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ABSTRACT 

Lisa Fitriani Akmal. 2022. “ The Implementation of The Clustering Technique To 

Improve The Writing Skills of Eighth-Grade at MTs Keppe.” 

A Thesis of English Educational Study Program at Tarbiyah 

and Teachers Training Faculty. State Islamic Institute of 

Palopo. Supervised, Masruddin, and Andi Tenrisanna Syam. 

This thesis aimed to discover that the clustering technique was more effective in 

teaching writing recount text to the eighth-grade students of MTs Keppe. This 

research is Pre-Experimental Research. In this thesis, the data collection 

techniques were tests and documentation. There were two kinds of tests used, 

namely pre-test and post-test. In this study, the researcher took one class as a 

sample. Class VIII B is an experimental class; this class had twenty-one students. 

However, only ten students followed the treatments as samples. The results 

showed that the significance level (sig.) of the pre-test between the experimental 

class had the same level of  (0.00 < 0.05)  and the mean value of the pre-test in the 

experimental class was 29.70, and the post-test was 41.00. Score sig. 2 tailed = 

0.00, then the value < with a significant level of 95% (5%) was 0.000 <0.05. In 

other words, the study’s result revealed that H1 was accepted and H0 was 

rejected. So, clustering can improve students’ writing, especially to write recount 

text. 

 

Keywords: Writing, Recount Text, Clustering technique
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CHAPTER I 

INTRODUCTION 

A. Background  

Language plays a vital role in human life because language is a tool for 

human communication, and English was very important in life. English was an 

international language that can support communication with other people, 

especially in the world because English was a language of the world. The writing 

was transforming thoughts, ideas, and feelings into written form. It means that 

writing is one of the important skills that students must learn. The writing was a 

productive and expressive communication skill, either directly or indirectly.1 

Based on the basic competence of class VIII of junior high school 

students, students will deal with various types of text, such as descriptive text, 

recount text, narrative text, and text procedures. In particular, the teachings of 

writing skills for eighth-grade students are focused on writing a text recount. So, 

eighth-grade students were expected to write recount text well. Knap and Walkins 

(2005) explain that a recount text is a text that retells past events and experiences 

in chronological order. Its purpose is to provide the reader with a description of 

what occurred and when it occurred. The generic structure of recount text consists 

of orientation, event, and re-orientation.  

 The clustering technique was a technique that groups ideas from common 

to be more specific and more directed. According to Oshima and Hogue (1999:8), 

 
1 Henry Guntur Taringan, Menulis Adalah Suatu Keterampilan Berbahasa, Bandung : 

Angkasa 2008. 
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clustering is a brainstorming activity that can be used to generate an idea. 2 

Meanwhile, Macdonald and Macdonald (1994: 34) stated that the clustering 

technique is a good way to generate general unifying categories (abstractions) as 

well as a way to come up with specific support (details).3 According to Reid 

(1993:6), the invention of clustering helps writers generate, develop, and arrange 

their ideas. It can be said that clustering helps learners in developing their idea.4 

This technique can be used to help students pour the ideas they have, develop the 

ideas, and can group these ideas correctly. It was an important clustering 

technique in learning because it can make it easier to see or make a grouping 

according to the supposed ideas And can also be used to analyze data to be made 

into several groups to make it easier to write according to the specific groups so 

that it can be understood and developed properly.  

Some previous scholars have researched the effectiveness of the clustering 

technique in teaching technique, such as the researchers found by previous 

researchers, that the title “The Effectiveness of Clustering technique in Teaching 

Writing Recount Text,” A Quasi-Experimental Research at the Eighth Grade 

Students of MTs Al-Hadi Girikusuma Mranggen Demak in the Academic Year 

2019/2020.  

The previous researchers have concluded that there was any significant 

difference between the student who taught writing descriptive paragraphs through 

 
2 Oshima and Hogue, “Writing Academy English”. New York: Adisson Wesleylongman. 

1999:8 
3 Macdonald and Macdonald, “Mastering Writing Essential”. New Jersey: practice Hall 

Regent. 1994:34 
4 Reid, J. M. Teaching ELS Writing. New York: Oxford University Press. 1993:6 
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the clustering technique and those who were not. The title is “ The Use Clustering 

Technique to Improve The Students’ Skills In Writings Descriptive Paragraphs.”5 

Based on the observation in school, especially in class VIII, it turned out 

that many students still lacked writing skills, which were the most difficult skills. 

This means that students were less literate and master of grammar and vocabulary. 

It becomes difficult for them to imagine and write down their ideas. The 

monotony of using the technique in teachers’ learning was also a factor in the 

students’ lack of writing ability. 

 Based on the background of the problems, the researchers conducted pre-

experimental research entitled “The Implementation of Clustering technique To 

Improve Writing Skills of Eight-Grades At MTs Keppe.” 

B. Research Question 

Based on the background above, the researcher formulates the research 

question: “Does the clustering technique significant to improve writing skills in 

recount text of the eighth-graders at MTs Keppe?” 

C. Research Objective 

    The researcher aimed to determine whether the clustering technique 

significantly improves writing skills in the eighth-graders recounting text at MTs 

Keppe. 

 

 

 
 

5 Sari, F., and Wahyuni, S. “ The Use Of Clustering Technique To Improve The Students 

skills in Writing Descriptive Paragraph”. Englis Community Journal 2(1). 2018 
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D. Research Significance 

1. Theoretically 

The technique of clustering can make us know how to group ideas that were 

appropriate to develop in writing. 

2.  Practically, this research was useful for teachers, students, and further 

researches  

a. Teachers  

    The teachers can apply the material more easily, will have a new technique 

for writing recount text with the clustering technique, and teachers can also 

make it interesting that other students easy to understand in learning the 

writing recount text with the clustering technique in the English Language. 

b. Students  

       The clustering technique can help students determine, help them write 

any text better, develop these ideas, increase their understanding of the topic 

or ideas, and make it easier to think logically. 

c. Further researches 

      Further researchers can use this technique to be able to short out a reading 

which is grouped based on the result of the study; further researchers can also 

find out the reading before the copy it as an addition to the study and can 

analyze data to better can improve writing skill event better and can develop 

more research writing.  
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E. Research Scope 

The researcher taught the recount text to students. In the recount text, the 

researcher gives interesting topics such as holidays, during Ramadhan, and 

unforgettable experiences. As we know, recounting text contains a story about our 

experiences in the past. The researcher assessed the content, organization, 

vocabulary, grammar, mechanics, the aspect of writing and correctly recounting 

text and the extent to which students know about recount text. The researcher also 

examines how students read according to the recount text they have made.  

F. Definition of Terms 

1. Writing Skill 

Writing is a creative act because it requires interpreting or making sense of 

something, an experience, a text, or an event. Writing is one of the most important 

things you do in college. 

2. Clustering technique 

The clustering technique is an activity to find ideas and notions to develop the 

idea itself. This technique is done by the connection between words or phrases 

freely and the relationship between the words or phrases connected by a line. 

3. Recount Text 

The definition of a recount is a part of the text that retells past events, usually 

in the order in which they happened. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Related Study 

Feradilla Eramona & Muhammad Al-Hafizh (2014) conducted research 

entitled “Using the clustering technique in Teaching Writing Descriptive Text to 

Junior High School.”6 This research uses the clustering technique in learning to 

group ideas by using text descriptions. That way, students can describe something 

by grouping ideas in one text in detail so that students can easily write, especially 

in descriptive text. In this research, the technique makes the students sit in pairs, 

and each discusses the topic for their paragraph. The students wrote the topic in 

the middle and supported ideas around it. Topic and supporting ideas can be 

connected by using the arrow to make it more manageable. It means that by using 

the clustering technique in teaching descriptive text, the teacher and the student 

will achieve the lesson’s goal. This technique was helpful for the student to 

develop and organize their ideas systematically and to make the students be 

motivated to improve their writing skills. 

Ossi Rinawati (2018) conducted research entitled “Improving Writing 

Skills in Descriptive Text Using Clustering technique for Seventh-Year Students 

of SMP Muhammadiyah Salatiga in the Academic Year of 2017/2018.”7  The 

study’s objectives are: (1) To improve writing skills in descriptive text using the 

 
6 Feradilla Eramona, “Using the clustering technique in Teaching Writing Descriptive 

Text to Junior High School “. Muhammad Al-Hafizh. Journal of English Language Teaching 2 (2), 

73-81, 2014. 
7  Ossi Rinawati, “Improving Writing Skills in Descriptive Text Using Clustering 

technique for Seventh Year Students of SMP Muhammadiyah Salatiga in the Academic Year of 

2017/2018” 
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clustering technique. (2) To determine the significant influence of using the 

clustering technique in improving writing skills in the descriptive text for seventh-

year students of SMP Muhammadiyah Salatiga in the academic year of 

2017/2018. This research shows there was an improvement in writing skills in 

descriptive text using the clustering technique. Furthermore, there was a 

significant influence of using the clustering technique in improving writing skills 

in descriptive.  

 Fatimatuz Zahroil (2020) conducted research entitled “The Effectiveness 

of Clustering technique in Teaching Writing Recount Text.” The study’s 

objectives were to find out if the clustering technique is more effective in teaching 

writing recount text Inquiry-Based. Learning at the eighth-grade students of MTs 

Al-Hadi Girikusuma Mranggen Demak in the Academic Year 2019/2020.8 It was 

a Quasi-Experimental Research. In this research, the technique for collecting data 

was documented. 

The similarity between their research and this research is that they used a 

clustering technique to teach writing, and Fatimatuz Zahroil Batul used the 

recount text. The difference from their research is that the previous research 

focuses on how to use the clustering technique in learning descriptive text for 

students, this descriptive text especially describes people and things here, and the 

previous research used classroom action research (car) and Quasi-experimental. 

This research focus is to determine the implementation of using clustering 

techniques to improve the writing skill in learning for students, especially in 

 
8 Fatimatuz Zahroil Batul,” The Effectiveness of Clustering Technique in Teaching Writing 

Recount text” 2020 
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learning to write by using recount text. The topic used is about experiences and 

events that occur in students. Researchers also provided students with discussion 

sessions in the group to share experiences or events that occurred in the past. And 

this research uses the pre-experimental method 

B. Theoretical Background 

1. Writing Skill 

a. The Definition of Writing 

Writing is a creative act because it requires interpreting or making sense of 

something, an experience, a text, or an event. The writing was the process of 

describing a language so that readers can understand the message conveyed by the 

author. In learning English, there are four aspects of language skills: listening, 

speaking, reading, and later writing; although writing is placed last, writing is not 

an unimportant skill. Learning to write is an activity where students at more 

required to control the external form of writing, such as written form, spelling, 

punctuation, and the use of words and proper grammar. When writing to learn, 

students not only control the external form of writing but also pay attention to the 

meaning or expression of the writing. This learning activity was applied in high 

grades because the students need higher cognitive abilities to be more creative in 

writing. 

b. The Purpose of Writing 

Purpose of the writing According to Suparno and Muhammad Yunus  

(2008, p 3-7), the purpose of writing is to understand the values in an article that 
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readers think about and do something related to writing.9 The purpose of writing 

skills was also to inform, entertain, explain or persuade. However, there were 

some other purposes for writing, namely: 

1) To inform and communicate ideas and information to others. 

2) To entertain that, humorously use language usually combined with 

explaining, informing, or arguing. 

3) To explain that, gather facts and combine them with experience to clarify 

who or what something is, how it happened, or why something happened. 

4) To persuade that, use appeals of logic, emotion, and character to prove a 

point. 

5) To express the thoughts and feelings of the author on a specific topic. 

Often informal. 

6) To evaluate that specific kind of argument. That argues for the merits of a 

subject and presents evidence for support. 

7) To argue special persuasion that fairly and accurately appeals to logic, 

emotion, and character and uses evidence in stating a point of view. 

c. The problem of writing skills 

Writing problem rarely occurs in isolation, and improvement in writing go 

hand in hand with the development of other non-writing-specific skills. Thus, a 

problem with the development in one of these areas is likely to interfere with a 

student’s writing progress. The problem and their potential impact on writing are:  

1) Attention problem  

 
9 Suparno. Muhammad Yunus, Keterampilan Dasar Menulis. Jakarta 

; Universitas Terbuka.  (2008, p 3-7)   



10 
 

 
 

The students who struggle with attention may be negligent, and lack 

concentration resulting in attention can reduce their self-

concentration: 

a) Difficulty starting a writing assignment. 

b) It’s easy to get distracted from the task during their writing 

assignment. 

c) Fatigue when writing. 

d) The writing inconsistent writing  

e) Uneven writing tempo 

f) Many mistakes in writing, especially in the placement of 

vocabulary and grammar. 

2) Spatial ordering problem 

The students who struggle with spatial ordering have decreased 

awareness regarding the spatial arrangement of letters, words, or 

sentences on a page. A spatial ordering problem in students is a poor 

use of lines on the paper, organization problems, uneven spacing 

between letters, and many misspelled words. 

3) Sequential ordering problem 

The students who struggle with sequential ordering have difficulty 

putting or maintaining letters, processes, or ideas in order. A 

sequential ordering problem may manifest in students writing, which 

are poor letter formation, transposed letters and spelling omissions, 

poor narrative sequencing, and lack of transitions. 
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4) Memory problem 

Active working memory is especially important for students who may 

have difficulty remembering spelling, grammar, and punctuation 

rules, accessing prior knowledge when writing, or organizing ideas. 

Memory problems can manifest in students writing, which are poor 

vocabulary, many misspelled words, and frequent capitalization, 

punctuation, and grammar errors. 

5) Language problem 

Good writing relies on o students’ language abilities improving 

steadily over time. A language problem may manifest themselves in 

students writing as: 

a) Poor vocabulary. 

b) Awkward phrasing and unconventional grammar. 

c) Inappropriate use of colloquial language. 

d) Difficulty with sentence structure and word order. 

e) Trouble reading back what is writing. 

f) Difficulty with word sound, spelling, and meaning. 

d. The Benefit of Writing  

According to Djuharie, the greatest benefit of writing is a tool to explore 

hidden knowledge. This benefit can be used as motivation to start reading and 

writing and increase one’s confidence because writing activities cannot be 
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separated from other activities such as reading, listening, and speaking.10 As for 

the benefit of writing skills that are: 

1. Writing skills can help the researcher clear her mind 

2. The researcher will be able to hoard ideas. 

3. The researcher can improve verbal writing skills. 

4. Writing skills is a great mental exercise 

Writing skills usually use some text to improve writing skills, but this study uses 

recount text. 

e. Recount text 

1) Definition of Recount Text 

The definition recount, according to Anderson (1997), the defined as a 

piece of text that retells an event aimed to give the audience description 

of what occurred and when it occurred. The recount text is a part that 

retells an event aimed to give the audience description of what occurred 

and when it occurred.11 The recount text is a part that retells past events, 

usually in the order in which they happened. In line with that, walkins 

(2005) states recounts are sequential texts that do little more than 

sequence a series of events. Recount text was used to retell an event that 

has afterward in the past.12 In Indonesia, the students’ curriculum should 

 
10 Dhjuhari, Otong Setiawan dan Suherli “Panduan Membuat Karya Tulis”. Bandung: 

CV.Yarma Widya. 2005, p 126 
11 Anderson. Mark, and Katy Anderson. The Type in English 1. South Melbourne: 

Macmillan Education. 1997 
12 Knap. P., and Walkins, M. Genre, Text and Grammar: Technologies for Teaching and 

Assessment Writing, Sydney: University of New South Wales Press Ltd. 2005: 224 
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learn this text type because recounts are a simple text rather than another 

genre. Therefore, the recount was always written in the past tense. That 

recount structure and grammar are similar to narrative genres that retell 

past events, usually in which they happened. It means that a recount text 

tells about something that has happened in the past chronologically 

2)  Purpose of Recount Text  

The purpose of recount text was to list and describe past experiences by 

retelling events in the order in which they happened. Recounts are 

waiting to retell events to inform or entertain their audience (or both). 

3) The Structure of Recount Text 

       The Structure of Recount Text according to Hyland in Helmi (2010: 

28), there are three generic structures of Recount text, they are: 

1. Orientation: provide the setting and produce participants. It provides 

information about Who, Where, and When.  

2. Record of Event: tell what happen and present the event in temporal 

sequence. It was usually recounted in chronological order. Personal 

comments and evaluative remarks were interspersed throughout the 

record of the event.  

3. Re-orientation: optional closure of the event. It “rounds off” the 

sequence of events.13 

4) The Characteristics / Language Feature Recount Text 

 

 
13 Hyland, K. Second Language Writing. New York: Cambridge University Press. 2003 
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1. Using the simple past tense, past continuous tense, past perfect 

tense, and perfect continuous tense. 

2. Frequent use is made of words that link events in time, such as next, 

later, when, then, after, before, first, at the same time, as soon as she 

left, late on Friday, on Saturday, on Monday, and Sunday. 

3. Focus on a specific participant, e.g., the I (the writer). 

4. Using the conjunction, such as: then, before, after, etc. 

5. Using an action verb, e.g., went, stayed. 

6. The passive voice may be used, eg. The bottle was filled with ink 

(factual recount)  

2. Clustering technique 

a. Definition of Clustering technique  

   The clustering technique is an activity to find ideas or notions to develop 

the idea. This technique is done by the connection between words or phrases 

freely and the relationship between the words or phrases connected by a line. The 

method can be used to help students in pouring the ideas they have, develop the 

ideas they have, and be able to group these ideas correctly. Clustering can also 

measure its ability to find an idea hidden in the data being studied. 

b. The benefit of the clustering technique  

     Through the clustering technique, several alternatives will emerge from our 

minds; in this alternative life, experiences merge into one. This technique is a 

writing tool that can accept curiosity, ignorance, and anything that seem chaotic 
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that can gradually map the inner scene as idea arise. The benefit clustering 

technique was: 

1) The Clustering technique increases the effectiveness of the reading activity  

2) The clustering technique can train regular and consistent researchers and 

writers in writing. 

3) Make it easy to be creative and see a relationship between ideas. 

4) Help trace the brain’s pathways to arriving at the particular concept. 

5) Can help develop the ideas that have been put forward 

c. Step of The Clustering Technique  

Clouse (2005: 24-26) said the clustering technique is a way the generating 

connection ideas visually. It helps see how various ideas relate to one for 

developing subtopics. Writers use it early in planning an essay to find 

subtopics in a topic or organize information 14 . The step of the clustering 

technique as follows: 

1) Take a sheet of paper, in the center of the sheet, write the main topic, and 

circle it. 

 

2) Then write down ideas related to the topic, circle them well, and connect 

them to the central circle. Quickly jot down ideas, move to another room, 

 
14 Clouse, B. F. A Troubleshooting Guide Strategies and Process Writers. New York: 

McGraw- Hill. 2005 
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write again, and move to another blank paper. Do it repeatedly until you 

get lost in ideas that can be written down. 

 

3) Next, write down an idea, fact, example, or other details relating to each 

idea and join the appropriate circles. 

 

4)  Do it repeatedly, draw lines back to last, central, and other words to 

appear connected as you write, and circle new words and phrases. 

5) Continue until many words are produced, and you can no longer think of 

other related word topics. Then review the cluster set circles done one by 

one to see if the grouping is enough to start making paragraphs or writing. 
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You can group again to expand the branch, and you can also cross out 

words. The phrases that seem irrelevant start to impose some order by 

grouping and starting the first paragraphs of writing. 

 

Not only that, but the clustering technique also has advantages when applied 

to teaching and learning English. According to Setyati in Meisuri and Wahyuni 

(2005: 151), there are some advantages to the clustering technique:15  

1) Reduced single point of failure functionally. 

2) Ability to perform maintenance and upgrade with limited downtime. 

3) Ability to easily scale up your cluster. 

While the disadvantages according to Setyati in Meisuri and Wahyuni 

(2005: 151), the disadvantages can be seen as follow: 

1) It was not a good technique when it was used to write an essay with a 

long paragraph. 

 
15  Meisuri, Sri Wahyuni. (2015). “Pengaruh Penggunaan Teknik Clustering Terhadap 

Kemampuan Menulis Paragraf Eksposisi Siswa Semester II Kelas X MAN 1 Tanggamus Tahun 

Pelajaran 2015/2016 
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2) The writing technique sometimes makes the learners confused about how 

to use it because they are confused about how to start to write. 

3) The learner did this under pressure to make this technique effective.  

C. Conceptual Framework 

The researcher wants to teach writing in this study but uses recounted text. 

And this study also uses the clustering technique to make it easier to write well, 

especially in writing recount text. Researchers must know the extent to which 

students write, especially in English. The researcher observed individuals who did 

writings related to recounting text and used the clustering technique to determine 

to what extent the students knew. The researcher gave a pre-test to find students 

who were deficient in writing, so the researcher gave treatment about teaching 

students better about writing. Then the researcher made post-test and quiz material 

and trained students in writing using recount text well. When the students answer 

the questions made by the researcher, and then after the students are capable 

enough, the researcher will give the assignment to make a story using recount text 

with the clustering technique. 

 

 

 

 

 

 

CLASS EXPERIMENTAL  

 PRETEST 

TREATMENT POSTEST  

Dokumentasi   



19 
 

 
 

 

D. Hypothesis 

Based on the above problem, the researchers formulated the following 

hypothesis:  

1. Alternative Hypothesis (H1): The clustering technique increase writing 

skill in recounting text of the eighth-graders at Mts Keppe 

2. Null Hypothesis (Ho): The clustering technique does not increase writing 

skills on recount text of the eighth-graders at Mts Keppe. 

T-count>t-table: Accept the alternative hypothesis (H1), and reject the null 

hypothesis (Ho). 

T-count <t-table: Accept the null hypothesis (Ho), and reject the alternative 

hypothesis (H1).
16 

 

 

 

 

 

 

 

 

 

 
 

16 Sudrajad subana, Moersatyo Rahadi, Educator Statistic (Bandung: Pustaka Setia,2001) 

STUDENTS WRITING 

SKILL 



20 
 

 
 

CHAPTER III 

 RESEARCH METHOD 

A. Research Method 

This method of research is pre-experimental research. The researcher used the 

pre-experimental design. The pre-experimental design includes only one group or 

class that was given a pre-test, and post-tests were the simplest form of research 

design. The experimental research method was used to find the effects of certain 

treatments on others in controlled conditions. And the experimental is a research 

situation in which at least one independent variable was referred to as the 

experimental variable deliberately manipulated by researchers. This one-group 

pre-test and post-test design were done in one group without a control or 

comparison group.  

The researcher only chose one group or class to be studied. The researcher 

used this study to anticipate obstacles and limitations in determining the sample, 

the location of the research, and the limitations of the time that the researchers 

had. The researcher used quantitative data, which the researcher gets by 

calculating the mean, median, and mode scores from the writing ability test and 

observation of the clustering technique. In this study, the researcher used the 

formula for analyzing data. An experimental class was given a pre-test, treatment, 

and post-test. 
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B. Population & Sample 

1. Population: 

    The population of this research was the eighth-grade students of MTs 

Keppe. The population was 21 students.  

2. Sample:  

The sample of this research consisted of 10 students in classes VIII-B. The 

sampling technique in this research was random sampling. The research 

focused on students in the eighth grade of MTs Keppe because they have low 

writing skills especially recount text. 

C. Instrument of the Research 

          Research instruments were tools for researchers to collect data. The 

researcher also used several files in student exam sheets as documentation. The 

instrument of this research was a recount text writing test. This study used a test 

consisting of pre-test and post-test. The pre-test is done before using clustering. 

The pre-test and the same post-test were given to the experiment in the class. 

Furthermore, the post-test was carried out after the pre-test and then given to the 

experimental class. The instrument used, namely the researcher’s test, can achieve 

the purpose of this test, which was to measure the extent to which students write 

using the clustering technique or not in recount text. 

D. Procedure of Data Collection 

This study will use tests as we know that the test is a set of questions, 

experiences, or other means used to measure the skills, knowledge, intelligence, 

achievements, or talents of individuals or groups. Researchers can use many data 
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collection tests, interviews, observations, or questionnaires to conduct research. 

Giving pre-test, giving treatment, and giving post-test. 

The explanation of the data collection procedure is as follows: 

1. Pre-Test. The researcher gave a pre-test to the students to determine the 

student’s prior knowledge about recount text. Researchers will also examine 

the control class and also the experimental class. 

2. During this treatment, the researcher explains the material that will be taught. 

Also, the researcher will explain the recount text. The researcher explains 

everything about recount text, from the definition, the type, the structure, and 

also the type of tenses used. The researcher then gave examples for writing 

while explaining how to write a recount text using the clustering technique, as 

researchers know that the clustering technique is a grouping technique. So the 

researcher taught the students how to sort and classify a text to be written. 

Using the clustering technique, the researcher gave an example to find out 

what writing is like. The researcher allowed students to practice how to write 

recount text using the clustering technique properly and correctly.  

The steps of the clustering technique to learning 

a. Identify words or sentences related to a topic. Look at the idea in a 

topic.  

b. Look at the words or sentences that are closest to the topic. Next, the 

that can then be grouped into several parts. 

c. Next, the word in the group is connected according to its part because it 

becomes a sentence and a paragraph. 
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3. Post-Test and the Post-test are done after the pre-test and treatment. To know 

the extent to which students write recount text after being given treatment. The 

material in this test was different from that given in the treatment. And also, 

Rules and test scores are the same s a pre-test. 

4. Documentation 

Documentation was finding data about things or research variables such as 

notes, transcripts, books, news, magazines, agendas, etc. Researchers will take 

photos as documentation which can be seen in the attachment. 

E. The Technique of Data Analysis 

Before analyzing the data, the researcher collected the data and analyzed it using 

the following procedure: 

1. Quantitative  

In this research, the data that was relevant according to the fact will then 

be used for additional assessment, which later in this quantitative value 

will be calculated with the previous one, but the pre-test, treatment, post-

test, and also in other additional values obtained in the field or the class. In 

the quantitative, the researcher will calculate the rate using the set formula. 

And also know the overall value after the number is calculated to facilitate 

the input data. 

After getting the test score, the writer measured the central tendency of the 

student’s ability to write recount text using the clustering technique. There 

is a measure of the central tendency there are mean, median, and mode. 
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The writer computer the mean score the most frequently by using the 

formula as follow:  

X= ∑x 

       N 

Where: 

X͞ (mean): the average score of a student’s ability in writing recount 

text by using the clustering technique. 

∑x: the total score of students 

N: total number of students 

(Sutrisno Hadi, 1988)17 

a. A list of classifications or tests from students included in the 

assessment. 

1) Content  

Table 3.1. The Classification of Content Aspect 

No. Score Classification Criteria 

1 27-30 Very good Clear, focused, and interesting details, complete, rich. 

Well focus, the main idea stands out. Secondary ideas 

do not stoop too much attention. 

2 23-26 Good  Clear and focused, even though the overall result may 

not be especially captivating. Support is an attempt 

that may be limited or insubstantial, too general 

3 12-22 Fair  Lack of logical sequencing and development ideas 

confusing or disconnected, lacking purpose or not. 

4 9-11 Poor  Not fluent, does not communicate information is very 

limited, boring 

5 5-8 Very poor  Not organizations are not enough to evaluate because 

they do not mean full. 

 

 
17 Sutrisno Hadi, Methodology Research jilid IV, Yokyakarta; Fakultas Psiologi Ugm Press. 1988  
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2) Organization  

Table. 3.2. The Classification of Organization Aspect 

No. Score Classification Criteria 

1 18-20 Very good Fluent expression, ideas clearly stated/supported, 

succinct, well-organized, logical sequencing, cohesive. 

Good introduction, good placement of details, and a 

strong conclusion. 

2 14-17 Good  The reader can readily follow what is being said, but the 

overall organization sometimes is effective poor 

obvious, or the main idea stands out with logical but 

incomplete sequencing. 

3 10-13 Fair  Lack of logical sequencing and development is not 

fluent. The writing lacks directions, ideas, and details. 

4 7-9 Poor  Not communicated, transitions are very weak, leaving 

the connection between ideas fuzzing, incomplete, or 

bewildering. 

5 5-6 Very poor  Not organizations were confusing the sender, not 

enough to evaluate. 

 

3) Vocabulary  

Table 3.3. The Classification of Content Aspect 

No. Score Classification Criteria 

1 18-20 Very good Effective word/idiom choice, usage, specific and 

accurate 

2 15-17 Good  Adequate range of occasional errors of word/idioms, 

choice, and language usage, but they rarely capture the 

reader’s imagination. While the overall meaning is quite 

clear, some words may lack precision. 

3 12-14 Fair  The writer struggle with limited vocabulary grouping for 

words. 

4 9-11 Poor  Many errors in words/idioms, choice, and usage. 

Language is so vague and abstract. So redundant, devoid 

of detail that only broadest, many repetitions, often word 

simple do not feat the next, verbs are weak and viewed 

in number: is, are, were, dominated. 

5 5-8 Very poor  Almost all the words use colorlessness, not enough to 

evaluate, and much wrong spelling. 
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4. Grammar  

Table. 3.4. The Classification of Grammar Aspect 

No. Score Classification Criteria 

1 23-25 Very good Effective complex construction, agreement 

endorsement, tense, number, word order/function, 

articles, pronoun, and prepositions. 

2 20-22 Good  Effective but simple construction, minor problems in 

complex construction, several errors of agreement, 

tense, number, word order/function, articles, pronoun, 

preposition but meaning seldom or cured. 

3 16-19 Fair  Major problems in simple/complex construction are 

frequent errors of negation, agreement, tenses, number, 

word order/function, articles, pronouns, prepositions and 

fragments, run-ons, deletions, and meaning confused or 

obscured. 

4 9-15 Poor  Dominated by errors of grammar, can not be understood, 

and evaluate 

5 5-8 Very poor  Virtually no mastery of sentence construction rules. 

 

5. Mechanic 

Table. 3.5. The Classification of Mechanic Aspect 

No. Score Classification Criteria 

1 5 Very good Demonstrated mastery of conventions, no problems with 

spelling, punctuation, capitalization, and paragraphing. 

2 4 Good  Few errors in spelling, capitalization, and paragraphing 

but the meaning g not obscured. 

3 3 Fair  some errors in spelling, punctuation, and capitalization 

4 2 Poor  many errors in spelling, punctuation, and capitalization. 

5 1 Very poor  Illegible writing.18 

 
18 J.B Heaton, Writing English Language Test. Edisi New ed. London: Longman 1988, p. 

146. 
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To measure the quality of students writing scores on the five 

components observed, the result of the calculation was classified into 

classifications as follows: 

91-100 classified as very good 

76-90 classified as good 

61-75 classified as fair 

51-60 classified as poor 

0-50 classified as very poor 

b. Then calculate the average value, standard deviation, and frequency 

table, and test the achievement of writing recount experimental text 

using SPSS 25 statistics. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings 

      This chapter focused on analyzing the collected data. The researcher 

collected the data from the Eight-Grades students of MTs Keppe. The researcher 

was given the details of the findings. This chapter is likely the main discussion of 

the research conducted. It displayed the finding of the collected data from the 

beginning until the end of the research. The findings consist of the result of the 

one class experimental, VII B. The four meetings were the treatment of the 

implementation in using clustering technique to improve writing skills in Recount 

text. 

1. The Students’ Score in Pretest 

a. The raw score of the students’ pre-test  

4.1 The raw score of the student’s writing test 

Based on table 4.1 show the highest score was 46, and the lowest score 

was 21. The student’s writing skills were still at a basic level.  

Respondents Content Organizations Vocabulary Grammar Mechanic Total 

1.  5 10 12 10 2 39 

2.  5 9 9 7 1 31 

3.  8 10 5 6 2 31 

4.  5 5 5 5 1 21 

5.  6 8 6 7 1 28 

6.  10 9 12 13 2 46 

7.  5 5 5 5 1 21 

8.  6 8 6 7 2 29 

9.  7 9 6 6 2 30 

10.  5 5 5 5 1 21 

      297 
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b. The scoring classifications of the student in the pre-test  

1) Contents 

Table 4.2. The Students’ Score on Contents Aspects 

No Classification Score Frequency Percentage 

1. 

2. 

3. 

4. 

5. 

Very good 

Good 

Fair 

Poor 

Very poor 

27-30 

23-26 

12-22 

9-11 

5-8 

- 

- 

- 

1 

9 

- 

- 

- 

10% 

90% 

 Total  10 100% 

 

  Table 4.2 shows that the criteria and percentage of students’ content in 

the pre-test show that there were no students who get poor or very poor. 

One student (10%) got a poor score, and nine (90%) got very poor scores.  

2) Organizations 

Table 4.3. The Students’ Score on Organization 

No Classification Score Frequency Percentage 

1. 

2. 

3. 

4. 

5. 

Very good 

Good 

Fair 

Poor 

Very poor 

18-20 

14-17 

10-13 

7-9 

5-6 

- 

- 

- 

1 

9 

- 

- 

- 

10% 

90% 

 Total  10 100% 

 

Table 4.3 show that the criteria and percentage of students’ 

organization in the pre-test show that it was not students who got very 

good and two students got a fair score. There were two students (20%) 

who got a fair score, five students (50%) got students to be poor, and three 

students (30%) who got very poor. 
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3) Vocabulary  

Table 4.4. The Students’ Score on Vocabulary Aspect 

No  Classification  Score  Frequency  Percentage  

1. 

2. 

3. 

4. 

5. 

Very good  

Good  

Fair  

Poor  

Very poor 

18-20 

15-17 

12-14 

9-11 

5-8 

- 

- 

2 

1 

7 

- 

- 

20% 

10% 

70% 

 Total   10 100% 

 

     Table 4.4 show that the criteria and percentage of student’s vocabulary 

in the pre-test show that there were two students (20%) who got a fair 

score, one student (10%) who got to be poor score, seven students (70%) 

who students got very poor. 

4) Grammar  

Table 4.5. The Students’ Score on Grammar Aspect 

No  Classification  Score  Frequency  Percentage  

1. 

2. 

3. 

4. 

5. 

Very good  

Good  

Fair  

Poor  

Very poor 

23-25 

20-22 

16-19 

9-15 

5-8 

- 

- 

- 

2 

8 

- 

- 

- 

20% 

80% 

 Total   10 100% 

 

   Table 4.5 show that the criteria and percentage of students’ 

vocabulary in the pre-test show that there were no students who got very 

good. Two students (20%) got a poor score, and eight students (80%) got a 

very poor score. 
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5) Mechanic  

Table 4.6. The Students’ scores on Mechanic Aspect 

No Classification Score Frequency Percentage 

1. 

2. 

3. 

4. 

5. 

Very good 

Good 

Fair 

Poor 

Very poor 

5 

4 

3 

2 

1 

- 

- 

- 

8 

2 

- 

- 

- 

80% 

20% 

 Total  10 100% 

  

    Table 4.6 shows that the pre-test’s criteria and percentage of students’ 

vocabulary show that no students got the very good, good, and fair. Eight 

students (80%) got a poor score, and two students (20%) got a very poor 

score. 

2. The score of the students (Posttest) 

a. The raw student’s post-test  

Table 4.7. The Students’ Raw of Posstest 

Respondents Content   Organizations  Vocabulary  Grammar  Mechanic  Total  

1.  9 7 12 12 2 42 

2.  9 9 11 9 3 41 

3.  8 9 12 11 2 42 

4.  8 7 8 8 1 32 

5.  9 9 11 9 1 39 

6.  11 10 14 14 2 51 

7.  11 9 13 9 2 44 

8.  10 9 8 8 3 38 

9.  11 9 13 9 2 44 

10.  9 9 9 8 2 37 

Total 455 
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Table 4.7 above shows the highest score was 51 and the lowest score 

was 32. The student’s writing skills were still at a basic level.  

b. The scoring classification of students  

1) Contents 

Table 4.8. The student’s score on the content aspect 

No  Classification  Score  Frequency  Percentage  

1. 

2. 

3. 

4. 

5. 

Very good  

Good  

Fair  

Poor  

Very poor 

27-30 

23-26 

12-22 

9-11 

5-8 

- 

- 

- 

8 

2 

- 

- 

- 

80% 

20% 

 Total   10 100% 

    Table 4.8 shows that the criteria and percentage of students’ content in 

the post-test show that eight students (80%) got to be poor, and two 

students (20%) got very poor.  

2) Vocabulary 

Table 4.9. The Students’ Scores in Vocabulary Aspect 

No  Classification  Score  Frequency  Percentage  

1. 

2. 

3. 

4. 

5. 

Very good  

Good  

Fair  

Poor  

Very poor 

18-20 

14-17 

10-13 

7-9 

5-6 

- 

- 

5 

2 

2 

 

- 

- 

50% 

20% 

20% 

 Total   10 100% 

 

     Table 4.9 show that the criteria and percentage of students’ vocabulary in 

the post-test show that five students (50%) got a fair score, three students 

(30%) got a poor score, and two students (20%) got very poor. 
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3) Organization 

Table 4.10. The Students’ Score of Organization aspect 

No  Classification  Score  Frequency  Percentage  

1. 

2. 

3. 

4. 

5. 

Very good  

Good  

Fair  

Poor  

Very poor 

18-20 

14-17 

10-13 

7-9 

5-6 

- 

- 

1 

9 

- 

 

- 

- 

10% 

90% 

- 

 Total   10 100% 

    

Table 4.10 shows that the criteria and percentage of a student organization in 

the post-test show that only one student (10%) got a fair score, and nine 

students (90%) got a poor score. 

 

4) Grammar  

Table 4.11. The Students’ scores in the Grammar Aspect 

No Classification Score Frequency Percentage 

1. 

2. 

3. 

4. 

5. 

Very good 

Good 

Fair 

Poor 

Very poor 

23-25 

20-22 

16-19 

9-15 

5-8 

- 

- 

- 

7 

3 

- 

- 

- 

70% 

30% 

 Total  10 100% 

  

   Table 4.11 shows that the criteria and percentage of students’ grammar in 

the post-test show that seven students (70%) got poor scores, and three 

students (30%) got very poor scores. 

5) Mechanic  

Table 4.12. The Students’ Score on Mechanic Aspect 

No Classification Score Frequency Percentage 

1. 

2. 

Very good 

Good 

5 

4 

- 

- 

- 

- 
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3. 

4. 

5. 

Fair 

Poor 

Very poor 

3 

2 

1 

2 

6 

2 

20% 

60% 

20% 

 Total  10 100% 

 

     Table 4.12 show that the criteria and percentage of student’s mechanic 

in the post-test show that there are two students (20%) who got a fair score, 

six students (60 %) who got a poor score, and two students (20%) who 

students got a very poor score. 

After calculating the result of the students’ pre-test, the mean score and 

standard deviation of both groups are presented in the following table: 

Table 4.15. Mean Score and Standard Deviation of Students’ Tests 

 N  Minimum   Maximum   Mean   Std. 

Deviation  

Pre-test 

Posttest 

Valid N (listwise) 

10 

10 

10 

21 

32 

46 

52 

29.70 

41.00 

 

8.069 

5.055 

 

 

Table 4.15 show the mean score of the student’s pre-test was 29.70, and 

the mean score post-test was 41.00. The standard deviation of the pre-test was 

8.069, and the standard deviation of the post-test was 5.055. It means that using 

the clustering technique in teaching writing can enhance the student’s 

achievement. 

c. The t-test of student’s writings achievement score 

The hypothesis was tested using inferential statistics. In this case, the 

researcher used a t-test (significance test) with the paired sample t-test, namely the 
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test, to determine the significant difference between the result of students’ mean 

scores on pre-tests and post-test. 

Assuming a significance level of (a) = 0.05, what is needed is. Degrees of 

freedom (Df) = N-1, where N = 10, then the t-test is presented in the following 

table. 

Table 4.16. Paired Sample Test 

 

 

Paired Differences  

 

 

 

 

T 

 

 

 

 

 

Df 

 

 

 

 

Sig. 

(2-

tailed) 

 

 

 

 

Mean 

 

 

 

 

Std. 

Deviations 

 

 

 

 

Std. Error 

Mean 

 

95% Confidence 

Interval of the 

Different 

Lower Upper 

Pretests-

Posttest  

-11,300 5.598 1.770 -15.305 -7.295 -6.383 9 ,000 

 

Table 4.16 from the analysis implies a significant difference between the 

pre-test and post-test in improving students writing skills by using the clustering 

technique. The result of statistical analysis of significance level (p-0.05) with 

degrees of freedom (Df) = N-1, where (N) = 10, df = 9. The probability value is 

smaller than α (0.05 > 0.00). That alternative hypothesis (H1) is accepted, and the 

null hypothesis (H0) is rejected. This means that teaching writing using the 

clustering technique effectively improves students’ writing skills. 
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B. Discussion 

 Before giving the treatments, the students have many grammar mistakes in 

expressing their ideas. They lack vocabulary, so they have difficulty with 

grammar. Some of them are confused about exploring their own opinion. Then in 

the post-test, the student’s weakness was reduced. In this final test, students tried 

to express their ideas or arguments based on the instructions. It can be seen from 

their post-test scores that most of the students experienced an increase in their 

scores for each component. 

 Based on the results of data analysis, the researcher found an increase in 

students’ writing skills by using the clustering technique with recount text 

students of the Tarbiyah and Teacher Training Faculty IAIN Palopo. The standard 

deviation of the pre-test was 8.069, and the standard deviation of the post-test was 

5.055. This means that the clustering technique can improve students’ writing 

skills. Based on the description above, the researcher concludes that one of the 

important things teachers must have is to give full attention and understand 

students’ potential, especially in writing skills. 

 Therefore,  in the pre-test, at the aspect content, the student were less able 

to understand the topic, so the ideas generated were not good ideas that students 

have was very limited, and also a lack of understanding of English, so many 

students wrote in Indonesian. The aspect of the organization was that the students 

did not know the arrangement of words and sentences correctly. They write 

according to what they see where the preparation was not noticed. Many students 

compose words and sentences not according to rules, so their writing is less 
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understood when they read. Especially in writing recount text, many of which 

were not match the known structure. The aspects of vocabulary many students 

lack vocabulary. Many students did not even know the vocabulary. Students only 

partially know the meaning but not in English. Students lacks vocabulary in 

making sentences. Because the vocabulary they knew was limited, dents repeated 

their vocabulary in several sentences because of that. In the aspect of grammar, 

the students have lacked this aspect. They are starting from mixing the tense that 

is used. The words that should be in the sentences were omitted, and vice versa. 

The use of tense was very inappropriate in which, the recount text used the simple 

past tense. But many students used simple future tense or simple present tense. 

They were writing a semicolon that was not appropriate so that the readers was 

not known where the breaks were. Using words that were not aligned and did not 

match their previously arranged partners and bad use of a conjunction. The most 

significant improved aspect was aspect vocabulary and grammar. In the aspect of 

the mechanic, students are less precise in the use of capital letters and also the 

spelling of words. Where in the students writing, there is a period, but the letters 

after the period are not capitalized but are in lowercase. The use of punctuation 

marks is also irrelevant, where students usually set full punctuation but still want 

to continue sentences. As well as comma punctuation but one to end the 

sentences. Punctuation marks that may only be dots or question marks can also be 

problematic. Students are also less careful in distinguishing between statements 

and questions because what distinguishes them is only a tiny thing but has a big 

influence.  
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 In the post-test aspect of content, the students more easily get ideas related 

to the topic. The students are also younger to make sentences with good results of 

the words. With the clustering technique, students more easily understand the 

topic, so getting words or ideas connected to the topic is easier. The students are 

more focused on writing well so that the writing can be well read. In the 

organization aspect, the students can arrange words into sentences properly. The 

students are more able to write sequentially slowly. Students also tell something 

sequential and gradually. The use of connection words such as “then,” 

“therefore,” and so on is increasing. The clustering makes students connect each 

sentence and paragraph in writing. The clustering techniques also make students 

neater in writing, especially recount text. Students can write neatly and more 

structured according to the structure of the recount text correctly and well. On the 

vocabulary aspect, it is easier for students to find words related to the topic. 

Clustering techniques make students more familiar with vocabulary. Not only 

that, but students also know the vocabulary that was not previously known. This 

technique also makes it easier for students to write with new vocabulary that is 

appropriate to the topic. This technique also helps students to memorize new 

vocabulary on their own. In grammar, students know more about the use of tenses, 

namely the simple past tense. Students are more able to know the partner to be 

used. The clustering technique makes students know grammar better. Student 

grammar in this aspect is quite good, with enough writing to understand and read. 

On the mechanical aspect, students know more about the placement of each letter, 

even though not all students do. Student writing is also quite good in terms of 



39 
 

 
 

mechanics. The placement of punctuation is quite good. The spelling of words 

that are quite good, and typos in writing are quite good.  

 Therefore, teachers can use one of the techniques to support students’ 

writing skills, especially in developing ideas, which can greatly facilitate students 

in generating and expressing their ideas. We can use several techniques to teach 

writing, including the clustering technique. In addition, applying the clustering 

technique in teaching writing has a good influence on improving students’ skills. 

Based on the data collected, using the clustering technique in teaching writing can 

improve students’ writing skills towards five focus components: content, 

organization, grammar, vocabulary, and mechanics. In addition, the use of 

technique clustering in the process of learning to write can also increase students’ 

learning motivation.   

 Student scores on each focus component evidence this. In the pre-test that 

has been done by students, this process has several weaknesses, such as 

mechanical points. Most students had low scores, as evidenced by pre-test scores 

on the five components of this test, including content, organization, vocabulary, 

grammar, and mechanics. From the pre-test and post-test, student improvement 

was more in terms of vocabulary and grammar. It was seen that students writing 

used a new and quite good vocabulary, and students’ knowledge of vocabulary 

was quite good. And in the grammatical aspect, students write better in terms of 

grammar which is quite good, where each writer has fewer typos, the placement 

of each word is good, and the tense is in the simple past tense. 
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This research is in line with Fatimatuz Zahroil Batul (2010) stated that the 

clustering technique is more effective in teaching writing recount text than 

inquiry-based learning to the eighth grades students of Mts Al-Hadi Girikusuma 

Mranggen Demak in the academic year 2019/2020. Hendrawati and Ambarwati 

(2017) stated that the clustering technique has a significant effect on students 

writing skills in recounting text.19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
19 Hendrawati Nurmawal, Ambarwati Nurfitria “ using clustering technique towards 

students writing skill in recount text”. 2017 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

      The conclusions are relevant to the results of class VIII B students of 

Mts Keppe. Using the clustering technique in writing, students writing skills, 

especially writing recount texts, were greatly improved. The results of this report 

show the students’ average pre-test and post-test scores. In the pre-test, the 

average score of the students was 29.70, and in the post-test, the average score 

was 41.00. This means that the alternative hypothesis (H1) is accepted, and the 

null hypothesis is rejected (HO). So this research result showed that the clustering 

technique could significantly improve writing skills in writing recount text. 

B. Suggestion 

 Based on the research findings, the researcher would like to purpose some 

suggestions as follow: 

1. The teacher 

       The teachers can apply the learning clustering technique in teaching, 

learning how to teach writing, especially in a text that is easier for students 

to understand. 

2. For students 

        The students need to improve their writing skills. Students can learn 

how to convey their ideas using the clustering technique. 

3. For future researchers 
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        It is recommended to be able to research using factors that influence 

learning English in similar topics. Hopefully, with more research, the 

result will be more to improve the English learning process 
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APPENDIX I INSTRUMENT 

PENELITIANPRETEST AND 

POSTTEST 
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Lembar Soal Pretest 

Nama :  

Kelas : 

Semester :  

Topik :  

Soal  

Tulislah karangan bahasa inggris dengan memilih salah satu topik di bawah ini. 

Minimal 150 kata. ! 

a. My holiday  

b. My activity during Ramadhan. 

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

.................................................................................................................................... 
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Lembar Soal Postest  

Nama :  

Kelas : 

Semester :  

Topik :  

Soal  

Tulislah karangan recount text dengan salah satu topik dibawah ini. Minimal 200 

kata!  

a. My holiday 

b.  My unforgetable experience 

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

..................................................................................................................... 
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APPENDIX  I I 

SURAT  KETERANGAN 

VALIDASI 
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APPENDIX III  

RPP 

 ( RENCANA PELAKSANAAN 

PEMBELAJARAN) 
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Rencana Pelaksanaan Pembelajaran 

Sekolah  : MTS KEPPE 

Mata Pelajaran : Bahasa Inggris 

Kelas/Semester : VIII/Ganjil 

Materi Pokok : introduction, definition of recount text, purpose of 

recount text, type recount text and structure of recount 

text. 

Alokasi Waktu : 90 Menit (Pertemuan 2-3) 

A. Tujuan Pembelajaran 

• Untuk menguji sejauh mana pengetahuan siswa dalam memahami 

recount text. 

• Untuk mengetahui tentang recount text. 

 

B. Metode Pembelajaran Alat/Media dan Sumber Belajar 

       Metode            : Ceramah dan Praktek 

Aalat/media :Spidol, papan tulis, penghapus, dan buku paket bahasa 

inggris kelas VIII. 

Sumber belajar :Buku penunjang kurikulum 2013, Buku Paket Bahasa 

Inggris ke VIII 

C. Langkah-Langkah Pembelajaran 

Kegiatan Pendahuluan  

1. Guru menyapa siswa dengan mengucapkan salam dan menanyakan kabar. 

2. Siswa membaca doa yang dipimpin oleh ketua kelas 

3. Menyampaikan motivasi tentang apa yang dapat diperoleh (tujuan & 

manfaat) dengan mempelajari materi yang di pelajari. 

4. Menanyakan beberapa pertanyaan seputar materi sebagai pengantar ke 
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kegiatan inti. 

Kegiatan Inti  

Kegiatan 

Literasi 

Guru memberukan motivasi dan panduan untuk melihat, 

mengamati, membaca dan menuliskannya kembali. Mereka 

diberi tayangan dan bahan bacaan terkait materi yang di 

pelajari. 

 
Critical 

Thinking  

Guru memberikan penjelasan, memberikan kesempatan untuk 

menulis sesuai dengan materi yang di jelaskan sebanyak 

mungkin hal yang belum dipahami, dimulai dari pertanyaan 

faktual sampai kepertanyaan yang bersifat hipotetik. 

Collaboratio

n 

Peserta didik dibentuk dalam beberapa kelompok untuk 

mendiskusikan, mengumpulkan informasi, mempresentasikan 

ulang, dan saling bertukar informasi mengenai materi yang di 

ajarkan dan kemudian masing – masing menuliskan inti dari 

materi tersebut. 

Communicat

ion 

Peserta didik mempresentasikan hasil kerja kelompok atau 

individu secara klasikal, mengemukakan pendapat atas 

presentasi yang dilakukan kemudian ditanggapi kembali oleh 

kelompok atau individu yang mempresentasikan. 

Creativity 

Guru dan peserta didik membuat kesimpulan tentang hal-hal 

yang telah dipelajari terkait materi yang di pelajari. Peserta 

didik kemudian diberi kesempatan untuk menanyakan kembali 

hal-hal yang belum dipahami 

Kegiatan Penutup  

Siswa di arahkan untuk membuat rangkuman / simpulan pelajaran. Tentang 

point-point penting yang muncul dalam kegiatan pembelajaran yang baru 

dilakukan.  
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Guru membuat rangkuman / simpulan pelajaran. Tentang point-point penting 

yang muncul dalam kegiatan pembelajaran yang baru dilakukan.  

Penilaian Hasil Pembelajaran 

- Penilaian Pengetahuan berupa tes tertulis dan tes lisan serta observasi 

terhadap diskusitanya jawab dan percakapan serta penugasan. 

 

 

Rencana Pelaksanaan Pembelajaran 

Sekolah  : MTS KEPPE 

Mata Pelajaran : Bahasa Inggris 

Kelas/Semester : VIII/Ganjil 

Materi Pokok : Definition clustering technique, how to uses clustering 

technique, writing with clustering technique. 

Alokasi Waktu : 90 Menit (Pertemuan 4-5) 

A. Tujuan Pembelajaran 

• Untuk mebetahui aapa itu clustering technique. 

• Untuk dapat menilis recount text menggunakan clustering technique. 

• Dapat menulis dengan menggunakan clustering technique. 

B. Metode Pembelajaran Alat/Media dan Sumber Belajar 

       Metode                : Ceramah dan Praktek 

       Alat / Media        : spidol, papan tulis , penghapus, dan buku paket bahasa 

inggris kelas VIII. 

       Sumber Belajar    : Buku penunjang kurikulum 2013, Buku Paket Bahasa 

Inggris ke VIII 

C. Langkah-Langkah Pembelajaran 
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Kegiatan Pendahuluan  

1. Guru menyapa siswa dengan mengucapkan salam dan menanyakan kabar. 

2. Siswa membaca doa yang dipimpin oleh ketua kelas 

3. Menyampaikan motivasi tentang apa yang dapat diperoleh (tujuan & 

manfaat) dengan mempelajari materi yang di pelajari. 

4. Menanyakan beberapa pertanyaan seputar materi sebagai pengantar ke 

kegiatan inti. 

Kegiatan Inti  

Kegiatan 

Literasi 

Guru memberukan motivasi dan panduan untuk melihat, 

mengamati, membaca dan menuliskannya kembali. Mereka 

diberi tayangan dan bahan bacaan terkait materi yang di 

pelajari. 

 
Critical 

Thinking  

Guru memberikan penjelasan, memberikan kesempatan untuk 

menulis sesuai dengan materi yang di jelaskan sebanyak 

mungkin hal yang belum dipahami, dimulai dari pertanyaan 

faktual sampai kepertanyaan yang bersifat hipotetik. 

Collaboratio

n 

Peserta didik dibentuk dalam beberapa kelompok untuk 

mendiskusikan, mengumpulkan informasi, mempresentasikan 

ulang, dan saling bertukar informasi mengenai materi yang di 

ajarkan dan kemudian masing – masing menuliskan inti dari 

materi tersebut. 

Communicat

ion 

Peserta didik mempresentasikan hasil kerja kelompok atau 

individu secara klasikal, mengemukakan pendapat atas 

presentasi yang dilakukan kemudian ditanggapi kembali oleh 

kelompok atau individu yang mempresentasikan. 

Creativity 
Guru dan peserta didik membuat kesimpulan tentang hal-hal 

yang telah dipelajari terkait materi yang di pelajari. Peserta 
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didik kemudian diberi kesempatan untuk menanyakan kembali 

hal-hal yang belum dipahami 

Kegiatan Penutup  

Siswa di arahkan untuk membuat rangkuman / simpulan pelajaran. Tentang 

point-point penting yang muncul dalam kegiatan pembelajaran yang baru 

dilakukan.  

Guru membuat rangkuman / simpulan pelajaran. Tentang point-point penting 

yang muncul dalam kegiatan pembelajaran yang baru dilakukan.  

D. Penilaian Hasil Pembelajaran 

- Penilaian Pengetahuan berupa tes tertulis dan tes lisan serta observasi 

terhadap diskusitanya jawab dan percakapan serta penugasan 
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APPENDIX I V 

LEMBAR NILAI PTETEST 

AND POST TEST 

DOKUMENTASI 
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1. LEMBAR TEST PRETEST
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2. LEMBAR TEST POSSTEST 
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1. First meeting 
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1. Second meeting

 

 

2. Third meeting 
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3. Four meeting 
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4. Five meeting 
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5. Six meeting  
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APPENDIX V 

SURAT IZIN MENELITI DAN  

TELAH SELESAI MENELITI 
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