverb is describing the verb. 

She spoke nicely. 

VERB      ADV. 
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However, be very careful if the verb is a linking verb. A linking verb 

is followed by an adjective rather than an adverb. 

She looks nice. 

  SUB.                 ADJ. 

Be sure to use an adjective rather than an adverb after a linking verb. 

Be careful, however, because the adjective that goes with the linking verb 

does not always directly follow the linking verb. 

He seems unusually nice. 

   SUB.                      ADV.          ADJ. 

From this example, notice that it is possible to have an adverb 

directly after a linking verb, but only if the adverb describes an adjective 

that follows.30 

48. Position adjectives and adverbs correctly 

In English it is correct to place a one-word adjective in front of the 

noun it describes. On the TOEFL test, however, an incorrect sentence might 

have an adjective after the noun it describes. 

The information important* is on the first page. 

NOUN                 ADJ. 

A second problem should be aware of is the position of adverbs with 

objects of verbs. When a verb has an object, an adverb describing the verb 

should not come between the verb and its object. 

He has taken recently* an English course. 

ADV.                            OBJECT 

                                                             
30 Ibid, p. 198. 
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There are many possible corrections for this sentence. 

Recently he has taken an English course. 

He has recently taken an English course. 

He has taken an English course recently. 

49. Recognize –ly adjectives 

Generally when a word ends in -ly in English, it is an adverb. 

However, there are a few words ending in -ly that are adjectives. 

The manager turned in his weekly report. 

ADJ.       NOUN 

50. Use predicate adjectives correctly 

Certain adjectives appear only in the predicate of the sentence; that 

is, they appear after a linking verb such as be, and they cannot appear 

directly in front of the nouns that they describe. 

The snake on the rock was alive. 

The alive* snake was lying on the rock. 

51. Use –ed and –ing adjectives correctly 

Verb forms ending in -ed and -ing can be used as adjectives. For 

example, the verbal adjectives cleaned and cleaning come from the verb to 

clean. 

The woman cleans the car. 

VERB 

The cleaning woman worked on the car. 

ADJECTIVE 
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The woman put the cleaned car back in the garage. 

 ADJECTIVE 

Verbal adjectives ending in -ed and -ing can be confused in the 

Written Expression section of the TOEFL test. 

The cleaning* car . . . 

The cleaned* woman . . . 

The difference between an -ed and an -ing adjective is similar to the 

difference between the active and the passive. An -ing adjective (like the 

active) means that the noun it describes is doing the action. An -ed adjective 

(like the passive) means that the noun it describes is receiving the action 

from the verb.31 

14. Article 

Nouns in English can be either countable or uncountable. If a noun 

is countable, it must be either singular or plural. In addition to these general 

types of nouns, there are two types of articles: definite (specific) and 

indefinite (general). 

ARTICLES 

COUNTABLE 

SINGULAR 

NOUNS 

COUNTABLE 

PLURAL 

NOUNS 

UNCOUNTABLE 

NOUNS 

INDEFINITE 

(General) 

a dollar 

an apple 

______ dollars 

______ apples 

______ money 

______ juice 

                                                             
31 Ibid, p. 206. 
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DEFINITE 

(Specific) 

the dollar 

the apple 

the dollars 

the apples 

the money 

the juice 

 

52. Use articles with singular noun 

If a noun is either countable plural or uncountable, it is possible to 

have either the definite article the or no article (indefinite). With all 

countable singular nouns, however, have an article (unless have another 

determiner such as my or each). 

I have money. (uncountable – no article needed) 

I have books. (countable plural – no article needed) 

I have a book. (countable singular – article needed) 

53. Distinguish a and an 

The basic difference between a and an is that a is used in front of 

consonant and an is used in front of vowels (a, e, i, o, u): 

a book  an orange 

a man  an illness 

a page  an automobile 

In reality, the rule is that a is used in front of a word that begins with 

a consonant sound and that an is used in front of` a word that begins with a 

vowel sound, pronounce the following examples: 

a university a hand a one-way street a euphemism a xerox 

machine 

an unhappy man an hour an omen an event an x-ray 

machine 
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54. Make articles agree with nouns 

The definite article (the) is used for both singular and plural nouns, 

so agreement is not a problem with the definite article. However, because 

the use of the indefinite article is different for singular and plural nouns, be 

careful of agreement between the indefinite article and the noun. One very 

common agreement error is to use the singular indefinite article (a or an) 

with a plural noun. 

He saw a* new movies. 

They traveled to a* nearby mountains. 

Do you have another* books? 

The following sentences are possible corrections of the sentences 

above. 

He saw a new movie.  (singular) 

He saw new movies.  (plural) 

They traveled to a nearby mountain.  (singular) 

They traveled to nearby mountains.  (plural) 

Do you have another book?  (singular) 

Do you have other books?  (plural) 

55. Distinguish specific and general ideas 

With countable singular nouns it is possible to use either the 

definitive or the indefinite article, but they have different meaning. The 

definite article is used to refer to one specific noun. 

Tom will bring the book tomorrow. 

(There is one specific book that Tom will bring tomorrow.) 
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He sailed on the Pacific Ocean. 

(There is only one Pacific Ocean) 

The definite article is used when the noun could be one of several 

different nouns. 

Tom will bring a book tomorrow. 

(Tom will bring any one book.) 

He sailed on an ocean. 

(He sailed on any one of the world’s oceans)32 

15. Preposition 

56. Recognize incorrect prepositions 

Sometimes an incorrect preposition is given in a sentence in the 

Written Expression section of the TOEFL test. 

The game was called on* because of rain. 

I knew I could count in* you to do a good job. 

57. Recognize when prepositions have been omitted 

Sometimes a necessary preposition has been omitted from a sentence 

in the Written Expression section of the TOEFL test. 

Can you wait* me after the game? 

I plan* attending the meeting.  

                                                             
32 Ibid, p. 213. 
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16. Usage 

58. Distinguish make and do 

Make and do can be confused in English because their meanings are 

so similar. Make often has the idea of creating or constructing. The 

following expressions show some of the possible uses of make: 

She likes to make her own clothes. 

If you make a mistake, you should correct it. 

He was unable to make a response to the threat. 

Do often has the idea of completing or performing. The following 

expressions show some of the possible uses of do: 

This morning she did all the dishes. 

The students are doing the assignments. 

You can do your laundry at the Laundromat. 

These are only some of the uses of make and do. Many uses of make 

and do are idiomatic and therefore difficult to classify. 

59. Distinguish like, alike, unlike, and dislike 

Like, alike, unlike, and dislike are easily confused because they look 

so similar and they have many different uses. Study the use of alike and like 

in the following examples. 

John and Tom are alike 

John and Tom worked in a like manner. 

In both these example, alike and like are adjectives that mean 

similar. The next structure should be familiar with are the prepositions like 
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and unlike, which have opposite meanings. Because they are prepositions, 

they must be followed by objects. 

John is (like Tom). 

John is (unlike Tom). 

The prepositions like and unlike can also be used at the beginning of 

a sentence. 

(Like Tom), John is tall. 

(Unlike Tom), John is tall. 

The final structures that should be familiar with are the verbs like 

and dislike, which have opposite meanings. Because they are verbs, they are 

used with subjects. 

John and Tom like the course. 

John and Tom dislike the course. 

60. Distinguish other, another, and others 

Other, another, and others are very easy to confuse. To decide how 

to use each of them correctly, someone must consider three things: 1) if it is 

singular or plural, 2) if it is definite (the) or indefinite (a), and 3) if it is an 

adjective (it appears with a noun) or if it is a pronoun (it appears by itself).33 

 SINGULAR PLURAL 

INDEFINITE I have another book. 

I have another. 

I have other books. 

I have others. 

                                                             
33 Ibid, p. 223. 
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DEFINITE I have the other book. 

I have the other. 

I have the other 

books. 

I have the others. 

 

E. Conceptual Framework 

 

In order to know the students competence about structure and grammar at 

second semester especially in English Study Program, the researcher gave the test 

to students as instrument. Test was used to measure understanding of English 

structure and grammar. Then from the test, the researcher analyzed the extent the 

competence of students in structure and grammar.

Competence
Structure and 

Grammar
Students

TestAnalysis
Comprehension 
about Structure 
and Grammar
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CHAPTER III 

RESEARCH METHOD 

 

A. Research Method 

The use of the method in research is necessary, because helping 

researchers to obtain data easily. In this paper the researcher used descriptive 

quantitative method. Creswell has given a very concise definition of quantitative 

research as a type of research that is ̀ explaining phenomena by collecting numerical 

data that are analyzed using mathematically based methods (in particular 

statistics).34 The descriptive research approach is a basic research method that 

examines the situation, as it exists in its current state. Descriptive research involves 

identification of attributes of a particular phenomenon based on an observational 

basis, or the exploration of correlation between two or more phenomena.35 

 

B. Sources of The Data 

In the effort to find the solution to the problem, the researcher needs some 

data. The required data and information to be obtained are from two main sources: 

a. Primary Data Source 

The data sources of this research were taken from the result of students’ 

test. This research conducted at IAIN Palopo. 

b. Secondary Data Source 

                                                             
34 Suphat Sukamolson, Fundamentals of Quantitative Research, Language Institute 

Chulalongkorn University, p. 2. 
35 Carrie Williams, Research Methods, (Journal of Business & Economic Research – 

March 2007, Volume 5, Number 3) Grand Canyon University, p. 66. 
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The secondary data are collected from some reference source books that 

relate to subject matter. The researcher tried to search from information and ideas 

about structure and grammar from significant authors as fundamental theories, 

which support ideas for the research. 

 

C. Population and Sample 

a. Population 

Population is all of subject’s research. Asika, sees a population been made 

up of all conceivable elements, subjects or observations relating to a particular 

phenomenon of interest to the researcher. Elements and subjects refer to those 

individual items or variables that make up the population. They may be observed 

and physically counted.36 The researcher should take the population whose 

characteristics are closely related to the subject of his research and he should take 

great interest to the object of research. In this study the researcher take the students 

of IAIN Palopo as a population. The second semester students of English Study 

Program of IAIN Palopo Academic Year 2016/2017 has four classes. 

b. Sample 

Sample is part of subject research. A chosen sample must really represent 

the population because the result of the research will be generated toward the entire 

population. Representative sample will influence the validity to the result. If the 

amount of the subject research is large, it could be earn by taking among 10-15%, 

                                                             
36 Hasan Sa’id Umar, The Imperative of Population Sampling in Social Science Research, 

Global Journal of Political and Science and Administration, Vol. 3, No. 3, pp. 49-57, June 2015, p. 

50. 
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20-25% or more. 37 Depend on the ability of the energy, time, and fund from 

researcher. The researcher took all sample from population or 132 students as 

sample. 

 

D. Instrument of The Research 

In this study, the researcher collected the data by using Longman 

Preparation Course for the TOEFL Test as instrument. Test is sequence of 

questions, exercises, or the other instrument which is used to measure the 

knowledge, intelligence, ability or talent that owned by the individual or group. In 

tests, researchers have at their disposal a powerful method of data collection, an 

impressive array of tests for gathering data of a numerical rather than verbal kind.38 

This test is important instrument to know the students competence in English 

structure and grammar. This test consist 40 items with multiple choice. 

 

E. Procedures of Collecting Data 

The procedure of collecting data following steps: 

1. The researcher explained about how to do the test.  

2. The researcher conducted test. The time for doing test took 30 minutes. 

3. The researcher analyzed the result of the test. 

  

F. Technique of Data Analysis 

In analyzing the data the researcher used descriptive analysis: 

                                                             
37 Riduwan & Akdon, Rumus dan Data dalam Analisis Statistika, Alfabeta, p. 254. 
38 Louis Cohen, Research Methods in Education, Routledge (Taylor & Francis Group) 

London and New York, 2007, p. 414. 
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The researcher analyzed the students’ competence of the second semester 

at IAIN Palopo by using the following: 

1. Scoring the students answer  

Score =
𝑇𝑜𝑡𝑎𝑙 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟

Total Test Item
× 10 

2. Analyze the average score 

𝑋 =
∑ 𝑥

𝑁
 

Where is:  𝑋  = the average of score (mean) 

∑ 𝑥  = the representative of data 

N  = the amount of data39 

Then the students score will be classified, to understand the level of the 

student score the following classification will use: 

a. Excellent   = 8.4 – 10 is classified as excellent 

b. Very Good  = 6.8 – 8.3 is classified as very good 

c. Good  = 5.2 – 6.7 is classified as good 

d. Fair  = 3.6 – 5.1 is classified as fair 

e. Poor  = 2.0 – 3.5 is classified as poor 

f. Very poor  =    0 – 1.9 is classified as very poor 

                                                             
39 M. Iqbal Hasan, Pokok-Pokok Materi Statistik 1 (Statistika Deskriptif) Edisi Kedua, 

Bumi Aksara, p. 72 
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G. Operational Definition of Variable 

The researcher gives definitions as follow: 

Structure means to construct the sentence with grammatically correct 

English and grammar is the set of structural rules governing the composition of 

clauses, phrases, and words in any given natural language. Competence can be 

defined as a combination of practical and theoretical knowledge, cognitive skills, 

behavior and values used to improve performance. Structure and grammar 

competence in this research is understood as knowledge about syntactical rules and 

structures usually demonstrated in the performance test of grammar. 

http://en-m-wikipedia-org.0.internet.org/wiki/Structural?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Clause_%28linguistics%29?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Phrase?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Words?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Natural_language?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Knowledge?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Skills?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
http://en-m-wikipedia-org.0.internet.org/wiki/Behavior?iorg_service_id_internal=1529795953909872%3BAfpR_C_4tUpxo4hr
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

A. Findings 

In the previous description, it has been explained that the data analysis in 

this research used descriptive quantitative. Those descriptions explain the result of 

the research (structure and grammar test). After analyzing the students’ answer 

sheet, the researcher found that the students had different ability in answering the 

test. The following are the result of data analysis in students’ competences in 

doing the test and the students’ competence for each areas of structure and 

grammar. 

1. Students’ competence in doing the test 

a. The score of students in structure and grammar test 

Table 4.1 

The score of students in structure and grammar test 

No. Respondent True % False % Score 

001 14 35 26 65 3.5 

002 7 18 33 83 1.8 

003 3 8 37 93 0.8 

004 10 25 30 75 2.5 

005 9 23 31 78 2.3 

006 7 18 33 83 1.8 

007 15 38 25 63 3.8 

008 7 18 33 83 1.8 

009 12 30 28 70 3.0 

010 15 38 25 63 3.8 

011 8 20 32 80 2.0 

012 12 30 28 70 3.0 

013 19 48 21 53 4.8 
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No. Respondent True % False % Score 

014 14 35 26 65 3.5 

015 12 30 28 70 3.0 

016 12 30 28 70 3.0 

017 18 45 22 55 4.5 

018 9 23 31 78 2.3 

019 10 25 30 75 2.5 

020 9 23 31 78 2.3 

021 8 20 32 80 2.0 

022 15 38 25 63 3.8 

023 11 28 29 73 2.8 

024 12 30 28 70 3.0 

025 10 25 30 75 2.5 

026 14 35 26 65 3.5 

027 11 28 29 73 2.8 

028 11 28 29 73 2.8 

029 16 40 24 60 4.0 

030 15 38 25 63 3.8 

031 11 28 29 73 2.8 

032 13 33 27 68 3.3 

033 13 33 27 68 3.3 

034 20 50 20 50 5.0 

035 14 35 26 65 3.5 

036 12 30 28 70 3.0 

037 19 48 21 53 4.8 

038 12 30 28 70 3.0 

039 9 23 31 78 2.3 

040 9 23 31 78 2.3 

041 8 20 32 80 2.0 

042 13 33 27 68 3.3 

043 10 25 30 75 2.5 

044 14 35 26 65 3.5 

045 12 30 28 70 3.0 

046 12 30 28 70 3.0 

047 8 20 32 80 2.0 

048 9 23 31 78 2.3 

049 10 25 30 75 2.5 

050 9 23 31 78 2.3 
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No. Respondent True % False % Score 

051 10 25 30 75 2.5 

052 6 15 34 85 1.5 

053 8 20 32 80 2.0 

054 7 18 33 83 1.8 

055 12 30 28 70 3.0 

056 11 28 29 73 2.8 

057 8 20 32 80 2.0 

058 10 25 30 75 2.5 

059 13 33 27 68 3.3 

060 10 25 30 75 2.5 

061 8 20 32 80 2.0 

062 12 30 28 70 3.0 

063 12 30 28 70 3.0 

064 13 33 27 68 3.3 

065 6 15 34 85 1.5 

066 6 15 34 85 1.5 

067 8 20 32 80 2.0 

068 9 23 31 78 2.3 

069 7 18 33 83 1.8 

070 17 43 23 58 4.3 

071 14 35 26 65 3.5 

072 10 25 30 75 2.5 

073 8 20 32 80 2.0 

074 12 30 28 70 3.0 

075 10 25 30 75 2.5 

076 9 23 31 78 2.3 

077 13 33 27 68 3.3 

078 15 38 25 63 3.8 

079 17 43 23 58 4.3 

080 13 33 27 68 3.3 

081 14 35 26 65 3.5 

082 12 30 28 70 3.0 

083 10 25 30 75 2.5 

084 18 45 22 55 4.5 

085 15 38 25 63 3.8 

086 11 28 29 73 2.8 

087 11 28 29 73 2.8 
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No. Respondent True % False % Score 

088 11 28 29 73 2.8 

089 10 25 30 75 2.5 

090 10 25 30 75 2.5 

091 9 23 31 78 2.3 

092 8 20 32 80 2.0 

093 11 28 29 73 2.8 

094 8 20 32 80 2.0 

095 12 30 28 70 3.0 

096 11 28 29 73 2.8 

097 14 35 26 65 3.5 

098 14 35 26 65 3.5 

099 11 28 29 73 2.8 

100 8 20 32 80 2.0 

101 7 18 33 83 1.8 

102 12 30 28 70 3.0 

103 15 38 25 63 3.8 

104 14 35 26 65 3.5 

105 13 33 27 68 3.3 

106 9 23 31 78 2.3 

107 13 33 27 68 3.3 

108 9 23 31 78 2.3 

109 3 8 37 93 0.8 

110 11 28 29 73 2.8 

111 14 35 26 65 3.5 

112 13 33 27 68 3.3 

113 8 20 32 80 2.0 

114 18 45 22 55 4.5 

115 10 25 30 75 2.5 

116 17 43 23 58 4.3 

117 13 33 27 68 3.3 

118 12 30 28 70 3.0 

119 14 35 26 65 3.5 

120 6 15 34 85 1.5 

121 11 28 29 73 2.8 

122 9 23 31 78 2.3 

123 12 30 28 70 3.0 

124 17 43 23 58 4.3 
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No. Respondent True % False % Score 

125 13 33 27 68 3.3 

126 8 20 32 80 2.0 

127 9 23 31 78 2.3 

128 15 38 25 63 3.8 

129 6 15 34 85 1.5 

130 9 23 31 78 2.3 

131 8 20 32 80 2.0 

132 12 30 28 70 3.0 

TOTAL 1484 28 3796 72 371.0 

 

The table above shows the value of students’ correct answer and their 

score in doing the test. The highest score was “5.0” with 20 correct answers and 

the lowest score was “0.8” with 3 correct answers. The percentage of the students’ 

correct answer in doing the test was 28%. 

b. Rate percentage of students score in structure and grammar test 

The score of students in test are illustrated in the following table: 

Table 4.2 

Rate percentage of students’ score in test 

No. Classification Score Frequency Percentage 

1 Excellent 8.4 – 10 - - 

2 Very Good 6.8 – 8.3 - - 

3 Good 5.2 – 6.7 - - 

4 Fair 3.6 – 5.1 19 14% 

5 Poor 2.0 – 3.5 100 76% 

6 Very Poor 0 – 1.9 13 10% 

Total 132 100% 

 

The table above shows that the numbers of students taken as sample in 

this research were 132 students. Overall in the test there were 13 students (10%) 

got very poor score. On other hand there were 100 students (76%) got poor score. 
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At last there were 19 students (14%) got fair score. It was found that most of the 

students were placed in poor classification. 

c. Mean score of student in structure and grammar test 

𝑋 =
∑𝑥

𝑁
 

𝑋 =
371.0

132
 

𝑋 = 2.8 

It can be concluded from table 4.1 and table 4.2 that the structure and 

grammar competence of second semester of English department students of IAIN 

Palopo is low. That shown on the mean score of student in structure and grammar 

test was “2.8”. This score indicates “poor” according to score classification. 

2. Students’ competence in each areas of the structure and grammar 

The following analysis is the description the distribution and frequency 

made in each areas of structure and grammar. 

a. Sentence with one clause 

Table 4.3 

Result of the students in sentence with one clause 

No. Respondent Test Number Question Items Correct Answer 

001 1 4 1 

002 1 4 1 

003 1 4 1 

004 1 4 1 

005 1 4 2 

006 1 4 1 

007 1 4 3 

008 1 4 1 

009 1 4 2 

010 1 4 3 
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No. Respondent Test Number Question Items Correct Answer 

011 1 4 0 

012 1 4 1 

013 1 4 4 

014 1 4 3 

015 1 4 0 

016 1 4 2 

017 1 4 1 

018 1 4 0 

019 1 4 1 

020 1 4 0 

021 1 4 1 

022 1 4 1 

023 1 4 1 

024 1 4 0 

025 1 4 0 

026 1 4 1 

027 1 4 2 

028 1 4 1 

029 1 4 2 

030 1 4 2 

031 1 4 0 

032 1 4 2 

033 1 4 1 

034 2 4 2 

035 2 4 1 

036 2 4 1 

037 2 4 2 

038 2 4 1 

039 2 4 0 

040 2 4 0 

041 2 4 0 

042 2 4 2 

043 2 4 1 

044 2 4 2 

045 2 4 1 

046 2 4 3 

047 2 4 0 

048 2 4 1 

049 2 4 1 
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No. Respondent Test Number Question Items Correct Answer 

050 2 4 2 

051 2 4 1 

052 2 4 1 

053 2 4 1 

054 2 4 1 

055 2 4 2 

056 2 4 4 

057 2 4 0 

058 2 4 1 

059 2 4 1 

060 2 4 1 

061 2 4 1 

062 2 4 4 

063 2 4 3 

064 2 4 2 

065 2 4 1 

066 2 4 0 

067 2 4 1 

068 3 4 0 

069 3 4 1 

070 3 4 1 

071 3 4 1 

072 3 4 2 

073 3 4 1 

074 3 4 2 

075 3 4 1 

076 3 4 1 

077 3 4 3 

078 3 4 2 

079 3 4 3 

080 3 4 2 

081 3 4 1 

082 3 4 1 

083 3 4 0 

084 3 4 2 

085 3 4 3 

086 3 4 1 

087 3 4 2 

088 3 4 2 
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No. Respondent Test Number Question Items Correct Answer 

089 3 4 1 

090 3 4 2 

091 3 4 1 

092 3 4 0 

093 3 4 1 

094 3 4 1 

095 3 4 1 

096 3 4 2 

097 3 4 3 

098 3 4 1 

099 3 4 1 

100 3 4 1 

101 4 4 0 

102 4 4 3 

103 4 4 0 

104 4 4 1 

105 4 4 1 

106 4 4 1 

107 4 4 2 

108 4 4 2 

109 4 4 1 

110 4 4 3 

111 4 4 3 

112 4 4 2 

113 4 4 0 

114 4 4 1 

115 4 4 2 

116 4 4 1 

117 4 4 1 

118 4 4 1 

119 4 4 1 

120 4 4 0 

121 4 4 1 

122 4 4 0 

123 4 4 1 

124 4 4 2 

125 4 4 2 

126 4 4 2 

127 4 4 1 
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No. Respondent Test Number Question Items Correct Answer 

128 4 4 0 

129 4 4 1 

130 4 4 0 

131 4 4 0 

132 4 4 1 

TOTAL 528 171 

 

Table 4.3 shows that in this area test number 1 has 4 question items, test 

number 2 has 4 question items, test number 3 has 4 question items, and test 

number 4 has 4 question items. Overall in this area there were 3 students (2.3%) 

got 4 correct answers, 12 students (9.1%) got 3 correct answers, 30 students 

(22.7%) got 2 correct answer, 63 students (47.7%) got 1 correct answer, and 24 

students (18.2%) got incorrect answer. The degree of the correctness of their 

answer was 32%. 

b. Sentence with multiple clauses 

Table 4.4 

Result of the students in sentence with multiple clauses 

No. Respondent Test Number Question Items Correct Answer 

001 1 6 3 

002 1 6 0 

003 1 6 1 

004 1 6 2 

005 1 6 2 

006 1 6 0 

007 1 6 2 

008 1 6 2 

009 1 6 4 

010 1 6 2 

011 1 6 1 

012 1 6 2 

013 1 6 3 

014 1 6 2 
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No. Respondent Test Number Question Items Correct Answer 

015 1 6 1 

016 1 6 1 

017 1 6 2 

018 1 6 2 

019 1 6 3 

020 1 6 1 

021 1 6 1 

022 1 6 2 

023 1 6 3 

024 1 6 3 

025 1 6 4 

026 1 6 2 

027 1 6 3 

028 1 6 1 

029 1 6 2 

030 1 6 3 

031 1 6 1 

032 1 6 1 

033 1 6 1 

034 2 6 3 

035 2 6 1 

036 2 6 2 

037 2 6 3 

038 2 6 2 

039 2 6 1 

040 2 6 2 

041 2 6 2 

042 2 6 3 

043 2 6 2 

044 2 6 0 

045 2 6 1 

046 2 6 1 

047 2 6 1 

048 2 6 3 

049 2 6 0 

050 2 6 1 

051 2 6 1 

052 2 6 1 

053 2 6 2 
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No. Respondent Test Number Question Items Correct Answer 

054 2 6 1 

055 2 6 2 

056 2 6 1 

057 2 6 0 

058 2 6 1 

059 2 6 2 

060 2 6 3 

061 2 6 2 

062 2 6 3 

063 2 6 3 

064 2 6 2 

065 2 6 0 

066 2 6 2 

067 2 6 1 

068 3 6 1 

069 3 6 2 

070 3 6 4 

071 3 6 3 

072 3 6 0 

073 3 6 2 

074 3 6 0 

075 3 6 2 

076 3 6 1 

077 3 6 1 

078 3 6 2 

079 3 6 2 

080 3 6 1 

081 3 6 2 

082 3 6 4 

083 3 6 4 

084 3 6 2 

085 3 6 3 

086 3 6 2 

087 3 6 2 

088 3 6 2 

089 3 6 0 

090 3 6 2 

091 3 6 2 

092 3 6 0 
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No. Respondent Test Number Question Items Correct Answer 

093 3 6 2 

094 3 6 1 

095 3 6 3 

096 3 6 3 

097 3 6 1 

098 3 6 3 

099 3 6 1 

100 3 6 0 

101 4 5 2 

102 4 5 2 

103 4 5 1 

104 4 5 3 

105 4 5 1 

106 4 5 0 

107 4 5 3 

108 4 5 4 

109 4 5 0 

110 4 5 1 

111 4 5 2 

112 4 5 1 

113 4 5 0 

114 4 5 2 

115 4 5 2 

116 4 5 1 

117 4 5 0 

118 4 5 2 

119 4 5 3 

120 4 5 1 

121 4 5 2 

122 4 5 1 

123 4 5 0 

124 4 5 3 

125 4 5 1 

126 4 5 0 

127 4 5 0 

128 4 5 2 

129 4 5 0 

130 4 5 1 

131 4 5 3 
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No. Respondent Test Number Question Items Correct Answer 

132 4 5 0 

TOTAL 760 222 

 

Table 4.4 shows that in this area test number 1 has 6 question items, test 

number 2 has 6 question items, test number 3 has 6 question items, and test 

number 4 has 5 question items. Overall in this area there were 6 students (4.5%) 

got 4 correct answers, 24 students (18.2%) got 3 correct answers, 44 students 

(33.3%) got 2 correct answers, 38 students (28.8%) got 1 correct answer, and 20 

students (15.2%) got incorrect answer. The degree of the correctness of their 

answer was 29%. 

c. Sentence with reduced clause 

Table 4.5 

Result of the students in sentence with reduced clause 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 0 

002 1 2 1 

003 1 2 0 

004 1 2 1 

005 1 2 0 

006 1 2 1 

007 1 2 1 

008 1 2 0 

009 1 2 0 

010 1 2 0 

011 1 2 1 

012 1 2 1 

013 1 2 0 

014 1 2 0 

015 1 2 1 

016 1 2 2 

017 1 2 0 

018 1 2 2 
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No. Respondent Test Number Question Items Correct Answer 

019 1 2 1 

020 1 2 1 

021 1 2 1 

022 1 2 1 

023 1 2 0 

024 1 2 1 

025 1 2 0 

026 1 2 0 

027 1 2 2 

028 1 2 1 

029 1 2 1 

030 1 2 0 

031 1 2 1 

032 1 2 0 

033 1 2 1 

034 2 2 2 

035 2 2 1 

036 2 2 1 

037 2 2 2 

038 2 2 1 

039 2 2 0 

040 2 2 1 

041 2 2 1 

042 2 2 1 

043 2 2 0 

044 2 2 1 

045 2 2 1 

046 2 2 0 

047 2 2 0 

048 2 2 0 

049 2 2 0 

050 2 2 0 

051 2 2 1 

052 2 2 0 

053 2 2 0 

054 2 2 0 

055 2 2 0 

056 2 2 1 

057 2 2 0 
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No. Respondent Test Number Question Items Correct Answer 

058 2 2 1 

059 2 2 0 

060 2 2 0 

061 2 2 0 

062 2 2 0 

063 2 2 0 

064 2 2 0 

065 2 2 0 

066 2 2 1 

067 2 2 1 

068 3 2 1 

069 3 2 1 

070 3 2 1 

071 3 2 2 

072 3 2 0 

073 3 2 0 

074 3 2 0 

075 3 2 1 

076 3 2 1 

077 3 2 1 

078 3 2 0 

079 3 2 0 

080 3 2 1 

081 3 2 0 

082 3 2 0 

083 3 2 0 

084 3 2 2 

085 3 2 1 

086 3 2 1 

087 3 2 1 

088 3 2 1 

089 3 2 1 

090 3 2 0 

091 3 2 0 

092 3 2 0 

093 3 2 1 

094 3 2 0 

095 3 2 0 

096 3 2 0 
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No. Respondent Test Number Question Items Correct Answer 

097 3 2 1 

098 3 2 0 

099 3 2 1 

100 3 2 1 

101 4 2 1 

102 4 2 1 

103 4 2 1 

104 4 2 0 

105 4 2 1 

106 4 2 0 

107 4 2 0 

108 4 2 1 

109 4 2 1 

110 4 2 0 

111 4 2 0 

112 4 2 0 

113 4 2 0 

114 4 2 1 

115 4 2 1 

116 4 2 1 

117 4 2 0 

118 4 2 0 

119 4 2 0 

120 4 2 0 

121 4 2 1 

122 4 2 0 

123 4 2 0 

124 4 2 0 

125 4 2 1 

126 4 2 1 

127 4 2 1 

128 4 2 1 

129 4 2 0 

130 4 2 0 

131 4 2 0 

132 4 2 1 

TOTAL 264 74 

 



72 
 

 
 

Table 4.5 shows that in this area test number 1 has 2 question items, test 

number 2 has 2 question items, test number 3 has 2 question items, and test 

number 4 has 2 question items. Overall in this area there were 7 students (5.3%) 

got 2 correct answers, 60 students (45.5%) got 1 correct answer, and 65 students 

(49.2%) got incorrect answer. The degree of the correctness of their answer was 

28%. 

d. Sentence with inverted subject and verbs 

Table 4.6 

Result of the students in sentence with inverted subject and verbs 

No. Respondent Test Number Question Items Correct Answer 

001 1 3 2 

002 1 3 0 

003 1 3 0 

004 1 3 0 

005 1 3 1 

006 1 3 0 

007 1 3 0 

008 1 3 1 

009 1 3 0 

010 1 3 0 

011 1 3 1 

012 1 3 1 

013 1 3 0 

014 1 3 0 

015 1 3 0 

016 1 3 2 

017 1 3 2 

018 1 3 0 

019 1 3 1 

020 1 3 1 

021 1 3 0 

022 1 3 1 

023 1 3 0 

024 1 3 1 
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No. Respondent Test Number Question Items Correct Answer 

025 1 3 0 

026 1 3 1 

027 1 3 0 

028 1 3 0 

029 1 3 0 

030 1 3 2 

031 1 3 1 

032 1 3 1 

033 1 3 2 

034 2 3 1 

035 2 3 1 

036 2 3 2 

037 2 3 1 

038 2 3 0 

039 2 3 0 

040 2 3 0 

041 2 3 0 

042 2 3 1 

043 2 3 0 

044 2 3 1 

045 2 3 2 

046 2 3 1 

047 2 3 0 

048 2 3 0 

049 2 3 0 

050 2 3 2 

051 2 3 2 

052 2 3 0 

053 2 3 1 

054 2 3 1 

055 2 3 0 

056 2 3 0 

057 2 3 0 

058 2 3 2 

059 2 3 1 

060 2 3 0 

061 2 3 0 

062 2 3 0 

063 2 3 1 
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No. Respondent Test Number Question Items Correct Answer 

064 2 3 0 

065 2 3 0 

066 2 3 1 

067 2 3 0 

068 3 3 1 

069 3 3 0 

070 3 3 1 

071 3 3 0 

072 3 3 0 

073 3 3 0 

074 3 3 1 

075 3 3 1 

076 3 3 0 

077 3 3 0 

078 3 3 2 

079 3 3 1 

080 3 3 0 

081 3 3 2 

082 3 3 1 

083 3 3 1 

084 3 3 0 

085 3 3 2 

086 3 3 1 

087 3 3 1 

088 3 3 1 

089 3 3 1 

090 3 3 0 

091 3 3 1 

092 3 3 0 

093 3 3 0 

094 3 3 0 

095 3 3 0 

096 3 3 1 

097 3 3 1 

098 3 3 0 

099 3 3 2 

100 3 3 1 

101 4 4 1 

102 4 4 2 
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No. Respondent Test Number Question Items Correct Answer 

103 4 4 0 

104 4 4 3 

105 4 4 1 

106 4 4 2 

107 4 4 2 

108 4 4 2 

109 4 4 0 

110 4 4 0 

111 4 4 0 

112 4 4 2 

113 4 4 2 

114 4 4 2 

115 4 4 0 

116 4 4 2 

117 4 4 2 

118 4 4 1 

119 4 4 1 

120 4 4 0 

121 4 4 2 

122 4 4 1 

123 4 4 0 

124 4 4 0 

125 4 4 1 

126 4 4 0 

127 4 4 0 

128 4 4 2 

129 4 4 0 

130 4 4 1 

131 4 4 1 

132 4 4 1 

TOTAL 428 99 

 

Table 4.6 shows that in this area test number 1 has 3 question items, test 

number 2 has 3 question items, test number 3 has 3 question items, and test 

number 4 has 4 question items. Overall in this area there were 1 student (0.8%) 

got 3 correct answers, 25 students (18.9%) got 2 correct answers, 46 students 
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(34.8%) got 1 correct answer, and 60 students (45.5%) got incorrect answer. The 

degree of the correctness of their answer was 23%. 

e. Subject/verb agreement 

Table 4.7 

Result of the students in subject/verb agreement 

No. Respondent Test Number Question Items Correct Answer 

001 1 3 1 

002 1 3 0 

003 1 3 0 

004 1 3 1 

005 1 3 1 

006 1 3 2 

007 1 3 1 

008 1 3 0 

009 1 3 1 

010 1 3 2 

011 1 3 1 

012 1 3 1 

013 1 3 2 

014 1 3 1 

015 1 3 0 

016 1 3 0 

017 1 3 0 

018 1 3 0 

019 1 3 1 

020 1 3 0 

021 1 3 1 

022 1 3 1 

023 1 3 1 

024 1 3 1 

025 1 3 2 

026 1 3 2 

027 1 3 0 

028 1 3 1 

029 1 3 2 

030 1 3 0 

031 1 3 1 
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No. Respondent Test Number Question Items Correct Answer 

032 1 3 1 

033 1 3 1 

034 2 2 0 

035 2 2 1 

036 2 2 0 

037 2 2 0 

038 2 2 1 

039 2 2 0 

040 2 2 1 

041 2 2 0 

042 2 2 0 

043 2 2 0 

044 2 2 1 

045 2 2 2 

046 2 2 1 

047 2 2 0 

048 2 2 1 

049 2 2 1 

050 2 2 0 

051 2 2 0 

052 2 2 0 

053 2 2 0 

054 2 2 0 

055 2 2 0 

056 2 2 0 

057 2 2 1 

058 2 2 0 

059 2 2 1 

060 2 2 0 

061 2 2 0 

062 2 2 0 

063 2 2 2 

064 2 2 0 

065 2 2 0 

066 2 2 0 

067 2 2 0 

068 3 2 1 

069 3 2 0 

070 3 2 1 
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No. Respondent Test Number Question Items Correct Answer 

071 3 2 1 

072 3 2 0 

073 3 2 0 

074 3 2 1 

075 3 2 2 

076 3 2 1 

077 3 2 0 

078 3 2 1 

079 3 2 1 

080 3 2 0 

081 3 2 1 

082 3 2 1 

083 3 2 1 

084 3 2 0 

085 3 2 0 

086 3 2 2 

087 3 2 2 

088 3 2 2 

089 3 2 1 

090 3 2 1 

091 3 2 2 

092 3 2 0 

093 3 2 0 

094 3 2 1 

095 3 2 1 

096 3 2 0 

097 3 2 1 

098 3 2 2 

099 3 2 0 

100 3 2 0 

101 4 3 2 

102 4 3 1 

103 4 3 2 

104 4 3 1 

105 4 3 2 

106 4 3 1 

107 4 3 3 

108 4 3 0 

109 4 3 0 
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No. Respondent Test Number Question Items Correct Answer 

110 4 3 1 

111 4 3 2 

112 4 3 1 

113 4 3 1 

114 4 3 2 

115 4 3 2 

116 4 3 2 

117 4 3 2 

118 4 3 1 

119 4 3 1 

120 4 3 1 

121 4 3 1 

122 4 3 2 

123 4 3 1 

124 4 3 1 

125 4 3 0 

126 4 3 1 

127 4 3 1 

128 4 3 1 

129 4 3 1 

130 4 3 1 

131 4 3 0 

132 4 3 1 

TOTAL 329 108 

 

Table 4.7 shows that in this area test number 1 has 3 question items, test 

number 2 has 2 question items, test number 3 has 2 question items, and test 

number 4 has 3 question items. Overall in this area there were 1 student (0.8%) 

got 3 correct answers, 23 students (17.4%) got 2 correct answers, 59 students 

(44.7%) got 1 correct answer, and 49 students (37.1%) got incorrect answer. The 

degree of the correctness of their answer was 33%. 
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f. Parallel structure 

Table 4.8 

Result of the students in parallel structure 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 0 

002 1 2 0 

003 1 2 0 

004 1 2 0 

005 1 2 1 

006 1 2 0 

007 1 2 1 

008 1 2 0 

009 1 2 1 

010 1 2 0 

011 1 2 0 

012 1 2 0 

013 1 2 0 

014 1 2 0 

015 1 2 1 

016 1 2 0 

017 1 2 2 

018 1 2 1 

019 1 2 0 

020 1 2 0 

021 1 2 2 

022 1 2 2 

023 1 2 0 

024 1 2 0 

025 1 2 0 

026 1 2 0 

027 1 2 0 

028 1 2 0 

029 1 2 0 

030 1 2 1 

031 1 2 0 

032 1 2 1 

033 1 2 1 

034 2 2 1 

035 2 2 0 
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No. Respondent Test Number Question Items Correct Answer 

036 2 2 0 

037 2 2 1 

038 2 2 0 

039 2 2 1 

040 2 2 0 

041 2 2 0 

042 2 2 1 

043 2 2 2 

044 2 2 0 

045 2 2 0 

046 2 2 0 

047 2 2 1 

048 2 2 0 

049 2 2 0 

050 2 2 0 

051 2 2 1 

052 2 2 1 

053 2 2 1 

054 2 2 1 

055 2 2 0 

056 2 2 1 

057 2 2 1 

058 2 2 1 

059 2 2 1 

060 2 2 0 

061 2 2 1 

062 2 2 0 

063 2 2 0 

064 2 2 0 

065 2 2 0 

066 2 2 0 

067 2 2 2 

068 3 3 1 

069 3 3 1 

070 3 3 0 

071 3 3 1 

072 3 3 1 

073 3 3 1 

074 3 3 1 
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No. Respondent Test Number Question Items Correct Answer 

075 3 3 0 

076 3 3 1 

077 3 3 0 

078 3 3 1 

079 3 3 2 

080 3 3 1 

081 3 3 1 

082 3 3 2 

083 3 3 0 

084 3 3 2 

085 3 3 0 

086 3 3 1 

087 3 3 1 

088 3 3 1 

089 3 3 1 

090 3 3 0 

091 3 3 1 

092 3 3 2 

093 3 3 1 

094 3 3 1 

095 3 3 2 

096 3 3 1 

097 3 3 1 

098 3 3 1 

099 3 3 0 

100 3 3 1 

101 4 1 0 

102 4 1 0 

103 4 1 0 

104 4 1 0 

105 4 1 0 

106 4 1 0 

107 4 1 0 

108 4 1 0 

109 4 1 0 

110 4 1 1 

111 4 1 1 

112 4 1 0 

113 4 1 0 
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No. Respondent Test Number Question Items Correct Answer 

114 4 1 0 

115 4 1 0 

116 4 1 0 

117 4 1 0 

118 4 1 1 

119 4 1 1 

120 4 1 0 

121 4 1 0 

122 4 1 0 

123 4 1 0 

124 4 1 1 

125 4 1 1 

126 4 1 0 

127 4 1 0 

128 4 1 0 

129 4 1 0 

130 4 1 0 

131 4 1 0 

132 4 1 0 

TOTAL 265 69 

 

Table 4.8 shows that in this area test number 1 has 2 question items, test 

number 2 has 2 question items, test number 3 has 3 question items, and test 

number 4 has 1 question item. Overall in this area there were 10 students (7.6%) 

got 2 correct answers, 49 students (37.1%) got 1 correct answer, and 73 students 

(55.3%) got incorrect answer. The degree of the correctness of their answer was 

26%. 

g. Comparatives and superlatives 

Table 4.9 

Result of the students in comparative and superlatives 

No. Respondent Test Number Question Items Correct Answer 

001 1 1 1 

002 1 1 0 
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No. Respondent Test Number Question Items Correct Answer 

003 1 1 0 

004 1 1 0 

005 1 1 0 

006 1 1 0 

007 1 1 1 

008 1 1 0 

009 1 1 0 

010 1 1 0 

011 1 1 0 

012 1 1 0 

013 1 1 1 

014 1 1 1 

015 1 1 0 

016 1 1 0 

017 1 1 1 

018 1 1 0 

019 1 1 0 

020 1 1 0 

021 1 1 0 

022 1 1 0 

023 1 1 0 

024 1 1 0 

025 1 1 0 

026 1 1 1 

027 1 1 0 

028 1 1 1 

029 1 1 0 

030 1 1 0 

031 1 1 1 

032 1 1 0 

033 1 1 0 

034 2 2 0 

035 2 2 0 

036 2 2 0 

037 2 2 0 

038 2 2 1 

039 2 2 0 

040 2 2 0 

041 2 2 0 
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No. Respondent Test Number Question Items Correct Answer 

042 2 2 1 

043 2 2 0 

044 2 2 1 

045 2 2 0 

046 2 2 0 

047 2 2 1 

048 2 2 0 

049 2 2 1 

050 2 2 0 

051 2 2 0 

052 2 2 1 

053 2 2 1 

054 2 2 1 

055 2 2 0 

056 2 2 0 

057 2 2 1 

058 2 2 1 

059 2 2 0 

060 2 2 1 

061 2 2 0 

062 2 2 0 

063 2 2 0 

064 2 2 1 

065 2 2 0 

066 2 2 0 

067 2 2 0 

068 3 1 0 

069 3 1 0 

070 3 1 0 

071 3 1 0 

072 3 1 0 

073 3 1 0 

074 3 1 0 

075 3 1 0 

076 3 1 0 

077 3 1 0 

078 3 1 0 

079 3 1 1 

080 3 1 0 
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No. Respondent Test Number Question Items Correct Answer 

081 3 1 0 

082 3 1 0 

083 3 1 1 

084 3 1 0 

085 3 1 0 

086 3 1 0 

087 3 1 0 

088 3 1 0 

089 3 1 0 

090 3 1 0 

091 3 1 0 

092 3 1 1 

093 3 1 1 

094 3 1 0 

095 3 1 0 

096 3 1 1 

097 3 1 0 

098 3 1 0 

099 3 1 0 

100 3 1 0 

101 4 2 0 

102 4 2 0 

103 4 2 1 

104 4 2 1 

105 4 2 1 

106 4 2 0 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 0 

111 4 2 0 

112 4 2 0 

113 4 2 0 

114 4 2 1 

115 4 2 0 

116 4 2 1 

117 4 2 0 

118 4 2 0 

119 4 2 0 
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No. Respondent Test Number Question Items Correct Answer 

120 4 2 0 

121 4 2 0 

122 4 2 0 

123 4 2 1 

124 4 2 1 

125 4 2 0 

126 4 2 0 

127 4 2 0 

128 4 2 0 

129 4 2 1 

130 4 2 0 

131 4 2 0 

132 4 2 0 

TOTAL 198 33 

 

Table 4.9 shows that in this area test number 1 has 1 question item, test 

number 2 has 2 question items, test number 3 has 1 question item, and test number 

4 has 2 question items. Overall in this area there were 33 students (25.0%) got 1 

correct answer, and 99 students (75.0%) got incorrect answer. The degree of the 

correctness of their answer was 17%. 

h. Form of the verb 

Table 4.10 

Result of the students in form of the verb 

No. Respondent Test Number Question Items Correct Answer 

001 1 1 0 

002 1 1 0 

003 1 1 0 

004 1 1 0 

005 1 1 1 

006 1 1 0 

007 1 1 1 

008 1 1 0 

009 1 1 0 

010 1 1 1 
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No. Respondent Test Number Question Items Correct Answer 

011 1 1 1 

012 1 1 1 

013 1 1 0 

014 1 1 0 

015 1 1 0 

016 1 1 0 

017 1 1 1 

018 1 1 0 

019 1 1 0 

020 1 1 1 

021 1 1 1 

022 1 1 1 

023 1 1 0 

024 1 1 1 

025 1 1 0 

026 1 1 1 

027 1 1 0 

028 1 1 1 

029 1 1 0 

030 1 1 1 

031 1 1 0 

032 1 1 1 

033 1 1 1 

034 2 2 1 

035 2 2 1 

036 2 2 0 

037 2 2 1 

038 2 2 0 

039 2 2 0 

040 2 2 1 

041 2 2 0 

042 2 2 0 

043 2 2 1 

044 2 2 0 

045 2 2 0 

046 2 2 1 

047 2 2 1 

048 2 2 0 

049 2 2 0 
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No. Respondent Test Number Question Items Correct Answer 

050 2 2 0 

051 2 2 0 

052 2 2 1 

053 2 2 1 

054 2 2 1 

055 2 2 0 

056 2 2 0 

057 2 2 0 

058 2 2 1 

059 2 2 0 

060 2 2 0 

061 2 2 0 

062 2 2 2 

063 2 2 1 

064 2 2 1 

065 2 2 0 

066 2 2 1 

067 2 2 0 

068 3 1 0 

069 3 1 0 

070 3 1 1 

071 3 1 0 

072 3 1 1 

073 3 1 0 

074 3 1 0 

075 3 1 1 

076 3 1 0 

077 3 1 1 

078 3 1 0 

079 3 1 0 

080 3 1 0 

081 3 1 0 

082 3 1 0 

083 3 1 0 

084 3 1 1 

085 3 1 0 

086 3 1 0 

087 3 1 0 

088 3 1 0 
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No. Respondent Test Number Question Items Correct Answer 

089 3 1 0 

090 3 1 0 

091 3 1 0 

092 3 1 1 

093 3 1 0 

094 3 1 0 

095 3 1 1 

096 3 1 0 

097 3 1 0 

098 3 1 0 

099 3 1 1 

100 3 1 1 

101 4 2 0 

102 4 2 0 

103 4 2 1 

104 4 2 0 

105 4 2 1 

106 4 2 1 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 1 

111 4 2 1 

112 4 2 2 

113 4 2 1 

114 4 2 0 

115 4 2 0 

116 4 2 0 

117 4 2 1 

118 4 2 2 

119 4 2 1 

120 4 2 0 

121 4 2 0 

122 4 2 1 

123 4 2 1 

124 4 2 1 

125 4 2 1 

126 4 2 1 

127 4 2 0 
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No. Respondent Test Number Question Items Correct Answer 

128 4 2 0 

129 4 2 0 

130 4 2 0 

131 4 2 0 

132 4 2 2 

TOTAL 198 59 

 

Table 4.10 shows that in this area test number 1 has 1 question item, test 

number 2 has 2 question items, test number 3 has 1 question item, and test number 

4 has 2 question items. Overall in this area there were 4 students (3.0%) got 2 

correct answers, 51 students (38.6%) got 1 correct answer, and 77 students 

(58.3%) got incorrect answer. The degree of the correctness of their answer was 

30%. 

i. Use of the verb 

Table 4.11 

Result of the students in use of the verb 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 1 

002 1 2 0 

003 1 2 0 

004 1 2 1 

005 1 2 1 

006 1 2 1 

007 1 2 0 

008 1 2 0 

009 1 2 0 

010 1 2 1 

011 1 2 0 

012 1 2 0 

013 1 2 1 

014 1 2 0 

015 1 2 2 

016 1 2 1 
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No. Respondent Test Number Question Items Correct Answer 

017 1 2 1 

018 1 2 0 

019 1 2 0 

020 1 2 1 

021 1 2 1 

022 1 2 1 

023 1 2 1 

024 1 2 0 

025 1 2 2 

026 1 2 0 

027 1 2 0 

028 1 2 1 

029 1 2 0 

030 1 2 0 

031 1 2 1 

032 1 2 1 

033 1 2 1 

034 2 3 1 

035 2 3 2 

036 2 3 0 

037 2 3 1 

038 2 3 0 

039 2 3 2 

040 2 3 1 

041 2 3 1 

042 2 3 1 

043 2 3 0 

044 2 3 1 

045 2 3 1 

046 2 3 2 

047 2 3 1 

048 2 3 2 

049 2 3 1 

050 2 3 0 

051 2 3 0 

052 2 3 0 

053 2 3 0 

054 2 3 0 

055 2 3 2 
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No. Respondent Test Number Question Items Correct Answer 

056 2 3 1 

057 2 3 0 

058 2 3 0 

059 2 3 1 

060 2 3 1 

061 2 3 1 

062 2 3 0 

063 2 3 0 

064 2 3 1 

065 2 3 1 

066 2 3 0 

067 2 3 2 

068 3 2 1 

069 3 2 0 

070 3 2 1 

071 3 2 0 

072 3 2 1 

073 3 2 0 

074 3 2 0 

075 3 2 0 

076 3 2 0 

077 3 2 0 

078 3 2 1 

079 3 2 1 

080 3 2 0 

081 3 2 2 

082 3 2 0 

083 3 2 0 

084 3 2 1 

085 3 2 1 

086 3 2 1 

087 3 2 1 

088 3 2 1 

089 3 2 2 

090 3 2 1 

091 3 2 1 

092 3 2 0 

093 3 2 0 

094 3 2 0 
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No. Respondent Test Number Question Items Correct Answer 

095 3 2 1 

096 3 2 0 

097 3 2 1 

098 3 2 2 

099 3 2 1 

100 3 2 0 

101 4 2 0 

102 4 2 1 

103 4 2 1 

104 4 2 0 

105 4 2 1 

106 4 2 1 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 1 

111 4 2 2 

112 4 2 1 

113 4 2 0 

114 4 2 2 

115 4 2 1 

116 4 2 2 

117 4 2 0 

118 4 2 0 

119 4 2 0 

120 4 2 0 

121 4 2 0 

122 4 2 0 

123 4 2 0 

124 4 2 1 

125 4 2 1 

126 4 2 0 

127 4 2 1 

128 4 2 1 

129 4 2 0 

130 4 2 0 

131 4 2 1 

132 4 2 1 

TOTAL 298 87 
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Table 4.11 shows that in this area test number 1 has 2 question items, test 

number 2 has 3 question items, test number 3 has 2 question items, and test 

number 4 has 2 question items. Overall in this area there were 14 students (10.6%) 

got 2 correct answer, 59 students (44.7%) got 1 correct answer, and 59 students 

(44.7%) got incorrect answer. The degree of the correctness of their answer was 

29%. 

j. Passive verbs 

Table 4.12 

Result of the students in passive verbs 

No. Respondent Test Number Question Items Correct Answer 

001 1 1 1 

002 1 1 1 

003 1 1 0 

004 1 1 0 

005 1 1 0 

006 1 1 0 

007 1 1 0 

008 1 1 1 

009 1 1 0 

010 1 1 1 

011 1 1 1 

012 1 1 0 

013 1 1 0 

014 1 1 0 

015 1 1 1 

016 1 1 0 

017 1 1 1 

018 1 1 1 

019 1 1 0 

020 1 1 1 

021 1 1 0 

022 1 1 1 

023 1 1 1 

024 1 1 0 
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No. Respondent Test Number Question Items Correct Answer 

025 1 1 0 

026 1 1 0 

027 1 1 0 

028 1 1 0 

029 1 1 1 

030 1 1 1 

031 1 1 0 

032 1 1 0 

033 1 1 1 

034 2 1 1 

035 2 1 0 

036 2 1 1 

037 2 1 1 

038 2 1 0 

039 2 1 0 

040 2 1 0 

041 2 1 0 

042 2 1 1 

043 2 1 0 

044 2 1 1 

045 2 1 1 

046 2 1 1 

047 2 1 1 

048 2 1 1 

049 2 1 0 

050 2 1 1 

051 2 1 1 

052 2 1 0 

053 2 1 0 

054 2 1 0 

055 2 1 0 

056 2 1 0 

057 2 1 0 

058 2 1 0 

059 2 1 1 

060 2 1 1 

061 2 1 0 

062 2 1 0 

063 2 1 0 
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No. Respondent Test Number Question Items Correct Answer 

064 2 1 0 

065 2 1 0 

066 2 1 0 

067 2 1 0 

068 3 1 1 

069 3 1 1 

070 3 1 0 

071 3 1 1 

072 3 1 0 

073 3 1 0 

074 3 1 0 

075 3 1 0 

076 3 1 1 

077 3 1 1 

078 3 1 1 

079 3 1 1 

080 3 1 1 

081 3 1 0 

082 3 1 0 

083 3 1 0 

084 3 1 1 

085 3 1 0 

086 3 1 0 

087 3 1 0 

088 3 1 0 

089 3 1 0 

090 3 1 1 

091 3 1 0 

092 3 1 1 

093 3 1 0 

094 3 1 0 

095 3 1 0 

096 3 1 1 

097 3 1 1 

098 3 1 1 

099 3 1 1 

100 3 1 1 

101 4 2 0 

102 4 2 0 
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No. Respondent Test Number Question Items Correct Answer 

103 4 2 1 

104 4 2 0 

105 4 2 1 

106 4 2 0 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 1 

111 4 2 0 

112 4 2 1 

113 4 2 0 

114 4 2 0 

115 4 2 0 

116 4 2 0 

117 4 2 0 

118 4 2 1 

119 4 2 1 

120 4 2 1 

121 4 2 1 

122 4 2 1 

123 4 2 1 

124 4 2 1 

125 4 2 1 

126 4 2 1 

127 4 2 1 

128 4 2 2 

129 4 2 1 

130 4 2 0 

131 4 2 0 

132 4 2 1 

TOTAL 164 61 

 

Table 4.12 shows that in this area test number 1 has 1 question item, test 

number 2 has 1 question item, test number 3 has 1 question item, and test number 

4 has 2 question items. Overall in this area there were 1 student (0.8%) got 2 

correct answers, 59 students (44.7%) got 1 correct answer, and 72 students 
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(54.5%) got incorrect answer. The degree of the correctness of their answer was 

37%. 

k. Nouns 

Table 4.13 

Result of the students in nouns 

No. Respondent Test Number Question Items Correct Answer 

001 1 3 0 

002 1 3 0 

003 1 3 0 

004 1 3 0 

005 1 3 0 

006 1 3 0 

007 1 3 1 

008 1 3 0 

009 1 3 0 

010 1 3 1 

011 1 3 1 

012 1 3 2 

013 1 3 1 

014 1 3 1 

015 1 3 2 

016 1 3 0 

017 1 3 0 

018 1 3 1 

019 1 3 0 

020 1 3 0 

021 1 3 0 

022 1 3 1 

023 1 3 1 

024 1 3 0 

025 1 3 1 

026 1 3 0 

027 1 3 2 

028 1 3 1 

029 1 3 1 

030 1 3 2 

031 1 3 2 
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No. Respondent Test Number Question Items Correct Answer 

032 1 3 1 

033 1 3 0 

034 2 3 1 

035 2 3 1 

036 2 3 0 

037 2 3 1 

038 2 3 2 

039 2 3 1 

040 2 3 0 

041 2 3 1 

042 2 3 0 

043 2 3 1 

044 2 3 1 

045 2 3 0 

046 2 3 0 

047 2 3 1 

048 2 3 1 

049 2 3 1 

050 2 3 1 

051 2 3 1 

052 2 3 0 

053 2 3 0 

054 2 3 0 

055 2 3 1 

056 2 3 0 

057 2 3 2 

058 2 3 0 

059 2 3 2 

060 2 3 0 

061 2 3 0 

062 2 3 1 

063 2 3 0 

064 2 3 3 

065 2 3 2 

066 2 3 0 

067 2 3 0 

068 3 3 1 

069 3 3 0 

070 3 3 1 
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No. Respondent Test Number Question Items Correct Answer 

071 3 3 2 

072 3 3 1 

073 3 3 1 

074 3 3 3 

075 3 3 0 

076 3 3 0 

077 3 3 0 

078 3 3 1 

079 3 3 1 

080 3 3 1 

081 3 3 0 

082 3 3 0 

083 3 3 0 

084 3 3 0 

085 3 3 1 

086 3 3 0 

087 3 3 0 

088 3 3 0 

089 3 3 0 

090 3 3 1 

091 3 3 0 

092 3 3 1 

093 3 3 2 

094 3 3 1 

095 3 3 1 

096 3 3 1 

097 3 3 1 

098 3 3 1 

099 3 3 1 

100 3 3 0 

101 4 2 0 

102 4 2 1 

103 4 2 2 

104 4 2 1 

105 4 2 0 

106 4 2 1 

107 4 2 1 

108 4 2 0 

109 4 2 1 
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No. Respondent Test Number Question Items Correct Answer 

110 4 2 0 

111 4 2 0 

112 4 2 0 

113 4 2 0 

114 4 2 1 

115 4 2 0 

116 4 2 1 

117 4 2 1 

118 4 2 0 

119 4 2 1 

120 4 2 0 

121 4 2 0 

122 4 2 0 

123 4 2 0 

124 4 2 1 

125 4 2 1 

126 4 2 0 

127 4 2 1 

128 4 2 1 

129 4 2 0 

130 4 2 1 

131 4 2 1 

132 4 2 1 

TOTAL 364 88 

 

Table 4.13 shows that in this area test number 1 has 3 question items, test 

number 2 has 3 question items, test number 3 has 3 question items, and test 

number 4 has 2 question items. Overall in this area there were 2 students (1.5%) 

got 3 correct answer, 12 students (9.1%) got 2 correct answers, 58 students 

(43.9%) got 1 correct answer, and 60 students (45.5%) got incorrect answer. The 

degree of the correctness of their answer was 24%. 
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l. Pronouns 

Table 4.14 

Result of the students in pronouns 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 2 

002 1 2 0 

003 1 2 0 

004 1 2 1 

005 1 2 0 

006 1 2 0 

007 1 2 0 

008 1 2 0 

009 1 2 1 

010 1 2 1 

011 1 2 0 

012 1 2 1 

013 1 2 1 

014 1 2 1 

015 1 2 2 

016 1 2 0 

017 1 2 1 

018 1 2 0 

019 1 2 1 

020 1 2 0 

021 1 2 0 

022 1 2 0 

023 1 2 0 

024 1 2 1 

025 1 2 0 

026 1 2 1 

027 1 2 0 

028 1 2 2 

029 1 2 2 

030 1 2 0 

031 1 2 0 

032 1 2 2 

033 1 2 0 

034 2 2 2 

035 2 2 2 
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No. Respondent Test Number Question Items Correct Answer 

036 2 2 1 

037 2 2 2 

038 2 2 1 

039 2 2 0 

040 2 2 1 

041 2 2 1 

042 2 2 1 

043 2 2 2 

044 2 2 1 

045 2 2 2 

046 2 2 1 

047 2 2 0 

048 2 2 0 

049 2 2 1 

050 2 2 0 

051 2 2 0 

052 2 2 0 

053 2 2 1 

054 2 2 0 

055 2 2 2 

056 2 2 1 

057 2 2 0 

058 2 2 0 

059 2 2 1 

060 2 2 0 

061 2 2 0 

062 2 2 0 

063 2 2 1 

064 2 2 0 

065 2 2 0 

066 2 2 0 

067 2 2 0 

068 3 2 0 

069 3 2 1 

070 3 2 1 

071 3 2 1 

072 3 2 0 

073 3 2 1 

074 3 2 1 
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No. Respondent Test Number Question Items Correct Answer 

075 3 2 0 

076 3 2 1 

077 3 2 1 

078 3 2 1 

079 3 2 0 

080 3 2 0 

081 3 2 0 

082 3 2 0 

083 3 2 1 

084 3 2 2 

085 3 2 0 

086 3 2 0 

087 3 2 0 

088 3 2 0 

089 3 2 1 

090 3 2 0 

091 3 2 0 

092 3 2 0 

093 3 2 0 

094 3 2 2 

095 3 2 1 

096 3 2 0 

097 3 2 0 

098 3 2 1 

099 3 2 0 

100 3 2 0 

101 4 2 0 

102 4 2 0 

103 4 2 1 

104 4 2 1 

105 4 2 2 

106 4 2 0 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 1 

111 4 2 2 

112 4 2 0 

113 4 2 0 
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No. Respondent Test Number Question Items Correct Answer 

114 4 2 2 

115 4 2 1 

116 4 2 2 

117 4 2 1 

118 4 2 0 

119 4 2 1 

120 4 2 1 

121 4 2 0 

122 4 2 0 

123 4 2 1 

124 4 2 1 

125 4 2 0 

126 4 2 0 

127 4 2 0 

128 4 2 1 

129 4 2 0 

130 4 2 1 

131 4 2 0 

132 4 2 0 

TOTAL 264 79 

 

Table 4.14 shows that in this area test number 1 has 2 question items, test 

number 2 has 2 question items, test number 3 has 2 question items, and test 

number 4 has 2 question items. Overall in this area there were 17 students (12.9%) 

got 2 correct answers, 45 students (34.1%) got 1 correct answer, and 70 students 

(53.0%) got incorrect answer. The degree of the correctness of their answer was 

30%. 

m. Adjectives and adverbs 

Table 4.15 

Result of the students in adjectives and adverbs 

No. Respondent Test Number Question Items Correct Answer 

001 1 3 1 

002 1 3 2 
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No. Respondent Test Number Question Items Correct Answer 

003 1 3 0 

004 1 3 2 

005 1 3 0 

006 1 3 1 

007 1 3 2 

008 1 3 1 

009 1 3 2 

010 1 3 1 

011 1 3 0 

012 1 3 1 

013 1 3 2 

014 1 3 2 

015 1 3 2 

016 1 3 2 

017 1 3 2 

018 1 3 0 

019 1 3 2 

020 1 3 2 

021 1 3 0 

022 1 3 1 

023 1 3 1 

024 1 3 2 

025 1 3 1 

026 1 3 2 

027 1 3 1 

028 1 3 0 

029 1 3 1 

030 1 3 2 

031 1 3 1 

032 1 3 0 

033 1 3 1 

034 2 3 1 

035 2 3 0 

036 2 3 2 

037 2 3 1 

038 2 3 1 

039 2 3 1 

040 2 3 1 

041 2 3 0 
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No. Respondent Test Number Question Items Correct Answer 

042 2 3 0 

043 2 3 0 

044 2 3 2 

045 2 3 0 

046 2 3 0 

047 2 3 0 

048 2 3 0 

049 2 3 2 

050 2 3 0 

051 2 3 0 

052 2 3 0 

053 2 3 0 

054 2 3 0 

055 2 3 0 

056 2 3 0 

057 2 3 1 

058 2 3 1 

059 2 3 1 

060 2 3 1 

061 2 3 2 

062 2 3 0 

063 2 3 0 

064 2 3 2 

065 2 3 1 

066 2 3 0 

067 2 3 0 

068 3 4 1 

069 3 4 0 

070 3 4 2 

071 3 4 2 

072 3 4 0 

073 3 4 0 

074 3 4 1 

075 3 4 0 

076 3 4 0 

077 3 4 3 

078 3 4 1 

079 3 4 1 

080 3 4 2 
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No. Respondent Test Number Question Items Correct Answer 

081 3 4 2 

082 3 4 1 

083 3 4 1 

084 3 4 2 

085 3 4 0 

086 3 4 2 

087 3 4 1 

088 3 4 1 

089 3 4 1 

090 3 4 1 

091 3 4 1 

092 3 4 0 

093 3 4 1 

094 3 4 0 

095 3 4 0 

096 3 4 1 

097 3 4 1 

098 3 4 1 

099 3 4 1 

100 3 4 1 

101 4 3 0 

102 4 3 1 

103 4 3 1 

104 4 3 2 

105 4 3 0 

106 4 3 2 

107 4 3 1 

108 4 3 0 

109 4 3 0 

110 4 3 1 

111 4 3 0 

112 4 3 0 

113 4 3 1 

114 4 3 1 

115 4 3 0 

116 4 3 1 

117 4 3 1 

118 4 3 1 

119 4 3 1 
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No. Respondent Test Number Question Items Correct Answer 

120 4 3 1 

121 4 3 1 

122 4 3 1 

123 4 3 3 

124 4 3 1 

125 4 3 0 

126 4 3 0 

127 4 3 0 

128 4 3 1 

129 4 3 0 

130 4 3 1 

131 4 3 1 

132 4 3 2 

TOTAL 429 118 

 

Table 4.15 shows that in this area test number 1 has 3 question items, test 

number 2 has 3 question items, test number 3 has 4 question items, and test 

number 4 has 3 question items. Overall in this area there were 2 students (1.5%) 

got 3 correct answers, 28 students (21.2%) got 2 correct answers, 56 students 

(42.4%) got 1 correct answer, and 46 students (34.8%) got incorrect answer. The 

degree of the correctness of their answer was 28%. 

n. Articles 

Table 4.16 

Result of the students in articles 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 0 

002 1 2 0 

003 1 2 1 

004 1 2 0 

005 1 2 0 

006 1 2 0 

007 1 2 0 

008 1 2 0 
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No. Respondent Test Number Question Items Correct Answer 

009 1 2 0 

010 1 2 0 

011 1 2 0 

012 1 2 1 

013 1 2 2 

014 1 2 0 

015 1 2 0 

016 1 2 1 

017 1 2 0 

018 1 2 1 

019 1 2 0 

020 1 2 0 

021 1 2 0 

022 1 2 0 

023 1 2 0 

024 1 2 0 

025 1 2 0 

026 1 2 2 

027 1 2 0 

028 1 2 0 

029 1 2 1 

030 1 2 0 

031 1 2 0 

032 1 2 1 

033 1 2 1 

034 2 2 2 

035 2 2 2 

036 2 2 1 

037 2 2 2 

038 2 2 1 

039 2 2 1 

040 2 2 1 

041 2 2 0 

042 2 2 1 

043 2 2 1 

044 2 2 1 

045 2 2 1 

046 2 2 1 

047 2 2 1 
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No. Respondent Test Number Question Items Correct Answer 

048 2 2 0 

049 2 2 2 

050 2 2 1 

051 2 2 2 

052 2 2 1 

053 2 2 0 

054 2 2 1 

055 2 2 1 

056 2 2 1 

057 2 2 0 

058 2 2 1 

059 2 2 1 

060 2 2 2 

061 2 2 1 

062 2 2 2 

063 2 2 0 

064 2 2 0 

065 2 2 1 

066 2 2 0 

067 2 2 1 

068 3 3 0 

069 3 3 0 

070 3 3 2 

071 3 3 0 

072 3 3 2 

073 3 3 1 

074 3 3 1 

075 3 3 2 

076 3 3 2 

077 3 3 1 

078 3 3 1 

079 3 3 2 

080 3 3 2 

081 3 3 1 

082 3 3 1 

083 3 3 0 

084 3 3 3 

085 3 3 3 

086 3 3 0 
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No. Respondent Test Number Question Items Correct Answer 

087 3 3 0 

088 3 3 0 

089 3 3 1 

090 3 3 0 

091 3 3 0 

092 3 3 1 

093 3 3 0 

094 3 3 0 

095 3 3 1 

096 3 3 0 

097 3 3 1 

098 3 3 0 

099 3 3 0 

100 3 3 1 

101 4 3 0 

102 4 3 0 

103 4 3 1 

104 4 3 0 

105 4 3 0 

106 4 3 0 

107 4 3 1 

108 4 3 0 

109 4 3 0 

110 4 3 0 

111 4 3 1 

112 4 3 1 

113 4 3 1 

114 4 3 1 

115 4 3 0 

116 4 3 1 

117 4 3 2 

118 4 3 0 

119 4 3 0 

120 4 3 0 

121 4 3 1 

122 4 3 1 

123 4 3 0 

124 4 3 2 

125 4 3 1 
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No. Respondent Test Number Question Items Correct Answer 

126 4 3 1 

127 4 3 1 

128 4 3 2 

129 4 3 1 

130 4 3 1 

131 4 3 1 

132 4 3 0 

TOTAL 329 95 

 

Table 4.16 shows that in this area test number 1 has 2 question items, test 

number 2 has 2 question items, test number 3 has 3 question items, and test 

number 4 has 3 question items. Overall in this area there were 2 student (1.5%) 

got 3 correct answers, 18 students (13.6%) got 2 correct answers, 53 students 

(40.2%) got 1 correct answer, and 59 students (44.7%) got incorrect answer. The 

degree of the correctness of their answer was 29%. 

o. Prepositions 

Table 4.17 

Result of the students in prepositions 

No. Respondent Test Number Question Items Correct Answer 

001 1 2 0 

002 1 2 1 

003 1 2 0 

004 1 2 0 

005 1 2 0 

006 1 2 0 

007 1 2 1 

008 1 2 0 

009 1 2 0 

010 1 2 1 

011 1 2 0 

012 1 2 0 

013 1 2 0 

014 1 2 1 
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No. Respondent Test Number Question Items Correct Answer 

015 1 2 0 

016 1 2 0 

017 1 2 2 

018 1 2 0 

019 1 2 0 

020 1 2 0 

021 1 2 0 

022 1 2 1 

023 1 2 1 

024 1 2 0 

025 1 2 0 

026 1 2 0 

027 1 2 0 

028 1 2 0 

029 1 2 2 

030 1 2 0 

031 1 2 0 

032 1 2 0 

033 1 2 0 

034 2 1 1 

035 2 1 1 

036 2 1 1 

037 2 1 0 

038 2 1 0 

039 2 1 1 

040 2 1 0 

041 2 1 1 

042 2 1 0 

043 2 1 0 

044 2 1 1 

045 2 1 0 

046 2 1 0 

047 2 1 0 

048 2 1 0 

049 2 1 0 

050 2 1 1 

051 2 1 0 

052 2 1 0 

053 2 1 0 
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No. Respondent Test Number Question Items Correct Answer 

054 2 1 0 

055 2 1 1 

056 2 1 1 

057 2 1 0 

058 2 1 0 

059 2 1 0 

060 2 1 0 

061 2 1 0 

062 2 1 0 

063 2 1 0 

064 2 1 1 

065 2 1 0 

066 2 1 0 

067 2 1 0 

068 3 1 0 

069 3 1 0 

070 3 1 1 

071 3 1 0 

072 3 1 1 

073 3 1 0 

074 3 1 0 

075 3 1 0 

076 3 1 0 

077 3 1 1 

078 3 1 1 

079 3 1 1 

080 3 1 1 

081 3 1 1 

082 3 1 0 

083 3 1 1 

084 3 1 0 

085 3 1 0 

086 3 1 0 

087 3 1 0 

088 3 1 0 

089 3 1 0 

090 3 1 1 

091 3 1 0 

092 3 1 0 
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No. Respondent Test Number Question Items Correct Answer 

093 3 1 1 

094 3 1 0 

095 3 1 0 

096 3 1 0 

097 3 1 0 

098 3 1 1 

099 3 1 0 

100 3 1 0 

101 4 1 0 

102 4 1 0 

103 4 1 1 

104 4 1 0 

105 4 1 0 

106 4 1 0 

107 4 1 0 

108 4 1 0 

109 4 1 0 

110 4 1 0 

111 4 1 0 

112 4 1 1 

113 4 1 0 

114 4 1 0 

115 4 1 1 

116 4 1 0 

117 4 1 0 

118 4 1 0 

119 4 1 0 

120 4 1 0 

121 4 1 1 

122 4 1 1 

123 4 1 1 

124 4 1 0 

125 4 1 0 

126 4 1 1 

127 4 1 1 

128 4 1 0 

129 4 1 0 

130 4 1 1 

131 4 1 0 
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No. Respondent Test Number Question Items Correct Answer 

132 4 1 1 

TOTAL 165 41 

 

Table 4.17 shows that in this area test number 1 has 2 question items, test 

number 2 has 1 question item, test number 3 has 1 question item, and test number 

4 has 1 question item. Overall in this area there were 2 students (1.5%) got 2 

correct answer, 37 students (28.0%) got 1 correct answer, and 93 students (70.5%) 

got incorrect answer. The degree of the correctness of their answer was 25%. 

p. Usage 

Table 4.18 

Result of the students in usage 

No. Respondent Test Number Question Items Correct Answer 

001 1 3 1 

002 1 3 1 

003 1 3 0 

004 1 3 1 

005 1 3 0 

006 1 3 1 

007 1 3 1 

008 1 3 1 

009 1 3 1 

010 1 3 1 

011 1 3 1 

012 1 3 0 

013 1 3 2 

014 1 3 2 

015 1 3 0 

016 1 3 1 

017 1 3 2 

018 1 3 1 

019 1 3 0 

020 1 3 1 

021 1 3 0 

022 1 3 1 
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No. Respondent Test Number Question Items Correct Answer 

023 1 3 1 

024 1 3 2 

025 1 3 0 

026 1 3 1 

027 1 3 1 

028 1 3 1 

029 1 3 1 

030 1 3 1 

031 1 3 2 

032 1 3 1 

033 1 3 1 

034 2 2 1 

035 2 2 0 

036 2 2 0 

037 2 2 1 

038 2 2 1 

039 2 2 1 

040 2 2 0 

041 2 2 1 

042 2 2 0 

043 2 2 0 

044 2 2 0 

045 2 2 0 

046 2 2 0 

047 2 2 0 

048 2 2 0 

049 2 2 0 

050 2 2 0 

051 2 2 0 

052 2 2 0 

053 2 2 0 

054 2 2 0 

055 2 2 1 

056 2 2 0 

057 2 2 2 

058 2 2 0 

059 2 2 0 

060 2 2 0 

061 2 2 0 
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No. Respondent Test Number Question Items Correct Answer 

062 2 2 0 

063 2 2 1 

064 2 2 0 

065 2 2 0 

066 2 2 1 

067 2 2 0 

068 3 2 0 

069 3 2 0 

070 3 2 0 

071 3 2 0 

072 3 2 1 

073 3 2 1 

074 3 2 1 

075 3 2 0 

076 3 2 0 

077 3 2 0 

078 3 2 0 

079 3 2 0 

080 3 2 1 

081 3 2 1 

082 3 2 1 

083 3 2 0 

084 3 2 0 

085 3 2 1 

086 3 2 0 

087 3 2 0 

088 3 2 0 

089 3 2 0 

090 3 2 0 

091 3 2 0 

092 3 2 1 

093 3 2 1 

094 3 2 1 

095 3 2 0 

096 3 2 0 

097 3 2 1 

098 3 2 0 

099 3 2 1 

100 3 2 0 
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No. Respondent Test Number Question Items Correct Answer 

101 4 2 1 

102 4 2 0 

103 4 2 1 

104 4 2 1 

105 4 2 1 

106 4 2 0 

107 4 2 0 

108 4 2 0 

109 4 2 0 

110 4 2 0 

111 4 2 0 

112 4 2 1 

113 4 2 2 

114 4 2 2 

115 4 2 0 

116 4 2 2 

117 4 2 2 

118 4 2 2 

119 4 2 2 

120 4 2 1 

121 4 2 0 

122 4 2 0 

123 4 2 2 

124 4 2 1 

125 4 2 2 

126 4 2 0 

127 4 2 1 

128 4 2 1 

129 4 2 1 

130 4 2 1 

131 4 2 0 

132 4 2 0 

TOTAL 297 80 

 

Table 4.18 shows that in this area test number 1 has 3 question items, test 

number 2 has 2 question items, test number 3 has 2 question items, and test 

number 4 has 2 question items. Overall in this area there were 14 students (10.6%) 
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got 2 correct answers, 52 students (39.4%) got 1 correct answer, and 66 students 

(50.0%) got incorrect answer. The degree of the correctness of their answer was 

27%. 

 

B. Discussion 

In this section the researcher is going to describe about structure and 

grammar competence of second semester of English department students of IAIN 

Palopo according the result of data analysis in findings. During the research, the 

researcher use 4 instrument test which each test is consisting of 40 questions with 

multiple choice. The researcher give the respondent 30 minutes to finish the test. 

1. Students’ competence in doing the test 

The result of test that has been described above can prove that the 

structure and grammar competence of second semester of English department 

students of IAIN Palopo is low. This based on the result on the table 4.2 shows 

that in the test there were 13 students got very poor score. On other hand there 

were 100 students got poor score. At last there were 19 students got fair score. 

From 132 students, a total of 113 students got low classification. This is proven 

that competence structure and grammar most of students is low. And also at the 

mean score of student in structure and grammar test was “2.8”. This mean score 

indicates “poor” according to score classification. Therefore a total of 113 

students have to improve their competence in mastering structure and grammar. 
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2. Students’ competence in each areas of structure and grammar 

Students’ competences in each areas of structure and grammar as 

presented in findings, that areas are sentence with one clause, sentence with 

multiple clauses, sentence with reduced clause, sentence with inverted subject and 

verbs, subject/verb agreement, parallel structure, comparative and superlatives, 

form of the verb, use of the verb, passive verbs, nouns, pronouns, adjectives and 

adverbs, articles, prepositions, and usage. 

In sentence with one clause, the total of question item are 528 and only 

171 question can be answered correctly by students. It means that only 32% of 

students can answer the question and 24 students did not get any correct answer. 

From 4 question items in each test number most of students can answer 1 question 

item correctly. In sentence with multiple clauses, the total of question item are 760 

and only 222 question can be answered correctly by students. It means that only 

29% of students can answer the question and 20 students did not get any correct 

answer. From 6 or 5 question items in each test number most of students can 

answer 2 questions item correctly. 

In sentence with reduced clause, the total of question item are 264 and 

only 74 question can be answered correctly by students. It means that only 28% of 

students can answer the question and 65 students did not get any correct answer. 

From 2 question items in each test number most of students got incorrect answer. 

In sentence with inverted subject and verbs, the total of question item are 428 and 

only 99 question can be answered correctly by students. It means that only 23% of 

students can answer the question and 60 students did not get any correct answer. 
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From 3 or 4 question items in each test number most of students got incorrect 

answer. 

In subject/verb agreement, the total of question item are 329 and only 

108 question can be answered correctly by students. It means that only 33% of 

students can answer the question and 49 students did not get any correct answer. 

From 2 or 3 question items in each test number most of students can answer 1 

question item correctly. In parallel structure, the total of question item are 265 and 

only 69 question can be answered correctly by students. It means that only 26% of 

students can answer the question and 73 students did not get any correct answer. 

From 3, 2 or 1 question items in each test number most of students got incorrect 

answer. 

In comparatives and superlatives, the total of question item are 198 and 

only 33 question can be answered correctly by students. It means that only 17% of 

students can answer the question and 99 students did not get any correct answer. 

From 2 or 1 question items in each test number most of students got incorrect 

answer. In form of the verb, the total of question item are 198 and only 59 

question can be answered correctly by students. It means that only 30% of 

students can answer the question and 77 students did not get any correct answer. 

From 2 or 1 question items in each test number most of students got incorrect 

answer. 

In use of the verb, the total of question item are 298 and only 87 question 

can be answered correctly by students. It means that only 29% of students can 

answer the question and 59 students did not get any correct answer. From 3 or 2 
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question items in each test number most of students can answer 1 question item 

correctly. In passive verb, the total of question item are 164 and only 61 question 

can be answered correctly by students. It means that only 37% of students can 

answer the question and 72 students did not get any correct answer. From 2 or 1 

question items in each test number most of students got incorrect answer. 

In nouns, the total of question item are 368 and only 88 question can be 

answered correctly by students. It means that only 24% of students can answer the 

question and 60 students did not get any correct answer. From 3 or 2 question 

items in each test number most of students got incorrect answer. In pronouns, the 

total of question item are 264 and only 79 question can be answered correctly by 

students. It means that only 30% of students can answer the question and 70 

students did not get any correct answer. From 2 question items in each test 

number most of students got incorrect answer. 

In adjectives and adverbs, the total of question item are 429 and only 118 

question can be answered correctly by students. It means that only 28% of 

students can answer the question and 46 students did not get any correct answer. 

From 4 or 3 question items in each test number most of students can answer 1 

question item correctly. In articles, the total of question item are 329 and only 95 

question can be answered correctly by students. It means that only 29% of 

students can answer the question and 59 students did not get any correct answer. 

From 3 or 2 question items in each test number most of students got incorrect 

answer. 
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In prepositions, the total of question item are 165 and only 41 question 

can be answered correctly by students. It means that only 25% of students can 

answer the question and 93 students did not get any correct answer. From 2 or 1 

question items in each test number most of students got incorrect answer. In 

usage, the total of question item are 297 and only 80 question can be answered 

correctly by students. It means that only 27% of students can answer the question 

and 66 students did not get any correct answer. From 3 or 2 question items in each 

test number most of students got incorrect answer.  

From explanation above, the researcher can stated that the easiest area 

answered by the students are sentence with one clause and sentence with multiple 

clauses and the difficult area answered by students is comparatives and 

superlatives.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

A. Conclusions 

Based on findings and discussion presented in previous chapter, the 

researcher tries to conclude this research that focus on structure and grammar 

competence of students as follows: 

There is main points that can be concluded from this research. Students’ 

competences in doing the test, it was found that most of the students were placed 

in poor classification. Then students’ competence in each areas of structure and 

grammar. From sixteen areas of structure and grammar, the easiest area answered 

by the students are sentence with one clause and sentence with multiple clauses. 

The lowest degree of correctness is comparatives and superlatives, it means the 

students competence in this area is low because the students difficult to answer the 

question. So the students should improve their structure and grammar especially 

on part or areas that students did not really understand. 

 

B. Suggestions 

Based on the conclusions above, some suggestions are offered as follows: 

1. For students, students should be aware use of and the usage of all areas of 

structure and grammar. Students have to read any kind of structure and 

grammar book and also practice on answering any kind of structure and 

grammar test to improve their competence and keep the motivation in 

learning structure and grammar. 
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2. For lecturers, lecturers should prepare the method in teaching structure and 

grammar. To improve the students’ competence the lecturer should try all 

kind of method to support the students and choose the best method in 

learning. Therefore to apply some method the lecturers have to experiment. 

3. For researcher, researcher who wants to conduct the similar research, it is 

suggested for them to consider the technique of choosing the sample of the 

research. Hence, the result of the research will be generalized for all total 

population. Because the more sample researcher choose the harder processing 

the data but it will provide more information. 
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