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ABSTRACT

Qubra, 2022, “Developing Basic English Grammar Material Through Blog
Learning for the Twelfth Grade at SMAN 4 Palopo.” A thesis of English
Education Study Program, Tarbiyah and Teachers Training Faculty, State
Islamic Institute of Palopo. Supervised by (1) Abdul Pirol and (2) Dewi
Furwana.

This research aimed to develop the appropriate basic English grammar material
through blog learning for the twelfth-grade students at SMAN 4 Palopo. It answered
the research question: “What is the appropriate basic English grammar material
through blog learning for the twelfth-grade students at SMAN 4 Palopo?”.
Furthermore, the researcher applied Research and Development (R&D) method
under the ADDIE model. It consists of five phases: Analysis, Design, Development,
Implementation, and Evaluation. This research was located at SMAN 4 Palopo. The
subjects in the research were the twelfth-grade students at SMAN 4 Palopo, and 42
students became respondents for the development tryout. This research used several
instruments to collect data, i.e., need analysis questionnaires, experts’ judgment
questionnaires, and students’ perception questionnaires. The technique of data
analysis was a quantitative descriptive analysis technique. The result of this
research shows that the developed basic English grammar material through blog
learning for the twelfth-grade students at SMAN 4 Palopo was appropriate. The
value from the expert’s validation showed that the material expert was 4.33, the
language expert was 4.80, and the media/IT expert was 3.44. Thus, the overall mean
score for product validity was 4.52 under very good category. The result of the
questionnaire on students’ perception obtained 4.23 in the very good category. The
appropriate basic English grammar material through blog learning for the twelfth-
grade students at SMAN 4 Palopo covers: (1) learning objectives follow students’
necessities; (2) material consists of modal verbs, singular and plural, noun and verb
phrases, tenses, direct and indirect speech, passive voice, and articles; (3) presented
visually and audio-visually; (4) exciting learning activities and is student-centered
such as quizzes, games, and tasks; (5) material’s arrangement consists of a
definition, observing activity, grammatical structure, function, and example; (6) an
understandable and accessible and covered with a good, attractive, and consistent
layout; (7) clear, effective, communicative language and is suitable; (8) material
can increase students’ enthusiasm, focus, spirit, confidence, motivation, and
activity.

Keywords: Basic English Grammar, Material Development, Blog learning.
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CHAPTER |

INTRODUCTION

A. Background

Grammar is a competency that is exceptionally fundamental and assumes a
significant part in dominating abilities in English to communicate adequately.
Increasingly understanding grammar will allow learners to produce better and
correct sentences in speaking and writing performance according to its use. Azar
emphasizes the importance of teaching grammar, “One important aspect of
grammar teaching is that it helps learners discover the nature of language, i.e., that
language consists of predictable patterns that make what we say, read, hear and
write intelligibly. Without grammar, we would have only individual words or
sounds, pictures, and body expressions to communicate meaning. Grammar is the
weaving that creates the material.”*

Grammar comprehension Is required to compose complete sentences.
Richards and Renandya stated that grammar instruction had regained its rightful
place in the language curriculum. Today, people concur that grammar is too
essential to be ignored, and learners’ language growth may have severe limitations

if they do not have a firm grasp of grammar. Therefore, grammar understanding is

fundamental in making proper sentences, whether reading, writing, or speaking.?

! Betty Azar, “Grammar-Based Teaching: A Practitioner > s Perspective,” TESL-EJ
(Teaching English as a Second or Foreign Language) 11, no. 2 (September, 2007): 2,
http://www.tesl-ej.org/ej42/al.pdf.

2 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, First edition. (Cambridge: Cambridge University Press, 2002), 145.



Based on the pre-observation, the researcher discovered several significant
issues in learning English: the lack of awareness and knowledge of grammar, the
issue of IT (Information Technology) utilization, and inappropriate basic English
Grammar learning materials.®

First, many students still had problems using grammar while speaking and
writing. The teacher stated that most students had issues speaking and writing in
making simple sentences correctly. The students’ main problems were lack of
awareness, less motivation, and grammar knowledge. This case caused students to
be unable to speak and write in the English language confidently*. Another research
found grammar to be complicated in EFL instruction. The research finding of Al-
Mekhlafi and Nagaratnam showed that according to teachers’ perceptions, both
teachers and students experienced severe difficulties with EFL grammar
instructions. EFL teachers regarded these problems as serious, implying that they
require urgent attention.®

The second was the issue of IT (Information Technology) utilization.
Almost all the students used gadgets in their daily lives, but several were certainly
misappropriating their gadgets. Moreover, most preferred to search for information
about learning material through the internet than textbooks. In conclusion, this was
an exceptional opportunity for the researcher to urge students on how they can use

most of their gadgets, especially when it comes to language instruction. Besides,

3 Observation, at SMAN 4 Palopo, Palopo, September 30", 2021.

4 Zetly Limbu, S.S., English Teacher at SMAN 4 Palopo, Palopo, September 30", 2021.

® Abdu Mohammed Al-Mekhlafi and Ramani Perur Nagaratnam, “Difficulties in Teaching
and Learning Grammar in an Efl Context,” International Journal of Instruction 4, no. 2 (July, 2011):
71, www.e-iji.net.



the teacher considered that IT is beneficial to the learning process. However, the
teacher said that he was still rigid in using IT.

Third, the material for the basic English grammar was inappropriate. The
researcher found that most of the materials provided in the textbook about texts,
conversations, and individual or group activities, were not offered enough grammar
materials or lack of explanations. It did not give enough grammar materials that
explained how to create those conversations. Both the students and teacher agreed
that the descriptions of the grammar material were still lacking. Harsono in Yohana
stated that English teachers usually use available textbooks to teach their students.
However, it is not constantly possible to discover materials for learning English that
suit the needs of students.®

Learning materials provide support for teachers to prepare for effective
learning. According to Richard and Renandya, instructional resources are used by
some teachers as their primary teaching resource. The materials provide the basis
for the content of courses, the proportion of skills taught, and the types of language
practice in which students engage. Materials are primarily used to complement the
teacher’s lesson in other circumstances. Apart from the teacher, materials may be
the principal source of interaction with the language for students.” In addition,

Hardiyanto advised looking at the development of textbooks utilizing another

6 Yohana Dian Ratna Purnamasari, “Developing English Learning Materials for Grade X
Students of Beauty Study Program” (Universitas Negeri Yogyakarta, 2015), 2.

7 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 66.



digital platform to uncover alternative teaching materials appropriate for students
living in the digital age.®

We can use a weblog as instructional media. Azizinezhad and Hashemi
stated that the blog uses all the websites and is simple to develop. We can add
images and texts to our blog without any issues. We realize that through file
management, videos, images, various benefits related to interaction and
communication, and various teaching methods related to blog use.® The use of
materials developed by weblogs can solve students’ difficulties. The research
results of Nur Ima showed that students were excited; it was easy to use because
students could access it using gadgets or smartphones, and there was no time limit
to access weblogs. ™

Allah guides in the Surah Thaha verses 25-28; The verses can support and
relevant to this research because knowledge of grammar is not only in written
language but also in spoken language. Therefore, confidence in using grammar is

needed in speaking. Here are the verses:

2 I3 Treas (3 gl o same Y15 030 s 0l U A0 (20 e J 8l 45 G
[Musa (Moses)] said: “O my Lord! Open for me my chest (grant me self-
confidence, contentment, and boldness). And ease my task for me; make
loose the knot (the defect) from my tongue (i.e., remove the incorrectness

from my speech). That they understand my speech.”!

8 Asep Hardiyanto, “Developing E-Book for Pre-Intermediate Grammar In EFL
Classroom,” PJEE (Premise : Journal of English Education and Applied Linguistics) 9, no. 2 (2020):
140, https://fkip.ummetro.ac.id/journal/index.php/english.

9 Masoud Azizinezhad and Masoud Hashemi, “The Use of Blogs in Teaching and Learning
Translation,” Procedia - Social and Behavioral Sciences 28 (2011): 867-71,
https://doi.org/10.1016/j.sbspro.2011.11.159.

10 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the
First Year Students of Senior High School 11”7 (UIN Alauddin Makassar, 2017), 61,
http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf.

11 Muhammad Tagi-ud-Din Al-Hilali and Muhammad Muhsin Khan, Translation of the
Meanings of the Noble Quran (King Fahd Complex For Printing The Holy Quran, 1997), 416.



Based on the verses, the researcher can relate that weblog can be an
independent learning material and make learning more accessible, especially in
learning grammar after realizing its importance. Therefore, the intended confidence
can mean confident in speaking according to the correct grammar. In addition,
avoiding mistakes in making sentence structures can make the speech easier to
understand. The verses also tell that every problem has solutions, and Allah helps
in the difficulty, included in the activity of delivering grammar learning. Then, this
heart is always spacious so that it is easy to teach and understand others and pray
that Allah will give self-confidence. In addition, there will be ease in doing the task,
and we should try to avoid mistakes in words so that others understand our
intentions.

According to the above explanation, the researcher was very enthusiastic
about researching the title Developing Basic English Grammar Material through
Blog Learning for the Twelfth Grade at SMA Negeri 4 Palopo. Applying e-
learning through weblogs as a media, the researcher expected it to overcome those
problems.

B. Research Question

What is the appropriate basic English grammar material through blog
learning for the twelfth-grade students at SMAN 4 Palopo?
C. The Objective of the Research

Based on the research question, this research aimed to develop the
appropriate basic English grammar material through blog learning for the twelfth-

grade students at SMAN 4 Palopo.



D. Significance of the Research

The researcher expected the result of this research could help as follows:
1. Theoretically

The researcher expected this research to become valuable principles to
contribute knowledge or as a reference for teachers and other researchers on
developing English language materials through blog learning, one of which is
developing basic grammar material.
2. Practically
a. The Learners

To encourage the students to increase their basic English grammar. The
twelfth-grade students at SMAN 4 Palopo can use the blog to learn basic English
grammar material everywhere and every time.
b. The English Teachers

To help English teachers teach appropriate learning material in teaching
basic grammar. The teachers can use the blog as a reference and media for teaching
English grammar material to twelfth-grade students at SMAN 4 Palopo.
Furthermore, the researcher hoped that the blog would be helpful information or a
reference for English teachers looking for exciting strategies to improve their
students’ grammatical proficiency.
c. The Further Researcher

Other researchers can conduct further research in developing English

grammar material through blog learning for senior high school.



E. Scope of the Research
The researcher developed basic English grammar material through blog
learning for the twelfth-grade students at SMAN 4 Palopo. In this research, the type
of developed blog was a tutor blog. Given the many existing blog service providers,
the development of grammar material through blog learning was only limited to
blog development using the Blogger platform from the service provider Blogger
(https://www.blogger.com), which generally uses the blogspot.com subdomain
access. Besides, the researcher developed grammar material based on the results of
the need analysis selected by students after including all the grammar material
contained in the syllabus and considering suggestions from the teacher.
F. Assumption and Delimitation of the Research
The researcher included various assumptions and delimitations in this
research, which are as follows:
1. Assumptions
a. The blog could become the reference for basic grammar material or media in
learning and teaching grammar for the twelfth grade at SMAN 4 Palopo.
b. Grammar material was developed under the student needs analysis and the 2013
curriculum.
c. The grammar material developed followed the criteria of good material.
d. The blog that was designed is under the things that need to be considered in
developing a good blog.

e. The development procedures followed the specified development model.


https://www.blogger.com/

2. Delimitation

a. The blog menu consisted of five menus, i.e., Home, Material, Task, Quiz, and

Games.

b. The students could access the blog through gadgets such as computers/laptops,

tablets, and mobile phor




CHAPTER II

REVIEW OF RELATED LITERATURE

A. Previous Research

There are some relevant researches related to this research as follows:

Nur Ima, “Developing Instructional Media of Basic English Grammar
Weblog for The First-Year Students of Senior High School 11 Makassar.”* This
research was about instructional media in teaching and learning Basic English
grammar. The objectives of this research were to find out the primary delivery
materials to improve students’ Basic English grammar. This development aimed to
design a weblog that was valid in its implementation. The researcher used a
Research and Development (R&D) method. The researcher chose Dick and Carey
models. The instruments used to collect the data were the need assessment
questionnaire and validity questionnaire. The result showed that weblog as
instructional media was 4.32 (Valid). The application of e-learning in the first grade
of senior high school 11 Makassar was successful due to numerous benefits,
including 1) since weblogs as teaching media were new to them, the students were
excited, 2) the students had a gadget or smartphone, and computers were also
available there, so they could easily access the blog; as a result, 3) the school
location is within the city center so, the network was very well, 4) there was no
limited time for accessing the blog, and 5) the students were self-sufficient in their

learning.

! Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the
First Year Students of Senior High School 11”7 (UIN Alauddin Makassar, 2017),
http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf.



Nur Devitasyari, “Developing English Writing Materials through Weblog
for Students of English Education Department.”? This research aimed at developing
English writing materials through a web blog for students of the English Education
Department. This research used the development research method that included
three basic cycles: analysis, design, and evaluation. According to this research,
students had a decent competence in writing components but encountered various
difficulties writing. To address these issues, the researcher should create English
writing materials based on real-life themes and create English writing materials
based on the students’ learning preferences for writing components and writing
styles. The research then proceeded with the three fundamental cycles of the
development research method, concluding with specific results required to create
English writing materials via a weblog. This research revealed that weblog-based
English writing materials for students in the English Education Department were
extremely convenient based on the approach used. It could be seen based on all of
the stages that had occurred. Formative evaluation of expert validation results
revealed that the weblog was valid, with a validity of 62.37 %. Furthermore, the
weblog was classified as an effective medium, with 65.7 % of the students
answering the questionnaire.

Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in

Teaching Writing for EFL Students.” 3 The researcher was interested in

2 Nur Devitasyari, “Developing English Writing Materials Through Web Blog for Students
of English Education Department” (UIN Alauddin Makassar, 2018).

3 Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in Teaching
Writing for EFL Students,” Journal of English Education and Teaching (JEET) 4, no. 4 (December,
2020): 516-35.
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investigating students’ perception of the weblog used by the lecturer in EFL writing
class for TBI students in the 8th semester of the 2019/2020 academic year at IAIN
Curup. This research focused on the writing essay for Islamic Students. This
research was a descriptive study and organized quantitatively. This quantitative
research method included 30 English as a Foreign Language (EFL) students.
Sanjaya et al. distributed questionnaires to thirty students of 8th-semester students
at IAIN Curup’s English Study Program to collect student answers on weblogs.
After data collection, the researcher identified the student’s answers by measuring
the frequency and percentage of responses. According to the research findings, most
students positively perceived weblogs with five indicators: students’ writing
confidence, writing skill enhancement, experience and understanding of
information and communication technologies, critical thinking promotion, and
accessibility. Students positively received the use of weblogs as a media in writing
class. Additionally, instead of writing their tasks on paper, students preferred to
accomplish their assignments on the blog. This research also urged English teachers
and lecturers to use weblogs as a media and learning tool in school and university
since they could increase students become more motivated in writing.

Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online
Pada Materi Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta.”* The
research used was research and development or what is known as “Research and

Development” (R&D). Research instruments for the development of interactive

* Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online Pada Materi
Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta” (Universitas Negeri Yogyakarta,
2014).
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learning media are divided into three major groups to evaluate the feasibility of the
media, namely (1) feasibility test instruments for technical drawing material
experts, (2) feasibility test instruments for learning media experts, and (3) test
instruments empirically limited to students. The data obtained through the
assessment instrument at the time of the trial were analyzed using qualitative
descriptive statistics. This analysis is to describe the characteristics of the data on
each variable. The assessment of multimedia, in the interactive learning of technical
drawings by experts, is considered good and can be used as an interactive learning
media. The results of developing learning multimedia products with online blogs
on the course of technical drawing lessons were worth using. This can be seen from
the results of the validation of material experts in terms of aspects of learning and
media content. generally stated “good” with an average score of 78.95%.

There are some relevances between those previous researches and this
research. To begin with, the similarity between Nur Ima’s research is developing a
blog as media for learning basic English grammar in senior high school.
Meanwhile, the difference is that the development model used by Nur Ima’s
research was the Dick & Carrey Model. In contrast, the researcher used the ADDIE
Model. Besides that, this previous research only provided some grammar for the
tenth-grade senior high school students.

The last difference is that it only measured the validity of the weblog.
Afterward, the relevance of this research to Nur Devitasyari’s research is that it has
the same focus on developing learning materials through blogs as the object of

research and using the Research and Development method. At the end of the
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evaluation, Nur Devitasyari measured the assessment of students’ perceptions. The
difference with this research is that Nur Devitasyari developed writing materials
and English Education Department students as the subject of research. Lastly, the
relevance to this research with Sanjaya et al. is that last previous research aimed to
investigate students’ perceptions of using weblogs in learning. It is related to this
research because the researcher used a student perception questionnaire to measure
the effectiveness of the blog’s development. The difference is that Sanjaya et al.
conducted qualitative descriptive research and focused on writing essays. In
addition, the research subjects were students of the English Study Program.
B. Literature Review
1. The Concept of Grammar
a. The Definition of Grammar

Thornbury defined grammar as partly the study of what forms (or structures)
are possible in a language. Likewise, grammar describes the rules that guide how
to create sentences in a language®. Grammar interprets a speaker’s or writer’s
meaning when contextual information is unclear®. In another definition, Penny in
Chang stated that grammar is a set of rules that define how words (or parts of words)

are joined or altered within a language to produce acceptable units of meaning’.

5 Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England:
Pearson Education, 1999), 1.

¢ 1bid.,4.

" Shih-chuan Chang, “A Contrastive Study of Grammar Translation Method and
Communicative Approach ing Teaching English Grammar” 4, no. 2 (2011): 13,
https://doi.org/10.5539/elt.v4n2p13.
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Furthermore, Al-Mekhlafi and Nagaratnam considered grammar to restrict using
language about what is allowed and not allowed?.

Therefore, grammar contains the rules for forming sentences by multiple
words, so they have evident and acceptable meanings in the language. It is a set of
principles for constructing meaningful phrases and sentences. When producing
meaningful sentences in English, we must follow the correct sequence of words
without grammatical errors.

b. Basic English Grammar

Everything has to start from the basics, including learning English grammar.
If the learner knows and understands the basics of English grammar, it will be easier
to learn the material from the basic form according to the students’ needs. In
learning English grammar, there is a division of learning abilities which are divided
into three levels, namely basic, intermediate, and advanced. At the basic level,
usually someone will learn things that are more basic or at the easiest level. At this
level, learners tend to only be able to speak and write at the word or phrase level
and write simple sentences or still have difficulty writing or speaking in full or at
the sentence level.

English grammar proficiency depends on the CEFR (Common European
Framework of Reference for Languages) level. According to Tracktest, each CEFR
proficiency level has five minimal requirements for grammar and vocabulary. It

consists of Al grammar (Beginner), A2 grammar (Elementary English), Bl

8 Abdu Mohammed Al-Mekhlafi and Ramani Perur Nagaratnam, “Difficulties in Teaching
and Learning Grammar in an Efl Context,” International Journal of Instruction 4, no. 2 (2011): 71,
WWWw.e-iji.net.
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grammar (Intermediate English), B2 grammar (Upper-Intermediate English), and
C1 grammar (Advanced English).® It is worth emphasizing that the CEFR is the
system that defines and describes the various levels of oral and written expression
and comprehension in languages like English. It is structured into six levels of
reference: three blocks (A or basic user, B or independent user, and C or proficient
user), each divided into two sublevels (1 and 2).*° Therefore, English is divided into
three levels: basic, intermediate, and advanced.

The “A” levels or beginner level are terms used to describe basic English. It
is the first level at which learners with no prior knowledge of the language will
study. In other words, level Al appropriate to basic learners of English. Learners
can recognize and apply common expressions from daily life as well as very simple
phrases at this level. Meanwhile, Level A2 appropriate to those learners who can
understand basic expressions and communicate in a simple way.**

The Al (Beginner) level of the CEFR states that language learners can
comprehend and utilize very basic expressions to suit actual needs. Additionally,
they might make introductions and ask about the personal lives of people.
Furthermore, they can communicate easily as long as the other person speaks slowly

and clearly.'? At the beginner level, learners only have a limited knowledge of a

®  Tracktest, “English ~ Grammar Level Requirements ( AI-Cl1 )
https://tracktest.eu/english-grammar-cef-level-requirements/#Algrammar, accessed June 12,
2022.

10 British Council, “Al English Level,”
https://www.britishcouncilfoundation.id/en/english-courses/adults/levels/al, accessed June 12,
2022.

1 pid.

12 Shannon Kennedy, “CEFR Levels: What They Are, Why They Matter, and How to Test
Yohurself,” Fluent in Three Months, https://www.fluentin3months.com/cefr-levels, accessed June
12t 2022.
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few basic sentence structures and grammatical patterns by a memorized repertory.
They only know a very limited vocabulary and short phrases which are relevant to
personal information and particular concrete situations.™®

Additionally, the CEFR claims that learners may understand commonly
used expressions in most intermediate areas at the A2 (Elementary) level, including
those related to shopping, families, employment, etc. They can also conduct routine
tasks that require for a direct exchange of information. Afterward, they may
describe matters of immediate need in simple terms.** Likewise, learners who are
in elementary level might make simple errors even though they use some simple
structures appropriately. In order to convey limited information in straightforward
everyday circumstances, they also use simple sentence forms with phrases, groups
of a few words, and formulas they have learned or memorized.*

Minimum required grammar for Al grammar (Beginner) level are as
follow:1
1) Al adjectives and adverbs
a) Adjectives vs adverbs, word formation, word order i.e., good vs well, quick vs

quickly.

13 Yann PERROT, “The Current Challenges of Teaching ESP,” Delf Dalf,
http://www.delfdalf.fr/level-al-cefr-common-european-framework-of-reference-for-
languages.html, accessed June 12, 2022.

14 Shannon Kennedy, “CEFR Levels: What They Are, Why They Matter, and How to Test
YO;lI‘Sle,” Fluent in Three Months, https://www.fluentin3months.com/cefr-levels, accessed June
12, 2022.

15 Yann PERROT, “The Current Challenges of Teaching ESP,” Delf Dalf,
http://www.delfdalf.fr/level-al-cefr-common-european-framework-of-reference-for-
languages.html, accessed June 12, 2022.

16 Tracktest, “English Grammar Level Requirements ( A1-C1),”
https://tracktest.eu/english-grammar-cef-level-requirements/#Algrammar, accessed June 121",
2022.
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b)

3)

4)

b)

b)

6)

b)
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Comparative of adjectives with -er and more, i.e. happier, more comfortable.
Superlative of adjectives with -est and the most, i.e. the happiest, the most
comfortable.
Al articles and quantifiers
A, An, The, 0 article i.e. | am a singer. | have an orange. | have books. I feel
love.
Superlative of adjectives i.e. the best, the most interesting.
Al conditionals
Zero conditional i.e. If you are ill, go to the doctor.
Al future tenses:
Future with will: sudden decision i.e. I will help you with that.
Future with going to: making plans i.e. | am going to see my sister for
Christmas.
Will for asking for help i.e. Will you carry my bag, please?
Al gerund and infinitive:
Verbs followed by infinitive or gerund (like, love, want, would like, etc.) i.e. |
like reading. I want to see my family. I love singing.
Stative verbs i.e. know, like, seem, love, have, want, see, etc.
Al past tenses:
Past simple: actions in the past i.e. I worked last night. I didn’t work.
Past simple of TO BE, i.e. | was, You were, She was, He was, It was, We were,

You were, They were.



7)

b)

d)

f)

9)
h)

)

8)

b)

9)
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Past simple: regular and irregular verbs i.e. | visited London in 1998. | went to
see a film yesterday.

Al modal verbs:

Can or can’t for abilities i.e. I can’t swim. I can cook.

Past simple of can or can’t for abilities i.e. I could swim when I was five. I
couldn’t sing as a child.

Polite request with could and couldn’t i.e. Could you help me to find the purse?
Couldn’t you be quicker?

Obligation with must and mustn’t i.e. I must study. You mustn’t clean the
dishes.

Prohibition with mustn’t i.e. You mustn’t smoke around children.

Necessity with need and needn’t i.e. You need to finish by 5 p.m. You needn’t
hurry.

Needn’t for permissions i.e. Do I need to wear a uniform?

Can for asking for permission i.e. Can | bring my dog to work?

Can for possibility i.e. | can see you after work.

Shall for suggestions i.e. Shall I walk you to work?

Al prepositions:

Prepositions of place: at, in on, in front of, under, behind, among, beside, near,
next to, between, across, into, through, onto, out of, etc.

By, of, etc.

Al pronouns:

Personal pronouns i.e. I, he, she, he, it, we you, they
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Possessive pronouns i.e. my, your, his, her, its, our, your, their
Possessive with ‘s i.e. Paul’s daughter, my sister’s house
Object pronouns i.e. me, you, him, her, it, us, you, them
Demonstrative pronouns i.e. that, those, this, these

Pronouns: something, anything

10) Al present tenses:

a)

b)

d)

f)

9)

h)

)

HAVE GOT, positive, negative, question, i.e. | have got blond hair. She has got
a car.
HAVE, i.e. | have breakfast at 8 every day. She has dinner with her family.
TO BE, i.e. | am, You are, He is, She is, It is, We are, You are, They are
There is, There are, i.e. There is a book on the table, There are books on the
table.
Present simple for habits and daily routines, i.e. | wake up at 8 every day.
Adverbs of frequency: always, never, often, seldom, usually, etc. | usually drink
coffee for breakfast. | never drink alcohol.
Present progressive: actions happening now, i.e. | am working now. She is
swimming now.
Present perfect with since and for, i.e. | have lived alone since 2000. She has
studied for the exam for 4 years.
Present perfect with ever and never, i.e. | have never smoked. Have you ever
been to Britain?

Present perfect with already and yet, i.e. I haven’t been to Europe yet. I have

already done that.
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Imperative, i.e. Stand up! Do this!

11) A1 questions:

a)

b)

d)

f)

Interrogative pronouns: Where, Whose, When, Who, How long, Whose, How,
What time, Which, What, i.e. How is she? Where do you live? What time is
your concert? Whose book is this?

Forming questions with TO BE i.e. Are they relatives? Is she a singer?
Forming questions with HAVE GOT i.e. Have you got a car? Has she got a
dog?

Forming questions with Present simple i.e. Are you happy? Do you speak
English? Do you speak English?

Forming questions with Past simple i.e. Did he do it? Was he at home last night?
Did you work?

Question tags i.e. She is Spanish, isn’t she? They are coming, aren’t they? He
isn’t Irish, is he?

The Necessity of Grammar Teaching

Brumfit, as cited in Chang, argued that if a person knows a million English

words, he will not speak English if he does not know how to put them together.’

In another argument on why grammar teaching is essential, Ellis stated that

grammar teaching refers to any instructional approach that focuses learners’

attention on a particular grammatical form to assist them in meta linguistically

17 Shih-chuan Chang, “A Contrastive Study of Grammar Translation Method and

Communicative Approach ing Teaching English Grammar” 4, no. 2 (2011): 14.
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understanding and processing it in comprehension and production that they can
internalize it.!®

Language acquisition without grammar can be perplexing, and learners will
not be able to communicate appropriately. Tabbert emphasized the importance of
grammar: “The students often confuse lie and lay, do not select who and whom
correctly, say infer rather than implying, mismatch subjects and verbs, blend up
pronoun reference, use double negatives, and so forth. Furthermore, these errors
prove their need to study grammar'®.”

Swan in Richards and Renandya identified two compelling reasons for
teaching grammar?°:

1) Comprehensibility: Knowing how to create and apply particular structures
allows learners to properly convey common forms of meaning. It is impossible
to produce understandable sentences without these components. As a result, we
must strive to discover and effectively teach these structures.

2) Acceptability: in some social situations, substantial deviation from native-
speaker standards might impede integration and incite prejudice- a person who
talks poorly may not be taken seriously or regarded as ignorant or dumb. As a
result, students may desire or need a greater level of grammatical accuracy than

is required for comprehensibility.

18 Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL
Quarterly 40, no. 1 (2006): 84.

19 Russell Tabbert, “Parsing the Question ‘Why Teach Grammar?,” The English Journal
73, no. 8 (1984): 39, http://www.jstor.org/stable/8175667seq=1&cid=pdf-
referencettreferences_tab_contents.

20 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 151-
152.
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Weaver, as cited in Aziz, stated that teaching grammar to ESL and EFL
students is to help students internalize the rules and patterns for applying in
language use.?* Celce-Murcia and Larsen-Freeman claimed that ESL/EFL students
need to know not simply how to form construction and what it means, and why
English speakers prefer one form over another when both have more or less about
the same grammatical or lexical meaning.?? In summary, being aware of this
relationship helps to understand language. Therefore, grammar learning helps
students understand how the concepts of rules and sentence formation patterns
communicate well.

Grammar instruction and how to integrate it into foreign language learning
Is a crucial topic in most language courses, according to several types of research,
such as Doughty & Williams, Ellis, and Thornbury.?® Those researchers considered
grammar instruction significant and acknowledged its importance as an essential
fragment of language teaching. For example, Ellis claimed that some results show
that the acquisition process of instructed learning and naturalistic learning is the
same but that the learning process of instructed learners is more rapid and achieves
a higher proficiency level.?* Penny Ur also highlighted that learners might

subsequently utilize the implicitly taught grammatical forms subconsciously in oral

21 Imam Nur Aziz, “The Development of English Grammar Book Through Direct Method :
Research and Development Study at Mambaus Sholihin English Course,” Alsuna : Journal of Arabic
and English Language 3, no. 1 (2020): 2, https://doi.org/https://doi.org/10.31538/alsuna.v3i1.643.

22 Diane Larsen-Freeman and Marianne Celce-Murcia, The Grammar Book Form:
Meaning, and Use for English Language Teachers, 3rd edition. (United State: Heinle ELT, 2015),
4,

2 Murat Polat, “Teachers’ Attitudes towards Teaching English Grammar: A Scale
Development Study,” International Journal of Instruction 10, no. 4 (2017): 380,
https://doi.org/https://doi.org/10.12973/iji.2017.10422a.

24 Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL
Quarterly 40, no. 1 (2006): 85.
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and written situations if given accurate grammatical structures with multiple
examples and, most importantly, sufficient opportunity to practice.?® Furthermore,
according to Bastone (cited in Alhaysony and Alhaisoni), “language without
grammar would be chaos; innumerable words without the necessary principles for
how they may be arranged and changed.”?®

We cannot ignore grammar because grammar knowledge is a valuable tool.
Students will learn to compose a language and use their knowledge as better
speakers, writers, and readers through learning grammar. Grammar teaching
occupies an important position in foreign language learning. We should note that
grammatical skills will contribute to language ability.

d. Principle of Grammar Teaching

Taking a gander at what principles can lead us in educating grammar, both
Hedge and Thornbury offered us some valuable responses.
1) Hedge considers several points that we can use as principles of grammar
learning:?’
a) Presenting grammar
(1) Contextualizing grammar:
In the context of grammar, it should have an establishment permanently in

settings that are usually beneficial and suited to the demands of the learner group.

2 penny Ur, A Course in Language Teaching - Practice and Theory (England: Cambridge
University Press, 1999),30-35.

26 Maha Alhaysony and Eid Alhaisoni, “EFL Teachers ’ and Learners ’ Perceptions of
Grammatical Difficulties,” Advances in Language and Literary Studies 8, no. 1 (2017): 189,
https://doi.org/10.7575/aiac.alls.v.8n.1p.188.

2" Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford:
Oxford University Press, 2000), 159-179.
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Grammar becomes generative, and students may apply it to relevant circumstances.
We can create contexts through visuals, through the teacher miming or
demonstrating in the classroom, through a text, dialogue, a song or a video, or a
situation set up by the teacher.
(2) Order of presentation:
It is the form of the items to be taught and set the order and structure that
must be left for the recycling stage.
(3) Use of terminology:
A third decision concerns the degree to which grammatical terminology is
helpful in the presentation of grammar.
(4) Degree of explicitness:
There is also a decision to provide explicit grammatical information to the
learner.
(5) Linking grammar and vocabulary:
We need to consider a final point in the grammar presentation: the link
between grammar and vocabulary.
b) Practicing grammar
Regarding the teacher’s roles in each, teachers’ correction is required during
presentation and practice. However, self-correction and peer correction are
encouraged.
c) How can we design a course’s grammar component?
Suppose learners acquire the grammatical system according to their internal

syllabus. There have been claims that teachers should focus less on organizing
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learning by imposing an external syllabus and more on facilitating learning by
providing a classroom atmosphere rich in various inputs. It presents learners with
the opportunity to learn a language by undertaking various learning assignments.

d) How can we suit the approach to learner needs?

Teachers should establish an acceptable way to teach grammar by analyzing
the needs of any individual group of students, their reasons for learning English,
and individual differences such as age and educational background.

2) Thornbury outlined some general guidelines for teaching grammar:2
a) The Rule of Context

Teaching grammar in context, that is, teaching grammatical forms with
meanings (the meaning always decides the choice of one grammatical structure over
another that the speaker or writer intends to communicate);

b) The Rule of Use

The teaching of grammar aid learners’ understanding and creation of natural
language rather than as an aim in itself.
c) The Rule of Economy

Be thrifty to follow the rule of usage (economizing on presentation time to
provide maximum practice time).
d) The Rule of Relevance

It teaches only the grammar students to want to use (beginning with what
they understand and without assuming that English grammar is entirely separate

from the learners’ native tongue).

28 Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England:
Pearson Education, 1999), 153.
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e) The Rule of Nurture

Teaching does not always result in learning—in any direction (rather than
emerging as bursts of insight, language learning is frequently a slow approximation
process). Rather than teaching grammar, attempt to create the best circumstances
for grammar learning).

f) The Rule of Appropriacy

All of the preceding principles are considered in light of the students’ levels,
needs, interests, expectations, and learning styles (Giving much emphasis to
grammar, or it may imply teaching grammar at all—in any up-front approach).

Moreover, Swan also suggests that the needs of the students should
determine the teaching of grammar. As a result, the grammatical items to be taught
must be based on the student’s goals in learning English. Furthermore, choosing
grammar elements relevant to students’ requirements is critical rather than going
through the curriculum from left to right.?°

Besides there are three main ideas for the teaching of grammar (Larsen and

Freeman) are as follows:*

a) Language teachers’ role is to optimize learning by establishing optimal
conditions. One of those optimal conditions is receiving one’s performance to
see what is acceptable and what is not.

b) The teacher’s job is a job to engage learners. When students are focused,

relaxed, and attentive at engagement, they are more likely to learn.

29 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 148.

%0 Diane Larsen-Freeman, Teaching Language: From Grammar to Grammar (Toronto:
Newbury House Teacher Development, 2003), 21-22.
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c) Teachers will have to work on the attitude of (some) learners. What we can do
is give them the tools to learn.

In addition, the research result of Dewi Furwana showed that understanding
grammar is one of the language learning strategies that students apply in their
writing. Meanwhile, students’ most common language learning strategy in writing
was self-evaluation.®! Since self-evaluating was the most dominant used in that
research, the researcher considered it as the strategy for teaching grammar in
conducting this research.

e. Teaching Grammar in Senior High School

The Ministry of Education and Culture (Kemendikbud) regulates the
teaching and learning process at schools in Indonesia. The curriculum performs as
a guideline in the teaching and learning process. The Curriculum 2013 is the latest
curriculum released by the government. According to Regulation of the Ministry of
Education and Culture of the Republic Indonesia, Number 37 of 2018 concerning
Amendments to Regulation of the Ministry of Education and Culture Number 24
2016. It involves Core Competencies and Basic Competencies of Lessons in the
2013 Curriculum in Basic and Secondary Education. The following are
competencies for the twelfth-grade students that include the Core Competencies

and Basic Competencies the students be able to:?

31 Dewi Furwana, “Language Learning Strategies of EFL College Students,” Ethical
Lingua Journal of Language Teaching and Literature 4, no. 1 (2017): 80,
http://journal.uncp.ac.id/index.php/ethicallingua/article/view/349.

32 Pemendikbud, “Perubahan Atas Peraturan Menteri Pendidikan Dan Kebudayaan Nomor
24 Tahun 2016 Tentang Kompetensi Inti Dan Kompetensi Dasar Pelajaran Pada Kurikulum 2013
Pada Pendidikan Dasar Dan Pendidikan Menengah,” Pub. L. No. No.37 Tahun 2018, 527 (2018),
https://kurikulum.kemdikbud.go.id/kurikulum/pedoman_regulasi.html.
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Basic Competencies

Language Feature

3.1 | Apply social functions, text structures, and | 1. Appropriate
language features of oral and written expressions for
interpersonal interaction texts that involve offering help, such as
offering help and responding to them, (May | help you, What
according to the context of its use. (Pay can | do for you?
attention to the language feature: May | What if ...?).
help you, What can I do for you? What if
7). . Those are singular and

4.1 | Compose simple oral and written plural nouns with or
interpersonal interaction texts that involve without; (determiners
offering help and its response by paying a, the, this, those, my,
attention to social functions, text and their).
structures, and language features that are They are speech, word
correct and in context. stress, intonation,

spelling, punctuation,
and handwriting.

3.2 | Distinguish social functions, text . Appropriate phrases
structures, and language features of several and vocabulary.
particular texts in a job application letter by They are speech, word
giving and asking for information related stress, intonation,
to identity, educational background/work spelling, punctuation,
experience based on the context of its use. and handwriting.

4.2 | Application letter
4.2.1 | Capture contextual meaning related | 1. Appropriate phrases

to a social function, text structure, and vocabulary.
and language feature of a particular They are speech, word
text in a job application letter, stress, intonation,
including identity, educational spelling, punctuation,
background, and work experience. and handwriting.
4.2.2 | Prepare a particular text for a job

application letter, which provides
information including identity,
educational background/work
experience, taking into account
social functions, text structure, and
language features, correctly and in
context.

3.3 | Distinguish the social functions, text Those are singular and

structure, and language features of some
particular texts in caption text by giving
and asking for information related to

plural nouns with or
without; (determiners
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pictures/photos/tables/graphs/charts,
according to the context of its use.

a, the, this, those, my,
and their).

4.3 | Caption 4. Verbal phrases related

4.3.1 | Capture contextual meaning related to
to social functions, text structure, pictures/photos/tables/g
and language feature of particular raphs in the appropriate
texts in captions related to tense.
pictures/photos/tables/graphs/ 5. They are speech, word
charts. stress, intonation,

4.3.2 | Arrange particular text in caption spelling, punctuation,
text related to and handwriting.
pictures/photos/tables/graphs/charts
, taking into account social
functions, text structure, and
language features correctly and in
context.

3.4 | Distinguishing social functions, text 1. Past tense, Present
structure, and language features of several Perfect Tense, Future
oral and written news item texts by giving Tense
and asking for information related to 2. Passive Voices
simple news from newspapers/radio/TV, 3. Direct and Indirect
according to the context of their use. Speech

4.4 | Capture contextual meaning related to 4. Article
social functions, text structure, and 5. Prepositions
language features of oral and written news | 6. Singular and plural
items texts in the form of simple nominal sentences
newspapers/radio/TV news. 7. Speech, stress,

intonation, spelling,
punctuation, and
handwriting

3.5 | Apply social functions, text structure, and | 1. Statements and
linguistic elements of spoken and written questions that related
transactional interaction texts that involve to conditional
giving and asking for information related sentences.
to assumptions followed by 2. Those are singular and
orders/suggestions, according to their use. plural nouns with or
(Pay attention to language feature of if with without; (determiners
imperative, can, should). a, the, this, those, my,

4.5 | Compose spoken and written transactional and their).

interaction texts that involve giving and
asking for information related to
assumptions followed by
orders/suggestions, taking into account
social functions, text structures, and
language features that are correct and in
context.

They are speech, word
stress, intonation,
spelling, punctuation,
and handwriting.
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3.6 | Distinguish social functions, text Grammar: it includes
structures, and language features of several imperative, negative,
oral and written procedural texts by giving and positive
and asking for information related to sentences.
technology use manuals and tips, short and Phrases and
straightforward, according to the context of vocabulary are
use. commonly in manuals

4.6 | Procedure text and tips.

4.6.1 | Capture contextual meaning related Those are singular and
to social functions, text structure, plural nouns with or
and language features of spoken without; determiners
and written procedure texts in the (determiners a, the,
manual form related to technology this, those, my, and
and tips. their).

4.6.2 | Prepare procedural texts, spoken . They are speech, word
and written, in the manual form stress, intonation,
regarding the use of technology spelling, punctuation,
and tips, taking into account social and handwriting.
functions, text structure, and
language features correctly and in
context.

3.7 | Interpret social functions and language Phrases containing

features of song lyrics related to the lives
of teenagers in SMA/MA/SMK/MAK.

information and moral
values that related to
the song’s topic.

They are speech, word
stress, intonation,
spelling, punctuation,
and handwriting.

Based on the competency table above, the basic grammar material for the

twelfth-grade students in high school are as follows: 1) Modals; 2) Singular-plural;
3) Noun phrase and verb phrase; 4) Tenses, i.e., simple past, simple future, present
perfect; 5) Direct and indirect speech; 6) Passive voice; 7) Articles; 8) Prepositions;

9) Conditional sentences, and 10) Imperatives.
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2. Materials Development
a. Definition of Instructional Material

According to Tomlinson, the term “materials” relates to anything that
teachers or students utilize to support the students learn a language. Examples of
materials include videos, DVDs, emails, YouTube, dictionaries, grammar books,
readers, workbooks, and photocopying exercises. They might also be newspapers,
food packages, photos, live talks by invited native speakers, teacher instructions,
assignments printed on cards, or student discussions. They may be anything utilized
to enhance the learners’ language understanding and experience intentionally.®
They can provide information about the language, provide experience with the
language, encourage language use, or assist learners in making their discoveries
about the language.® Meanwhile, according to Richards, instructional materials are
the foundation for students’ language input and practice in the classroom.®
b. The Roles of Material

Cunningsworth described the role of materials in language courses in
Richards as follows:*®
1) Itis a resource of presentation materials (spoken and written).
2) It is an activity source for learner practice and communication engagement.

3) Itisagrammar, vocabulary, and pronunciation reference for students.

3 Brian Tomlinson, ed., Material Development in Language Teaching, 2nd edition.
(Cambridge: Cambridge University Press, 2011), 2.

34 Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition.
(London: Bloomsbury Academic, 2013), 2.

% Jack C. Richards, Curriculum Development in Language Teaching (New York:
Cambridge University Press, 2001), 251.

% Ibid.,251.
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4) Itis a source of stimulation and activity ideas for the classroom.
5) Itisa syllabus (that reflects the established learning objectives).
6) It supports instilling confidence in less experienced teachers.
c. Criteria of Good Material
According to Hutchinson and Waters, good materials stimulate learners to
learn rather than teach them. Good material contains attractive texts and pleasant
activities that engage learners’ thinking capacities, allowing them to work with their
skills and knowledge. That content is acceptable for both students and teachers.*’
Besides, Tomlinson provides some principles of good materials, i.e.:*®
1) Materials should get an impact.
2) Materials should assist students in feeling at ease.
3) Materials should support students in developing confidence.
4) Materials should be relevant and valuable for students.
5) Materials should attract and facilitate the self-investment of the students.
6) Students must be ready to study the content of the lesson.
7) Materials can help students connect to authentic use of the language.
8) Bring the students’ attention to the language characteristics of the input.
9) Materials should offer students the opportunity to utilize the target language for
communicative objectives.
10) Design of materials based on the understanding that sometimes there is a delay

in the good impacts of instruction.

%7 Tom Hutchinson and Alan Waters, English for Specific Purposes (Cambridge:
Cambridge University Press, 1987), 107.

% Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition.
(London: Bloomsbury Academic, 2013), 28-29.
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11) Materials should consider the fact that learners have a variety of learning styles.

12) Materials should adjust for the fact that students’ affective responses vary.

13) Materials should enable a period of silence at the beginning of the learning
process.

14) Materials should encourage intellectual, aesthetic, and emotional participation
while stimulating right and left brain processes to optimize learning potential.

15) Materials should not rely predominantly on controlled practice.

16) Materials should include chances for feedback on outcomes.

Based on the good materials criterion provided by Hutchinson and Water
and Tomlinson, it is possible to infer that good materials should have contents and
activities that make the learners feel at ease and guide them to become independent
learners. Additionally, materials should be able to motivate students to use their
knowledge to its maximum capabilities.

d. The Definition of Material Development

According to Tomlinson, materials development is a field of study and a
practical process. It studies the principles and procedures of designing,
implementing, and evaluating language instruction materials. As an undertaking, it
entails instructors producing, evaluating, and adapting language teaching materials
for their classes and materials developers creating materials for sale or

distribution.>® Meanwhile, Graves defined materials development as planning the

% 1bid., 1.
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process through which a teacher creates units and lessons within those units to

accomplish the course’s aims and objectives.*

e.

Development of Grammar Material

Some criteria by Tomlinson in teaching and learning grammar have many

considerations.*! These include:

1)

2)

3)

4)

5)

The learners’ age and level to use the materials;

The degree to which any adopted method meets the expectations of students and
teachers. As well as the educational culture in which students and teachers
participate;

The degree to which learners will be interested in any contexts or co-texts
utilized to present the grammatical area(s);

The character of the grammatical topics to be covered in form, inherent meaning
implications (if any). As well as how to use them throughout common spoken
and written communication;

The degree to which activities enabling learners to produce language, including
the target grammar, will result in meaningful utterances, and the degree to which
the language provided to them for them to examine the grammar applied reflects
realistic use of the language and ones that have at least a passing resemblance
to words that students are likely to prefer to use in non-classroom

circumstances;

40 Kathleen Graves, Designing Language Courses: A Guide for Teachers (New York:

Heinle & Heinle, 2000), 149.

41 Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition.

(London: Bloomsbury Academic, 2013), 339.
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6) Any issues that learners could have discovering these areas of grammar,
particularly in terms of any similarities or variations in form, function, and the
form/function relationship between the target language and their native
language.

For better or worse, some technology-based materials attempt to help
learners pay attention to grammar and understand the importance of grammar
choices - as would ideally be done with paper-based materials.*?

Another research also proved that online-based material could encourage
students to learn grammar. M. Ariel, Sahraini, and D.Furwana concluded that the
Webtoon Comic developed is appropriate for the students as this Comic’s learning
goal is to support media in learning English Grammar.*

f. Need Analysis in Developing Material

1) Concept of Need Analysis

Richard defined need analysis as procedures for gathering information
regarding the students’ needs.* Needs analysis is the logical starting point for

developing a language program responsive to the learner and learning needs.*°

42 1bid.,349.

43 Muhammad Ariel, Sahraini, and Dewi Furwana, “Developing the Content of Webtoon
Comic Application as Supporting Media in Learning English Grammar at the 2nd Semester English
Students of TAIN Palopo,” Foster Journal of English Language Teaching and Learning 1, no. 2
(2020): 157, http://journal.uncp.ac.id/index.php/ethicallingua/article/view/349.

4 Jack C. Richards, Curriculum Development in Language Teaching (New York:
Cambridge University Press, 2001), 51.

4 Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 75.



35

The needs analysis data define learning objectives and choose appropriate
teaching methods. Needs analysis occurs during the pre-course planning stage, and
the integrated course contributes to teacher-learner negotiated-to-learner goals.*®
On the first day, it is a helpful practice to carry out a needs analysis,
balancing institutional objectives with students’ need to learn and the way they want
to utilize writing. We can measure the aspects to decrease the misunderstanding of
writing for the students by allowing them to concentrate on one or two items.*’
The usage of need analysis in teaching language has several purposes, for
example:*8
a) To determine the language skills a student requires in performing a particular
role.

b) To assist in determining which students in a group require the most training in
specific language skills.

c) lIdentifying a change of direction that people of a reference group think is
important.

d) To determine if there is a gap between what students can do and need to be able
to do.

e) To gather information regarding particular problems that students encounter.

Meanwhile, collecting information during a need analysis can be done

through questionnaires, self-rating, interviews, meetings, observation, learner

6 Ibid.

47 1bid.,310.

48 Jack C. Richards, Curriculum Development in Language Teaching (New York:
Cambridge University Press, 2001), 52.
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language samples, task analysis, case studies, and analysis of available
information.*
2) Target Needs

According to Hutchinson, the target needs to refer to something more
helpful to take a gander at the target situation.>® Hutchinson subdivided the target
needs into three categories: a) Necessities are what the learner has to know to
function effectively in the target situation; b) Lacks are what the learner knows
already to decide which necessities the learner lacks; ¢) Wants are view of the
students as to what their needs are.
3) Learning Needs

The learning needs relate to what students should perform to achieve the
target situation. Learning needs define which learning methods and materials they
need to practice to reach the target needs.>! The learning need is closely related to
activities that the learners need to do to achieve the learners’ abilities to perform
the necessary degree of competence in the target situation. In constructing the
learning materials, it is crucial to analyze the students’ learning needs to decide on

an engaging teaching and learning process that the students wish.

49 1bid.,60-63.

%0 Tom Hutchinson and Alan Waters, English for Specific Purposes (Cambridge:
Cambridge University Press, 1987), 55.

51 1bid.,60.
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g. Instructional Design Models
1) Borg and Gall Design Model

Borg & Gall developed a method for developing and validating instructional
products. This procedure contains ten steps for developing instructional materials.>
Those steps include: a) Research and information collection; b) Planning; c)
Developing preliminary product; d) Preliminary field testing; e) The primary
product revision; f) Main field testing; g) Operational product revision; h)
Operational field testing; i) The final product revision; j) Dissemination and

implementation.

— ~ - ~ - N r——
Research and Plooail Develop preliminary Preliminary field
Information 9 form of product testing
collecting
J \ J \ J \ J
@ A . ) 4 D ' R
Operational product
Moin voruct Main field testing P P Operatloaal fied
revision revision testing
N - L. > . 7 . J
2 ) 4 )
Final product Dissemination and
revision implementation
\ J \. J

Figure 2.1 Borg and Gall Design Model
2) Dick & Carey Design Model
This Research and Development model is proposed by Dick & Carey. The
model of Dick and Carey termed learning design as a system. The term “system
approach” refers to several stages of developing an instructional system. The Dick
and Carey model elements involve learner, teacher, materials, and environment.

The strategy of Dick and Carey is not only to focus on the procedures of learning

52 Borg and Gall, Educational Research: An Introduction, (London: Longman, 1983), 775.
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activities but also on the material provided®. There are nine stages in the Dick and
Carey model, those are: a) Identifying goals and objectives; b) Conducting
instructional analysis; ¢) Determining entry behaviors and learners’ characteristics;
d) Writing the performance objectives; e) Developing assessment instrument; f)
Developing instructional strategy; g) Developing and selecting instructional
materials; h) Designing and conducting a formative evaluation of instruction; i)

Developing and  conducting the  summative  evaluation >

herutonal |« | , Revise Dick and
Mkts || P Carey Model

T Develop Develop| | Develop
sl NHTRO Criterion Oevelop & Select & Conduct

onal | —» Performance | —>» —> | Instruction o —
Referenced Instructional Formative
Goats Objectives !’gs‘ts [ y Strategy | Materials Evaluation
‘ Develop
ld;::yfy | < & Conduct
- Summative
Behaviors | Evaluation

Figure 2.2 Dick & Carey Design Model
3) The 4-D Design Model
The development of the integrated assessment used the 4-D model, which
was a development by Thiagarajan, Semmel, and Semmel. The 4-D Model is a
systems approach because it divides the instructional development process into four

stages a) Define, b) Design, ¢) Develop, and d) Disseminate.>®

58 Kent L. Gustafson and Robert Maribe Branch, Survey if Instructional Development
Models, Fourth Edition (New York: ERIC, 2002), 60.

54 Walter Dick, Lou Carey, and James O. Carey, The Systematic Design of Instruction,
Eight edition. (the United States of America: Pearson, 2014), 6-8.

% Sivasailam Thiagarajan, Dorothy S. Semmel, and Melvyn 1. Semmel, Instructional
Development for Training Teachers of Exceptional Children: A Sourcebook (Bloomington, Indiana:
Council for Exceptional Children, 1974), https://doi.org/10.1016/0022-4405(76)90066-2.
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Figure 2.3 Four-D Design Model

4) ADDIE Design Model

The ADDIE model is a general approach to the instructional design model.
It guides instructional designers and software engineers to develop and revise
learning products at a reasonably high level. The phases of the ADDIE model
involve a) analysis (including needs, requirements, tasks, and current capabilities
of students); b) design (delivery format, activities, and exercises for learning
objectives); c) development (including creates a prototype, develops course
materials, reviews, and organizes a pilot session); d) implementation (training
implementation, putting tools in place, and observing); and e) evaluation
(awareness, knowledge, behavior, and result). These phases are sequential — each
depends upon the successful completion of the preceding phase.®® Using the
ADDIE model throughout the course emphasized the learner rather than a teacher-
centered approach. The analysis of the learners became a crucial aspect of the

design of the course.®” The elements made by following the ADDIE model can

% Gordon Welty, “The ‘Design’ Phase of the ADDIE Model,” Journal of GXP Compliance
11, no. 4 (2007): 40.

57 Christine Peterson, “Bringing ADDIE to Life : Instructional Design at Its Best,” Journal
of Educational Multimedia and Hypermedia 12, no. 3 (2003): 228.
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customize in any environment, like online or face-to-face.®® ADDIE is frequently

utilized to achieve instructional objectives, especially in e-learning and distant

learning via the internet, since it has become more popular worldwide.>®

a) Analyze: There are some activities in the analysis phase. First, we should clarify
the instructional problem. Second is the establishment of the instructional goals
and objectives. Finally, identifying the learning environment and the learner’s
existing knowledge and skills. After analyzing the problem, the researcher needs
to develop models/new learning methods. Researchers also need to analyze the
feasibility of developing models/new learning methods to determine the
feasibility of applying learning methods.

b) Design: The design phase deals with the learning objectives, assessment
instruments, exercises, content, subject, matter analysis, lesson planning, and
media selection. This phase should be systematic and specific to show a brief
view of the goal. The design of the model/learning methods is still conceptual
and will underpin the following development process.

c) Development. The development phase Is where instructional designers and
developers create and assemble the content assets blueprinted in the design
phase. It contains the realization of product design activities. The design phase
has prepared a conceptual framework application of the model/new learning
methods. The development phase, which is still a conceptual framework, is

realized into products ready to be implemented. For example, suppose the design

% Nada Aldoobie, “ADDIE Model,” American International Journal of Contemporary
Research 5, no. 6 (2015): 68, www.aijcrnet.com.

% Robert Maribe Branch, Instructional Design: The ADDIE Approach (New York:
Springer US, 2009), 5, https://doi.org/DOI 10.1007/978-0-387-09506-6_1.
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stage has been designed using the model/new methods that are still conceptual,
then at the stage of development. In that case, it is prepared or made learning
device model/new methods such as lesson plans, media, and subject matter.

d) Implementation: During the implementation phase, it is time to develop a
procedure for training the facilitators and learners. The course includes a wide
range of topics, including the course curriculum, learning outcomes, method of
presentation, and testing processes.

e) Evaluation: The evaluation phase consists of two parts: formative and
summative. Each phase of the ADDIE process includes formative evaluation.
Conversely, the summative evaluation consists of a test for a domain-specific set
of criteria referenced items. It allows for feedback from the identified users.
Moreover, the ADDIE model is an iterative feedback model, which means that
the results of the Evaluation phase are returned to the origination point (fed

back), closing the loop and facilitating further refinement of the learning product.

Core Elements of the ADDIE Model

Analyze

Figure 2.4 ADDIE Design Model
Based on the explanation above about several instructional design models,

the researcher decided to choose this ADDIE Model in developing basic English
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grammar material through a weblog for the twelfth-grade students in SMAN 4
Palopo.

3. Blog Learning

a. The Concept of Web Blog Learning

According to Zhang, a weblog (or blog) is a web-based writing space. All
material is written and edited using a web browser, and it is instantaneously and
publically available on the internet.®° Blogs come from the weblog. It is a type of
online journal that the blog’s author creates and updates. He\she can express his\
her feelings and ideas and think in his own words. It is easy for most people to
publish their blogs. A blog’s author can change the blog interface and add or change
the picture.!

The blog also introduces students to online learning communities where
they can access and review knowledge while creating their learning paradigm.
Using blogs as a tool for teaching and learning is valuable for the students to embark
on a lifelong learning journey.5?

The concept of language learning through blogs arose because blogs have
evolved into learning tools that will significantly enhance students’ language
learning through their multimodal form. Thus, it was recognized as a tool for

improving students’ language learning proficiency in general or specific skills such

60 Di Zhang, “The Application of Blog in English Writing” 4, no. 1 (2009): 64.

61 Said Fathy El Said Abdul Fattah, “The Effectiveness of Using Blogs as an Independent
Learning Tool to Develop Reading Skills for University Students,” Journal of Education and
Practice 7, no. 32 (2016): 66, www.iiste.org.

62 Masoud Azizinezhad and Masoud Hashemi, “The Use of Blogs in Teaching and Learning
Translation,” Procedia - Social and Behavioral Sciences 28 (2011): 870,
https://doi.org/10.1016/j.sbspro.2011.11.159.
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as writing or as a complement to traditional teaching and learning.%® According to
the research conducted by Hall and Davidson (cited in Amir et al.), blogs increased
students’ writing skills in the classroom, proving the flexibility of blogs.®*
Zhang discusses the characteristics of blogs in the following:®®
1) Blogging does not need the use of complex software or an understanding of
computer programming.
2) Blogs provide a variety of security features, including limited access to reading
and posting.
3) Only one author writes many blogs, and visitors cannot create or change posts,
but they can comment on an existing post.
4) Blogs disregard the status of users; all users are treated equally.
5) Writing a blog entry is similar to writing a letter to someone.
6) Text, images, audio, video, and hyperlinks can all be contained in blog entries.
It is no longer necessary to email photos.
7) The blog has an auto-archiving feature.
8) The distribution of blog content can be via subscriptions.
Rulli Nasrullah in Indrato listed the model components in the blog. Those
are as follows:%®

1) Subject or Header, each blog has a title telling about the content in the blog.

83 Zaini Amir, Kemboja Ismail, and Supyan Hussin, “Blogs in Language Learning:
Maximizing Students > Collaborative Writing,” Procedia Social and Behavioral Sciences 18 (2011):
538, https://doi.org/10.1016/j.sbspro.2011.05.079.

& 1hid.

% Di Zhang, “The Application of Blog in English Writing” 4, no. 1 (2009): 65-66.

8 Nicolas Indrato, “Pengembangan Media Interaktif Berbasis Blog Online Pada Materi
Pembelajaran Gambar Teknik Mesin Di SMKN 3 Yogyakarta” (Universitas Negeri Yogyakarta,
2014), 27.
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In a content blog, every blog has a type of blog application feature

Comments are a feature that allows the end to be involved in giving opinions,
suggestions, or criticisms.

Time and Date, the characteristics of blogs are formed according to the time
chronology so that the end can know the time of posting and how the reader
can see which should be read first.

Links, the blogs will have a network or a link. It is in a blog that includes

sources from sites that need to be visited by blog readers.

b. The Classification of Web Blogs

Campbell, as cited in Fattah, classified the following three types of blogs in

the field of language teaching.®’

1)

2)

3)

Tutor blog. The teachers can communicate with the students outside the class
and give the students daily reading practice. In addition, it provides the course
with syllabus information.

Class blogs. It is the result of the entire class. Students could leave comments
on familiar topics in class related to homework or inquiries about quizzes.
Learner’s blogs. The learners create it to express their personality. The students

can develop their writing skills by telling their daily routine.

c. Designing Web Blog

The thing that blog developers consider in designing a weblog is the user

interface (Ul). According to Conrad, the user interface is what visitors see on a

67 Said Fathy El Said Abdul Fattah, “The Effectiveness of Using Blogs as an Independent

Learning Tool to Develop Reading Skills for University Students,” Journal of Education and
Practice 7, no. 32 (2016): 66-67.
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website and the way they navigate it. It offers them information about how the site
operates at its most basic level. Since an intuitive user interfaces filters participants’
views of a course and guides user behavior, it is critical for course success. As a
result, the user interface impacts student performance and attitudes®®.

There are several aspects to interface design. We seek answers to basic
questions throughout a review session, then adjust our review scope accordingly:®°
1) What are the main methods to navigate a site, and what level of instruction is

required?
2) Is it obvious when end-user action is needed?
3) What formats utilize in the menu? Do the menus adequately display the content
that already exists?
4) How does the site display? Is the visual appealing?
5) Does the content improve from graphics and animation?
6) Is the text readable?
7) How far or how often do users have to scroll to access text?
8) Do orienting features assist learners in locating their position in the course?
9) Do links connect to adequately predictable sites?
Those questions can guide the exploration of websites and courses. It is
frequent to discover a lot of remarkable user interface designs. Meanwhile, there
are usually detected trends in design flaws: 1) Inability to recognize which icons

should be clicked; 2) Unclear how to navigate to the next or previous page; 3) Color

8 Kerri Conrad and TrainingLinks, Instructional Design for Web-Based Training (Canada:
HRD Press, 2000), 52.
8 Ibid.,53.
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schemes are distracting; 4) Download times are excessively long; 5) Too many links
on one page; 4) Failure to notify if the user has recently accessed a link, page, or
module; 5) Text that is too small and blends with background color; 6) Graphics
that are not relevant to the content and; 7) Broken links.”
d. The Strengths and Weakness of Blog Learning

There are several studies that suggest the strengths of blog learning.
According to the research of Fan-Wei, it further reported that students regarded
convenience, accessibility, flexibility and autonomy as the advantages through blog
learning or blog assisted language learning. It is more convenient for students to
learn not only in school, but at home.’* Besides, Divitini et al. stated that the
strength of blogs resides in their capability of supporting sharing and commenting.”?
It also help students gain strength and self-confidence, that enabled them to engage
more deeply with others both inside the classroom and outside in the community.”
Furthermore, language teachers have been using blogs for some time now. So, as
well as text, pictures, sound, video and interactive games can also be added, as with

so many modern internet.”

0 1bid.,53-54.

"L Fan Wei Kung, “Assessing an Innovative Advanced Academic Writing Course through
Blog-Assisted Language Learning: Issues and Resolutions,” Innovations in Education and Teaching
International 55, no. 3 (2018): 6, https://doi.org/10.1080/14703297.2015.1108213.

2 Monica Divitini, Ove Haugalekken, and Eli M. Morken, “Blog to Support Learning in
the Field: Lessons Learned from a Fiasco,” Proceedings - 5th IEEE International Conference on
Advanced Learning Technologies (ICALT), (2005): 219-21,
https://doi.org/10.1109/ICALT.2005.74.

3 Emelia A. Rahman Sidek and Melor Md.Yunus, “Students’ Experiences on Using Blog
as Learning Journals,” Procedia - Social and Behavioral Sciences 67 (2012): 135-43,
https://doi.org/10.1016/j.sbspro.2012.11.314.

74 Jack C Richards and Randi Reppen, “Towards a Pedagogy of Grammar Instruction,”
RELC Journal 45(1) 45, no. 1 (2014): 5-25, https://doi.org/10.1177/0033688214522622.
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However, it is important to note that some weaknesses were also identified.
Lack of students’ technical skills, face-to-face interaction, support and time
management skills were found to be potential problems.”

e. Relationship between Grammar Competence and Blog Learning

Towards a Blog-Integrated Approach in English Grammar Instruction. The
incorporation of technology into Andragogy in English grammar classes in Yonca’s
study present a five-staged grammar instruction approach which may notably be
applicable in education grammar courses. In Yonca’s study, a sustainable approach
for the future is introduced. "

An approach that does not exclude grammar from a language learning
context but draws upon relevance in order to promote optimum English use in
academic, social and personal lives. The structure-andragogy-blog (SAB) approach,
built with a perspective to incorporate self-directed learning into structure use,
invites instructors to be dynamic learners to exercise self-initiative learning by
assuming utmost responsibility to choose and analyze content related to the English
grammar system. Thus, the approach does not only provide platform for mastery of
English grammar at both recognition and production levels, it also builds a sense of

responsibility in the individual adult as well as the young learner.”’

S Fan Wei Kung, “Assessing an Innovative Advanced Academic Writing Course through
Blog-Assisted Language Learning: Issues and Resolutions,” Innovations in Education and Teaching
International 55, no. 3 (2018): 6.

6 Yonca OZKAN, “A Blog-Integrated Grammar Instruction Approach: Structure —
Andragogy — Blog ( SAB),” Gaziantep University Journal of Social Sciences 15, no. 2 (2016): 641—
55.

" bid., 653.
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There was an investigation into the pedagogical reasons for using blogs as
a study aid and how blogging was integrated into the curriculum at the National
University of Singapore to support the learning of grammar editing skills of music
students. The use of blogs to support student learning has been particularly
successful with YSTCM (Yong Siew Toh Conservatory of Music) classes at NUS.
The students improve their grammar editing skills, show increased motivation and
become more independent learners. Obviously, blogs can be very useful and
adaptable study aids that can promote student-centered learning.’
C. Conceptual Framework

English is one of the subjects in senior high school. In the 2013 curriculum,
language features are also the focus of basic competencies aside from the four
language skills. Grammar is one of the language features that are the learning
objectives of competencies in curriculum 2013. Richards and Renandya stated that
grammar teaching had regained its rightful vicinity in the language curriculum.

Based on the results of pre-observation, the researcher found issues related
to grammar. Those issues were: the students’ lack of awareness, less motivation and
knowledge about grammar, lack of presentation of grammar material in the
textbook that students used, and the issue of IT utilization.

Based on Richards and Renandya’s theory revealed that teaching materials
are a crucial aspect of most language applications, the researcher intends to develop

grammar material to support the lack of material available in textbooks. Then the

8 Christopher Harwood, “Using Blogs to Practice Grammar Editing Skills,”
ELTWorldOnline.Com 2 (2010): 1-13, http://blog.nus.edu.sg/eltwo/2010/08/11/using-blogs-to-
practice-grammar-editing-skills.
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researcher will present the grammar material in a blog as Azizinezhad and Hashemi
stated that the blog takes full advantage of the website and is easy to design.
Therefore, the researcher wants to develop the basic English grammar material
through blog learning for the twelfth grade at SMA Negeri 4 Palopo.

In developing the materials, the researcher used ADDIE, which consists of
five stages, i.e., analyzing, designing, developing, implementing, and evaluating. In
the development process, there were several theories that the researcher needed to
pay attention to, namely; 1) the principles of teaching grammar based on the theory
of Hedge, Thornbury, and Larsen and Freeman; 2) Minimum required grammar for
Al grammar (Beginner) level; 3) Teaching grammar for senior high schools that
adjust to the 2013 curriculum; 4) the criteria of good material according to
Hutchinson and Waters; 5) criteria for developing appropriate grammar material
according to Tomlinson; 6) aspects that we must consider in designing a blog
according to Kerri Conrad and; 7) ways of collecting information from a needs

analysis.
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Figure 2.5 Conceptual framework
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D. Hypothesis
The hypothesis of this research was:
H1: The developed basic English grammar material through blog learning is

appropriate for the twelfth-grade students at SMAN 4 Palopo.

Ho: The developed basi 1aterial through blog learning is

inappropriate fo



CHAPTER Il

RESEARCH METHOD

The researcher conducted Research and Development (R & D) in
developing basic English grammar material through blog learning for the twelfth-
grade students at SMAN 4 Palopo.

Research and development method aimed to develop a product or complete
the previous product. Developing a product is not only in the form of hardware but
also software. The products can be produced, such as learning models and
instructional multimedia, including a lesson plan, textbook, module, etc.

A. Research Design

The researcher used a development model in this research to develop basic
English grammar material through a weblog adopted from ADDIE Design Model.
This development model became the researcher’s guide. The ADDIE model
consists of five phases: analysis, design, development, implementation, and
evaluation.

The researcher chose ADDIE Model because it provides a simple procedure
to design and develop materials yet is practical. It is one of the systematic and
detailed learning design models. This model is chosen based on the consideration
that this model is developed with sequences activities with a systematic sequence
of activities and is based on the theoretical foundation of learning design to
overcome learning issues related to learning resources that follow the needs and
characteristics of students. Since the ADDIE model in a course is beneficial, it is

more learner-centered than teacher-centered. From the beginning of its stages

52
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(analysis and design), it highly considers the students. It even enables the evaluation
of students’ needs, for example, in the development phase. Besides, in its
implementation and evaluation, learners are highly involved. ADDIE is essential
because it is iterative, involving review and revision throughout the development
steps. Each phase is dependent on the previous phase’s successful completion. It is
a design model used for technology-based teaching by many experienced
instructional designers or other researchers.
B. Location and Time of the Research

The researcher conducted this research at SMAN 4 Palopo, located at Bakau
Street, Balandai, Bara, Palopo. It was conducted from December 2021 until March
2022,

Table 3.1 Time of the research

Research Stage Month

Sept. | Nov. | Jan. Feb. Mar. | May

Pre-observation \

Proposal seminar \

Instruments validation \

The distribution of
questionnaires needs \
analysis

2

Product validation N

Product try-out v

Distribution of students’ J
perception questionnaires

Result seminar \

uT \
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C. Operational Definition
In this research, the researcher can formulate several related operational
definitions, namely as follows:

1. Grammar is the study of rules for creating sentences with multiple words with
evident and acceptable meanings in the language. It is a group of rules for
constructing meaningful phrases and sentences. The Ministry of Education and
Culture of the Republic of Indonesia has set Basic English grammar as the basic
competency in the curriculum of 2013.

2. Material development is a process that produces, evaluates, and adapts teaching
materials or procedures for the design, implementation, and evaluation of
teaching materials. It contains learning units according to learning objectives.

3. Blog-based learning is an online course that uses blog platforms as media to
facilitate teaching and learning.

D. Subject and Object of the Research

The subjects in the research were the twelfth-grade students at SMAN 4

Palopo, and 42 students of class XII IPA 1 and XII IPA 2 became respondents for

the development tryout. Meanwhile, the object of the Research was Basic English

grammar material.

E. Research Procedures

Development procedures for making material through weblog as

instructional media consists of five-phase, there are:
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1. Analysis

In the analysis phase, the researcher analyzed students’ needs and interests.
The researcher had to know students’ lack, want, necessity, and setting. Therefore,
the researcher put those three components in the questionnaire to analyze the
student. Besides, the questionnaire also aimed to know about students’ competence,
learning capability, and previous knowledge of English grammar. Besides that, the
researcher analyzed students’ needs through the syllabus managed by Curriculum
2013 (K13). The researcher also analyzed the textbook that students used in
learning English.
2. Design

In this phase, the researcher determined the structure and content framework
of materials based on the data learners’ needs, learners’ targets, and curriculum
analysis. The course grid reflects the syllabus, covering several aspects: course
goals, learning indicators, materials, inputs, and activities. The researcher designed
a storyboard of the weblog and designed the teaching material on the weblog.
Designing the weblog explained the researcher’s process for developing the weblog
and what features were involved in the blog. Meanwhile, designing the teaching
material on the weblog explained the content of the teaching materials page. It
included the materials navigation, links, theory, conversion, problem-solving
example, blog menu, drawing, layout, animation, background, color, and the others

involved in the materials page on the weblog.



56

3. Development

There were several activities in this phase: 1) Collecting materials, three
primary resources, including online resources, printed course books, and self-made
materials. The researcher adopted the online resources and printed course books by
adding, reducing, or changing. 2) Arranging materials, the researcher listed what
activities can assist the learners in learning the materials. The learners’ needs, goals
of the course, and objectives became the deal for developed materials. Then, the
researcher organized the materials. 3) Arranging the design, the researcher created
illustrations, scheming, graphs, typing, editing, and layout of the material. 4)
Validating, there were expert assessments of the product developed in this process.

4. Implementation

This phase deals with trying out the product. The researcher implemented
the product in the actual learning/teaching in this case. Product implementation
aimed to know the impact on the learning quality, including the effectiveness and
efficiency of the developed material through the blog. Implementation was applied
to 42 students to get input from the students to revise the product draft.

5. Evaluation

This phase aimed to have robust data to fix the problems in this case. After
the intervention ended, there was an evaluation to know its influence on students’
learning outcomes and the quality of learning. The researcher gained the result

evaluation from students’ perceptions.
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F. Data Collection Technique

In this research, technique data collection consisted of several stages. The
researcher used questionnaires as the research instrument to collect data in each
stage.

The first was to collect need analysis data, and the researcher distributed it
in the form of a questionnaire to 42 students. Students answered questions from an
online-based need analysis questionnaire contained in Google Forms. However,
filling out the questionnaire took place in class.

Second, after developing the product, the researcher collected product
validation data distributed in experts’ judgment questionnaires to experts (i.e.,
material experts, media/IT experts, and language experts). The distribution of
expert validation questionnaires was in paper-based questionnaires, and the
assessment took place face-to-face with each validator.

Then, after implementing the product, the researcher collected 42 students’
response data obtained through students’ perception questionnaires to evaluate it to
produce a final product. In carrying out this evaluation, the researcher collected
students in the class and gave students paper-based questionnaires to fill out.
Students only need to put a checkmark (V) in the column provided to fill out the
questionnaire.

G. Data Analysis Technique

The researcher analyzed the data after collecting data using three

questionnaire methods. The technique of data analysis was a quantitative

descriptive analysis technique.
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1. Data Analysis of Need Analysis Questionnaire

The goal of the questionnaire was to know the learners’ needs. The

researcher shared the questionnaire with the students and collected information

about target needs (necessities, lacks, and wants) and the learning needs. The

researcher used need analysis as guidance in developing basic English grammar

material through a web blog. Below is the organization of the needs analysis

questionnaire.

Table 3.2 The Organization of Needs Analysis Questionnaire

Purpose of the questions

To find out the type of needs by the
demands of the target situation.

To determine the gap between the
students’ current knowledge and the
needed knowledge level.

To find out the students’ wants of
learning English.

Aspect Number of Items
Necessities 1,2

3

% Lacks 3,4,5

Z

@

~  Wants 6,7,8,9
Input 10,11,12,13

¥ Procedures 14,15

(B}

D

Z .

o Setting 16

'c

3

— Learners’ role 17,18

Teachers’ role 19

To find out the content that should be
carried out in the materials students
want the most.

To determine what the students
should do with the tasks.

To determine whether the tasks
should be carried out in group work,
pair work, or individual work.

To find out the students’ role in the
classroom.

To find out the students’ role in the
classroom.

Data analysis used quantitative descriptive, which was analyzed by

calculating the percentage of the answer. The result of the need analysis from the

questionnaire used the patterns below:
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X = Score

2x = The same answer of students

K n = Total of students j

Xx
X = 7X100%

Students’ choices (necessity, lack, and want) became the researcher’s

background in designing the material through the weblog.

2. Data Analysis of Expert Judgment and Students’ Perception

The second questionnaire was expert judgment. The validation of the

designed product went through this expert judgment questionnaire. It was purposed

to evaluate whether the materials were appropriate or not for the students. After

writing the first draft, the expert judgment questionnaires were distributed to the

material expert, media/IT expert, and language expert.

Table 3.3 The Organization of Material Expert Judgment Questionnaire

Assessment Aspect Item Number Amount of Item
Suitability of Material 1-5 5
Learning Activities 6-10 5

Table 3.4 The Organization of Language Expert Judgment Questionnaire

Assessment Aspect

Item Number Amount of Item

The appropriateness at
developmental level of
Students
Communicative
Grammatical Accuracy
The unity of Ideas

1,2 2

NN B
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Table 3.5 The Organization of Media/IT Expert Judgment Questionnaire

Assessment Aspect Item Number Amount of Item
Usability 1-6 6

Functionality 7-15 9

Visual Communication 16-25 10

Besides that, the questionnaire evaluation aimed to know the students’
responses after using the basic English grammar blog. Then the researcher
evaluated the result a revise a better material. This questionnaire was adopted from
N.Rahman (2018)*. However, the questionnaire still needed to be validated. There
were sixteen questions which consisted of eight questions about positive responses
and eight questions about negative responses.

Table 3.6 The Organization of Students’ Perception Questionnaire

Item Number

No. Assessment Aspect Positive  Negative

1. To find out whether students like grammar 1 9
material through blog learning.

2. To know the students’ enthusiasm in learning 2 10
basic grammar through blog learning.

3. To know the students’ spirit in learning basic 3 11
grammar through blog learning.

4,  To know the students’ spirit in learning basic 4 12
grammar through blog learning.

5. To know the students’ confidence in learning 5) 13
basic grammar through blog learning.

6. Ease of students in doing basic grammar tasks 6 14
through learning blogs.

7. Learning basic grammar through blog learning is 7 15
the correct way for students.

8.  Toknow the students’ motivation in learning basic 8 16

grammar through blog learning.

! Nur Fadilah Rahman, “Developing English Reading Materials through Web Blog for
Students of English Education Department at State Islamic University of Alauddin Makassar”
(Universitas Islam Negeri Makassar, 2018).
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This analysis used Likert-Scala as the measurement. The results of the
questionnaires used a pattern proposed by Suharto (2006:52-53).

Table 3.7 The categories of expert judgment and students’ perception

No Categories Score
1. Strongly Agree 5
2. Agree 4
3. Doubt 3
4. Disagree 2
5. Strongly Disagree 1

Specifically for the student perception questionnaire, which consisted of
negative and positive responses, the scale for the negative statement category is
below.

Table 3.8 The categories for negative responses of students’ perception

No Categories Score
1. Strongly Disagree 5
2. Disagree 4
3. Doubt 3
4. Agree 2
5. Strongly Agree 1

Then, the expert’s data were calculated using the formula proposed by

Suharto (2005: 59) to find the range or the data interval. Below is the formula:

4 A
-5
R = Range XI = The lowest Score
Xh= The highest score 5 = The Range of Likert-scale

\_ J
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Then, the result of the data was converted into a descriptive analysis. The

indicator in measuring the result was the Mean (X). The Mean used by using

conversion pattern data:

-

\_

Mn (X) = ZT

M = Mean

>fx = Total score

n = Total items

~

/

Table 3.9 Data conversion table (Suharto, 2006:52-53) in Tinmalasari (2019)?

Scales Interval Descriptive Categories

1 1.0<X<1.7 Very Poor

2 1.8<X<25 Poor

3 26<X<33 Fair

4 34<X<41 Good

5 42<X<5.0 Very Good
The example of table Expert Judgment

No. Indicators Score Categories
The example of table Students’ Perception

No. Indicators Score Categories

2 Tinmalasari, “Developing English Journalistic Learning Material for Islamic” (State
Islamic Institute of Palopo, 2019).



CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the findings and discussion. The first part of this
section shows all the data collected during the research and explains every
component developed in this research. The second part elaborates the discussion of
the findings. The problem statements of this research are also answered in this
section.

A. Findings

The result of the research was finished based on the ADDIE model, which
had been done on the development. The researcher conducted the research at
SMAN 4 Palopo. The findings related to the result of needs analysis, the course
grid, the process of designing and developing materials, the process and the analysis
of the expert judgment and students’ perception, and the revisions of the designed
materials are discussed.

1. The Results of Needs Analysis

In the first phase of ADDIE, the researcher collected need analysis data by
distributing need analysis questionnaires to the students. The information gained
from the need analysis covered the target needs, which consisted of necessities,
lack, want, and learning needs of 12"-grade students of SMAN 4 Palopo. The
distribution of need analysis questionnaires was on January 18 and 21, 2022. The

following is the description of the result of the needs analysis.

63
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a. Students’ Profiles
The research sample was 42 students consisting of 25 females and 17 male
12™-grade students. There were 24 students from XII IPA 1 who filled out the need

analysis questionnaires, while 18 students from XII IPA 2. The result table is as

follows:
Table 4.1 Data of The Respondents
12" Grade Students of SMAN 4 Palopo
Gender Ages
Male Female 15 16 17 18
17 25 1 2 29 10

b. Target Needs
1) Necessities
These data show the result of the questionnaire related to the students’

necessities in learning grammar through the following charts.

45.0%
6 40.5% M to produce oral and

40.0% writing correct sentences
35.0%
30.0% M to .u.nderstand oraland
25.0% 23.8% 23.8% writing clear sentences
. (o]

20.0% very_necessary in _answering
15.0% 11.9% English test questions
10.0% K . B to support further studies

5.0%

0.0% N

Chart 4.1 The Percentage of the Reason for Learning Grammar is Important

The chart above presents the reason why learning grammar is important.
Furthermore, the highest percentage of learning grammar was important to
understand oral and writing sentences clearly with 40.5% of percentage. It means

the students learn grammar to understand oral and writing clearly.
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80.0%

71.4%
70.0% M to support listening skills
60.0%
50.0% M to support speaking skills
40.0%
30.0% to support writing skills
20.0% 11.9%  11.9%
10.0% 4.8% M to support reading skills

Chart 4.2 Percentage of What Students Need Grammar For
The chart above presents the students’ answers to the question about what
skills students expect grammar to support. The highest percentage was to support
speaking skills with 71.4% percentage. From this chart, it was clear that the students
need to learn grammar the most to support speaking skills.
2) Lacks
These data show the result of the questionnaire related to the students’ lack

of learning grammar through the following charts.

45.0% "
38.1% understand basic tenses

40.0% -
35.0% B understand parts of speech
30.0% 26.2%
25.0% B understand the use of form
20.0% 16.7% singular and plural
15.0% 11.9% B understand usage
10.0% ‘ 7.1% forms of the verb

5.0% . B cannot understand anything

0.0%

Chart 4.3 Percentage of Students’ Proficiency in Grammar Knowledge
The chart above delineates the percentage of students’ proficiency in

grammar knowledge. The highest percentage was the students who understood
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basic tenses with 31.8% percentage. It means most of the students already

understood basic tenses.

45.0% 40.5% apply the rules/formulas of
40.0% grammar material
0,
zzg; 2639 28.5% M lack of motivation to learn
grammar
25.0%
20.0% many rules/formulas that are
15.0% difficult to understand
10.0% 4.8% m difficult to remember the
5.0% ' rules/formulasthat have been
0.0% learned

Chart 4.4 Percentage of Students’ Difficulty Learning Grammar
Furthermore, the presented chart indicates the data on students’ difficulty
learning grammar. The difficulty in learning grammar with the highest percentage
was difficulty remembering the rules/formulas learned with 40.5% of the
percentage. It means most of the students were difficult to remember the rules/

formula.

50.0%

40.5%

40.0% > L
WrItin speakin
31.0% & il

30.0%

20.0% 14.3% 14.3%

10.0% .
0.0%

Chart 4.5 Percentage of the Difficulty of Applying Grammar in Language Skills

reading H listening

The supplied chart depicts the difficulty of applying grammar in language
skills. The highest percentage was speaking skills, with 40.5% of the percentage. In

general, the difficulty of applying grammar when speaking.
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of grammar learning through the following charts.

16.0%

14.0%

12.0%

10.0%

8.0%

6.0%

4.0%

2.0%

0.0%
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These data show the result of the questionnaire related to the students’ wants

12.6%

9.6%

9.0%

15.0%

14.4%

13.2%

11.3%
3.6%

4.8%

6.5%

modal verbs
M singular-plural noun
W noun phrase and verb phrase
M tenses
B direct and indirect speech
M passive voice
W article
prepositions
M conditional sentences

W imperatives

Chart 4.6 Percentage of The Most Wanted Grammar Materials

The provided chart sketches out the percentage of materials for grammar.

Based on the curriculum, the researcher provided ten kinds of grammar materials,

and the materials that got higher percentages were: tenses (simple past, future tense,

and present perfect) reached 15%, the passive voice, reached 14.4%, direct and

indirect speech reached 13.2%, modal verbs reached 12.6%, article reached 11.3%,

singular-plural nouns reached 9.6%, noun phrases, and verb phrases reached 9%.

Therefore, the researcher highlighted the higher percentage of these materials for

the material development.
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60.0% 2L1%
be able to understand tenses or formulas
50.0% to compose English sentences
M be able to use the formula according to
40.0% the context
30.0% 26.2% M be able to write simple sentences using
the correct tenses
20.0% H be able to understand the grammar
9.5% context in oral/written sentences
10.0%
° 4.8% 2.4% H others
0.0% - | |

Chart 4.7 Percentage of Students’ Expectations After Learning Grammar
The supplied chart illustrates students’ expectations after learning grammar.
The highest percentage was students expected to be able to understand tenses or
formulas to compose English sentences, with 57.1% of the percentage. It means that

most of the students expected to be able to understand tenses or formulas.

80.0% 73.8%
70.0%
60.0%

books M internet

50.0%
40.0% M newspaper M television
pe-0% 21.4%
20.0% ™

10.0%
0 h 248% " 00%  o00% 2%%

0.0% I I

B magazine M others

Chart 4.8 Percentage of The Learning Resources/Media for Grammar

The chart above shows the learning resources/media that students want to
use to find grammar material. The highest percentage was the internet, with 73.8%
of the percentage. The internet was the most wanted resource/media in finding
grammar material. Therefore, it gave a high opportunity to develop grammar

material through the blog.
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60.0%

50.0%
50.0% 47.6% strongly agree

40.0%
M agree

30.0%

20.0% M disagree

10.0% 2.4% W strongly disagree

0.0%

0.0%

Chart 4.9 Percentage of The Students’ Agreement to Use Gadgets for Learning
Grammar

The chart above delineates the students’ agreement to use gadgets as another
alternative for learning grammar. The highest percentage was 50% which students
agreed to use gadgets as another alternative for learning grammar, and 47.6%
strongly agreed. Most of the students agreed to use gadgets as another alternative
for learning grammar as the peak percentage.
c. Learning Needs
1) Input

These data show the result of the questionnaire related to the material inputs

in learning grammar through the following charts.

80.0% .
20.0% 69.0% M topics related to daily life
0,
60.0% topics related to current issues
50.0%
40.0% | topics related to school/education
30.0%
20.0% 0% M topics related to nature
9.5% ' 7.1%
10.0% 7 4%
- ’ M others
0.0% M—

Chart 4.10 Percentage of The Topics of Students’ Needs
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The provided chart shows the percentages of the topics students like to

improve grammar mastery. The highest percentage was topics related to daily life,

with 69% of the percentage. It means that topics related to daily life were the most

wanted topic in developing basic grammar through blog learning.

35.0%
30.0%
25.0%
20.0%
15.0%
10.0%

5.0%

0.0%

30.4%

26.0%
21.7%
11.0% 9.8%
1.1%
|

M audio (recording, etc.)
M visuals (images, text, etc.)

M audio-visual (videos, talk shows,
movies, etc.)

B printed media (textbooks, modules,
student worksheets, newspapers, etc.)

M reality (real object or artificial object)

M others

Chart 4.11 Percentage of The Media Presentation Type

The provided chart sketches out the type of media presentation students like

for grammar material. The highest percentage was visual, with 30.4% of the

percentage. Then followed by audio-visuals, with a percentage of 26%, and printed

media, with 21.7%. Based on the chart, visuals media was the most significant

percentage to present the media for grammar material.

60.0%

50.0%

40.0%

30.0%

20.0%

10.0%

0.0%

54.8%

40.5%

4.8%

0.0% -

M presented with more text

presented with more illustrations

M black and white

M colored

Chart 4.12 Percentage of The Material Presentation Type
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The chart depicts the percentages of the material presentation types for
learning grammar. The researcher provided four material presentation types, and
the types that got higher percentages were: the material presented with more text
reached 54.8%, and presented with more illustrations reached 40.5% percentage.
Therefore, the researcher highlighted material presented with more text and

illustrations in material development.

40.0%

35.7%

35.0% 33.3% B authentic material

30.0%
text that describes the subjects'

25.0% 21.4%
context at school
20.0%
15.0% M list of verbs and its forms
9.5%
10.0%
5.0% W text with pictures

0.0%

Chart 4.13 Percentage of The Input for The Entire Grammar Material

The chart provides the percentage of the input for the entire grammar
material based on students’ needs. The highest percentage was the list of verbs and
their forms, with 35.7% of the percentage. Furthermore, text with the picture also
reached 33.3%. The developed grammar material provided inputs covering the list
of verbs and their form and text with pictures.
2) Procedures

These data show the result of the questionnaire related to the procedures in

learning grammar through the following charts.



35.0%
30.0%
25.0%
20.0%
15.0%
10.0%

5.0%

0.0%

31.0%

14.3%

26.2%

14.3%

Chart 4.14 Percentage of The Types of Activities in Learning Grammar

14.3%
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M analyze the material presented

B question and answer

B memorize grammar formulas

M practice

B match the test results with the
correct answer

The presented chart shows the students’ activities when learning English,

especially grammar. The highest percentage was analyzing the material presented

with 31% of the percentage. Then, the practice was the second higher percentage

with 26.2%. It means the material should encourage students to analyze it and

practice.

18.0%
16.0%
14.0%
12.0%
10.0%
8.0%
6.0%
4.0%
2.0%
0.0%

87% 8.7%

6.5%

16.7%

15.2% 15.2%

16.7%

| 12.3%
¢
.

M identify the errors of sentence

structure
M correct the errors of sentence

structure
M linking words between grammar and

vocabulary
W write sentences based on the

patterns that have been learned
M answer multiple choice questions
m fill in the blanks

M arrange the scrambled words

B grammar quiz and game

Chart 4.15 Percentage of The Types of Tasks in Learning Grammar

The chart above delineates the activities that students like when they do the

task of learning grammar. The types of tasks that obtained the most significant

percentage were writing sentences based on the patterns and arranging the

scrambled words with 16.7% of the percentage. The second highest percentage was
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multiple choice and filling in the blanks, with 15.2%. Lastly, grammar quizzes and
games reached 12.3%. The blog should include the task types that got the top five
percentages.
3) Setting

The data show the result of the questionnaire related to the setting of

learning grammar through the following chart.

35.0%

31.0% 31.0%

30.0% ' 96.2% T individual
25.0%

20.0% M pairs

15.0% 11.9%
m small group (two until three people)
10.0%

5.0%
° M big group (four until six people)

0.0%

Chart 4.16 Percentage of The Setting in Doing the Task
The chart depicted the percentage of students' setting in doing the task. The
highest percentages were individual and small group options, with 31% of the
percentage. Based on the chart, the setting that students like to work as an individual
and in small work to do the task.
4) Learners’ role
These data show the result of the questionnaire related to the students’ role

in learning grammar through the following charts.
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0,
45.0% 40.5%
40.0% M listen and do the teacher's instructions

35.0%

30.0% . write down all the information explained
25.0% 21.4% 23.8% by the teacher

20.0%
) 14.3% M actively participate in discussion activities
15.0% with teachers and other students
10.0%
5.0% M doing individual systematic analysis and
work on tasks quietly
0.0%

Chart 4.17 Percentage of The Students’ Role in Learning

The chart presents the percentage of students’ roles when learning English.
The highest percentage was listening and doing the teachers’ instructions option,
with 40.5%. In summary, most students take on the role of listening to the teacher’s

instructions.

50.0%
42.9%
45.0%
’ M ask the teacher
40.0% - '
35.0%
30.0% ask students and teacher
25.0%
20.0%
’ 14.3% M try to handle it themselves
15.0%
10.0% 7.1%
5.0% . M doing nothing
0.0%

Chart 4.18 Percentage of The Students’ Role in Problem Solving
The chart illustrates the percentage of students’ roles when they have
problems. The highest percentage was asking students and teachers options with

42.9%. Therefore, most of the students tend to ask other students and teachers.
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5) Teachers’ role
The data show the result of the questionnaire related to the teachers’ role in

learning grammar through the following chart.

70.0% 64.3%
H resource

60.0%
50.0% W organizer
40.0% prompter
30.0% B observer
20.0% 14.3% H controller
10.0% 7.1% S 7.1% 4.8% .

- A% - assessor

0.0% S—

Chart 4.19 Percentage of The Teachers’ Role in Learning

The chart presents the percentage of the teachers’ roles that students like
when learning grammar. The highest percentage was a resource, with 64.3% of the
percentage. From the chart, most students like if the teachers act as a resource in
learning grammar.
2. Designing

In this phase, the researcher designed the course grid that consisted of the
course goal and unit material of the course. Besides, the detailed arrangement of
content and material in the blog and storyboard of the weblog was also designed.
a. Course Grid

The researcher determined the course grid based on the results need
analysis. The material was designed by taking up determined based on the
dominating percentage from the questionnaire. The course grid served as a
guideline to develop basic English grammar material through blog learning for the

12"-grade students at SMAN 4 Palopo. Therefore, from the result need analysis,
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the formulated course goal was: “The students are expected to understand and use
correct English grammar correctly in making oral or written sentences, and the
students are able to apply it in their daily lives.”

The next step was designing the unit design of the course. The basic English
grammar material was derived from the basic competencies 3.1, 4.1, 3.3, 4.3, 3.4,
and 4.4. Moreover, the materials were divided into seven units. The course grid
units contained unit/material title, indicators, input, and activities.

1) Unit One

Unit one was derived from basic competence 3.1 and 4.1. Based on the basic
competence, the researcher determined that the material for unit one was modal
verbs. The topic was related to daily life, especially offering service/help.

2) Unit Two

Unit two was derived from basic competence 3.1 and 4.1. Based on the basic
competence, the researcher determined that the material for unit two was singular
and plural nouns. The topic was nouns that are often in daily life.

3) Unit Three

Unit two was derived from basic competence 3.3 and 4.3. Based on the basic
competence, the researcher determined that the materials for unit three were noun
and verb phrases. The topic was nouns and verb phrases that are often in daily life.
4) Unit Four

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic

competence, the researcher determined that the material for unit four was tenses.



77

The tenses discussed in this unit are simple past, simple future, and present perfect.
The topic was related to events in daily life.
5) Unit Five

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic
competence, the researcher determined that the material for unit five was direct and
indirect speech. The topic was to convey information related to daily life.
6) Unit Six

Unit six was derived from basic competence 3.4 and 4.4. Based on the basic
competence, the researcher determined that the material for unit six was the passive
voice. The topic was events in daily life.
7) Unit Seven

Unit two was derived from basic competence 3.4 and 4.4. Based on the basic
competence, the researcher determined that the material for unit three was articles.
The topic was the things related to daily life.

b. The Arrangement of Content and Material

After designing the course grid, the researcher designed the detailed content
and material in the blog. The researcher served it as a framework for developing

material, content, or features in the blog.
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Grammar 101 Holic

Home Page

Searching Box

Profile

Material Units

Task

Games

Quiz

Course Grid

Blog Descriptions

Figure 4.1 The Arrangement of Blog Content

The figure above shows the arrangement of content and features in the blog.

It describes that the blog contains Home Page, Searching Box, Profile, Material

Units, Task, Quiz, Games, Class Syllabus, and Blog Descriptions. Each content and

feature has links to guide the user to the page.

Definition

Material
Unit

Observing

Grammatical
Structure

Function

Input

Examples

An activity of
observing the
available
pictures

Each unit has
different inputs

Figure 4.2 The Arrangement of Material

The figure above shows the arrangement of material on the blog page. It

describes that each material included 1) definition; 2) observing (which is an



79

activity of observing the available pictures to help students understand the concept
of the material before studying it further); 3) grammatical structure of each grammar
material; 4) the function of each grammar material; and 5) input (that each material
has a different input that has been determined from the course grid).
c. The Storyboard of Weblog

Still, in the design phase, the researcher designed the storyboard of the blog.
The researcher used this storyboard to present the idea of the blog. In essence, the
researcher used it to edit the provided blog layout plans as well as a visual tool for

content planning along with the blog’s features function.

Navigation Menu Header/Blog Name Search Profile
0 - Home_ Widgets: Image
: = Material Welcome
: = Task
: =Quiz ) _
‘ = Games Widgets: Image
Slider: Popular Post
Main Bar: Middle Bar: Right (Side) Bar:
New Post i
Random post Course Grid
Blog Posts Blog Descriptions
Popular Post
Widgets: Image (Blog
A Other
Activities) Widgets

Footer

Figure 4.3 Storyboard of Main Page Layout
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The figure above depicts the storyboard or main page layout design when
users click the blog’s link. This page would display the content or features of the
blog. There would be a header at the top of the blog, showing the blog’s name,
while on the left is a navigation menu with several menus. In addition, on the top
right, there would also be a search box and profile features. Besides, several widgets

would be under the header to insert a particular image. Then, a widget in a slider

Navigation Menu Header/Blog Name Search || Profile
Title of Post Right (Side) Bar:
Label
Post Content Course Grid

Blog Descriptions

Related Post Popular Post

Comment Archive

Figure 4.4 Storyboard of Material Page Layout
The figure above depicts the storyboard or material page layout design that
would display the content of the grammar material. They were all placed on the
“material” navigation menu. Grammar material will appear by clicking on the
“material” dropdown sub-menu. The researcher can post material in the post

section, equipped with certain links that students may need. This page will still
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display the side (right) bar and its features. In addition, at the bottom of the post
content, this page is equipped with a related post feature and a comment column.
3. Developing
a. The First Draft of Material

In this phase, the researcher developed material based on several activities.
1) Collecting and Arranging Materials

The researcher used three primary resources in collecting materials: online
resources, printed course books, and self-made materials. The researcher adopted
those resources by adding, reducing, and changing. In arranging material, each
contains an explanation starting from the definition, observing activity, elaboration
of grammatical structures, functions, and examples.
2) Arranging the Blog

The following were some of the software needed in arranging the blog.
a) Blogger

Blogger is a CMS platform or blog publishing service platform owned by
Google. This blog platform provides advantages such as convenience, accessibility,
and free of charge when used for blog creators. Since then until now, Blogger has
been known as a user-friendly platform. Therefore, in this research, the researcher

used Blogger to develop the blog material as a platform.
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B Blogger: Tema x  + = =
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Tema Saya
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B TataLetak

P

B Setelan

M Daftar Bacaan

ﬂ L Type here to search

Figure 4.5 Blogger
b) Google Chrome
Google Chrome serves as a medium for web browsing from various
websites on the internet. It became one of the media needed for the development of
the web. Therefore, the researcher used this software to explore the necessary things

and as a development tool.

® newTes

& 5 € “G searcnGoogle ortypea Rl

L Type here to search

Figure 4.6 Google Chrome
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c) Canva

Canva is an application and a graphic design platform used to create social
media graphics, presentations, posters, documents, and other visual content. The
researcher used Canva to edit or design images and material templates to make them

look attractive.

¢ > x (S » O O

<)

= Canva |Bends Tempmew  Frure  Besse  Hagaw ®e o m % -

W Mau desain apa? =
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@ ®eranca
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o Dibegidengan Ande

B ssrpan Anda mungkin ingin mencoba...

: ave I | 4 = ;c.\-;il £
+ Untenganggora \ 0 /aEi .

i video Dokumen A4 Lembar kerjs, Infograts Kiriman Facebook Grafis Blog

@ Keverst )

) Peroncana Konten & Desain terakhir

-

Task

H P Type here to search

Figure 4.7 Canva

d) Google Form

Google Forms is a tool that allows collecting information from users through
personalized surveys or quizzes. In this development phase, Google Forms served
to create multiple-choice tests through the quiz feature for task activities. Then the

researcher embedded created form in the blog page via HTML code.
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Figure 4.8 Google Form
e) Live worksheets
In creating the task of filling in the blanks, the researcher used the live
worksheets provided by the liveworksheets.com site to create interactive
worksheets. Worksheet design edited using Canva. Then the researcher embedded

worksheets created on the blog page via HTML code.

C My worksheets x 4+ v - <] x

<« X @ liveworksheets.com/myworksheets.asp ~a 2 % » 0O :
S*LIVEWORKSHEETS

Wading for pagesd googlesyndicationcom.
_ 1046 AM
O Type here to search | P NG oy, B

Figure 4.9 Liveworksheets


https://www.liveworksheets.com/
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f) Wordwall

Wordwall is a site from https://wordwall.net/ and is used to create exciting
learning activities. The researcher used this site to create quizzes and games in this
development phase—the researcher embedded some quizzes and games that have

been provided to the blog page via HTML code.

B Wordwall | Create better lessons X 4 L = X

€« C @ wordwallnet Qa2 % »00@ :

Teacher

The easy way to create your _

own teaching resources. 5\4%
N

Make custom activities for your classroom.

Quizzes, match ups, word games, and much more. Interactivee

30,630,236 resources created

Easy as 1-2-3

ﬂ P Type here to search

Figure 4.10 Wordwall
3) Product Development Results
The most crucial thing in developing learning media is that researchers must
organize online activities and possible interests to encourage students to practice
more.! Therefore, the researcher created blog content consisting of five attractive

main menus, including:

! Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the
First Year Students of Senior High School 11”7 (UIN Alauddin Makassar, 2017),
http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf.


https://wordwall.net/
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a) Home Menu
The home menu is the initial blog display first displayed when opening the
blog. The home menu displays a welcome image, popular post entries, material post

thumbnails, activity types in the blog, course grid, blog descriptions, and calendar.

Figure 4.11 Home Menu
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b) Material Menu

The material menu is a menu that contains a list of materials. Based on the
results of the need analysis and the designed course grid. The material menu
consists of seven units: modal verbs, singular and plural, phrases (noun and verb
phrases), tenses (simple past, simple future, and present perfect), direct and indirect
speech, passive voice, and articles. The content of grammar learning materials on
the material page consists of material explanation texts, example sentences with
daily life topics, illustrations or pictures, and videos related to the material. The

researcher determined these inputs based on the results of the need analysis.

[BRAMMAR 101 HOLIC

ish ?rammar blog

or High Schodl

Figure 4.12 Material Menu
c) Task Menu
The task menu is one of the online activity menus. The researcher developed
three tasks based on the need analysis results: multiple choice, fill in the blank, and

writing phrases or sentences based on the grammatical formulas studied. In
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developing the task menu, the researcher used two types of online software, namely

Google Form and liveworksheets.com.

Task List

Figure 4.13 Task Menu
d) Quiz Menu
The quiz menu is the second online activity available on the blog. The quiz
activity aims for students to practice independently without instructions or with

teacher instructions. The quiz menu can be accessed without a time limit, but there


https://docs.google.com/forms/u/0/
https://www.liveworksheets.com/
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is a limited duration for answering questions. Each material has three types of

quizzes that students can access.

HRaMMAR 101 HOLIC

Figure 4.14 Quiz Menu
e) Games Menu
The game menu has the same function as the quiz menu, which builds
fun learning activities. Like games in general, the games available on this menu are
for playing, items or things that are generally used for entertainment or pleasure,

and have challenges to win the game. Games can also be accessed anytime, so
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students can learn while playing. On average, each material has four types of games

that students can play.

Games List
) e

Figure 4.15 Games Menu

4) Product Validation
Four experts were involved in the product validation process for three

validation aspects. The following are the results of the validation of the experts.



91

a) Material Expert

There were two experts for material expert judgment. The first validator was
Dr. Masruddin, S.S., M. Hum. As an English lecturer at IAIN Palopo. The second
validator was Drs. Tomas Padandi, MM. is the English teacher at SMAN 4 Palopo.

Table 4.2 Average Score by Material Expert Judgment

Mean  Descriptive

Assessment Aspect Score.  Categories

Suitability of Material
I. The material is appropriate for the core 4.5 Very Good
competencies and basic competencies of the 2013
curriculum for 12-grade students.

1. The material suits the needs of 12-grade students. 4 Good

lii. The level of material difficulty is suitable for the 4 Good
cognitive development of 12-grade students.

iv. The material is relevant to the topic of discussion. 4 Good

v. Material is suitable with the use of images. 4 Good

Learning Activities
vi. The arrangement of each activity (task, quiz, 4.5 Very Good
games) is from the easiest to the most difficult.
vii. The instructions for each activity (task, quiz, 4 Good
games) are understandable.
viii. Each activity (task, quiz, games) is student- 5 Very Good
centered.
IX. Each activity (task, quiz, games) encourages 4.5 Very Good
students to recognize their achievements and
weaknesses in learning activities.
X. Each activity (task, quiz, games) contains 4 Good
sentences related to the material topic.
Appropriateness of Material Presentation

xi. The presentation of the material description is 5 Good
clear.
xii. Systematic presentation is coherent. 4.5 Very Good

xiii. Presentation texts and illustrations are interesting 4.5 Very Good
to motivate students to learn.

Xiv. Presentation of the material involves students 4 Good
actively  participating in  accomplishing
assignments.

xv. Each activity’s presentation includes an 4.5 Very Good
evaluation to assess students’ grasp of the
material studied.

Total score 65
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Therefore, the calculation of the mean score from the material experts’

judgment result was:

Ifx 65

The data above shows that the mean score of material experts’ judgment
reached 4.33 score. In the interval, this category obtained “Very Good”. It means
that the appropriateness of the material is qualified for students to apply it.

b) Language Expert

There were two experts for material expert judgment. The first validator was
Dr. Masruddin, S.S., M. Hum. As an English lecturer at IAIN Palopo. The second
validator was Zetly Limbu, S.S. as the English teacher at SMAN 4 Palopo.

Table 4.3 Average Score by Language Expert Judgment

Assessment Aspect Mean Descrlpt_l ve
Score Categories
The appropriateness at the developmental level of
Students
1. The use of language is appropriate for the level 5 Very Good
of English proficiency of 12-grade students.
2. The language presentation IS comprehensive 4.5 Very Good

and suitable for the level of cognitive
development of 12-grade students.

Communicative

3. Instructions and explanations in the material 5 Very Good
are understandable for 12-grade students.

4. The language use is clear and effective. 5 Very Good
5. The language use is communicative. 5 Very Good
6. Language use can increase the motivation of 5 Very Good

12-grade students.
Grammatical Accuracy

7. The language used is appropriate to the 5 Very Good
grammatical rules in English.
8. The use of spelling is according to correct 4.5 Very Good

English rules.
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The unity of Ideas

9. The presentation of messages or information 4.5 Very Good
reflects the coherence of meanings in one part.
10. The presentation of messages or information 4.5 Very Good
reflects the coherence of meaning between
parts.
Total score 48

judgment result was:

Xfx _ 48 _

Mn(X)= T—E—

4.8

Therefore, the calculation of the mean score from the material experts’

The data above shows that the mean score of language experts’ judgment

reached 4.8. In the interval, this category obtained “Very Good”. It means that the

appropriateness of the language use is qualified for students to apply it.

c) Media/IT Expert

The validator for media/IT expert judgment was Yayak Sundauani, S.Kom,

M.Pd. as the Information and Communication Technology teacher at SMAN 4

Palopo.
Table 4.4 Average Score by Media/IT Expert Judgment
Assessment Aspect Mean Score Descriptive
Categories
Usability
1. Blog menus are easy to understand. 5 Very Good
2. The selected menu can display the 5 Very Good
page quickly.
3. Search results can appear quickly. 4 Good
4. The blog is easy to access. 4 Good
5. The blog’s URL is easy to remember. 4 Good
6. Blog orientation helps students find 4 Good
their position within the blog.
Functionality
7. Blog links work well. 5 Very Good
8. The main navigation menu works 5 Very Good

well.
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9. The Home menu works well. 4 Good

10. The Material menu works well. 5 Very Good

11. The Task menu works well. 5 Very Good

12. The Quiz menu works well. 4 Good

13. The Games menu works well. 4 Good

14. The Comment feature works well. 4 Good

15. The feature to share the link works 4 Good
well.

Visual Communication

16. The use of language in the blog is 4 Good
suitable.

17. The font used is readable. 4 Good

18. The blog’s text/script is simple to 4 Good
understand.

19. Instructions for using the blog are 4 Good
clear and understandable.

20. The blog presentation design is 5 Very Good
attractive.

21. The blog presentation design is easy 4 Good
to understand.

22. The selection of blog colors generally 5 Very Good
IS appealing.

23. The use of illustrations or 5 Very Good
visualizations in blogs is appropriate.

24. The blog’s illustrations  or 5 Very Good
visualizations have good quality.

25. The blog layout is well-used and 5 Very Good
consistent.

Total score 111

Therefore, the calculation of the mean score from the material experts’

judgment result was:

Xfx 115
MH(X) = T= —=4.44

The data above shows that the mean score of media/IT experts’ judgment
reached 4.44. In the interval, this category obtained “Very Good”. It means that the

appropriateness of the language use is qualified for students to apply it.
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During the expert validation process, the researchers gathered several

corrections and suggestions from the experts. The aim is to become the points to

revise. The following are the results of the revisions from the first draft.

Table 4.5 The Revisions of the First Product Given by the Experts

Assessment  Part of the

Point to revise

Revisions

aspect unit
Material It is
. Pages researcher
Material g

material
competencies and indicators.

recommendable
completes

The  researcher
had added basic
competencies and
indicators.

Material There are still some spelling
pages errors in several sections of the
material
spellings of words
presentation of the material.

Spelling  errors

have been
reviewed and
revised.

Language @ Games Overall, the instructions in the

Pages material and activity sessions
appropriate
comprehensible. However, the
researcher can add more detailed
instructions to the games menu.

are

The instructions
for playing the
games had been
revised to be
adequate.

Home and Remove widgets that are not

Material necessary,

Pages “Random” widget on the Home
page and the “Recent” widget on
the Material posts page.

The  researcher
had removed the
“Random”  posts
widget and the
“Recent” widget.

Media/IT  Profile Complete the “Disclaimer” and
“Privacy Policy” pages of the

blog.

“Disclaimer” and
“Privacy Policy”
pages have been
added and listed
on the profile
menu.
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4. Implementing

In this phase, the researcher applied the product after being revised. The
researcher applied grammar material through this blog lesson to two classes,
namely class XII IPA 1 and XII IPA 2. Therefore, the number of students who took
part in the product trial was 48. The researcher held it on March 15 and 18, 2022.
In this product tryout, the researcher introduced the material developed through this
blog. The researcher briefly explained the meaning and function and then explained
the purpose and use. Furthermore, the researcher encouraged students to learn one
of the grammar materials available on the blog. Then students tried the available
features such as answering tasks, quizzes, and playing games.

5. Evaluating

After implementing the product, the following required phase was
evaluation. This phase allowed for feedback from students as users. Therefore, to
evaluate this phase, the researcher distributed questionnaires to 42 students as
respondents to obtain data in the form of student responses to the developed
product. The questionnaire distribution is to make sure that the material is genuinely
appropriate. The result of students’ perception is presented as follows:

Table 4.6 Average Score by Students’ Perceptions

\ A A Score Mean
0 ssessment Aspect (n=total Cateqor
Positive  Negative Studegg)x2= gory

1. To find out whether 217 205 4.4 Very
students like grammar Good
material  through blog
learning.

2. To know the students’ 205 202 4.24 Very

enthusiasm in learning Good
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basic grammar through

blog learning.

3. To know the students’ 204 201 4.22 Very
focus on learning basic Good
grammar through blog
learning.

4. To know the students’ 211 205 4.33 Very
spirit in learning basic Good
grammar through  blog
learning.

5. To know the students’ 201 199 4.17 Good

confidence in learning
basic grammar through

blog learning.

6. Ease of students in doing 202 201 4.2 Very
basic grammar  tasks Good
through learning blogs.

7. Learning basic grammar 190 193 3.99 Good

through blog learning is the
correct way for students.

8. To know the students’ 206 204 4.27 Very
motivation in learning Good
basic grammar through
blog learning.

Therefore, the calculation of the mean score from the students’ perception
result was:

Xfx 33.82
MH(X)= T= T=4.23

The result of students’ perception above shows that the mean score reached
was 4.23. In the interval, this category obtained “Very Good”. It means that the

developed basic English grammar material through blog learning is qualified to

apply it.
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Therefore, here are some changes to the draft based on the results of the

evaluation and revision given.
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Figure 4.16 The Display Before and After Revision

B. Discussions

Recognizing the importance of learning grammar, a competency listed in
the 2013 curriculum, the researcher has carried out research related to grammar. It
had been found that in learning English, especially grammar, there were several
problems faced by students. These problems include students’ lack of motivation
and knowledge of grammar material and the lack of explanation in textbooks.
Therefore, this research aimed to develop basic English grammar material through
blog learning for 12th-grade students at SMAN 4 Palopo.

This material was developed through the ADDIE model. ADDIE supports
this research in line with Branch?, who stated that ADDIE is generally used for e-
learning options. Also, Aldoobie (2015)° said that online-based elements could
follow the ADDIE model.

The first phase started with analysis, where this phase deals with the

principle of students’ needs analysis. Therefore, the researcher functioned need

2 Robert Maribe Branch, Instructional Design: The ADDIE Approach (New York: Springer
US, 2009), 5, https://doi.org/DOI 10.1007/978-0-387-09506-6_1.

% Nada Aldoobie, “ADDIE Model,” American International Journal of Contemporary
Research 5, no. 6 (2015): 68, www.aijcrnet.com.
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analysis as a data collection instrument. The following are points of the findings
that are important to discuss:
1. Learning Objective

Based on charts 4.1 and 4.2, the researcher formulated the learning
objectives. The researcher found out that students’ necessities for grammar are to
understand oral and written sentences and to support students’ speaking skills. This
result is supported by Ellis, who stated that grammar teaching assists students in
meta linguistically understanding and processing sentences.* These charts refer to
one of the need analysis purposes: to find the need for students” language skills to
perform a particular role.® Therefore, the learning objective for basic English
grammar through blog learning is “The students are expected to understand and use
correct English grammar correctly in making oral or written sentences, and the
students are able to apply it in their daily lives.”
2. Learning Materials

The researcher determined learning materials based on charts 4.3, 4.4, 4.5,
4.6, and 4.7. The researcher found out about the students’ proficiency in grammar
knowledge. Besides, most of the students lacked the motivation to learn grammar
and faced difficulties using grammar in speaking skills. Based on charts 4.6 and 4.7,
the researcher designed the material according to the results that the students wanted
the most, and the material could fulfill students’ expectations after learning

grammar. The goal is that students can learn grammar according to their interests

4 Rod Ellis, “Current Issues in the Teaching of Grammar: An SLA Perspective,” TESOL
Quarterly 40, no. 1 (2006): 84.

5 Jack C. Richards, Curriculum Development in Language Teaching (New York:
Cambridge University Press, 2001),52.
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and proficiency. The students expect to understand tenses or formulas to compose
English sentences, and in fact, tenses are the choices most needed by students.

Similarly, Swan argued that understanding how to create and apply
particular structures enables learners to convey common forms of meaning
correctly.® Swan also suggested that the grammatical items to be taught must be
students’ goals. It is critical to choose grammar elements relevant to students’
requirements.” Therefore, the researcher presented modal verbs, singular and plural,
noun and verb phrases, tenses, direct and indirect speech, passive voice, and
articles.
3. Learning Media

The determination of learning media followed the charts 4.8, 4.9, 4.10, 4.11,
4.12, and 4.13. Charts 4.8 and 4.9 refer to the main idea of this research, where the
researcher wanted to find out whether students are interested in using blogs as a
source of presenting the material. Based on these charts, most students support
using the internet to learn grammar. Based on chart 4.10, the researcher developed
grammar material with daily life topics. In addition, in developing this blog-based
material, according to charts 4.11, 4.12, and 4.13, the researcher used many visuals
in the form of images and audio-visuals in videos and presented with more text. As
Richard stated, the material’s role is a source of material presentation both orally

and in writing. The representation of these inputs also has daily life topics because

& Jack C. Richards and Willy A. Renandya, eds., Methodology in Language Teaching: An
Anthology of Current Practice, 1st edition. (Cambridge: Cambridge University Press, 2002), 151.

" 1bid, 148.

8 Jack C. Richards, Curriculum Development in Language Teaching (New York:
Cambridge University Press, 2001), 251.
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students like this type of presentation. The researcher also provided material input
in a list of verbs and their forms. The discussion of these charts is quite related, such
as the use of authentic materials in the form of films or songs that are easily found
in daily life. Indeed, Hedge considered the principle in grammar teaching,
especially in presenting grammar. Hedge also stated that we could create contexts
through visuals, the teacher demonstration, text, dialog, song, and video?®.
4. Learning Method

Charts 4.14, 4.15, 4.16, 4.17, 4.18, and 4.19 refer to learning activities
students like. Therefore, the researcher presented grammar material that students
can analyze and practice more. Chart 4.15. played a role in determining the type of
activity in the task, quiz, and games menu. Those menu activities can make students
practice more independently, as Thornbury outlined guidelines for teaching
grammar to economize presentation time to provide maximum practice time.°
Related to chart 4.16, the researcher offered various activities and procedures for
learning grammar involving students individually or in small groups. The
discussion of these charts is quite relevant because students tend to listen and do
teacher instructions, ask teachers and fellow students if they are having problems,
and prefer teachers if they act as resources.
5. Task

Charts 4.15 also assisted the researcher in determining the types of tasks in

learning grammar. Therefore, the researcher presented a grammar task that

% Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford:
Oxford University Press, 2000), 159.

10 Scott Thornbury, How to Teach Grammar, ed. Jeremy Harmer, 1st edition. (England:
Pearson Education, 1999), 153.
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consisted of writing sentences based on the patterns that had been learned,
answering multiple-choice questions, and filling in the blanks. Therefore, the
researcher designed a course’s grammar component that presents the opportunity to
learn by undertaking various learning tasks.!!
6. Unit of Materials

The arrangement of the material consists of a definition, observing activity,
grammatical structure, function, and example. Observation activities are based on
the results of need analysis, which states that students like to analyze material, as
for the grammatical structure and function sections, based on the criteria described
by Tomlinson. He revealed that needs to consider the difficulties that learners may
have in learning these areas of grammar, particularly in similarities or variations in
form, function, and the form/function relationship between the target language and
their native language!?. The researcher also provides examples based on the
question formulated by Penny Ur. Whether enough multiple examples are given of
the structure in a meaningful context or students understand the meaning.*?

Several experts assessed the appropriateness of grammar material through
blog learning to verify its validity. Therefore, the mean score from material experts
was 4.33 in the “Very Good” category. The material experts’ judgment shows that
the assessment aspects such as the suitability of the material, learning activities, and

the presentation of the material were all appropriate. Besides, the mean score

11 Tricia Hedge, Teaching and Learning in the Language Classroom, 1st edition. (Oxford:
Oxford University Press, 2000), 173.

2 Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition.
(London: Bloomsbury Academic, 2013), 339.

13 penny Ur, A Course in Language Teaching - Practice and Theory (England: Cambridge
University Press, 1999), 33.
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obtained from language experts was 4.8 in the “Very Good” category. The language
experts’ judgment shows that the assessment aspects such as the developmental
level of students, communicative aspect, grammatical accuracy, and the unity of
ideas were all appropriate. The mean score obtained from media/IT experts was
4.44 in the “Very Good” category. The media/IT experts’ judgment shows that the
assessment aspects such as usability, functionality, and visual communication were
all appropriate. In conclusion, the overall mean score for product validity was 4.52.
Nevertheless, some specific corrections and suggestions should become points to
revise.

To determine whether students approve of the appropriateness of the
grammar material through learning blogs, the researcher used students’ perception
questionnaires. The mean score obtained from students’ perceptions was 4.23 in the
“Very Good” category. The results of students’ perception showed several student
responses such as (1) students like learning grammar using blogs; (2) it can increase
student enthusiasm; (3) its clearness makes students can focus; (4) it is appealing to
increase students” spirit; (5) its easiness makes students are confident; (6) it help
students more easily in doing the task; (7) it is the right way to learn grammar; and
(8) its use wherever and whenever can increase students’ motivation. This student
response deals with several principles of good material by Tomlinson. Those
principles are that materials should get an impact. It should assist students in feeling

at ease, support students in developing confidence, and attract and facilitate self-
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investment. Lastly, it offers students the opportunity to utilize the target language

for communicative objectives.'*

Based on the evaluation results from expert judgment and students’

perception, the developed basic English grammar material through blog learning is

appropriate for the twelfth-grade students at SMAN 4 Palopo. The appropriate basic

English grammar material through blog learning for the twelfth-grade students at

SMAN 4 Palopo is material that:

1.

2.

The material has learning objectives that follow students’ necessities.

The material consists of grammatical items (material) and their difficulty level
according to the wants and objectives of the students. The material covers modal
verbs, singular and plural, noun and verb phrases, tenses, direct and indirect
speech, passive voice, and articles.

Material through blog learning is presented visually and audio-visually, such as
attractive texts, images, videos, and songs related to daily life topics.

The material includes exciting learning activities and is student-centered such
as quizzes, games, and tasks consisting of writing sentences, answering
multiple-choice questions, filling in the blanks, and filling in blanks. The
activities also encourage students to recognize their achievements and
weaknesses in learning activities.

The material’s arrangement consists of a definition, observing activity,

grammatical structure, function, and example.

14 Brian Tomlinson, ed., Developing Materials for Language Teaching, 2nd edition.

(London: Bloomsbury Academic, 2013), 28-29.
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6. The blog-based material is presented in an understandable and accessible and
covered with a good, attractive, and consistent layout.

7. The material uses clear, effective, communicative language and is suitable for
the cognitive development of grade 12 students.

8. Material can increase students’ enthusiasm, focus, spirit, confidence,
motivation, and activity.

The results of this research are correlated with the previous research, but
there are also several differences. This research is in line with Nur Ima’s® research
because both use students’ need analysis as the basis for development. Then from
the results of the need analysis, the most wanted material in both studies is tense.
Students also agree to use the internet with video presentations to fulfill their
English grammar learning needs. In addition, many activities can be done for
practice as both kinds of research have found that students like to practice. An
example of one of the similarities in the activities of the two materials development
Is quizzes. Quizzes is an online activity that students like because students can find
out their achievement scores or abilities. Although, the differences between the
results of this study and Nur Ima’s research are (1) the focus of research: Nur Ima’s
research focused on the development of blogs as a media, while the researcher
focused on developing grammar materials but still considered the effectiveness of
blogs; (2) Nur Ima’s research subjects were 11th-grade students, so the material

presented is also different, namely focusing on tenses, verbs, and pronouns.

5 Nur Ima, “Developing Instructional Media of Basic English Grammar Weblog for the
First Year Students of Senior High School 11”7 (UIN Alauddin Makassar, 2017),
http://repositori.uin-alauddin.ac.id/6420/2/Nur Ima.pdf.
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Meanwhile, the researcher presented seven materials based on the needs analysis
results; (3) Online activities in Nur Ima’s research were in the form of quizzes,
chatroom features, and translation. In contrast, this research did not provide those
features; there are only tasks, quizzes, and games.

Furthermore, this research deals with Nur Devitasyari’s'® research because
the needs analysis determined the material in developing material. Since both of
these research focused on developing materials through blogs, then these two
research focused more on materials. As the researcher did, Nur Devitasyari
provided all writing materials, including grammatical items and topics needed that
students wanted. Nur Devitasyari also used students’ assessments toward the
effectiveness of the blog. In this regard, the researcher adopted the questionnaire
used by Nur Devitasyari with the same function to determine student perceptions
after learning through the blog. The results of students’ perceptions reveal that
students like blogs when learning English because it increases students’ enthusiasm,
focus, spirit, confidence, motivation, and activity. In addition, the topics used are
also daily life, and the task for each material or unit consists of three tasks.

On the contrary, the difference is in the subject and object of research. Nur
Devitasyari’s research subjects were students of the English Education Department,
and the research object was writing material. So, the material content is different.

The type of activity on the two blogs is also different.

16 Nur Devitasyari, “Developing English Writing Materials Through Web Blog for Students
of English Education Department” (UIN Alauddin Makassar, 2018).
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Finally, the results of this research are in line with the research of Hengki
Kris Sanjaya, Eka Apriani, and Sarwo Edy!’. Both studies received positive
responses from students, such as weblogs enhancing their confidence and the
appropriateness of the blogs because they are accessible and use visual
representation. Meanwhile, the qualitative descriptive research by Sanjaya et al. is
the most significant difference. Therefore, the research results are undoubtedly
different. This research developed learning products in the form of grammar
material through blogs, while the research of Sanjaya et al. investigated students’
perceptions of using weblogs in learning writing.

The use of blogs for language learning is also supported by Emelia and
Melor’s research. Throughout the study, the blog was meant to be a safe place for
student to explore their own learning. It shows that students enjoyed the lesson and
most of them expressed their wish to see blogging being used more widely for their
learning. This research and Emelia and Melor’s research also prove that blogs are
successful in attracting students’ attention and interest and motivating them to do
activities, ask questions, and participate in online and classroom discussions.*®

Overall, grammar material through blogs has several advantages, but there
are also some disadvantages. The advantages are (1) students can study the
available grammar material according to their choice; (2) they can practice with

various fun activities such as doing assignments, answering quizzes, or playing

1" Hengki Kris Sanjaya, Eka Apriani, and Sarwo Edy, “Using Web Blogs in Teaching
Writing for EFL Students,” Journal of English Education and Teaching (JEET) 4, no. 4 (December,
2020): 516-35.

18 Emelia A. Rahman Sidek and Melor Md.Yunus, “Students’ Experiences on Using Blog
as Learning Journals,” Procedia - Social and Behavioral Sciences 67, (2012): 142-143,
https://doi.org/10.1016/j.sbspro.2012.11.314.
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games and can immediately know the score, correct or wrong when answering; (3)
the students can assess the blog without time limits so students can study and
practice independently at home; (4) the blog is quite a user friendly. Whereas
several factors influence disadvantages, namely (1) internet networks such as Wi-
Fi or cellular networks can affect the speed of blog access; (2) slow device, if the
read and write speed of a storage device cannot match the capacity of the blog, it
will take enough time to display the blog page; (3) a slow web browser due to an

error can affect blog access.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This research aims to develop the appropriate basic English grammar
material through blog learning for the twelfth-grade students at SMAN 4 Palopo.
The researcher used the ADDIE model to analyze students’ needs, design the course
grid, arrange content and material, and develop the material through the blog,
implementation, and evaluation. The grammar material through blog learning is
qualified as appropriate. Based on all expert judgments, it obtained a score of 4.52
with a qualification of the “very good” category. In addition, the average of
students’ perceptions got a score of 4.23 in the “very good” category.

The appropriate basic English grammar material through blog learning for
the twelfth-grade students at SMAN 4 Palopo covers: (1) learning objectives follow
students’ necessities; (2) material consists of modal verbs, singular and plural, noun
and verb phrases, tenses, direct and indirect speech, passive voice, and articles; (3)
presented visually and audio-visually; (4) exciting learning activities and is student-
centered such as quizzes, games, and tasks; (5) material’s arrangement consists of
a definition, observing activity, grammatical structure, function, and example; (6)
an understandable and accessible and covered with a good, attractive, and consistent
layout; (7) clear, effective, communicative language and is suitable; (8) material
can increase students’ enthusiasm, focus, spirit, confidence, motivation, and

activity. The link to access the blog is https://grammar101holic.blogspot.com.
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B. Suggestions

The researcher would like to offer some potential suggestions based on the
research conclusions.
1. For Students

Students should use their gadgets to learn English. In this case, by learning
grammar material through blog learning. Students may learn and improve their
grammar by studying the material and regularly practicing with the available online
activity features.
2. For Teachers

Teachers may instruct and remind students to learn grammar independently
through the blog at home. In addition, it is also possible for teachers to take
advantage of the available video or song features and task, quiz, and games menus
to evaluate student proficiency.
3. For Further Researchers

For further researchers who want to conduct similar research, the researcher
recommended improving the quality of both the material and the blog. Further
researchers may develop blogs that use better and more practical tools or software
than this research. In addition, the researcher also recommends discussion forum

feature be included in the blog so that the blog can be more interactive.
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KOMPETENSI INTI DAN KOMPETENSI DASAR PADA KURIKULUM
2013 UNTUK KELAS XII SMA

KOMPETENSI INTI 3
(PENGETAHUAN)

KOMPETENSI INTI 4
(KETERAMPILAN)

3. memahami, menerapkan, mengolah, menalar, menyaji, dan
menganalisis dan mengevaluasi mencipta dalam ranah konkret
pengetahuan faktual, konseptual, dan ranah abstrak terkait dengan
prosedural, dan metakognitif pengembangan dari yang
berdasarkan rasa ingin tahunya dipelajarinya di sekolah secara
tentang ilmu pengetahuan, mandiri serta bertindak secara
teknologi, seni, budaya, dan efektif dan kreatif, dan mampu
humaniora dengan wawasan menggunakan metoda sesuai
kemanusiaan, kebangsaan, kaidah keilmuan
kenegaraan, dan peradaban terkait
penyebab fenomena dan kejadian,
serta menerapkan pengetahuan
prosedural pada bidang kajian
yang spesifik sesuai dengan bakat
dan minatnya untuk memecahkan
masalah

Kompetensi Dasar Unsur kebahasaan
3.1 | Menerapkan fungsi sosial, struktur teks, | 1. Ungkapan yang sesuai
dan unsur kebahasaan teks interaksi untuk menawarkan jasa,
interpersonal lisan dan tulis yang seperti May | help you?,
melibatkan tindakan menawarkan jasa, What can | do for you?
serta menanggapinya, sesuai dengan What if ...?
konteks penggunaannya. (Perhatikan Nomina singular dan
unsur kebahasaan May | help you?, plural dengan atau tanpa
What can | do for you? What if ...?) a, the, this, those, my,
4.1 | Menyusun teks interaksi interpersonal their, dsb.
lisan dan tulis sederhana yang Ucapan, tekanan kata,
melibatkan tindakan menawarkan jasa, intonasi, ejaan, tanda
dan menanggapinya dengan baca, dan tulisan tangan
memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar
dan sesuai konteks
3.2 | Membedakan fungsi sosial, struktur Ungkapan dan kosakata
teks, dan unsur kebahasaan beberapa yang sesuai
teks khusus dalam bentuk surat lamaran Ucapan, tekanan kata,
kerja, dengan memberi dan meminta intonasi, ejaan, tanda
informasi terkait jati diri, latar belakang baca, dan tulisan tangan
pendidikan/pengalaman kerja, sesuai
dengan konteks penggunaannya
4.2 | Surat lamaran kerja




4.2. | Menangkap makna secara
kontekstual terkait fungsi sosial,
struktur teks, dan unsur
kebahasaan teks khusus dalam
bentuk surat lamaran kerja, yang
memberikan informasi antara
lain jati diri, latar belakang

pendidikan/pengalaman kerja

4.2. | Menyusun teks khusus surat
lamaran kerja, yang memberikan
informasi antara lain jati diri,
latar belakang
pendidikan/pengalaman kerja,
dengan memperhatikan fungsi
sosial, struktur teks, dan unsur
kebahasaan, secara benar dan

sesuai konteks

3.3 | Membedakan fungsi sosial, struktur 1. Frasa nominal untuk
teks, dan unsur kebahasaan beberapa benda, orang, binatang,
teks khusus dalam bentuk teks caption, lokasi, dsb. yang menjadi
dengan memberi dan meminta informasi fokus, dengan atau tanpa
terkait gambar /foto /tabel/grafik/ bagan, a, the, this, those, my,
sesuai dengan konteks penggunaannya their, dsb.
4.3 | Teks penyerta gambar (caption) 2. Frasa verbal terkait
4.3. | Menangkap makna secara gambar/foto/tabel/grafilf
kontekstual terkait fungsi sosial, dalam tense yang sesuai
struktur teks, dan unsur 3. Ucapan, tekanan kata,
kebahasaan teks khusus dalam intonasi, ejaan, tanda
bentuk caption terkait baca, dan tulisan tangan
gambar/foto/tabel/grafik/bagan

4.3. | Menyusun teks khusus dalam
bentuk teks caption terkait
gambar/foto/tabel/grafik/bagan,
dengan memperhatikan fungsi
sosial, struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks

3.4 | Membedakan fungsi sosial, struktur 1. Past tense , Present
teks, dan unsur kebahasaan beberapa Perfect Tense, Future
teks news item lisan dan tulis dengan Tense
memberi dan meminta informasi terkait | 2. Kalimat Pasif
berita sederhana dari koran/radio/TV, 3. Kalimat Langsung dan
sesuai dengan konteks penggunaannya Tak Langsung

4.4 | Menangkap makna secara kontekstual 4. Kata sandang (Article)
terkait fungsi sosial, struktur teks, dan 5. Kutipan langsung dan

unsur kebahasaan teks news items lisan
dan tulis, dalam bentuk berita sederhana
koran/radio/TV

tidak langsung
Kata depan
(Prepositions)
Kalimat Nominal
singular dan plural




Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan

3.5

Menerapkan fungsi sosial, struktur teks,
dan unsur kebahasaan teks interaksi
transaksional lisan dan tulis yang
melibatkan tindakan memberi dan
meminta informasi terkait pengandaian
diikuti oleh perintah/saran, sesuai
dengan konteks penggunaannya.
(Perhatikan unsur kebahasaan if dengan
imperative, can, should)

4.5

Menyusun teks interaksi transaksional
lisan dan tulis yang melibatkan tindakan
memberi dan meminta informasi terkait
pengandaian diikuti oleh perintah/saran,
dengan memperhatikan fungsi sosial,
struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks

Pernyataan dan
pertanyaan terkait
dengan kalimat
pengandaian

Nomina singular dan
plural dengan atau tanpa
a, the, this, those, my,
their, dsb.

Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan

3.6

Membedakan fungsi sosial, struktur
teks, dan unsur kebahasaan beberapa
teks prosedur lisan dan tulis dengan
memberi dan meminta informasi terkait
manual penggunaan teknologi dan kiat-
kiat (tips), pendek dan sederhana, sesuai
dengan konteks penggunaannya

4.6

Teks prosedur

4.6. | Menangkap makna secara
kontekstual terkait fungsi sosial,
struktur teks, dan unsur
kebahasaan teks prosedur lisan
dan tulis, dalam bentuk manual
terkait penggunaan teknologi dan
kiat-kiat (tips)

4.6. | Menyusun teks prosedur, lisan
dan tulis, dalam bentuk manual
terkait penggunaan teknologi dan
kiat-kiat (tips), dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks

. Tata bahasa: kalimat

imperatif, negatif dan
positif

Ungkapan dan kosa kata
yang lazim digunakan
dalam manual dan tip
Nomina singular dan
plural dengan atau tanpa
a, the, this, those, my,
their, dsb.

Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan

3.7

Menafsirkan fungsi sosial dan unsur
kebahasaan lirik lagu terkait kehidupan
remaja SMA/MA/SMK/MAK

Ungkapan yang
mengandung informasi
dan nilai moral terkait
topik dari lagu.

Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan







BLUEPRINT OF NEED ANALYSIS QUESTIONNAIRES

learner knows already to decide
which necessities the learner
lacks.

Hutchinson, Waters, and Breen
state that the gap between target
proficiency  and existing
learners' proficiency can be
referred to as the learners’ lacks
(Hutchinson and Waters 1990).

Based on Ariel et al. (2020), the
research finding revealed that
the most difficult students learn
grammars are formula rules
applied, and too many rules in
grammar are difficult to
understand and memorize.

a.

b.

C.

€.
4)

a.

Aspects Theory Questions
Necessities | According to  Hutchinson |1) Mengapa pembelajaran Grammar
(1987), necessities are what (tata bahasa) penting untuk Anda?
learners have to know to| a. agar membuat kalimat lisan dan
function effectively in the target tulisan dengan struktur yang
situation. benar
b. dapat memahami kalimat lisan
Azar (2007) stated that a critical dan tulisan dengan maksud yang
aspect of grammar teaching is jelas
that it helps learners discover | c. sangat diperlukan dalam
the nature of language, i.e., that menjawab soal tes berbahasa
language consists of predictable Inggris
patterns that make what we say, | d. menunjang untuk studi lanjut di
read, hear and write intelligibly. kemudian hari
2) Anda membutuhkan Grammar

Penny Ur  (1996) also (tata bahasa) untuk?
highlighted that learners might | a. mendukung keterampilan
subconsciously  utilize  the mendengar (listening skill)
implicitly taught grammatical | b. mendukung keterampilan
forms in oral and written berbicara (speaking skill)
situations If given proper | c. mendukung keterampilan

2 grammatical structures. menulis (writing skill)

D d. mendukung keterampilan

Z membaca (reading skill)

*g Lacks According to  Hutchinson | 3) Sejauh mana kecakapan

E (1987), lacks are what the pengetahuan Grammar (tata

bahasa) Anda?
dapat memahami tenses dasar
dapat memahami jenis-jenis
kelas kata (parts of speech)
dapat memahami penggunaan
bentuk kata tunggal dan jamak
(singular-plural)
dapat memahami penggunaan
bentuk-bentuk kata kerja
(verbs)
tidak dapat memahami apapun
Apa kesulitan Anda dalam
pembelajaran Grammar (tata
bahasa)?
mengaplikasikan
aturan/formula dari materi
grammar
kurangnya motivasi belajar
grammar
banyaknya aturan/formula yang
sulit dipahami




d. sulit mengingat aturan/formula
yang telah dipelajari
e. lain-lain (tuliskan bila

5) Anda masih kesulitan
menggunakan/memahami
Grammar (tata bahasa) ketika....

a. menulis

b. berbicara

c. membaca

d. mendegarkan

Wants

According to Hutchinson and
Waters (1987), the definition of
wants is the  perceived
subjective needs of learners.
Wants also mean that the
students need to know what they
want to be learned. From that
situation, students will make
some efforts to achieve their
will.

Based on the competency
determined by Pemendikbud
(2018), the basic grammar
material for the twelfth-grade
students at high school are as
follows: 1) modals; 2) singular-
plural; 3) tenses, i.e., simple
past, simple future, present
perfect; 4) direct and indirect
speech; 5) passive Vvoice; 6)
conditional  sentences; 7)
imperatives; 8) adverb phrase,
noun phrase, adjective phrase;
9) connectives, and 10)
causative verbs.

Some technology-based
materials attempt to help
learners pay attention to
grammar and understand the
importance of grammar choices
- as would ideally be done with
paper-based materials
(Tomlinson, 2013:349).

6) Materi Grammar (tata bahasa)
apa yang ingin Anda pelajari?
Modals

Singular-plural

Noun phrase and verb phrase
Tenses, i.e., simple past, simple
future, present perfect

Direct and indirect speech
Passive voice

Article

Prepositions

Conditional sentences
Imperatives

lain-lain (tuliskan bila

oooe
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7) Apa yang Anda harapkan setelah
belajar Grammar (tata bahasa)?
a. mampu memahami tenses atau
rumus-rumus untuk menyusun
kalimat bahasa Inggris
b. mampu menggunakan rumus
sesuai konteksnya
c. mampu menulis kalimat
sederhana dengan menggunakan
tenses yang benar
d. mampu memahami konteks
grammar dari kalimat
lisan/tulisan
e. lain-lain (tuliskan bila

8) Sumber belajar/media yang ingin
Anda gunakan dalam menenukan
informasi terkait materi Grammar
(tata bahasa)?

buku

internet

koran

televisi

lain-lain (tuliskan bila

®o0 o




9) Anda ingin menggunakan gadget
sebagali alternative lain untuk
belajar Grammar (tata bahasa).

a. sangat setuju

b. setuju

c. tidak setuju

d. sangat tidak setuju

Learning Needs

Input

According to Nunan (2004: 47),
input refers to finding what
content is needed to design a
task.

Larsen-Freeman and Anderson
(2011) state that technology
supports the learning process
and contributes to easing
learners accessing any source
for learning the new language.

Hutchinson and Waters (1987:
108-109) said that input could
be in text, dialogue, video-
recording, diagram, or any piece
of communication data. It
depends on the needs the writer
has defined in the analysis. The
input provides: a) stimulus
materials for activities b) new
language items c) correct
models of language used) the
topic for communication, e)
opportunities for learners to use
their information processing
skills, f) opportunities for
learners to use their existing
knowledge of the language and
the subject matter.

According to Zhang (2009),
blog entries can consist of text,
images, audio, and video.

Online materials, in particular,
appear simply to move what
was/is on the page of grammar
books into HTML, with the
‘advantage’ of immediate
answer checking and the
accompaniment of colorful
visuals and/or gamelike effects
(Tomlinson, 2013: 348-349).

10) Topik apa yang Anda sukai untuk
meningkatkan penguasaan
Grammar (tata bahasa) Anda?

a. topik yang berkaitan dengan
kehidupan sehari-hari (daily
life)

b. topik yang berkaitan dengan isu
terkini

c. topik yang berkaitan dengan
sekolah/pendidikan

d. topik yang berkaitan dengan
alam

e. lain-lain (tuliskan bila

11) Media seperti apa yang Anda
sukai dalam penyajian materi
Grammar (tata bahasa)?

a. audio ( rekaman,dll)

b. visual (gambar, tulisan, lcd,
model,dll)

c. audio visual (siaran berita
video, talkshow, film, dlI)

d. media cetak (buku teks,
koran,modul, dlil)

e. realita (obyek nyata yang
berupa benda nyata, ataupun
benda tiruan)

f. lain-lain (tuliskan bila

12) Penyajian materi seperti apa yang
Anda inginkan untuk
pembelajaran Grammar (tata
bahasa)?

a. disajikan dengan lebih banyak
teks
b. disajikan dengan lebih banyak
ilustrasi
c. tampilan hitam putih
tampilan berwarna
e. lain-lain (tuliskan bila

o

13) Dalam belajar Grammar (tata
bahasa), input yang Anda
inginkan berupa....




materi otentik yang mudah
dijumpai di keseharian

. teks yang menggambarkan

konteks mata pelajaran di
sekolah

daftar kata kerja dan bentuk-
bentuknya.

. teks yang disertai gambar

lain-lain (tuliskan bila

Procedures

According to Nunan (2004: 52),
procedure refers to finding out
what students are must do with
the task.

Yunita et al.'s (2019) research
finding revealed that the teacher
agreed if there were a discrete
point test (a test that evaluates
the specific parts of the English
grammar by using multiple-
choice items), error analysis
test, closed-ended test (a
multiple-choice test, filling in
the gap, rewriting sentences,
and correcting sentences), and
open-ended test  (sentence
completion and writing
sentences).

Scrivener (2005) emphasizes
the use of communicative
exercises in English grammar.
The form of the exercises can be
both in the form of oral and
written. These are the kinds of
different written exercises from
which digital learning materials
can be used:

Filling in the blanks.
Choosing the right form of
the verb.

Sentence transformation.
Split sentences.

Grammar quiz.

Memory test.

oo
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According to Hedge (2000),
self-correction is encouraged in
practicing grammar. Besides,
Dewi Furwana (2017) revealed

14) Dalam pembelajaran bahasa

Inggris khususnya Grammar (tata
bahasa), jenis kegiatan apa yang
Anda sukai?
menganalisis materi yang
disajikan

. tanya jawab

menghapal rumus-rumus
grammar

latihan

mencocokkan jawaban hasil tes
dengan jawaban yang benar
lain-lain (tuliskan bila

15) Aktivitas yang Anda sukai saat

mengerjakan soal mengenai

Grammar (tata bahasa) adalah....
mengidentifikasi kesalahan
struktur kalimat
membenarkan kesalahan
struktur kalimat
menghubungkan kata antara
grammar dan vocabulary
menulis kalimat berdasarkan
pola yang telah dipelajari
menjawab soal pilihan ganda
melengkapi kalimat yang
rumpang (kosong) dengan
grammar yang sesuai
menyusun kata-kata yang telah
diacak menjadi kalimat yang
benar
kuis dan permainan tata bahasa
(Grammar)
lain-lain (tuliskan bila




that self-evaluating was the
most  dominant  language
strategy used by students in
writing.

Setting Nunan (2004: 71) stated setting | 16) Anda lebih suka mengerjakan
is to find out how the tugas secara....
assignment done (group work, | a. individu/mandiri
work partner or individually). b. Dberpasangan
c. kelompok kecil (2-3 orang)
d. kelompok besar (4-6 orang)
Learners’ | According to Nunan (2004: | 17) Seperti apa peran Anda saat
184), learners’ role is to find out pembelajaran berlangsung?
role .
the role of students in class. a. mendengarkan dan
melaksanakan imstruksi guru
Gibbs (1995) draws on similar | b. menulis semua informasi yang
concepts when he describes diterangkan oleh guru
student-centered courses as | c. berpartisipasi aktif dalam
those that emphasize: kegiatan diskusi dengan guru
learner activity rather than dan siswa lainnya.
passivity; students’ experience | d. melakukan analisis sistematis
on the course outside the secara individual dan
institution and prior to the mengerjakan tugas dengan
Ccourse; process and tenang.
competence, rather than | e. lain-lain (tuliskan bila
content; where the key decisions 10 ) IS
about learning are made by the | 18) Ketika Anda mengalami masalah
student through negotiation dalam belajar Grammar (tata
with the teacher. bahasa), apa yang Anda lakukan?
a. bertanya pada guru
b. bertanya pada siswa dan guru
c. mencoba untuk mengatasinya
sendiri
d. tidak melakukan apapun
Teachers’ | According to Harmer (2007), | 19) Dalam pembelajaran Grammar
o the are several teachers’ role. (tata bahasa), Anda lebih suka

a. Controller: The teacher is in
complete charge of the class,
what students do, what they
say, and how they say it.

b. Prompter: The teacher
encourages  students to
participate  and  makes
suggestions  about  how

students may proceed in an
activity. The teacher should
be helping students only
when necessary.

c. Resource: The teacher is a
kind of walking resource
center (monitor) ready to
offer help if needed or
provide  students  with

jika guru bertindak sebagai....

a. resource (guru bertindak
sebagai sumber pengetahuan
dan informasi yang memberi
anda contoh sebelum anda
mempraktekkan tugas)

b. partisipan (guru tidak
memonopoli atau mendominasi
percakapan)

c. prompter (guru mendorong anda
untuk berpikir kreatif dengan
memberikan petunjuk)

d. observer (tutor mengamati apa
yang anda lakukan dan berikan
umpan balik individu atau
kelompok)




whatever language they lack
when performing
communicative activities.

. Assessor: The  teacher

assumes this role to see how
well students are performing
or how well they performed.
Feedback and correction is
organized and carried out
Organizer: Perhaps the most
difficult and important role
the teacher has to play. The
success of many activities
depends on good
organization and on the
students knowing what they
are to do. Giving instructions
is vital in this role as well as
setting up activities.
Participant: ~ This  role
improves the atmosphere in
the class when the teacher
takes part in an activity.
However, the teacher takes
the risk of dominating the
activity when performing it.

e.

controller (tutor bertanggung
jawab atas kelas dan aktivitas)
assessor (tutor menawarkan
umpan balik dan koreksi dan
menilai anda dengan berbagai
cara)







QUESTIONNAIRE

“Developing Basic English Grammar through Blog Learning for the Twelfth
Grade at SMAN 4 Palopo”

A. Data Responden
Nama :
Umur :
Jenis Kelamin :
Kelas :

B. Petunjuk Pengisian

Pilihlah jawaban yang sesuai dengan keadaan yang menggambarkan keadaan
Anda saat ini, serta sesuai dengan apa yang Anda butuhkan atau Anda inginkan
terkait dengan pembelajaran Bahasa Inggris, khususnya Grammar (tata
bahasa). Semua jawaban yang Anda berikan di dalam lembar angket ini tidak
mempengaruhi nilai Anda pada mata pelajaran bahasa Inggris. Jika Anda
memilih jawaban lain-lain, tuliskan jawaban tersebut dengan sangat jelas.

1. Mengapa pembelajaran Grammar (tata bahasa) penting untuk Anda?
a. agar membuat kalimat lisan dan tulisan dengan struktur yang benar
b. dapat memahami kalimat lisan dan tulisan dengan maksud yang jelas
c. sangat diperlukan dalam menjawab soal tes berbahasa Inggris
d. menunjang untuk studi lanjut di kemudian hari
e. lain-lain (tuliskan bila ada)..........ccccceeviiiiiiennnn,

2. Anda membutuhkan Grammar (tata bahasa) untuk?
a. mendukung keterampilan mendengar (listening skill)
b. mendukung keterampilan berbicara (speaking skill)
c. mendukung keterampilan menulis (writing skill)
d. mendukung keterampilan membaca (reading skill)

3. Sejauh mana kecakapan pengetahuan Grammar (tata bahasa) Anda?

a. dapat memahami tenses dasar



b. dapat memahami jenis-jenis kelas kata (parts of speech)

c. dapat memahami penggunaan bentuk kata tunggal dan jamak (singular-
plural)

d. dapat memahami penggunaan bentuk-bentuk kata kerja (verbs)
e. tidak dapat memahami apapun
4. Apa kesulitan Anda dalam pembelajaran Grammar (tata bahasa)?
a. mengaplikasikan aturan/formula dari materi grammar
b. kurangnya motivasi belajar grammar
c. banyaknya aturan/formula yang sulit dipahami
d. sulit mengingat aturan/formula yang telah dipelajari
e. lain-lain (tuliskan bila ada).............ccccoceeveviinenen.

5. Anda masih kesulitan menggunakan/memahami Grammar (tata bahasa)
ketika....

a. menulis

b. berbicara

C. membaca

d. mendegarkan

6. Materi grammar (tata bahasa) apa yang ingin anda pelajari? (boleh memilih
dari satu / minimal tiga / maksimal tujuh)

a. Modal verbs (Kata kerja modal)

b. Singular-plural noun (Kata benda tunggal-jamak)

c. Noun phrase and verb phrase (Frasa kata benda dan frasa kata kerja)
d. Tenses (simple past, simple future, present perfect)

e. Direct and indirect speech (Kalimat langsung dan tidak langsung)

f. Passive voice (Kalimat pasif)

g. Article (Kata sandang)

h. Prepositions (Preposisi atau kata depan)



i. Conditional sentences (Kalimat pengandaian)
J. Imperatives (Kalimat imperatif)
K. lain-lain (tuliskan bila ada)..........c.ccccceeveveviernennn.
7. Apa yang Anda harapkan setelah belajar Grammar (tata bahasa)?

a. mampu memahami tenses atau rumus-rumus untuk menyusun kalimat
bahasa Inggris

b. mampu menggunakan rumus sesuai konteksnya

c. mampu menulis kalimat sederhana dengan menggunakan tenses yang benar
d. mampu memahami konteks grammar dari kalimat lisan/tulisan

e. lain-lain (tuliskan bila ada).............ccccoeveiviinennnn

8. Sumber belajar/media yang ingin Anda gunakan dalam menenukan informasi
terkait materi Grammar (tata bahasa)?

a. buku

b. internet

c. koran

d. televisi

e. majalah

f. lain-lain (tuliskan bila ada).........cccoceeivevviieiinnnn.

9. Anda ingin menggunakan gadget sebagai alternative lain untuk belajar
Grammar (tata bahasa).

a. sangat setuju

b. setuju

c. tidak setuju

d. sangat tidak setuju

10. Topik apa yang Anda sukai untuk meningkatkan penguasaan Grammar (tata
bahasa) Anda?

a. topik yang berkaitan dengan kehidupan sehari-hari (daily life)



b. topik yang berkaitan dengan isu terkini

c. topik yang berkaitan dengan sekolah/pendidikan
d. topik yang berkaitan dengan alam

e. lain-lain (tuliskan bila ada).............ccccceoviiiennnnn,

11. Media seperti apa yang Anda sukai dalam penyajian materi Grammar (tata
bahasa)? (boleh memilih dari satu / maksimal empat)

a. audio (rekaman, dll)

b. visual (gambar, tulisan, model,dll)

c. audio visual (video, talkshow, film, dll)

d. media cetak (buku teks, modul, lembar kerja siswa, koran, dil)

e. realita (obyek nyata yang berupa benda nyata, ataupun benda tiruan)

f. lain-lain (tuliskan bila ada)..........cc.coceveiviiiennennen,

12. Penyajian materi seperti apa yang anda inginkan untuk pembelajaran grammar

(tata bahasa)?
a. disajikan dengan lebih banyak teks
b. disajikan dengan lebih banyak ilustrasi
c. tampilan hitam putih
d. tampilan berwarna
e. lain-lain (tuliskan bila ada)...........ccccooveiiiinnn
13. Dalam belajar Grammar (tata bahasa), input yang Anda inginkan berupa....
a. materi otentik yang mudah dijumpai di keseharian
b. teks yang menggambarkan konteks mata pelajaran di sekolah
c. daftar kata kerja dan bentuk-bentuknya.
d. teks yang disertai gambar
e. lain-lain (tuliskan bila ada)..............cccceeeviinennn.

14. Dalam pembelajaran bahasa Inggris khususnya Grammar (tata bahasa), jenis
kegiatan apa yang Anda sukai?



a. menganalisis materi yang disajikan

b. tanya jawab

c. menghafal rumus-rumus grammar

d. latihan

e. mencocokkan jawaban hasil tes dengan jawaban yang benar
f. lain-lain (tuliskan bila ada)........c.ccoooeiiincninnnnne

15. Aktivitas yang Anda sukai saat mengerjakan soal mengenai Grammar (tata
bahasa) adalah.... (boleh memilih dari satu / minimal tiga / maksimal lima)

a. mengidentifikasi kesalahan struktur kalimat
b. membenarkan kesalahan struktur kalimat

¢. menghubungkan kata antara grammar (tata bahasa) dan vocabulary (kosa
kata)

d. menulis kalimat berdasarkan pola yang telah dipelajari
e. menjawab soal pilihan ganda
f. melengkapi kalimat yang rumpang (kosong) dengan grammar yang sesuai
g. menyusun kata-kata yang telah diacak menjadi kalimat yang benar
h. kuis dan permainan tata bahasa (Grammar)
I. lain-lain (tuliskan bila ada)........cccccevervriernnnnnnn.
16. Anda lebih suka mengerjakan tugas secara....
a. individu/mandiri
b. berpasangan
c. kelompok kecil (2-3 orang)
d. kelompok besar (4-6 orang)
e. lain-lain (tuliskan bila ada)...........cccccceovviiiiennn,
17. Seperti apa peran Anda saat pembelajaran berlangsung?
a. mendengarkan dan melaksanakan instruksi guru

b. menulis semua informasi yang diterangkan oleh guru



c. berpartisipasi aktif dalam kegiatan diskusi dengan guru dan siswa lainnya.

d. melakukan analisis sistematis secara individual dan mengerjakan tugas
dengan tenang.

e. lain-lain (tuliskan bila ada)............cccccceveveinnnenn

18. Ketika Anda mengalami masalah dalam belajar Grammar (tata bahasa), apa
yang Anda lakukan?

a. bertanya pada guru

b. bertanya pada siswa dan guru

c. mencoba untuk mengatasinya sendiri
d. tidak melakukan apapun

19. Dalam pembelajaran Grammar (tata bahasa), Anda lebih suka jika guru
bertindak sebagai....

a. resource (guru bertindak sebagai sumber pengetahuan dan informasi yang
memberi anda contoh sebelum anda mempraktekkan tugas)

b. organizer (guru mengatur anda untuk melakukan berbagai kegiatan)

c. prompter (guru mendorong anda untuk berpikir kreatif dengan memberikan
petunjuk)

d. observer (guru mengamati apa yang anda lakukan dan berikan umpan balik
individu atau kelompok)

e. controller (guru bertanggung jawab atas kelas dan aktivitas)

f. assessor (guru menawarkan umpan balik dan koreksi dan menilai anda
dengan berbagai cara)



LEMBAR VALIDASTINSTRUMEN ANGKET ANALISIS KEBUTUHAN

Judul: Developing Basic English Grammar Material through Blog Learning for the

Twelfth Grade at SMA Negeri 4 Palopo

A. Petunjuk Pengisian
1. Lembar penilaian kelayakan ini meliputi aspek pendahuluan, isi, bahasa.
2. Berilah tanda (V) pada kolom angka yang sesuai dengan penilaian yang Anda
berikan.
Pedoman skala penilaian adalah sebagai berikut:
1: tidak layak
2: kurang layak
3: cukup layak
4: layak
5: sangat layak
4. Bapak/lbu dimohon kesediaanya untuk memberikan saran-saran perbaikan pada
bagian akhir lembar ini.

2

B. Penilaian Kelayakan

1 AspekIsi ] i 3 4 RS
2. Tujuan penelitian dinyatakan dengan jelas. ! o/ |
b. Tujuan kuesioner dinyatakan dengan jelas. ’ Wi p
¢. Petunjuk pengisian kuesioner mudah dipahami. ‘ L |
‘1L Aspek Cakupan (Isi) | - -, v
a Butir-butir kuesioner mencakup data yang . o/ '

berhubungan dengan cakupan isi  mater ‘

memadai.

b. Butir-butir kuesioner mencakup data yang
berhubungan dengan penggunaan bahasa di
dalam materi baik dan benar.

¢. Butirbutir kuesioner mencakup dala yang
berhubungan dengan aktifitas pembelajaran

| memadai.

d. Butir-butir kuesioner mencakup data yang
berhubungan dengan input materi memadai.

e. Butir-butir kuesioner mencakup data yang
berhubungan dengan kegrafikaan memadai.

| IiI | Aspek Bahasa |

a Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang baik dan benar. L/

b. Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efektf.

c. Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efisien.

d. Butir-butir kuesioner dirumuskan dalam bahasa
yang mudah dipahami sesuai tingkat kemampuan J/
berbahasa responden.

<SPS -

e p——

SR




C. Komentar




LEMBAR VALIDASI INSTRUMEN EVALUASI UNTUK AHLI MATERI

Judul: Developing Basic English Grammar Material through Blog Learning for the
Twelfth Grade at SMAN 4 Palopo

A, Petun]uk Pengisian
. Lembar penilaian kelayakan ini meliputi aspek pendahuluan, isi, bahasa.

2 Berilah tanda (V) pada kolom angka yang sesuai dengan penilaian yang Anda
berikan.

3. Pedoman skala penilaian adalah sebagai berikut:
I: tidak layak
2: kurang layak
3: cukup layak
4: layak
5: sangat layak

4. Bapak/Ibu dimohon kesedlaanya untuk memberikan saran-saran perbaikan pada
bagian akhir lembar ini.

B. Penilaian Kelayakan

>
(%]

I | AspekIsi jm1wie28/®3

a. Tujuan penelitian dinyatakan dengan jelas.
b. Tujuan kuesioner dinyatakan dengan jelas.
c. Petunjuk pengisian kuesioner mudah dipahami.

NN

T | Aspek Cakupan (Isi) !

a. Butir-butir kuesioner mencakup data yang
berhubungan dengan cakupan isi materi v
memadai.

b. Butir-butir kuesioner mencakup data yang
berhubungan dengan aktifitas pembelajaran Vv
memadai.

c. Butir-butir kuesioner mencakup data yang /
berhubungan dengan input materi memadai.

d. Butir-butir kuesioner mencakup data yang
berhubungan dengan kegrafikaan memadai.

T | Aspek Bahasa

a. Butir-butir kuesioner dirumuskan dalam bahasa \/
Indonesia yang baik dan benar.

b. Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efektif.

c. Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efisien. v

d. Butir-butir kuesioner dirumuskan dalam bahasa
yang mudah dipahami sesuai tingkat ‘/
kemampuan berbahasa responden.

\




C. Komentar

ari salah satu piliha

Karn denganperbaikansebagaibelikut




KUESIONER EVALUASI UNTUK AHLI BAHASA
Pengantar:

Kuisioner ini merupakan instrument penelitian terhadap materi basic grammar
melalui pembelajaran blog untuk kelas XII di SMAN 4 Palopo. Saya sangat
mengharapkan partisipasi Bapak/Ibu untuk mengisi kuisioner ini sebagai masukan
atas materi yang saya kembangkan. Atas kesediaan dan partisipasi Bapak/Ibu, saya

ucapkan terima kasih.

A. ldentitas Expert
Nama
Umur
Jenis Kelamin
Institusi
Pendidikan

B. Tabel Evaluasi
Isilah tabel berikut ini dengan memberikan tanda centang (V) pada kolom yang telah

tersedia
Keterangan:

SS : Sangat Setuju
S : Setuju

R : Ragu-ragu

TS : Tidak Setuju

STS : Sangat Tidak Setuju



Pernyataan

Bahasa yang digunakan sesuai dengan
tingkat kemampuan berbahasa Inggris

siswa kelas XII.

Bahasa yang disajikan komprehensif
dan sesuai dengan tingkat

perkembangan kognitif siswa kelas XII.

Instruksi dan penjelasan dalam materi
yang dikembangkan dapat dimengerti

oleh siswa kelas XIlI.

Bahasa yang digunakan sesuai dengan
aturan gramatikal dalam Bahasa

Inggris.

Ejaan (spelling) yang digunakan sesuai
dengan kaidah Bahasa Inggris yang
benar.

Pemilihan kosakata pada materi sesuai

dengan kaidah dalam Bahasa Inggris.

Pesan atau informasi yang disajikan
mencerminkan keruntutan makna dalam

satu bagian (kalimat atau paragraf).

Pesan atau informasi yang disajikan
mencerminkan keruntutan makna antar

bagian (kalimat atau paragraf).




Saran dan tanggapan untuk perbaikan:

materi yang dikemb




LEMBAR VALIDASI INSTRUMEN EVALUASI UNTUK AHLI BAHASA

Judul: Developing Basic English Grammar Material through Blog Learning for the
Twelfth Grade at SMAN 4 Palopo

A. Petunjuk Pengisian
1. Lembar penilaian kelayakan in1 meliputi aspek pendahuluan, isi, dan bahasa.
2. Berilah tanda (V) pada kolom angka yang sesuai dengan penilaian yang Anda berikan.
3. Pedoman skala penilaian adalah sebagai berikut:
1: tidak layak
2: kurang layak
3: cukup layak
4: layak
5: sangat layak
4. Bapak/Ibu dimohon kesediaannya untuk memberikan saran-saran perbaikan pada
bagian akhir lembar ini.

B. Penilaian Kelayakan

Uraian E Kelayakan

i Aspek Isi 1 2 3 4 5
a. Tujuan penelitian dinyatakan dengan jelas. N
b. Tujuan kuesioner dinyatakan dengan jelas. v
c. Petunjuk pengisian kuesioner mudah dipahami. V
11 | Aspek Cakupan (Is1)
a. Butir-butir kuesioner mencakup data yang
berhubungan dengan cakupan isi materi v
memadal.
b. Butir-butir kuesioner mencakup data vang
berhubungan dengan penggunaan bahasa di Y
dalam maten baik dan benar.
c. Butir-butir kuesioner mencakup data vyang
berhubungan dengan aktifitas pembelajaran v
memadai.
d. Butir-butir kuesioner mencakup. data vyang J
berhubungan dengan input materi memadai.
I | Aspek Bahasa
a. Butir-butir kuesioner dirumuskan dalam bahasa J
Indonesia yang baik dan benar.
b. Butir-butir kuesioner dirumuskan dalam bahasa J
Indonesia yang efektif.
c. Butir-butir kuesioner dirumuskan dalam bahasa J
Indonesia yang efisien.
d. Butir-butir kuesioner dirumuskan dalam bahasa
yang mudah dipahami sesuai tingkat y
kemampuan berbahasa responden.

C. Komentar
1. Tujuan penelitian behim dinyatakan secara eksplisit pada bagian awal kuesioner.
2. Butir pemyataan ke-6 kurang jelas; apa yang dimaksud dengan pemilihan kata sesuai
kaidah Bahasa Inggris?



3. Butir-butir kuesioner sepertinya belum mencakup satu bentuk pemlaian/validasi aspek
bahasa materi pembelajaran yang utuh.

. Saran

Butir pernyataan kuesioner sebaiknya dicukupkan 10. Butir pernyataan kuesioner
sebaiknya diambil secara utuh (disusun secara komprehensif) berdasar pemlaian
penggunaan bahasa pada materi pembelajaran. Gunakan referensi penilaian penggunaan
bahasa yang terbaru.

. Kesimpulan

Instrumen kuesioner ini:

1. Tidak dapat digunakan

2. Dapat digunakan

3. Dapat digunakan dengan perbaikan berdasar komentar dan saran di atas.

Palopo, 20 Januari 2022
Penilai Kelayakan

o
{4

Magfirah Thayyib, S.S.. M.Hum.

NIP. 19850719 201801 2 001




LEMBAR VALIDASI INSTRUMEN EVALUASI UNTUK AHLI MEDIA/IT

Judul: Developing Basic English Grammar Material through Blog Learning for the
Twelfth Grade at SMAN 4 Palopo

A. Petunjuk Pengisian

1. Lembar penilaian kelayakan ini meliputi aspek pendahuluan, isi, bahasa.

2. Berilah tanda (Y) pada kolom angka yang sesuai dengan penilaian yang Anda
berikan.

3. Pedoman skala penilaian adalah scbagai berikut:
1: tidak layak
2: kurang layak
3: cukup layak
4: layak
5: sangat layak

4. Bapak/lbu dimohon kesediaanya untuk memberikan saran-saran perbaikan pada
bagian akhir lembar ini.

B. Penilaian Kelayakan

| Aspek Isi 1 | 2 | 3

Tujuan penelitian dinyatakan dengan jelas.

Tujuan kuesioner dinyatakan dengan jelas.

Petunjuk pengisian kuesioner mudah dipahami.

| Aspek Cakupan (fsi)

Butir-butir kuesioner mencakup data yang

bethubungan dengan cakupan isi maten v

memadai.

Butir-butir kuvesioner mencakup data yang

berhubungan dengan penggunaan bahasa di Vv

dalam materi baik dan benar.

c. Butir-butir kuesioner mencakup data yang
berhubungan dengan  aktifitas  pembelajaran 4
m i

d. Butir-butir kuesioner mencakup data yang
berhubungan dengan input materi memadai.

e. Butir-butir kuesioner mencakup data yang vV
berhubungan dengan kegrafikaan memadai.

T | Aspek Bahasa

a. Butir-butir kuesioner diramuskan dalam bahasa V
Indonesia yang baik dan benar.

b. Butir-butir kuesioner dirumuskan dalam bahasa v
Indonesia yang efektif.

c. Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efisien. v/

d. Butir-butir kuesioner dirumuskan dalam bahasa

yang mudah dipahami sesuai tingkat kemampuan

berbahasa responden.

NES

=

1
a.
b.
c.

11
a

s

<




C. Komentar




Judul: Developing Basic English Grammar Material through Blog Learning for the

LEMBAR VALIDASI INSTRUMEN ANGKET RESPON SISWA

Twelfth Grade at SMA Negeri 4 Palopo

A. Petunjuk Pengisian
1. Lembar penilaian kelayakan ini meliputi aspek pendahuluan, isi, bahasa.

2. Berilah tanda (V) pada kolom angka yang sesuai dengan penilaian yang Anda

berikan.

3. Pedoman skala penilaian adalah sebagai berikut:

1: tidak layak
2: kurang layak
3: cukup layak
4: layak

5: sangat layak

4. Bapak/lbu dimohon kesediaanya untuk memberikan saran-saran perbaikan pada

bagian akhir lembar ini.

B. Penilaian Kelayakan

I Aspek Isi

a. Tujuan penelitian dinyatakan dengan jelas.
b.

C.

Tujuan kuesioner dinyatakan dengan jelas.
Petunjuk pengisian kuesioner mudah dipahami.

Y.

I

| Aspek Cakupan (Isi)

a.

d.

€.

Butir-butir  kuesioner mencakup data yang
berhubungan dengan cakupan isi materi
memadai.

Butir-butir kuesioner mencakup data yang
berhubungan dengan penggunaan bahasa di
dalam materi baik dan benar.

Butir-butir  kuesioner mencakup data yang
berhubungan dengan aktifitas pembelajaran
memadai.

Butir-butir  kuesioner mencakup data yang
berhubungan dengan input materi memadai.
Butir-butir kuesioner mencakup data yang
berhubungan dengan kegrafikaan memadai.

N

m

| Aspek Bahasa

b.

C.

a. Butir-butir kuesioner dirumuskan dalam bahasa

Indonesia yang baik dan benar.

Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efektif.

Butir-butir kuesioner dirumuskan dalam bahasa
Indonesia yang efisien.

Butir-butir kuesioner dirumuskan dalam bahasa
yang mudah dipahami sesuai tingkat kemampuan
berbahasa responden.

<




C. Komentar

Augkel bagus. .
M&vw\v)w|% \Q,bhhs ‘v. lcvd M\Mu(‘n. SN'SM' GM'M&;

D. Saran
Mk bisa  dwanas

..........




APPENDIX




GRAMMAR COURSE GRID

Grade/ Semester: XIl/1 & 2
Course Goals: The students are expected to understand and use correct English grammar correctly in making oral or written sentences, and the students
are able to apply it in their daily lives.

Basic Competencies:

3.1 Apply social functions, text structures, and language features of oral and written interpersonal interaction texts that involve offering help and
responding to them, according to the context of its use. (Language feature: May I help you, what can | do for you? What if ...?).
4.1 Compose simple oral and written interpersonal interaction texts that involve offering help and its response by paying attention to social functions,

text structures, and language features that are correct and in context.

The topic Students are able to: written text Activity:

was related  — Identify characteristics of of offering — Analyze the material

to daily"Iife, expressions of offering elp related to grese_nted.

especia ; — Practice.

of[f)ering ¢ someth ing/help. : - | verbs and Task:

service/help. Descrlbe-the function, n. — Write sentences based on the
grammatical structures, and patterns,

— Multiple-choice test.
— Filling in the blank.

‘ .
S.



The topic
was nouns
that are
often in
daily life.

— Choose correct modals
verbs and use them
properly.

— Produce sentences using
modals verbs.

Students are able to:

— Distinguish characteristics
of singular and plural
nouns.

— Use singular and plural
nouns correctly.

Explanation of grammatical
structures and grammatical
features of modal verbs.
Youtube videos.

Explanation of singular and
plural.

Rules of singular and plural
nouns.

List of singular and plural
nouns.

Youtube videos.

Unscramble Sentences.
Grammar quiz and games.

Activity:
— Analyze the material

presented.

— Practice.
Task:
— Write sentences based on the

patterns.

Multiple-choice test.

Filling in the blank.

Unscramble Sentences.
Grammar quiz and games.



Basic Competencies:
3.3 Distinguish the social functions, text structure, and language features of some particular texts in caption text by giving and asking for information
related to pictures/photos/tables/graphs/charts, according to the context of its use.
4.3 Caption

4.3.1 Capture contextual meaning related to social functions, text structure, and language features of particular texts in captions related to
pictures/photos/tables/graphs/charts.

4.3.2 Arrange particular text in caption text related to pictures/photos/tables/graphs/charts, taking into account social functions, text structure,
and language features correctly and in context.

The topic was
nouns and verb

phrases that are
often in daily

Students are able to: lanation of noun  Activity:

Describe the grammatical es and verb — Analyze the material
structure and function of €s. presented.

un and verb phrases. mples of noun — Practice.

noun and verb ses and verb

€s. Task:
sentences. .
text with — Write sentences based on

ures. the patterns.
tube videos. — Multiple-choice test.
— Filling in the blank.
— Unscramble Sentences.
— Grammar quiz and games.




Basic Competencies:

3.4 Distinguishing social functions, text structure, and language features of several oral and written news item texts by giving and asking for
information related to simple news from newspapers/radio/TV, according to the context of their use.

4.4  Capture contextual meaning related to social functions, text structure, and language features of oral and written news items texts in the
form of simple newspapers/radio/TV news.

— Patterns of past tense, Activity:
future tense, and — Analyze the material

present perfect tense. presented.
of verbs and their ~ — Practice.
S.

mples of past tense,
re tense, and

ent perfect tense.
text with pictures.
tube videos.

present
— Describe the
grammatical struc
grammatical features o
tense, future tense, and
present perfect tense.

duce and use past, futu
sent perfect tense

ly in sentences

Task:

— Write sentences based on
the patterns.

— Multiple-choice test.

— Filling in the blank.

— Unscramble Sentences.

— Grammar quiz and
games.




The topic
was to
convey
information
related to
daily life.

Students are able to:

Identify characteristics of
direct and indirect speech.
Describe the grammatical
structure, function, and rules
of direct and indirect speech.
Produce and use direct and
indirect speech appropriately
in sentences.

Describe the
structure, function
language features of pa
voice.

Produce and use passive
appropriately in

Patterns of direct and
indirect speech.

List and patterns of
direct and indirect
speech forms.

Examples of direct and
indirect speech.

The text with pictures.
Youtube videos.

Patterns of passive
voice.

xamples of direct and
rect speech forms.
text with pictures.
tube videos.

Activity:

— Analyze the material
presented.

— Practice.

Task:

— Write sentences based on
the patterns.

— Multiple-choice test.

— Filling in the blank.

— Unscramble Sentences.

— Grammar quiz and
games.

Activity:

— Analyze the material
presented.

— Practice.

Task:

— Write sentences based on
the patterns.

— Multiple-choice test.

— Filling in the blank.

— Unscramble Sentences.

— Grammar quiz and
games.

— Grammar quiz and
games.



The topic Students are able to: — Explanation of articles.  Activity:

was the — ldentify the types, rules, and — Examples of articles. — Analyze the material
things related functions of articles. — The text with pictures. presented.
todaily life.  _ pistinguish the use of each - Youtube videos. — Practice.
article.
Use articl iately | Task:
- -searticies appropriately in — Write sentences based on
phrases or sentences.

the patterns.
— Multiple-choice test.
— Filling in the blank.
— Unscramble Sentences.
— Grammar quiz and
games.
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doing the task now?
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Task session
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Modal Verbs

Modal Verbs

N\ODAL VERBS

@

DEFINITION OF MODAL VERBS

Modal verbs are a part of helping (auxiliary) verbs that help Englich speakers to express probability, ability,

advice, offer, ission, habits, etc.

Examples:
+ We can play football
+ We could play football
* We may play football
+ We might play football.
+ We must play football
* We shall play football.
* We should play football.
* We will play football.
* We would play football.

>

Reac the conversations below

OBSERVING

Dialog 1

Hi James. Sure. That would

L be great

(
Hi John... Would you like me to
help you with your new
assignment?

Edited by Cax

James : Hi John... Would you like me 1o help you with your new{ assignment?
John'z Hi James. Sure. That would be great:

James : What can I do for you?

John : I need your help to lend me your laptop for an hour.

James : Sure.

John : Thanks James.

Dialog 2

Yes. Thank you so much for I I know where she is.
being 50 helpful / Should I go with you?

Edited by

Dina: Rima, where are you going?
Rima: [ am going to meet Mrs. Henny, but I don’t know where she is.

Course Grid

+* Popular

[ 1 PR Modal Vorbs
e Modal Verbs
g DEFINITION OF

MODAL VERES
Modal verss are 3
part of helping
(susiliary) verts
that help.

(=) singuilerr and
Plural

Singular and Plural

DEFINITION OF
SINGULAR

Verb Phrasc
Verb Bhrase

DEFINITION OF
VERE PHRASE A

&2 Calendar

Catondar Widget by

[

- 8/21/2022 - Grammar Holic 101

@ cames

-3/

@ Task
pre/2022 - Grammear Holio 101

3 Games

- 3/44/2022 - Grammer Holic: 101
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Rima: T am poing to meet Mrz. TTenny. but T don't know where she iz

Dina: T know wh. is. Should T go with you?

o = =

In this . we ca “us o modals 1o offer help and respond them.

Modal o . % ahort explanation on modal vorbs for making offers shows yon

how 1o v

"Offering Service /Help used
to offer service /help to others."

VWould

ouics you b o rosa
oeack waths 1>
The most common way to make an offer
in English is by using "would". Here is the
structure:
Would + you + like + noun

or
Would + you + like * infinitive verb (to + vorb)

CTan. May. Shall

You can also make an offer using "can”
nd “may”. This is less formal than using
“would™. Here is the structure:

Can/May/Shall + | + verb 1+ object (you) ?

Ecdited by Crove

Lhie followings video cun belp you undesstancd mors sbout ollering service/belp 1o ol

Tonton di &R Youluba

m LIST AND FUNCTION OF MODAL VERBS

B3 Betow swe some modsl verbs sad theis@omumon mesnings:

NMODALS MEANING

CAN (PRESENT) = to express ability
COULD (PAST) = to request permission
- to offer (help)

SHALL (FUTURE) - to give advice
SHOULD (PAST) = to express logical deduction
WILL (FUTURE) = to request or offer
BUSBTD (PAST) = in if-sentences
MAY (PRESENT) = to aks and give permission
MIGHT (PAST) = to offer (help)

Feized by ¢ s

Il otser smodals verbs Slons witls Ui el poles will be in the List below.

—| Modal ’—‘
S

can

Could

will

Would

Shall

Should

Ought to

Lticedt by



For more ion, watch the

ing video.

David can speak three languages.
He could speak fuent French when he was 5.

Sf CanIsitin that char please? e

3 I must memorize al of these rules about tenses.
3 You have to take off your shoes before you get
into the mosque.
It looks nice, but it might be very expensive.
Richard may be coming to see us tomorrow.

How to use the modal verbs in sentence?

Look at the patterns below.

(-) Subject + modal + not + verbl + object

Example:
1. (+) I can help you.
(=) I cannot help you.
(2) Can T help you?
2. (+) You may go now.
() You may not go now.
3. (+) Susan will tell a story.
(-) Susan will not tell a story.
(2) Will Susan tell a story?
4. (+) We shall buy a new uniform.
() We shall not buy a new uniform.
(2) Shall we buy a new uniform?

Apart from the examples above, you can watch the videos for of using modal verbs.

Salin link

di @B Youlube

After you watched the video, how many sentences did you find using modal verbs?

_ONote th ‘

Sentences for all subjects with modal verbs are the same, which seans you don't need to add —s at the end of

the third-person singular pronoun.

In conclusion, what to keep in mind when using modals:

Do not use modals for things which happen definitely. | The sun rises in the east. - A modal verb can't be used in this

sentences.
They never change their form. You can't add "s", "ed”, | Students can travel for free.
ving",
They have no -= in the 3rd person singular. He can play football.

Questions are formed without do/does/did. Can he speak Eaglish?



Now, let's practice speaking using modal verbs in the use of offering and receiving services.
Watch the video and what the in the video say. After thar it's your Turn 1o
repent the dinlogue.

nything elss

Other references from Youtube:

How to Offer, Request, Refuse and Accept Things in English by New Mode! (o Leamming Baslioh
Modal Verbs of the English Language by Sducaats

Offering Help With Modal (Menawarkan Bantan dengan Can. Could, May) by SENANG BELATAR BATLASA
INGGRIS

References:

perlect-enplish-pramme com
englizeh-hilfen.de
wallztrestenglish.co.id

learnenplizh britishcouncil.ors,

no/2021 02:08:00 PM
Maten / Modats

-
simpia Future

d indirect Speach
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Singular and Plural

Singular and Plural

Singular and Plural

I
car
-a
. apPLE
“ FOUR APPLES Biog's Description

DEFINITION OF SINGULAR AND PEURAL

A singular noun names one’persen. place. thing. or idea. while a plural noun names more than one person

place, thing, or idea

D

OBSERVING.

Modal Vorbs
Model verbs

Dermmion oF
MODAL VERBS,

Singular and
Plural

EFINITION O
sine

ook at the pictires below.

Fmd Ty

Picture 2
Whiteboard Whiteboards

Frog Frogs
N¥ — S¥ES SV
‘Mouse Mice

Nouns | The Paper Cut-outs Activity | English Gram. © -
N N D) Tonton nanu s
IS 2

Tonton di &8 Youlube




1. Regular Nouns: In general, regular phurals of noun: ars formed by adding 2. o2, or -ies to the zingular
 stuies).

FarmGo.. ik vieses

B3 Plural formed by adding -
Mose sinpular nouna need an = at the end to bocome phural.

Add - to make plurals

& S o 53
D | & o W
Sy | e | = SEST

it af plursd neuns (Rorme) by seding -

e —

[

Aaa—y
[ES—

3 wiural formed by adding
Rexular plurals are also forme

Add

Note:
A some sinphtar nouna ending in w o >

requiRe That yon donble The & or 2 hafore adding an e Kor
example: o really bad day might involve you having not one pop giriz, but twe pop giizzes.

A When & word ends in -l but ix proneunced with a k sound rather than & o/ sound, the plural takes an -
B
monarch == monarcha
B3 riur formed by chansing -y o -jos
For words ending in & consonant followsd by 3 form the plural by SHRAging -3 e -ies

Add -—ies to make nouns plural

B data W 4w

Sounce: hreps e eatbuzs com




SN Prural formad by adding = e nowns anding in 7
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w ven

Hmridan, rema nomwns anding o ¢ can be piaeal in bor
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<Sames

Lanrn grammar
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Singular and Plural

aral formed by adding -5 1o -

o prasadan by s

The "o rule

For nouns that end in —o add

Singular noun Plural nown
SpSiee < pormos tomate
tomatoss

Liut of plund sowns (o wnt i e
rrninon
=
Bt desssians

e ey ey

B Flusal formed by sl

——

it ot prosieen Ty i vewel e sl plus by i

o rule
For nouns that end in —= add

S
[ = O = R

photo

EE

e plaem Ty fox e el i e

ramnein e

e ——

[ES———— o ek withanne enesar s e galaasae] Fon
e
———
= pr—
21 L = *hat e e hecome plneal by adding -5 e —enan mess neans

wards that have come

in the Linalich language do o tha partarns abows

e it

iare Laslish fiom o forsian Janauass ox that follow sldes Easlich sl

LSE—

B The most common irregular plural nowns ars Nated below.

R o
e

.
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Noun Phrase

C==m|
Noun Phrase B =

Course Grid

C_now books
v

the floor tamp

Noun phrases are groups of 1wo or more Words within a sentence that function grammatically as nouns. They
consist of a noun and other words that modify the noun. Noun phrases allow groups of words 1o funcrion as a

noun in the sentence

* Popular
Noun phrases s used whish the nous is ot specific cnough 1o describe the object in @izzatence. Lo other
15 used with the aim of describing an object more specifically

words, a noun phe,

Modal verbs

OBSERVING
SemmmoN oF
MODAL veRss

Look at the pictures below. Mordat v

Picture 1 Ssingutar and

Singuise and Plursl

Edited b

Picture 2

Edited by Camn

After obsefving «t the pictures above, do you Know what nous |

@

The parerm of the Noun Phrase is Modifior + Tlead (M 1+ 17). Modifiers can be nricles (. an. the), adjoctives
And nowns. Tn a nown phrase. the modificrs can come bafor: of after the noun

URE OF

Waar i

A mod

modificr?

o in n word, phrase, or alanse that i= nsed to deseribe o nenn.

For example

™ The gite g0t = Smart bay * = Poncll bax 7
ity ity pe==r

“giet is the head oy s the b
te” @ modifiar of smart® 5 @ modifier of
oy

There are two kinds of modifiers, pre-modifiers and post-modifiers.

Noun Phrase-
& " structure

1. Head

hot tea

So, head = no

Heads of noun phrases are nouns.
un

For example:

2. Modifier
beloved
students:

Modifier

Pre-modifier

Head Determinars

Quantifiers

Numbers

Adjectives

Post-modifier

B
cold. drifk
arammar 101 holic

Felutc by



EX Picmodifics
e rnedttiars e alaments thas foem A nacn phearn ar aoe o
s sty gl s fors tas s e, ot of i wdjertives we pes assdificr. Advesbs s sl plaed
Patera The o Thay MedIRy. PramioHarn can ba dividad tnre:

coasianensd: an s, e, Ui, e, Uaose, iese, 2y, Saous, s, wad s .

i bareon A nomn. ConvAnTIoRAlIY Tha Adacrivar

- Dterdiens
b Gunntificn Gamben: wll, some, fow, rny, el kot of, mot, both, wnd .

. Nummters (aumbers): one, fwe. thies, tour, five, nd o o

. Adjactivan (rdjactivan: Iarca, Amall, hasuril. handrome, new, old. youne. rich, excining. rarions, and o on.

In writisonr, pressodificrs we used i Qe Collowie vede:
v~ Dowin

Empie:

s Pl with e st of sl adicetive | s T b w st

Tixptanarion
Cvve car A% & mown pheare
Adtictive, And cat s A no

—tng pieneen
= tie srssens ssssseticnse v dhaeores
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Noun Phrase

= Labol

THE FUNCTION OF NOUN PHRASE

n sentence. In ench

e can function s ihject. an object. or » complement with

Like noun. a noun ph

1l the hend noun is high

3 bold hted

example below, the
B3 singing in the bath relaxes me. e
(Here, the noun phrase is the subject of the varb “relaxes.”)
B3 1 know the back streets.

(Here, the noun phrase is the direct object of the verb "know
B She was the devil in disguise.

(Here, the noun phease is a subject complement following the linking verb "was

o phe

"

The ability to replace the noun phrases with a pronoun proves that the bold texts are noun, making them noun
an be replaced by a (e.g., he, she, it. them)

this because we know that a noun

phraces. We can ©
Looking at the examples above, we can repls

e each noun phrase with a pronoun.
o Ttrelaxes me.

* Iknow them

D

EXAMPLES OF NOUN PH

she was him.

In real life, it is far_swibre common for nouns to feature in noun phases, namely, 1o B& accompanied by
modifiers. Here i list of noun pheases. In this list, every noun phrsse consists of a hend noun (highliphied)

* Popular

and at leas oo imodifier.

Modal Verbs
Modal varts

People: the soldier, my cousin, dopey Alan, the lawyer with the big nose

+ Animals: that sardvark, one rat, s shark, funny Mickey
* Places: the house in the corner, inner London, disty factory, no shelter
+ Things: this table, our London Bridge, the sharp chisel, that nitrogen, last month, an inch, her cocking

 Ideas: utter confusion, some kindness, your faith, the Theory of Relativity, a joy

s as subjects, objects, and complements

Ilere are some real life cxamples of noun phras:

« This man ba: a nice smile. but he's got iron teeth. (Soviet Forcign Minister Andrei Gromyko on
Mikbail Gorbachev)

*a nice smile” is the dircct object of "has.” The

€“Thiz man”
noun phrase "iron tecth
he's got them.)

the subject of the vorb "has.” The phras
s the dircet object of the verb "got.” Here's the “pronoun test”: He has one. but

= Inever learned from a man who agreed with me. (Scichee fiction writer Robert Heinlein)

(The noun phrase " man who ngreed with me” s the object of the preposition "from.” Here's the

*pronoun test”: I never learned from him.)

= Every man of courage i~ a man of his word. (French dramatizt Pierre Comeille)
(“Fvery man of cournge’ is the subject of the Ve The noun phease “a man of hix word
wuibject complement following the linking ve “is." Here's the "pronoun text": He ix one.)

Noun phrases are extremely common. Refiember that a noun with any sort of modificr (including just a number
or an amticle) is a noun phrase. Here aré some more examples of noun phras

+ The best defense against the atom bomb is 0ot to be there when it goes off. (Anon)

(In this example. there is a noun phease within a noun phese, The noun phesse “the stom bomb® i

ional phease "against the atom bomb® modifies

the object of the preposition “against.’ The prepo

= Tdon't have a bank 8cCOURE. because I don't know my mother's maiden Bme. (Paula Poundstone)

(In this example, both noun pheases ure dicect objec

= The best car safety device is a rear-view mirror with a cop in it . (Dudley Moore, 1935-2002)

(In this example, the fisst noun phrace is the subject, and the second ic 4 subject complement.)

+ Only two things are infinite, the umiverse and human stupidity, and T'm not sure about the former.
(Albert Einsteln, 1879-1955)

You can wateh the following video which alSo explains the function, structure, and examples of noun phrases.

NourPHrase | English Grammar

Noun
Ph.. ise

Tonton di R VouTube
Besides that, you can watch the following recommended videos to increase your knowledge about noun
phrases.

Cara mudah memahami Nown Phrase. Materi Bahasa Ingeris kelac 12 SMA by LIASNA

Noun Phraces | Englich Grammar by |

Noun Pheases | What is Noun Phrase? | How 1o use Noun Phense? by lish Ranlker

Nou!

¢ PHRASE by

References:

eaces [l

Grammar Holic 101 @
Blog ini adalah blog yang bertujuan untuk menyediakan mater grammar untuk kekas 12 b

fitur yang menyonangkan daiam mompalajar grommar.
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Harma © Mater P

Verb Phrase

Verb Phrase
o -]
VERE PHRASE (‘) ©

HE IS STUDYING

HE 15 REAPING
THE CAT MIGHT

EAT THE FISH

m“m_

A verb phrase - a collection of verbs that act or represent themselves as verbs. Verb phrases concizt of an
ausiliary or helping verb and a main verb. The helping verb always precedes the main verb.

For examples
TIhe author is writing a new book.
1 must make an *A" in this class.
The dog might eat the cake.
He was walking 1o work roday.

Look at the pictures below

Picture 1

Eddited by ©

Edited by Canva

Picture

Edited by Camva

Picture 4

Edited by ©

After observing at the pictures above, do you know what verb phrases are?

Course Grid

Blog's Description




o

In English grammar, common verb phrases consist of n main verk and n helping verts, ns in the sentence
“She i going to class” Here, “going” is the main verb whils “is” operates a= a helping verb 1o define the

tense of the The are the ofa verb phrase:

grarmmar 101 holic
3 Camva

B3 Main vers

Miain verb is the muain word of the the mest commenly used.

3 Heiping Verb

1. Auxiliary verbs are.
- forms of
s form: o
- form

d suggestions.

iciple, the chaecter

ng. studying, and sleeping.

o of this present paniciple st the verb end

st participle, this verb is in the past form (a verb used for events in the pasty. For examnp

risited.
.l.

D

The functions of verb phrase are:

1. Verbs Phrase as Predicates

A clause is defined ns o H f o subject and o predicats.

= We have saimn all the pie.

In this sentence, “have enten”

i the verb phrase. Trs
2. Verbs Phrase as Subject Complement
= Her Favorite activity is readine about history.

£ i the verh phrase, and “about history” is 8 subject compliment.

3. Verbs Phrase as Objective Phrase Compliment

= He iz interesred in playing new sames.

we

The verb can be in the present tense s, Imphed).

B3 The auxiliary verb be and a i

1. A verb with am/is/are expresses present

A verb phrase with be and i)
continuous and o verds with was/e

B3 The auxiliary verb Asve and 3

T

Everybody

A verb phrase with have aod the past paiciple mnes perfect sspect. A verb with have/hns expresses present
perfect and a verb with had expresses past perfe

E3 A modal verb (can. could, may. might, must, shall, should, will, would) and a main verb:

_ONote thi*

Some sentences will feature a subject or a modifier placed in between helping verbs and main verbs. Note that the
subject or modifier is not considered part of the verb phrase.

can




e ix the mxplanation.

BN Do you think shic will join us?

it s

Iping verb, snd bring ix the Flivabath i n noun

Sreate Dl 1 n
funcHioning as & subject. It 15 DOt PART Of the varb phrace )

I T st wextevrnins st e i ot e G e Tche
(D21t 260 17 the v pheare. Did in the helping verh, and go i the main varh Not iz an adverh and iz not par of the
vert phrase.

B s will seooon Taeves heer e job.
(Wil have 1% the verb phrase. WALl 12 the helping verb, and have 12 the main verb. Soon 12 an adverb and 1% not par
of the vert phrase.)

anaver the quest
cliar. fing the auxili
the main

e M. Brrinton. 2010, Thie line
ins Company.
. A shost cowrze in srammar. New Yorks W. W. Noron & Company-
Fraccy. 1984, Tntroductivn to Un: prusse of Eaglish. Cumbridge: Chb
Crohard. “Varb Phrase © ThoushrC o, Aug. 26, 2020, thomwahnes com/warh phrm s | 60050 |
S i sl

R
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Simple Past

Simple Past Tense

PAST TENsg

D

DEFINITION OF SIMPLE PAST

Simple past tense is a vesb tense that is used to talk about things that happened or existed before now. In other

words, it started in i past and ended in the past.

Simple pust tense shows that you are talking about ing that has already b d. Tt

actioniié finished.

@

Look at the pictures below.

Picture 1

Did you sleep
late last night?

Yes, | slept late
last night.

Edited by Cruna

Picture 2

What did
you do I played tennis
yesterday? with my friends
yesterday.

No, I did not > =
win the math Did you win th-
competition math competition
last week?

Ictired by Canva

Are you bored? Try 10 waich the following video and listen to the song.

n di B YouTube

that the

m Label
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GRAMMATICAL STRUCTURE OF SIMPLE PAST

The formula for simple past tense is:

Simple Past Tense

"were" is used for the
subject (You, We)

"was" is used for the
subject (I, She, He, It)

S+didnot+V2+....

S + was/were + .... |l S + was/were *not +....

S

POSITIVE (+ NEGATIVE (-) INTERROGATIVE (?)

Edited by Canva

S mean: subject, it can be I, You, We, They, She, He, It, Person name, Place name, or Nouns. Look at the
example sentences to better understand the structure of the simple past sentences.

did not
or give

didn't

Edited by Canva

Nominal sentences

(@) Positive form

He was sick yesterday. He was ot sick yestarday.
They were friends. Thy ware not friends.

(D) Question form o

Were e

Was he sick yesterday?
Were they friends?

Got

Edited by Canva






Try watching the following video. This video contains conversations using the simple past

L ' Simple past tense cartoon

D

Salin link

After you watched the video. did you find the following senténce?
‘What did you do yesterday?"

How was your summer vocation?"

they talk about
their past

Simple past tense is used to tell things that happened in the past such as yesterday, last night, last week, last
month, last year, etc. It happened before the present or before the future. Look at this following picture

"Past Tense"

Presen LA

years last yesterday
ag0 week

In composing simple past sentences, you can use the following adverbs of time
Yesterday Kemarin

Yesterday morning Kemarin pagi

Last night Tadi malam
Last week 1 . Minggu lalu
Last month Bulanlalu
Last year Tahun lalu
Last holiday Liburan terakhir

Last meeting Pertemuan terakhir
A few minutes ago Beberapa menit yang lalu
An hour ago Satu jam yeng lalu
A few days ago Beberapa hari yang lelu
Six month ago Enam bulan yang lalu
Two days ago Dua hari yang lalu
One week ago Satu minggu yang lalu
Two months ago Dua bulan yang lalu
Three years ago Tiga tahun yang lalu
In 1990 Pada tahun 1990
The day before yesterday Kemarin lusa
When I was there Ketika saya di sana
When I was young Ketika saya muda



l wnen 1 was young | Ieuka says muaa |

Simple past tense has the following functions:

1. To express something happened in the past and

d in the past ( d action in the past).

- Neil Armstrong became the first person to step onto the lunar surface on July 21, 1969.
- I saw a movie last night.
« Last year, I travelled to Japan.

2. To express something happened in order in the past and finished in the past.

« Neil Armstrong became the first person to step onto the lunar surface on July 21, 1966 and Aldrin joined
him 19 minutes later\
« I finished homework, walked to the beach, and found a nice place to swim.

She arrived from the airport at 8:00, went to my house at 9:00, and met my family at 10:00.
3. To express duration in the past.

« Ilive in Bandung for two years.
« They sat at the beach all day.
» They spent about two hours to

4. To express repeated a

- He often in

- Istud
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LIST OF PAST TENSE VERB

B3 Regular Verbs

Base form.
aecept
nct
achieve
add

admit

st

atnck
bake
beg

behave

challenge
change
chase
cheat
cheer
chew
clap
clean
callect
compare
complain
confess
constmet

damaze
dnnce

dels

divide
drnz
employ
enconrnge
enjay
establish
expand

explain

hnce:

bate
help
hope
identify
inrermpr
intraduce
Jolke
sump
Kick
b
langh
Lie
like
Listen
love
murder

Past tense:
accepred
acted
achieved
added
admired
admited
ndopted
advized
agreed
Allowed
announced
appreciated
epproved
argned
acrived
asked

e

attacked
Baked
bezed
behaved
boiled
borrowed
brushed
buried
cnlled
challenged
changed
chnsed
cheated
cheered
chewed
clnpped
cleancd
collected
compared
complained
confessed
conztructed
controlled
copicd
counted
crented
cveled
damaged
danced,
deliverad
detroyed
divided
dragged
enrned
emploved
encournged
enjoyed
catablizhed
estimated
exercazed
expanded
explained
Ericd
sathared

grected

hated

helped
hoped
identified
imrermapred
introduced
irritated
soked
mmped
kicked
Keilled
Lanighed
Lied

likeed

loved

menmred

moved

murdesed

nesded

“Translation

bertindeak

meraih

menambahlan

mengakui

menzambil

hati
serujn
mengizinkan

tiba

beranya
maembanns
menyerang
memanggang
memunta
becperilaln baik
mendidihkan
maerminsan
menyikat
mengubur
panzzilan
tantangan
mengubah
mengear

bersorak
]
repule
membersihkan
mensmpnikan
membandinglkan
mengelub

rengakui

membangzun

kontral

menyalin
menghimng
membuant
sikius
S —
menari

menghancurkan

membagi
menghazilian

mempekeraken
mendorons
e
mendisikan

memperkirakan

Iatihan

mengembangkan

menjelas
mengumpullan
menyapa
msnetalk
mengzanzen
membenci
membanm
berharap
mengenali
memperkenalian
mengganzsn
bermran
melompar
menendang

besbohang

mendenzarkan

mmenikal

sk

bergerak
pembunuban

memburihkan

m Label

C

Course Srid

* Popular

Medal verbs
Modal Verts

DEFINITION OF
MODAL VERBS
Mzdsi v

Singular and
Plural
Singular and Fiors!

DEFINTION O
SINGULAR...

=2 Calendar

oo Widget by
Colonorots




Trregmilar Verbs

acize aroze bangun
awake awole menvadari
be wasfwere ada
bear bore melahirican
beat beat rmemulkul
become Became mengads
begin began roulai
bend bent membenghkollan
ber et bertarnh
bite it mengsigit
blesd bled berdarah
blow Blew meniup
breals brolke meruzal
bring pa— membata
build buils membangun
by bought membeli
burn bumnyburned membakar
cateh caught menangkap
o chose ‘memilih
come came datang
comt cehmcza
cut memotons
iz menggali
a0 Ankkan
draw
dream
fele
fought
found
few
forbade R
formot Iupa
e forgave memaafian
freeze fraze ‘membelm
zet ot mendapat
give mave ‘memberi
o went pergi
Erow Erew numbub
e had memiliki
[— menggantunzs
hear mendengar
hide berembunyi
hit memuinl
old memegang
bt lulai
keep kept rimpan
Lnow knew whu
lay st
leave left
lead led
tearn lenent
leave left
Lend Lent
let let
el
bertermu
e mbeyes
menamh
zny
smelilsar
menunl
show showe:
sk pr
=ing. ang oyt
set mengatur
e -
sleen tichr
speak berbicara
spend spent membelanjakan
stand stood berdiri
tenl “tole menons
swim swam. berenang
sweep swept menyapu
nize sl maenzarsbil
reach gt mengejer
rear rare mercbek
en zold ‘memberi tabn
think thought bespikic
throw threw melempar
understand undersiood memahomi
ke ke banzun
wens wore memukai
win wen menang




e of SIMPLE PAST TENSE - Learn English Grammar | Fun Kids Leaming Video

SIMPL
TEN

AST

Tonton di - &M VouTube

FXAMPIE OF PAST TENSE SENTENCES

hie Following wre exmmnples of semences using e simple past

S simple pasr ronse positive

1 went to Tali for holids ke Tali X berlibur.)

oAb

Sunday (Mir emarin, Abdul per

ined the Tnglizh club clasz at school yesterday. (Kemarin, dia berpabung dalam kiub Bahaza Tnpariz

O Lust Monday, Joni got in an
O Dani bought new lsptops last i

seident A the office (Senin lalu, Joni teskens musibal di ko)

(Dani membeli laptop buu kemsrin malun)

They watche: e newest movie st the cinems yesterday. (Kemain, mercka menonton flm

Dilan". film terba

&P Ade went to school with his new car this morming. (Ade persi ke

Kolah menggunakan mobil barnya pag

mar pek

jnan zebagai po

@ Dewi applied for manager pozition at Wall Street EnglishatDewi mela i manager
Wl Strwet Enslish)

ssubang Yudhoyooo was e pr
~publik Tndon

dent of Indones)

Gusile Bunbang Yudhoyono dule sdalads

T was horn in Surabaya. (Saya lahir di SnealsAyasg

tahunku.)

her cooked arilled fish for mysBirthday pamy. (hukn duli memadal: ikan bakar unnik peata nlar

P siinppte vt tciive segtil

€1 did not zleep well laztdight. (Aku tidak bisa tidur dengan nyenyalk tadi malam.)
& Rani did not come soithe office yesterday. (Rani tidak datang ke kantor kemarin.)
Adi did not win the Englizh debate competition last month. (Adi tidalk memenanglkan kompstizi debat
Gerrbstrsasie innseszadd Ui Jadu,)
O Al s Bl e veartest siudents in the clos. (Dulu Al bukan murid yang paling pintar di kelas.)
O She did mot complets her lask, (Dis ok menyelesilk lugesnys.)
O Many kids did not like e horror movie. (Banyuk ansk-anak yans Udsk menyuked Gl homror)
O Dodi did 1ot st the vegstables. (Dodi tidak makan seyuran.)
@O John did not buy s car. (John tidak membeli sebust mobil )
O Thomas did not come (o my party yesterdsy. (Thoma ldak pergi ke pesta saya, kemarin)
O Grorge did not go to the dentist because he was alraid. (Grorgs tdak pergi ke dokter gigh karens dia sangat
rakur.)

3 simpie pasr sense inorroparive

- Did you see my bag on the table? (Apakah kamu melihat tasku di atas meja
- Did the student come to scheol? (Apakah para murid datang ke
- Did you sleep enough last night? (Apal:
€ Did zhe deliver the pizz- 2
- Did they allow you to join their Engl:
Bt Loguris?)

smu tidur dengan nyenyak sin malam?

on time za tepat wakem?)

(Apakah din mengantar pi

B club? (Apakah merelk n X

mn bergabung ke dalam kiub

B Were you Lue 1o come 1o the ofli
Aebholna ke ncin

&8 Wan he o bnay? (Apakah dia zanpar
9 Was the movie ao fantastic?
P Did he clean your room ve
B Was Lily hapy

W11 sun yesterduy? (Apakal kiunu datsms ecdamnbi ke kitor s

)

1 mo. (Apakah filmnya aanpat herkesan? Coritakan kepa

memberalhkan manganmn kemarin?.

rday? (Apakah d

? (Apakah Lily senang, b

Keda dis

Watch the following video a n practice through the patters chants in the video

s #1 - Pattern Practice - Simple P o

© by ELF L

you do tcdcy"

ming

b ¥ washed
my hands.

Tonton di EBVoulube | (1)

Do you like the animated mevie "Kung Fu Pandn” or have yon warched it? Well, you can alzo leam about the use

of the simple past tenseith 1 the a

o film “Kung Fu Panda

M Kung Fu Panda 2 <

Tonton di &M VouTube

Trom the video, the

Po's father

how he found

mple past iz nzeful for tolling eventa in the poa

andl Tised lile Po, The story bappensd in the past, Dhere ae: many sentences hat use the past

For more reference, here are some recommended videos for you to watch.

mple Pas

Simple Past Tense - Pengertian dan Contoh kalimatnys by VIS Doje
STMPTT PAST TENST | ©

snrah Kalimar Posinif Nepatif Tnteres anf dan Arinya | Did Was Were by
Pust Simple Tense by ' S

Simple Past Tenze | Enslizh Girammar Lezzon | English Tenses | English Lezzon by

I Was. You Were ("To Be" Past Simple Song) - Rockin® English by 5

The Simple Past Tense - # 3/17 (Kara keria B pmak Komunilasi

hasa Tnpgeeis) | Bahasa [nsecis v

T

crmlar verhs  The cat sons by e
Sitnple Past Tenve definition by

What Did Vo Do? Simple Past Tens

by
Pt tense] What did you do? - Eavy Dislogue - Kole Play by

~

¥ Rending Strategy | Adding “-ed’ | Past Tense Verbz | Learn 1& Read by

References
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Simple Future

Simple Future Tense

Course Gria

ﬁ FUTURE TENSE

What will you do
tomorrow?

(@]
@

Blog's Description

the attion that iz going to happen in the future or things that have not

Simple future tense iz nsed to expr
happened yet. You can use simple futuse tense to talk about an action or condition that will begin and end in the

fu

OBSERVING * Popular
P Modal Voris
Look at the piemres balow: — Moot veris

TEFNTION OF
MODAL VERES
razal v.

singuiar and
We will go te ;Iugrc-\I
grandma’s house u S - P
next week _
SEFNTION
NGULAR..

52 Calendar

Edited by Canva

Picture 2

I will buy you a S |
present. [————r

® Recent

i® Arsip

Ectirad by Cana

He will take a shower
after this.

Ftired by Camva

Are you bored? Try to warch the following video and listen to the song.

and Cheyy will fly Cee.

Tonton di M Voulube



“There are two future forms used in most conversations: the furure with "will’ and the fumure with "going to.”
“The main difference berween the two forms is tho *going t0” is used for plans and intentions made before the
moment of speaking, and the "will" 1o speak about the future at the moment of speaking. Learmn these basic
fornms and then use the referenced resowrces 10 practics these forms.

The first futues tense is the fumre with “"will.” Tse the furire with will 1o 1alk about an event in the furire that
you have just decided to do, for predictions and for promises. The future modal “will” is used with the base

form of the verb.

Faor example, if someane invited you 10 go 1o a party next Friday, you could answer, “Sure, Il go” Will + base
verb iz generally considersd 1o be more formal than be going to + base verb.

Ta the simple futues tense formula you can use Will + Verb 1| for verbal seatences whils Will be +
jecti for arhal or nominal Took at the e Tormula

Fufure | Enss Verbal sentences
Form ~— =
Subject + will/shall + not + verb |

Subject + willfshall + uerb |

Neminal sentenc

+ mon
S +will/shall + not + be verh.

will  not be doctor
ar

Eddited by Cazna

Mate: "shall” is uzed spacifically for the subject I and wa”, while "will" is used for the subject you, they. he,
she, it. But nowadays generally “will® tends ta be nzad for all subjects. Shall is mainly nsed with 'T and we” 1o
make an offer or suggestion, or 10 ask for advice

Example for verbal sentences:

& Positive: Subject + will + verbl
Bob will go to the librny tomosrow.

& Negative: Subject + will + not (won't) + verbl
We won't watch o movie in this Cineplex on next Friday.

£ Queztions: Will + subject + verbl?
Shall I open the window?

|E3 The Future with "Be Going To®

The fumiee with "going 107 is used 10 express & in the furues and your lrsarions
for the futmee. Tf you want to make a senten siAmiAre) with the subject. For
example: We are gpoing fo. They ame going o, . Rick is poing o, Look an the
following g

"I ? question I - =

to be + S + going to + verb 1 7
am 1
visit
i win
is She going to  sleap 7
" play
age
You
are  we e
They

Editedd by Canvn

Exnmples:

& Positive: Subject + to be + going 1o + verb 1
Angga is going to play foorball next week.

9 Negative: Subject + to be + not going to + verb 1
Angga iz not going 1o play foorball next week.

©F Questions: Will + subject + 1a be + going to + verh 17
T= Angga going 1o play foothall next wesk?



iz Anpen poing 1o play foorball nexs weol?

Iead the dialosus from the BRMAScs balow And Pay ATEATIER 1o The Solorsd words.

tonight. tomorrow marning

T mmakom  Sirple Futurs Tense sentence, it will e o complete i you add an sdver of Gome. Simple fatams
tense is used (o tell things that will happen in the such as later, soon, tonight, tomorrow, next week, ete. Tt
happened after the past or after the present. Lo following picturs.

L
il
[ ]
L.

ONote thist

o1 s the shert formm of will, Ve can sy either:

D W can use contrmctions G P, he's) by combining the subject pronoun (= sz, T, he) with the verl "be
<an alse add "ast’ in front of "=oins ta” to form the nesative.
FHere e sorme sssrnples to e Swes s s ol

T —

= Toetes s T clemma®s ahainle raet

st 1o do
heyine net going o read the whole mexr

o ateaia

The following vides san help you undsrstand mors about zimple fururs Tenss.

=

R —
- r il rain remmorras.

Bl wirn & ar We te express a spontancons
- Tl pay for the ticksis by credit card.
B To exprezz willingness:

- TH e the o,
z SYy—-

B Ten Tl sneepelives Fonn Tee ssspees sas e

-+ “I'ho baby won't cat his o
1 Iwon't leave until Ive scen the manaser!

BN With Iin the intcrrogative form naing "shall®, to malke an offer:
- Shall T open the window?

B <With e in the interromative Form usinx ©ohall. te malke o susxestion:
o Shll e gz 1es then

=

- Whar ahall il my mothers about thiz money?

vt Fase

sz bty

o crdora:

- weu will ae exmasuy as Izay.
Bl With you in the interrogarive form. o give an invitation:

Will you come to the dance with me?
Wil you come 1o my birthday party?

Bl Ofer something 1o others

caces . R

nnaszom cezeo0 AN
[t —
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LIST OF BASE FORM VERB (V1)

B Regular Verbs

Base form Translation
accept menerima
act bertindak
achieve

add

admire mengagumi
admt mengakui
adopt mengambil
advise menasihati
agree setuju
allows mengizinkan
announce mengumumian
appreciate menghargai
approve menyetujui
argue membantah
armive tiba
ask bertanya
assist membantu * Popular
attack menyesang
@ -~ Modal Verbs
bake memanggang
beg memusa
e berperilaku baik e
= MODAL VERES
boil mendidibkan o
bomow meminjam
brush menyik singuiar and
Plural
o mengubur Singular and Blurs!
call panggilan -
antz e
challenge tantangan =
change mengubah >
chase mengejar o
chear curang Verb Phrase
cheer bersorak
chew menzuny TEFINTION OF
VERE PHRASE A
clap tepuke =
clean membersihkan
collect mengumpulkan 2t calendar
compare ‘membandingkan
complain mengeluh
confess mengakui
construct membangun
control kanirol
copy menyalin
count menghiung
create ‘membuat
ery menangis
cvele siklus
damage merusak
dance menari
deliver ‘mengisim Gaonger widge: by
[rme————
destroy menghancurkan
divide membaz:
drag ‘menyerer RGcent
eam menghasilican
- 3/2/2022 - Grammar Holic 101
employ mempckerjakan
@ Games
encourage mendorong
enjoy menikmati
establish mendarikan
estimate memperkirakan
exercise lathan
- 8/44/2022 - Grammar Holic 101
expand mengembangkan
explain menjelaskan e
]
£y menggoreng
© Arsip
gather mengusmpulkan
Novombor 2021 2
greet menyapa
Desember 2021 1
guess menebak
Januari 2022 3
harass mengganggu
hate membenci
help membantu
hope hasapan
sdentify mengenali
interrupt mengganggu

introduce memperkenalkan

joke bergurau



irvitate menmzanE
Bergurau.
— melompar
fwrs menendang
terrars
asben
menikan
mene
move bergeraic
P e s -
obey et
offend
e ey

membiadcan




The following are

P siple it tease positive

o Tt will rain remerrow. (Bezolk akan hujan.)
Rl will takee Suline coarse toduy. ORaMl ki aeaimbil Kurses online B i)
©~We zhall invite Mike to the party. (Kami akan mengundang Mike ke pezta.)

o W ket this Mor i ko peerszi burbel

€ T will help him to do the tazk. (Saya akan membantunya untuk melalkukan meas in.)
e

5 Septi iz zoing to finizh her homewerk tomorrow. (Septi akan menyeles.

o talk 1o hi

nya.)

ikan pelerjaan mumahaya bezok.)

soing 10 1ell hia father abos 12in akan ¢ ey iy 1

= zoing to spend holiday in her hometown. (Dia akan menghabizkan liburan di kampung halamannya.)

10 attend the mes Pertemian tersatmr.)

(Tiezok tidalk akan hujan.)

e todiay. ORI sk ki e
re Mike 1o the party. (Kami ridak akan mengundang Miks ke pesta.)
Mondiy. (Kauni tidk ki

peni Lerbels

1 i st sacket

o[ will not halp him 1o do the task. (Saya tidak akan membanmnya namik melakukan o

91 wn not zoing (o talk 1o him. (Aku tidak skan berbicars dengannys.)

nikan pekerjaan mmabnya

homewaorls tomorrow. (Sepri tidalk akan menyele:

O Sopri iz not poing o fnizh b
hesok.)
@ He iz not zoing to tell his father sbout it. (Dis tidak skan memberitahu ayahays tentang hal ita.)

he ix poing 1o spend holiday in her homerown. (Iin tidak aken menphabiskan liburan di kampy

©We are not going to anend the meeting. (Kita tidalk akan menghadisi pertemuan terzebut.)

S simpie future tense Interrogative

- Will it ruin tomorrow? (Akankah besok hujan
5 Will Raff take online course today? (Rafh akan mengambil kursus online hari ini.)
5 Shill we invite Mike (o the panty” (Akukah Rafli skan men

& Will we po zhopping in thar marker thiz Monday? (AEankah kita pergi berbelanja

pazar im hari Senin

O Will T help him 1o do the tazk? (Apakah anya alkeil membanmnya sienecralkan meas?)
€ A T zoing 10 1k 10 him? (Apskah saye skl berbicars denganny?)
homeworlk omorrow? (Apakah Septi akan menyclozal

he an pelerjann mumahnya

I= poine Sept o fin
besok?)

O 12 poing he 1o toll hiz father abourit? (Apakah dia akan memberitahu ayahnya tontane hal in?)
@ I woing she 1o spend holided in her hometown? (Apakat din skan menghabiskao
halamannya?)

@ Are we zoing 16 altend the meeting? (Apadad kits skan menshadin pedemen £07)

£ Vidno AN you cAn PrACEIos Through the pattarn chants in the Vided.

Wateh the following

of the simple future tense Us

watching movies and cartoons? Well, you can also learn the u

com the following filmz and caroons

Contoh kalimat € sure tense dari percakapan@ahs

N

ik

Tonton di - & Voulube

Situple Future Tense: Fus

Futuse Tense | English G

Cioing ro VS Will (Fasy

Leasn Englich - Simple Futuce Tense (English Gramman) by

mmar Class - Simple Puanire Tenze by h

WILL VS BE GOING 10 11 Kupas 4 PIALOG by

SIMPLE FUTL

Furure Simple Explanatory video b:

w

Grammar Connect § - Simple Future Tense by
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Present Perfect

Present Perfect Tense

PRESENT
PERFECT

Practice making sentences in
perfect tense

Blog's Description

G """_

Present perfect tense refers 16/An event that started in the past and the impact of the event is how continuing (or

a long-running event that started in the past but still continue to the present). This tense is used to expre
actions completed Fecent past. In this tense, it is important whether the event occured or not. The result of the
event is impoitant, not the time of the event.

Modal Verbs
Medsi Veroz

Look at the pictures below.

Edited by Conva

Picture 2

i, | have never seen you 4 Ihave livedin this
hmm ynu anew city for sixmonths..

Edited by Canvn

Picture 3

He has played piano since 2011.

Tonton di & VouTube




The formula for present perfect is:

[ % Verbatsentence
Subject + have has) +verb 3 example: Andi has studied.
| X Nominalsentence
a ‘example: | have been a student sir
£ 2022.
| % Verbalsentence
Subject + have has +not +verb 3 ‘example: We have not studied.
| % Nominalsentence
= - ‘example: She has not beena
s not +been 2022,
Have Has + studied?
Hay
past
2., walked, cle
, said, gone, known, won,
Use "have" for subject:
.1
- Vou Use "has" f ect:
. We « He
« They 2
The past pa e third verb or verb
‘of the vel present perfect tens
For ¢
Vi 2 Verb 3
eat ate eaten
The be expressed express an
completed re; N 10 state
and still conti
Sl L s
Present P
We use th
Present
we actions by and still continui
Past
de

Then, then adverb of time or time signals that are usually used in the simple future tense include:

Sudah

Just Basu saja
Not...yet Belum...sampei saat ini.
For Selema
Since Sejak
This week/month/year Minggu ini/bulmn ini/tahun ini
Never, ever Tidek pernsh, pernsh
Lately, recently

Akhir-akhir ini, baru-baru ini




_ONote thist
For and Since with Present Perfect tense

We often use for and since with present perfect tense:

- We use for 1o talk about & period of time: five minutes, two weeks, six years.
+ We use since to talk about a point in past time: 9 o'clock, 15t January, Monday.

for since

a period of time a point in past time
20 minutes 6.15pm

three dave Monday

6 months January

4 venrs 1994

B YouTube

The Present perfect is used:

B3 10 express things you have do
Examples:

* Ihave beento
* She has never stud

has not yet finished.

= and the week isn't over yet.)

L met her ten

BRI To express the present res:
Examples:

« I have lost my keys.
= John has missed the bus, so he'll be late.

Look at the following pictures to help you more.

Connection with past: the event was in the past.
Connection with present: in my head, now, T have « memory of the event; T know something about the event; T
have experience of it.

past | present | future

In my head, | have
a memory now.

The action or state
was in the past.

Connection with past: the past is the opposite of the present.



Connection with past: the past is the opposite of the present.
Connection with present: the present is the opposite of the past.

I have bought a car.

past | present | future

= +

Last week I didn't
have a car.

| Nowihaveacar |

The police have
arrested the killer.

past p
= +

Yesterday the killer
was fre

Has the pri :
up

F

Now he isin p

t: the situation continues in the present.

have worked hore since June.
| has been ill for 2 days.

How long have you known Tara (for)?

\ present
The situati. It o to
started in the past.

114/2021 06:34:00 AM
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Present Perfect

TIST OF PAST PARTICIFILE VERR (V3)

“Transiasion

mencrima

Sourac Gric

mengakat

mengambi

appreciated mcnzharzal
approved mmenyeru
acauod membantah

ek
memanszanza

berperilaic baile SEFREN or

[

clzaned

p—— pem——

confessad raengalan
constmcred membangun
e
cousmead e
craatad b
crica menansi
eveled ikl
damage damazed mernzai
dolives doliverad cngivim

e ———

earned menzhasilk

mempelkes

mendors

[T —
memjelazikan
menggercng

mengump lics

- ==
————

...

——— -
memEanm
Eerharap
mengenan

= Joicaa
jumpea

beiltee

BN e ==
nesa memeumnEan
obey memambl

i

e

o

Bersantai
mengingax

membalas

mcnanial
Belajar

= =

E——
Eammsazaian
menzetis
menasunaian

warned memperningatkan
~rinlzza menzsdis
wersiza Jrsr———

=) bortoriatke



ety

membaca

lasi

melinar
show ek
i anduik
tidur

seenlmebmsijrkinn
berdiri
berenans
menyapu

menzambil

e etk
ik . . e
throw S—— melempa
memanami
bans

XAMPLI O PRISIENT PIOITICT SENTINCES

The fol

«ins are examples of sentences using present perfect

PO Groesest grosrbiscrt tossiies gresnitives

&1 have caten thia kind of pizza for 2 years. (Alu sudah memalan pizza jenis ini selama 2 tahun).
@I have just bouzhe that shoes. ( Baru zaja membeli

S Fhiox iy Ssass bl oo mageses e

5 Ihot fightera have Tought for an hour. (Para petaniny tolnh beitanding selama am jam).

- Indra has been my clozest friend zince hi (Indra telah men)jad: teman terdelcation sejak SMA).
= Th

R T .o

oo s been my fevorite plce. an ini telnh menjadi tempt

he dnss ketas

Antonic b apitalized lnst we

Zejake dia diraw

DMy xirctoar buse bausaes b

5 Claudia has paid hes miton. (Clandio telah membayas
= wah & lot. (Kalk

ek any el (Akeas talny mrengmbid perikisankan)

arvses B a1 yooser. (Ssensabari

ter have been thr beradis

S proacnt pertecr ronse neparive:

@I have not eaten o < s for 2 vears semakan pizza ze!
=t
9 She fins not finiahed her exam. (1ia belw
@ Thot fizbters have o
& Tncien b

as 2 tabun)

(Para petaruns belum bertanding

sines hisgh school. Tkdes bukan  terdekatkn semjak SMA)

year. (Saudariicilfidik di rmah scjak sctahun yang

o My aia st becr
Telum pulans ejsk tahun Ialw,

izter have not fought recently. (Kakal beradik i Tidak & oscar baru baru ind).

4 my mind. (Alku tidak berubah pikiran)

€O Fiaves yons smsatians thin Kinel oof s for > yamars? ARl

Ak belum mesAbell vy

< par
xam? (Dia belum menvele.

ailkan wiianoyva?)
€5 Flaven they foushit for wn howr? CApsiols el et s
o Has nden bee
o ILaz it be,

Has Antonic been

nigh a
? CApalan itu tempar faverinnu?)
“brent (rSlR Elnssisines the Brst mectin Z7GABRKRR ARIoRIo fillsl masuk kelas sejak

ol’? CApakal Indin adatal temian 1ordekatmu sejak SMAT)

Apaikan
sleah Claudia

sdariin sudan ai fumah sejak abun Lo

acah kolahoya

abayar uans

CA ety rmmrek et i

ming? CApakan kamu berbah pikicnn’?)

wi rouc Video and yoil SRR PEGHEE Thiough the 2ong 1n the vides

g of tha Prazent Parfect-(aarning En Sengs - dem) bt ~
| NG OF THE PRESENT PERFECT ppot L Boakany

Ta

Tonton di @8 YouTube

Do you lke watehing movics and carto:

* Wall, you can alse learn the use of the zimple furure tenze through

cereress Fresrms thass Fool et csartosenrs. Wintechs sersel firsel - e—

Videos for you to watch.

.

BELAJAKR PRESENT PERFECT TENSE | Bahna lngpeis by

The funni=st w £ - Prasent Perfect by

¥ to learn En.

I'he Present Perteet Tenae in Linglish | Structuring Sentences by

The Partect Tense Varbs Sons by

S o

PRESENT PERFECT TENSE SONG- II by

References:
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Direct and Indirect Speech

- X
Life change must start with yoursed. | —— Mo saia L change mus start
it o el .
1| / Mo sa1d that ##e change nad ta Course Grid
L ‘ 2, ars withoursttees.
1
=

SO Direct and Indirect
Speech

Blog's Description

In English, there are two ways of conveying what someone ¢lse has said: direct speech and indirect speech.
Direct speech or quoted speech are sentences spoken directly by the speaker (the first person), conveyed
accurately and in the same words without any change from what the first perzon said, marked with a quotation
marks ("....").

Indirect speech or reported speech are sentences that also convey the same information from the first person
who said it but does not quote directly with the exact word (describes the utterance in a different sentence

without quotation mark).

Look at the pictures below.

o=

Edited by Caava

..

Picture 2

D

John F. Kenned,
v g s e e e htinsbi]
e —

Edited by Camva

Picture 3

.tim

Edited by Canva

© Recent

@ Games
/2022 - Grammar Holic 101
2- Grammar Holic 101

Games

2 - Grammar Holic 101

Picture 4

ammar Hote 101
i@ Arsip

Novernber 2021 3
1

Edited by Canva



After observing the pictures above, can you identify which sentences are included in direct speech and indirect
speech? Keep in mind that direct speech uses quotation marks (") and uses the same words, while indirect speech
does not use quotation marks (") and uses different words with the same meaning.

Are you bored? Try to watch the following video then observe and learn.

Tonton di 8 YouTube

—_ changeinto |
Speech Indirect Speech

present Simple past.
ubject + V1 + Object] (Subject + V2 + Object)

Present continuous Past Continuous

(Subject + is/am/are + V1 +ing + (Subject + was/were+V1 +ing +
Object) Object)

Present perfect P erfect

(Subject + has/have + V3 + Object) + had + V3 + Object)
Simple past k
(Subject + V2 + Object)

Past Continuous ontinuous
(Subject + was/were + V1 + in +Vi+ing +
Object)

Future simple
(Subject + will

+ had + V3 + Object)

aving tea.

or school.”
d left for school.

Note: If the reporting verb is in the simple present tense, the reported sentence will not change. For example:
-Direct: John says “T will go to Bandung tomorrow™
-Indirect: John says that he will go 10 Bandung tomorrow

-Direct: Mary says “I have seen that film"
-Indirect: Mary says that she has seen that film.



-Indirect: John says that he will go to Bandung tomorrow

-Direct: Mary says “I have seen that film”
-Indirect: Mary_says that she has seen that film.

nCh.lnges in modal verbs:

You can check the following picture about the modal verbs changes of Direct and Indirect speech.

Indirect

Example:
-Direct: He said, “I can cook food.”
-Indirect: He said that he could cook food.

-Direct: They said, “We may. go to Canada.”
-Indirect: They said that they might go to Ca

-Direct: She said, “T must finish th

Vidya said, “T am a good girl.”
ect: Vidya said that she was a good girl.

-Indirect: He asked me to pu

-Direct: They said, “We will go tomor
-Indirect: They said that they would go the

B Changes of interrogative/question sentences:
If the direct question uses question words such as; W
are used as a connector in the reported speech.
Example:

-Direct: Ravi said, “What is your name?”

-Indirect: Ravi asked the girl what her name was.

-Direct: Mary asked, “Why do you get angry with me?”
-Indirect: Mary asked why she got angry with him.

-Direct: I asked him, “When did you get back from your trip?”
-Indirect: I asked him when he had got back from his trip.

-Direct: She asked me, “Where do you live ?”
-Indirect: She asked me where I lived.

-Direct: He asked her, “How will you go there?”
-Indirect: He asked her how she would go there.

‘What, Who, How, etc., then these words



BB Changes of interrogative/question sentences:

If the direct question uses question words such as: Whaere, When, Wy, What, Who, How, ctc.. then these words
are used as a connector in the reported speech.

Example:
-Direct: Ravi said. “What is your name?"
“Indirect: Ravi asked the girl what her name was.

“Direct: Mary asked, “Why do you get angry with me?”
“Indirect: Mary asked why she got angry with him.

~Direct: T asked him, “When did you get back from youws wip?”
~Indirect: T asked him when he had got back from his trip.

~Direct: She asked me. “Where do you live 7
-Indirect: She asked me where I lived.

“Direct: He asked her, “How will yon go there
“Indirect: I1e asked her how she would go there.

If the direct question does 1ot use question words, and it i question in the form of “Yes & No Question”, then
we use the words if. whether as a link between the i ¥ sentence (the ing verb) and the reported
question.
Example:

-Direct: The boy asked John, “Does Mary live near here?"
Indirect: The boy asked John if Mary lived near there.

-Direct: The teacher asked her, “Have you finish your homework 2
“Indirect: The teacher nsked her if she had finished her homework.

-Direct: Mary asked me. “Did you she John at the party last night?
-Indirect: Mary acked me whether T had seen John at the party the night before.

Direct: We asked them. “Will you go to the movie with us tonight?"
~Indirect: We asked them whether they would g0 to the movie with us that night.

Note: In n sentence, you can choose between “If" or “Whether"

Bl Changes of command sentences:
Command is divided into 2 (twe) parts, namely:

1. Positive Command
In positive commands we add fo in front of thoil between the introductory sentence
and the reported command. Introductory sea
- 10 + infinitive
- He asked me
- e told me

while I am talking
quict while she is talking.
> o in front of the reported command.
110 move.

‘Don’t wait for me™
¢ told John not to wait for her.

told him. “Don’t mention it to anyone™
ect: I told him not to mention it fo anyone.

Direct: Father asked her, “Don’t go there alone’
Indirect: Father asked her not 1o go there alone.

he video below can help you understand about direct

T

Tonton di @ Voulube

9/04/2022 125200 AM
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m Label

THE FUNCTION OF DIRECT AND INDIRECT SPEECH
—A = m

Following are the 5 of direer and indircer specch

n by a charac

using direet specch can display the

cct apeech is any word spols

1. In fiction writing
emotion of an important scene in detail through the words. In nonfiction wrilng or jowrnalism, direct speech Course Grid

words from the sourc

can emphasize a par
Example

B Direct speech in

-
“I think there ething moving in the bushes,” George
e aaratully In the diractian from whish the seund
Blog's Deseription
1 can’t see anything,” said Molly.
“Parhaps we should turn our tarches an,” whispered George.
“Okay, but let's be really quiet.”
S s b couk
Bl Direct speech in news text
Heng Keong Fashion Week Collections from Bandung N #* Popular
According to Harry, the eight outfits are collections for fall and @ Mol Vorts
wintar. — ncint verne
"I don't put full embroidery since the outfits will be mass-produced. e
There is a buyer from Italy who ordered 500 pieces,” Harry explained.
He ed his collections between Rp1 million to Rp2 mil Semmmcn or
-cwc:.’?hug.-mmumd hylnlundl-clwm‘ld -um..hw. oA v
mads tham. This is why 1 dig aut simpla and ready-ta-waar callacti
esource: an e, cam) singular and
Pural
o Phoeet
2. The function of indirect speech is to convey Points or information from other people. such as repeating an B o
Lok

b, indirect speech is not usually placed inside guote

o they come dirscily from s source.

information from an interview source. Unlike direct sps
ks However, both are attribuied 10 the speaker becs

Example:
Edindisect speech in news et

= or
VERB PHRASE A
ey

Moery. further avplnined shot smete for fashien bris naw shiftead frem
extravaganza to ready-to-weear.

Talking about embroidery, Harry believe that it should be done both 1 Calendar
computerized and manually.

Harry said thet he had to tackie the shallenge t= sempete with other
ntries such ad China where warkers are cheapar.

(Source: on tempo com)

@

EXAMPLE OF PRESENT PERFECT SENTENCES

The following are examples of direct and indirect speech.

A Stscmenter

Direer specch
Axin znid, *1 will give you a book next week
Auia Lek “Aku akan membecimu sebuah buku bulan dey

Indirect Speech:
Arxin snid that he wonld i
Aria mengatakan bahwa dis akan memberi ku sel

= me a book the following we
o o il depan.

Direct speech:
He caid, T work in n bk
in b

i sebunh Bank

ryn bl

Indirect speech:
He zaid that he worked in a bank.
> hahwa dia bekerja

sebuah banlk

Direer ol
They said, “We are going to beach tomorrow”

B e

Indireet spece
They :aid that they were going to beach the following day.
Dia berkata bahwa mereka akan pergi ke pantai besok

Direet speech
She zaid, “I am sad now
Dia berkata. “Akn sedih saar ini”

Indi
She said 1
Dia berk:

~ct Speech:

= wars zad then.
bahwa dia sedih saar lm.

Biscot specch
L smid, “John has been waiting for you sines 1w hours"
Aleu berkata, *John sudah menunggu kamu selam dua jam’

Indirect Speech:
il that John had been waiting for you f
Aku berkar

1w hours.

bahiwva John sudah meungzrunya selam dus jas

Direct specch:
I told Jor

Indirect speech:
T taldl 1o him that T could fix this

Akn memberitahu din bahwn miki komputer igi segern

Direct speech:
Marry rold us. T have to o now'

Marry memberitahn knmi | “Alkn hars persi anat i
Indirect speech:

Marry rold to us that she had 1o 20 then

Mary memberitahu knmi bahwn din hars pergi saat it

Direet speech:
John tells Anne “T will pick you up at seven o’ clock tonight”

John memberitahu Anne, “Aku akan menjemputm pada jam 7 malam malam ini

Lndirect speech:
John told to Anne that he will pick her up af
John memberitahu Anne bahwa dia akan me:

1 seven o clock tonigh
emput dia jam 7 malam i

S—
1 have had lunch with John recently
n siang dengan John tad.

Direct

Andy
Andy berkata, <Al sudals ma

Indireet speech:
Andy sxid 1o marry that he has had lusch with John recently
Andy berkats kepada Maury bahwa dis telah sarspan tadi

Dircet Speech
My moth

Tk Lesliara, “Buumsa i bat disisn serog sering

“I'his fower nesds o be witering frequently”

=nid that this flower needs to be watering frequently.

Tbuku berkats babwa bungs ini butuh disiram s,




Indirect speect
i A o
ayahnya berkata kepadanya unmle belajar giat.

Iirmat apesch

Thie srrdener tells e “don’t step on
Si tukang kebun

e seraest

Indirect specch
The pardoner told 1o me not 1o step on the prass.
PR N—— 5

Direct 5
Joha tellz Masry. “Tusry
John memberitahu Marry:

et
Foha 101 1o mmery 16 bury up,
John memberitahu Marry untuk cepat.

# Que

Direct spesch
John asked Masry, “Why do you come late today ™
John menanyai Marry. © pa kamu datang terlambat hari ini?

SPertnyann

Indirver speasch
Johus wskeed Murry why she came Lt U i
Toha mennnyal mAny kennpa din Gatang tesiamb KAs it

Direct specch
I naked my
Ak

yom viair us
“hpin R sk

B
azked my uncle when he would vizit us here
‘Al menanyai pamanla kapan din akan mengunjungi kami di zini

Direer speect

My mmothier wsked e, “Whers e you last nisht 7
Touku yaiku, “Dimans aku berada kemarin malam?”

Indirees apecch
My mother axked me where was | that nigh
o ik e sekeus Doersmelie rrvsedin

Direct speech
Andy azieed me. “Tlave you finished the hemeworkZy

aleal sk telal

Come with us.
a mau ot denagn kami.

oo ot e video, I tells « story sbout " A Teip 1o S

"A Trip to
San Francisco”’

ERBAHASA INGGRIS
ported Speech by Ioarm Cnslizh on Skope

Video | English Grasme Lesson | Busy English Lesson by |

Definition and Examples.

ThoushtCo, Aus. 27, 2020, \Hemislice cofis -
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Blog's Description

DEFINITION OF PASSIVE VOICE

Passive voice is a form of sentence where the subject of the sentence receives the action, not performs the

action (verb). In active voice, the person or subject performs the action, while passive voice focuses on the

object that receives the result of an action (receiver of action).

o &

'OBSERVING * Popular

@ - Modal Vorbs
Look at the pictures below. —  Modai veror

Picture 1

They read the books

f f the subject (They) performs the action

The books are read
by them

the object (The books) receives the result
of the action

Edited by Canva

Picture 2

by Roni

the object (The ice cream) receives the
result of the action

Edited by Canva

Picture 3

He played the basketball - - Grammear Holic 101

' the subject (He) performs the action

Games

m) The basketball was ~a/poozs-
played by Him

Grammear Hotic 101

Task

3/14/2022 - Grammar Holic 101
the object (The basketball) receives the
result of the action © cGames

3/14/2022 - Grammer Holic 101

i@ Arsip

o o

Desember 2021 1

@ O

Picture 4

Rita will deliver the document

f the subject (Rita) performs the action

* The document will be

delivered by Rita

the object (The ice cream) receives the
result of the action

Edited by Canva
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GRAMMATICAL STRUCTURE OF PASSIVE VOICE

Form of passive voice:

SUBJECT + THE APPROPRIATE FORM OF TO BE + PAST PARTICIPLE (V3) I

Note: The appropriate form of o be = To be is put in thefthe tense ofithe active voice main verb.
To change active sentences in passive voice, we Hiust use the following steps:

1) Identify the subject, verb, and objecis

2) Move the object 1o the fi

t position (and the subject to the third position preceded by the preposition "by”

only if the informarion is velly important);
3) Change the verb from the active into passive form.

Examples

The students cleaned the blackboard .

‘subject verb 2 (past simple) object

Th Lack rd

| .

In conclusion, note the following points when rewriting active sentences in passive voice

. by the students

past simple. pass agent

The blackboard was cleaned by students

= The chject of the active sentence becom

he subject of the pa:

® The form of the verb is changed (fo be + past participle)

= The subject of the active sentence becomes the object of

The passive voice formula follows the active voice tenses. What always appears in every formula is be + V

means be. been. being, am. is, are, was, or were. The following are passive voice formulas based on the tens

Tenses Formula Example

Active S+ Verb1+0 I buy a hat.

Simple

prasent

I

Passive | S + be (am. is. are) + V3 + *by The hat is bought by me.

. Active |S+Verb2+0 I bought a hat.
Simple | ! 9
Past  Passive | S + be (was, were) + V3 + *by Tha hat was Bought by me.
. + will & +
Simple | Active | S+ will +Verb1+0 | ! wilbuy & hat,
future  pogsive | S + will + be + V3 + =by The hat will be bought by me.
P. Active | S+ would + Verb1+ 0 | would buy a hat,
'ast |
future  pPossive | S+ would + be + V3 + =by The hat would be bought by me.
Present Active |S+be(am. is. are) + V-ing + 0 I am buying a hat.

centinuous b, cive | S + be (am. is. are) + being + V3 + *by | The hat is being bought by me.
e Active | S + have/has + verb3 + 0 I have bought a hat.
perfect  possive

S + have/has + been + V3 + *by | The hat has been bought by me

Note: * by optional

_ONote th %

There are o few things to remember about the passive veice, numely
1) By + ngent (subject) does not always appear in the passive voice, especially if the subject is not eleas. not
impertant (to mention), or is well known.

Ac
Ps

- Active voice : You can view the final results on the internet.

e voice : Someone took my book yesterdny.

e voice : My book was taken yesterday.

Passive vaice : The final results can be viewed on the web.

2) Sentences that can be comverted into passive voice are only sentences that have an object
Intransitive Verbs sentences cannot be transformed into passive voices because they donot require an object
Example:

He left his family - His family was left by him.

ive b

Tt can be p 1ze it has an object (his family)

He left this morning : it cannot be passive beeause it has no object (this morning is an adverb)

You can click this link to get the list of transitive verbs.

The following video can help you understand more about passive voice

Active versus Passive Voice

TIVE _— PASSIVE"

)

Tonton ol & Yeulube vo I C E






THE FUNCTION OF PASSIVE VOICE

aple

conditions. For e e passive when

voice has functions in severs

1) We den's know who did the action (the A

= Passive voice ; The website has been hacked.

- Active voice © Somebody hss hacksd the website.

think the

nt iz not importas

« Pacsive voic chedule can be ch 1 via apr

- Active sts can check 1 hedule via app.

) We waat 1o Use receiver of the sction (object).

* Passive voice : President Kennedy was killed by Lee Harvey Oswald

TTarvey Oswald killed President &

- Active voice

ot is obvion

aking general

athelr:

Passcnpera are

. Passive voic

to fasten their sexibelts

= Active voice : The Captain reminds passeng

©) The sgent iz everyone

alling

= Paszive voice : The emergency servi

. Active voics by dialling 999

 public can call the o

formal or scientific text

* Pussive voice : Potassium was sdded wod mixed in

« Active voice : The technician added potazzinm and mixed it in

3 for onr own acrions Gypleally faund in fovemment

) W want ro aveid ron ——

rectifi
sivtukes and unfortusately never reclified tem

= Passive voics : Mistakes were made and unfolfnarely ne

- Active voice : The Prime Mini

9) We want to vary the structure of writisgs

« Pazzive veice war nrrested yesterday.
wiiested her yesterday.

= Active voice

>>

EXAMPLE OF PPASSIVE VOICE

TI'he following are examples of sentences uzing passive voice.

= The house iz cleaned by Rita once a week (Rumah diberzihlean oleh Rita semingen zckali)

= Right now, the novel is being written by Deni (sast ini. novel sedang ditulis oleh Deni).

= The car was repaired by Donl yvesterday (Mobil diperbaiki oleh Doni keniaging

“ndah banyak dikunjunpi oleh banyalk

That bench has been vi

ited by many tourizts. (Pantai

wisatawan).

before he sived hi license. (Banyak mobil welah

= Many cars had been repained by

diperbaiki oleh Romi ~cholim in mencrima lisenai mekaniknya)

st. (Makanan akan dimaszak oleh Melly malam ini)

= The food iz going to be cooked by Melly tonig]

washied by Peter. Qum 8 malan ini, piriog — picing ks

= AL H:00 'M tonight, the dishes will be bein,
dibersinkan oleh Perer)

5 sebelum

Adline. (Tugas mgas akan telah dizeles,

bee:

before the

- T

tazles will ha

complere,

= The cake would always be made by my mother. (Kue akan selalu dibuat oleh Ibu saya).

= The problem eannor be rolved by me (Mazalnh tidal bisa dissleanilnn oleh aayn).

« All leszons should be lesrnt by students. (Semus pelsjasan harus dipel

ndy every two day nan disi Sindy setisp dus hari)

= The plant is watered by
= A pary will be held by Rendi. (Schuah pesta alkan dindalean oloh Rendi).

= The book was read by Gina yesterday. (Bulu telah dibaca olel Gina kemaris)

ke dlijual)

= The house is going to be soldi{Rumah tersebut &

suimsted video? Well, you caa slso les

tch and find the passive veice in the converzation

Tonton di &8 Voulube

Apart from the video above, you can find passive volee in some song lysics. The following video is the example

PASSITVE VOICGE

PAST SIMPLE

Tonton di & VouTube

For more . here are some videos for you to watch.

Active And Passive Voice Education For Children by

Active wnd Passive English Grammar by

ctive and Paszive Voice by

Pasaive Voics Mareri inhaza Tapnris Wajib Kelas NTT by

DUA MENIT MEMAHAMI ACTIVE DAN PASSIVE VOICE by

References:

= 2 = = = 3
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Articles

m Labol

Articles

Q-

Course Grid

ARTICLES

“THen ~anN" 3

Blog's Description

&

DEFINITION OF ARTICLES

Articles are words or determiness that are put before a noun (in front of nouns) 1o provide additional

information about the noun, sich as if the noun refers to something specific or general, ofif it is singular or

plural

OBSERVING

Modal Verbs

Look at the pictures below. Modai Verbs

Picture 1

DEFINITION OF
MODAL VERBS
Modsi v.

Iwant tobe an
architect.

Edited by Canva

Picture 2

The notebook is
very helpful.

® came:

Y2022 - Gremmear Ho

i® Arsip
Ibought ajacket for
mytrip to Toraja.

Edited by Canva

Are you bored? Try to watch the following video then observe and learn.

Articles A, An and The | English Grammar For Kids with Elvis | Grade 1 | #5

~C
©
~

S e (T

Tonton di &M VouTube



English has twe types of articles: definite and indefinite. Thers are two types of articles indefinite 2’ and ‘an* or
definite “the’. You alto need to know when not 1o use an article.

Lets take a look at some examples to make it easier.

-« During the lons journcy, the family played car pames.
Yeu can ses sl when we use the articls the’, it means Ul we ars lalkiog aboul s specilic day and alse o
» However. if we chanpe the article. it means that we are not talking, abont n specific journey or
family. Take a look at the mmp:e now:
During a fong jowney. a family can play car games.
Siaply Ly changing e articls, we lave made the seatence @ mors geoeral statement and oot sboul o specific
thing or perzon.

3 indcnnite Article

Indcfinite Articles—a, an

When we are talking about the indefinite article, we are referring o the words “a’ and “an” nnd dL‘PTndlng on

whh:h word Ihey e referring o, will depend on which one you use. So, the use of and C iz o
S hiecanie the mumber 1o oy one, of conse the ohject 15 Siguiar and con be coumted

(cmlrlmhk-.).

- If the noun begin: with a vowel, you should use ‘an’ ‘an‘—used befors singular countable nouns
beninning with a vowel (n, o, i, 0, 1) or vowel sonnd: an apple, an clephant, an is

+ If the nouns begins with a consonant, you should use ‘a’ ‘s’used befors singular countable nouns
begianing with conzonants (other than =, =, I, ©, u) & stamp, a desk, 8 TV, a cup,  book.

2e, an oranpe.

We use the indefinite article as a way of demonstrating that we are not referring 1o a specific item or person but
rather talking a more general sense. Lel's lake & look al some exmnples of lhe indefinile arlicle being used
within a sentence.
- A s walidng down e street. (Lmake 8 genersd observation Wal doss nol single oul s specilic
parsen.)
- Ibought a jacker for my trip to Toraja. (Not a specific jacker.)

The man is walking down the street. (Wo point ont a,
Ihave got the tickets for the show, 2o we are rea er 1o a specific set of ticket

‘@’ and ‘an’ can be used for first mention (the fisst tme the noun is mentionsd). Thea,

e would like 1o live in a large house. The house should have at least three bedrooms and rwo bathrooms.

T the firse sentence (firse mention), med beon: referring to n nonspecified honse. Tn the second
contonce. ‘the' ls used because now the houes has been speciied

2 Coumtable nouns - refers W ilems that can be counted a cither singular or plural. Uncountabls nouns -
Fefers to items that are not counted and are Always singu

he following video can help you understand more about a

. (Refors 1o a random snale
ke in & zoo. (No article is req

+ He iz a good boy.

ames before

e for example. a fo lile. o lot of. & mast. ore. but in the case of
many. & or an - comes after. Example:

= Thave afow friends coming over.
© Thre is o Lirtle silk 1a the jar.
- Many a fan welcomed

eaces [

Srammar Helic 101 &

oy it g bartujeon ot Frrcstend gresriens wotuk kelos 12 beaserto e
fitur yang -
== SHARE E3 - @ in €
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Home » Materi

Articles

A Label

Qmm.s OF ARTICLES I
u[,'smg Definite Article: the m m

¢ Rule :

The’is used to indicate a particular person(s) or thing(s) in the case of common nouns. Example: Course Grid

+ The man is running. (A particular man)
+ I'saw the boy stealing.
+ Where is the pen I gave you last year? | [E]
+ I gave him a ball, but he lost the ball. (“a ball” became ‘the ball’ in the second clause because that ball was
not a random ball anymore.) |

¢r Rule 2:
Sometimes ‘the” is used to generalize a group/whole class. Example:

+ The dog is a faithful animal. (Refers to the whole species of dog.)
+ The English are industrious. (Refers to the people of England as a nation) Blog's Description
+ The honest are respected. (The + adjectives = plural noun)

+ The poor are not always dishonest. (The + adjectives = plural noun)

¢ Rule 3:
To specify a non-count noun ‘the’ is required before it. Example:

+ The water of the Arctic ocean is freezing.
+ Please return the money I lent you last year.

¢ Rule 4:

The’ is mandatory before a thing which is only one of a kind in the universe. Example:

+ The moon is shining tonight. * Popular
+ The earth is moving around the sun.
o s, Modal Verbs

¢ Rule 5: — o Verbs
Using ‘the’ with geographical nouns generally depends on the size and plurality of the things those nouns refer ‘5
to. “The’ is generally used everywhere except some cases. So, it’s better to know those exceptions first. .
DEFINITION OF
‘The” must not precede: MODAL VERBS
Modalv...
+ Names of continents: Asia, Europe, Australia, Africa, South America, North America, Antarctica.
+ Names of countries: Australia, Bolivia, England, France, Spain, efc. Singuiarand
+ Names of states, cities, or towns: Los Angeles, Alaska, Sydney, London, plural

Narmes of streets: George street, Albion Street, New town street,

Names of singular lakes and bays: Lake Carey, Lake Eyre, Lake Hillier, Shark Bay,

Names of single mountains: Mount Everest, Mount Solitary, Mount Bindo, Mount Fuji, ete.

Narmes of single islands: Easter Island, Bare Island, Bird Island, Fatima Island,

Names of languages: Spanish, Russian, English,” (When ‘the’ precedes these nouns, they refer to the
population of those languages.)

Narmes of sports: cricket, football, basketball,

Narmes of discipline/subject of studies: biology, history, computer science, mathematics.

Singular and Plural

DEFINITION OF
SINGULAR...

0. Verb Phrase

| VerbPhiase
Note: L
‘The’ is a widely used article in English. Except for the list mentioned above and proper nouns, ‘the’ is used DEFINITION OF
before almost all the nouns which mean something definite/particular. The above list has some opposite factors VERB PHRASE A
also. Those factors are explained in the following list: vert .
‘The” must precede:
i Calendar

Names of oceans, gulfs, seas, and rivers: the Pacific, the Atlantic, the Coral Sea, the Timor Sea, the
Persian Gulf, the Nile, the Murray River, the Darling River, etc.
Names of countries with united states or islands: the United States of America (the USA), the UK, the

UAE, the Philippines, etc. I ! m
+ Names of great lakes: the Great Lakes, the African Great Lakes ”
+ Names of mountain ranges: the Himalayas, the Alps, the Andes, etc. Al .

Narmes of a groun of Islands: the West Indies. the Andamans. etc. -



-+ iNames oI a group oOf 151ANAS: TN WeST INa1es, Ne ANAAMans, eIc.

D

EXAMPLES OF ARTICLES

g are the ples of definite and articles.
(I > O M
a plate the plate. the plates pising
abox the box. the boxes kotak
acity the city. the cities kota
aman the man. the men pria
a woman the woman, the women wanita
a child the child. the children anak
a user the user, the users pengguns
a university the umiversity. the universities universitas
a European the European, the Europeans orang Eropa
a sweet tomato the sweet tomato, the sweet tomatoes tomat manis

arotten exa telur busuk

the rotten egg. the rotten eggs

a wild animal the wild animal, the wild animals
an apple the apple, the apples apel
an orange the crsmge, the oranges jeruk
an umbrella the umbrella, the umbrellas pavung
an actress the actress, the actresses akaris
an idea the idea, the ideas ide
an exam o — vjian
anowl The owt, the owis burung hant
an hous the hous, the hours saty jum
n FBI agent the FBI agent, the FBI agents agen FBI
an honest boy the honest boy, the honest boys laki-laki yang jujur
an old dreds the old diess, the old dresses gaun tua
an caipty plate the empty plate. the empty plates piring kozong
esugar the sugar aula
o ) awates the water i
~ [ [e— the money S
g the patience kesabaran
A [ the safety. kesclamatan
T | the ais udara
A ‘ the advice o
: the enthusiasm ensissme
- the mformation informasi I
the clectrcity Listrake

Watch the following video and yon can practice through the s the video

An Articles Song - English Song For Kids - Music For Kids - TORO

Tonton di &M VouTube

Do you like watching animated story? Well, you can also learn the use of articles through the following animated

$1ory. Watch and find the definite article “the” and the indefinite articles

Tonton di & VouTube

For more here arc some videos for you to watch.
PenggunanArtikel A, AN, dan THE dalam Bahasa Inggris by Joc fin teanslation

Pengertian dan Penggunaan Articles A / An / The beserta contohnya dalam bahasa Tnggris by
A and An Song" - Englich Lesson for A and An" by Reckin' | ~glish Lessiqd

ARTICLES SONG - A. AN, THE || LEARN ENGIISH i by Biti Tt

Articles A, An and The by e
Articles — a. an, the | Engli

ink

1 by TutWia,
Exercise - Definite / Indefinite Asticles a,an, the or O - Easy Englih Lesson by an peynirci

References:

races [l
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do you want
doing the
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Modal verbs
- Task1l
- Task2
- Task3 “ Popular
Singular and plural @ Modaiverbs
. ModalVerts
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Massi v
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Task 1 | Modal verbs

Fosting Kom

=

Masukkar

ntar

ErAMMAR 101 HOLIC

TASK 1| MODAL VERBS

&% qubrasydeamail.com (tidak dibagikan) Ganti akun =

* wajin

Class: *

Rauitipe chaice:

Choose the correct answears. Tou can check the answers and l2arm the result after you finsn the text

1.1 think have failed the test, but I'm not sure. *
O a mignt

O bown

O & Should

2 We leave now or do you want to wait? * 10 poin
O ashall

O b mMay

O e Might

3.You ... help mat =

e o
O b shouldto
o

c. have to

a anyone attending the farewell party or just for the twelfth graders?
O =

O b Must

O ecan

we leave now or do you want 1o walt? =

. will

o
O b.shall
o

e. Mightn't

6. The opposing team ....... come to school tomerrow. It's scheduled for 0

10am. *

O awn
O b Must
O ccan

711 there is an age restriction then you -

QO 2 should

O b shouldnit

. go in as you are 166 young.

O <. snaiinot

8. We have to rush. We
O = neeant

O b couldnt
O & mustt

miss the last bus home. =

. have been able to come.

2. If you had let me know earli

O . woula

.. have werked so hard last week. You look so tired new. *

O a mustnot

O b.oughtnetto

O e cant

Kosongkan formulir
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Task 2 | Modal verhs

Using modal verbs
.

Name: | )

Direction: Fill in the blank with the correct modal verbs.

1. Jicomein? (may/might)
2.1thinkitl____ rain today. (shall/may)

gy you pl open the window?’ - she asks

P

politely. (can/could)

4. You look very confused by the homework, Olive. [ ]
I help you? (can/will)

5 You [ ] obey the advice of your teacher.
(shall/should)

6. All the youngsters Q respect their elders and “

teachers. (may/must)

7. When he was young, he Q swim very well. He won X
medals and championships! (can/could)

8. It's wet and windy outside today.
You [; go out without an umbrella. (shouldn’t/won't)

9. Your father just got home and he looks tired. If you want :
to offer a drink, you say: “Would you [ Ja drink?’ ’:'D

(like/likes) '

10. Tomorrow is the weekend. If you want to invite ¥our ™)
friends to the beach, you say: “Would you like to | a
the beach?’ (go/to go)

SeLIVEWORKSHEETS

%

an interactive worksheet by

Posting Komentar
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GRAMMAR 101 HOLIC

Jawaban Anda

Write sentences using modal¥erbs.

1. Make two sentences about offering something using modal verbs.

Jawaban Anda

2. Make two sentences about offering help using modal verbs. *

Jawaban Anda

3. Complete the dialog below with appropriate sentences based on the situation.
You can make the sentences based on your creativity. Make sure to use modal
verbs in the sentences. *

T e

1T 1 1 I g 1 11 11 1T 1T
Situation: Nita looks worried because she doesn't remember T+
where she put her dictionary. Meanwhile she needs it for [
English class, so Fani offers her another dictionary to Nita. H

Fani  :Are you OK, Nita? You look worried. (1)

ita  :lcan'tremember where | put my dictionary. The ~ (H
next lesson is English class. (2) H
Fani :(3) 1 bring two dictionaries today. | |

Nita  : Really? Thank you so much, Fani! You're so kind. |
Nita : You're welcome. o, H

Jawaban Anda

Example for question number 3

7
Situation: Layla has got a bad grade in English again, so :
she asks an advice from Tissa.

Layla :[I've got a bad grade in English again. | think -
I should do something about it. Can you help me? |4
Tissa  : I'think you should try this website. It's a fantastic O+
website for beginners. I
Layla :I've'heard about it, what do you think | should I start
with? I
Tissa  : Well, you would better start by choosing the subject. | |
Layla :OK. Thanks for your advice.
)

o —  ——

T O T T

1>
L

Posting Komentar

S/

Masukkan komentar Anda.

angan pernah mengirimkan sandi melalui Google Form

GoagleFormulir Konten ini tidak ibuat atau didukung olen Google.
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Task 11

gular and plural noun

TASK 1| SINGULAR AND PLURAL

AR aubresyd@amail.com (Udsk dibsaikan) Gan =
Neme: *

1. Choose thelincorrect form. =

O _aiberaon  peopie

O boiady tadies

© © man-men

© @ photo - photoes

2. The singuiar form of the noun refers to. 10,
© = more than one person. place. thing, or idea

© & ane parsan. piase. thing. or iea

© o two porasn, piace. thing, or doa

© 4 four person, place, thing, or idea

3. The plural form of the noun refors to.... = LT —
© = more than one perzon, place, thing, o idea

© b one perzon, piace. thing, or Idea

O © anly twe person, place. thing, ar laea

© a none of the above

4. Which word i irragular plurai? =

O = wiv

O b mice

O « anewves

O a books

. Which one i the noun that iz always singuiar? -

O = furmure

O b.xnire

O e baby

O d toamn

. In general. regular plural of nouns are formed by adding -=. -e=. or -ies to
the singular form -

O s.only-s

© bo-eror-en

O c-dored

O a = emorten

7. How many - are there in your school bag? -

O s wraser

O b.books

O e notebask

O @ pengit

8. Which word can be both singular and plural? - .

O o aser
[
O « mice
O d bears

2. The singuler and plural nouns Below are correct. except... *

© o person - people
O b policewoman - polidewomen
© e fish-fishes

O & slumnus - alumn

10. I "Lives'

plural form of noun. then what is

singular form? * os
O amve

O vuiire

O e lively

O ¢ none of the sbove

Posting Komentar
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Task 2 | Singular and plural noun

| Name: | |

X

Fill in the blank with the correct singular and plural nouns to make complete
sentences. Look at the pictures provided to fill in the blank.

Example:
The cat is sitting on my bed. — bed

1. | have three[;].

2. They are riding theirl .

4. Rita bought some; 2

5. My brother has a new |

S

!
3. e gavemea i ‘
§

-
ﬂ

6. Keep those; away from your sister.

7. Mother told me to cleanallthe .t B in our house. E H

8. | hate lots of : hanging around my yard.

9. Look! Those . Jcatchalot of;i .

10.The L | will not arrive today.
I heard all the L are not operating today.

-

an interactive worksheet by

Posting Komentar

3

=)  Masukkan komentar Anda.
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Task 3 | Singular and plural noun

Posting Komentar

ikkan k

Read the story carefully with your group (3-4 students)

THE CLOUD-EATING
GIANT

(by Pocro Pablo Sacristan)

Soppo was an enormous giant, the biggest
=} there had ever been. Heo could drink a river

dry. or eat a whole forest as if it were a
salad. And, without doubt, his favourite
delicacy was the clouds in the sky: fresh,

he'd almost always end up with an upset A
stomach. He'd have such pains in his belly &
that he'd end up crying, and the flow of his ==
tears created great floods and torrents.

Soppo lived quietly and just how he liked, fearing nothing and no one,
coming and going as he pleased. However, despite all that he wasn't
happy: he didn't have even one single friend. What's more, every time
he visited a country, there was nothing but problems: with him eating
so many clouds the rains for the crops would disappear and, what
with his stomach aches and crying. everything would then get
flooded, not to mention all the woods and farms he would eat his way
through... In the end. whenever he was spotted, everyone would flee in
terror, and Soppo never got to spend any time with anyone at all.

One night, seeing him crying, various stars came down and asked him
why he was so sad. On hearing his story they commented, “Poor giant
He doesn’t know how to make friends. Yet the Earth is the most
special planet of all, and it's full of all kinds of friends.”

“But; where can | find friends? How do | do that?” replied the giant

4 "By giving people a hand or doing something for them. That is what
" makes friendship. You didn't know that?" replied the stors, amused

| “Gee,” sighed Soppo. “that never occurred to me. What did you guys
| do to make friends?”

“Well, we learned to show people the way at night time, and serve as
guides to many sailors. They're great friends. They tell us stories and
keep us company every night.”

So the giant and the stars kept chatting a while. and over the
following days Soppo thought about nothing else but ways to find
triends. But he couldn’t think of any way to manage it. Several days
later he went to ask for help from the moon. Being old and wise the
moon answered, “You won't know how to help someone until you
know them well. What do you know about these people you want to
become your friends?" +

Soppo thought for a while, because really he knew hardly anything
about human beings. They were so small that he'd never worried
much about them. t

So he thought to himself he would find out about them, and he spent

long days observing their little lives. This is how he discovered why

everyone ran off when seeing him, and he realised he was causing

. droughts by eating all the clouds, and that his weeping flooded them

" out, and he learned a thousand other things that filled him pity and
ioy.

That night the giant ran to greet the stars.
“Now | know how I'm going to make friends.... by eating and crying!!” I

And so it was, From that day on. Soppo watched the skies, and when
the clouds were preparing enormous storms he would feast himself
on some of them. Then, when he spotted some place where there was
& shortage of water, he would cry above it. Before long Soppo
changed from being the worse that could happen to a country. to
| being a blessing for everyone, and he was never short of a good friend
| to spend a while with, to listen to, or to offer a helping hand
I

Find all plural nouns in the "Cloud-Eating Giant” text. Write down your answer

below.

GoogleForm
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Task 1 | Noun and verb phrases

TASK 1| NOUN AND VERB PHRASE

rasyd@gmail.com (tidak di

gikany Ganti akus

1. What are noiun phrases? =

3 = Phrases that Include multiple nouns

(O ©.Phrase Ihat have two or More werds tat TUNEToen the same way a5 3 no.

O © Phrases that tyoically include the verb “be”

(O o Fhrases that function == predicates in sentences

2. What are verb phrases? * i
= Fhrmses that include nouns =nd verbs
. Phraze that have twa or mare wards that funstian the same way a5 3 noun

& PRrases That typically INCIEE the varh B

0000

. Phrases that consist of an auxiliary or helping verb and a main verb

19 poin

. "My father buys a new shiny car” The noun phrase of the sentance is .

(=]
O b buys a new shiny car
O e

3 @ anew shiny car

my tatnar buys

4. “They hope ta win tha main prize of the cempatition.” Tha noun phrase

of the sentence is
O a they hopeta
O b manprze

(=)
O oo win

the m.

prize of the compe:

s [hat —a — wi
Phrose -

O == reund whits Psrisian hat
O b ahat Farisian white round
(O = = round white hat Parisian

O @ Pansian a wnite rouna nat

&.The ... student with ... and ... colorad hair is Takl, my friend. The correct
answer for the n -

=sing part s
© & nandsome, short, brown
O b besutiful, black, smart

O © =mar. long,
O a biue

nart, biack

7 VWRisR oF the following Ras o verb phrass? © o i
& yummy cake

b tor making cookics

© words were spoken

. like BESUUTUL Swan

0000

8
H

1 of the follo

@ Coes NOL have & verD Dhrase is

a. My sisters are baking cakes.
b An old whits cotton st

. ¥ou should listen 1o my advice

0000

a4 He mignt have Braugnt mera tand.

"My Brothor has forgetton his Incker key ngoin this wesk.® The vers,
Phrase of The Sentonees is .. =

O o mybrother
O b this week
© e has rerouen

O o forgotten again

rermorize anything  The verb phrase of t

10. "Karen can almost alweys
entenc: e

O = can memonce
(O b memorize anything
© o can amost aways memorize

© a aimost aways

Kazangkan formuti

Posting Komentar

= Masukkan komantar Anda,
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Task 2 | Noun and verh phrases

new red | old h
yellov

lusethe I sponge.

¥, an interactive worksheet by

worksheefs.com

Posting Komentar
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Task 3 | Noun and verb phrases

L

]

Write down the verb phrases based on the following main

—— &
]

v

verbs.
Take [
Help
Think [
Run [
Speak [
e L I B

Posting Komentar

komentar Anda.

‘:) Masukkan

ask, an interactive worksheet by




Task 1] Tenses

Posting Komentar

komentar

Anda

ERAMMAR 101 HOLIC

TASK 1| TENSES

Simple past, simple future, and present perfect

dak dib

A qubrasyd@gmail.com gikan) Ganti akun

Class: 3

Jawaban Anda

Muitiple choice:

Choose the correct answers. You can check the answers and learn the result after you finish the test

1. Simple past tense is a tense that is used to talk about ..

© & sctions that happened in the present
O b sctions that will occur in the future
O ¢ actions that started and finished in the past

O . none of the above

2.The verb used in the simple past tense is
Q . baseform (verb 1)

Q b. past tense verb (Verb 2)

Q c pastparticiple (verb 3)

O d.irregular verb

3. The window open and a bird into the room.
O ais/ny

QO b.was/ flew

O c were/ flew

Q d.did/fly

4. Simple future tense is a tense that is used to talk 3bOUt ..... =

t

© . actions that happened in the pr
QO b. actionsthat started-and finishediin the past
QO c. actions that will occur in the future

QO d. none of the above

5. Which is the correct formula for the future tense? *
Q a. subject +verb 1

(O b. subject + was/were + Ving

Q ¢ subject + would + verb 1

QO d. subject + will/shall + verb 1

6" you ___me move this heavy table?" Chéose the
correct answers to complete the sentence. *

© s/ help
© b.shall/ heips
O c wil/ helped

Q d. shall/help

7. Present perfect tense is a verb tense that is used to talk about .....

QO a. actions that happened in the present

(O b. actions that started and finished in the past

© <. actions that will occur in the future

10 poin

10 0

O d actions that that started in the past and the impact of the event is now continuing




ERAMMAR 101 HOLIC

Task 2 | Tenses

= . = =~ . = = N =
. . .

‘Name: —— ) ) ] 9

[Fill in the blank]

Complete the sentences by using the correct forms of simple
past, simple future, and present perfect.

Example: | have not lived (not/live) here for along time.

Use simple past tense for numbers 1-4
1. We really 1 (enjoy) the game last Sunday.

2.Sandra [ (not/drink) coffee last night.

3. Why (you/come) to my house yesterday?

4. What________(he/give) his mother on her birthday?

Use simple future tense for numbers 5-8

5. Nana | (brush) her teeth.

6.Mom[ | (angry)if the house is messy.

7.1 1(not/do) all the housework myself!

8.Who[ | (make) breakfast tomorrow morning?

Use present perfect tense for numbers 9-12
9.He ] (not/eat) lunch yet.

10.Susan[__ | (be) here for me.

11.C__  I(Rayaand Rio/clean) the bathroom ?

12. Why | (you/eat) so much rice today ?

. . . . .
S e o Qg £ Q o
0 % v

VA

- . = 7 7 LIVEWORKSHEETS

-

an interactive worksheet by

Posting Komentar
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Task 3 | Tenses

[S:Lina/V:

Negative form [S : We / V : find/ C : the plate

3. (?) Question form [S : You /V : wear / C : a long dress]
= |

Make the sentences b 1g simple future.

4. (+) Positive form

hold / C : the ladder]

Finish!!

ses i/, aninteractive worksheet by grammar101holic

liveworkshieefs.com

Posting Komentar

e Masukkan komentar Anda...
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Task 1 | Direct and indirect speech

Posting Komentar

Masukkan komentar Anda

TASK 1| DIRECT AND INDIRECT SPEECH

& qubrasyd@gmaileom (tidak dibagikan) Gantl akun =S

Class:

Jawaban Anda

Muitiple choice:

(Chose the corract snswers. You can chack the snswars and learn the result after you finish the tast

1. Dani sai

to Anna, "Mena will leave tomorrow.” * 10 poin

() 2. Danitold Anna that Mona will leave LOMOITOW.

(D) b-Bani told Anna that Mona left the next day.
O c.Dani told Anna that Mona would be leaving tomorrow

O d. Dani told Anna that Mona would leave the next day.

2. She said to me, "Why are you so lazy today?" * n

(O & He asked me why | was so lazy that day.
) b. He asked me why | had been so lazy that day.
O c He asked me why | was being:so lazy that day.

(O 4 e asked me why was | 50 lazy that day.

3. He said to her, “Don't read so fast.

(O . He told her not ta read =o fast

O b He advised her dont read so fast

(O c Herequested her not to read so |

(D d. He ordered her not to read so fa

4. Rani said to them, "Don't make a noise.
O a.Rani told them that don't make a noise.
O b.Rani told them not to make noise.

Q) c.Ranl widthen dontiomake s nolse:

(O d Rani asked them not 1o make a nolse.

§. My cousin said. ‘My room-mate snored throughout the night.” * 1

O 5 My cousin 1old me that her reem-mate SRored THoUgROUT the TIght

O b my cousin to me that her is snoring the night.
O c My cousin said that her room-mate had snored throughout the night.

D d. My cousin felt that her room-mate may be snoring throughout the night.

&. Sarita said to me, | will do it now or never.” * 0 pol

O a. saiita told me that | would do it then or never.
(O b- Sarita told me that she weuld do it now or never
(O ¢ santa told me that she will 6o that now or never

(O d. sarita told me that she would do it then or never.

7. Tommy asked to Toni “What did you do in Java last week?™ * pon

(O & Tommy asked to Tonl What he did in Java the week before
() b. Tommy asked te Tonl what he do In Java the week before
) c. Tommy asked to Toni What did you do in Java the week before

(O . Tommy asked 1o Toni What did he do In Java the week before

8. Fairuz said me, “Shall | go now?”




ERAMMAR 101 HOLIC

Task 2 | Direct and indirect speech

[ Name : \ %]

Fill in the blank in each indirect speech.

B
i‘

-
)

1. Direct: "I am happy," she said.
Indirect: Indirect: She said that she happy.

2. Direct: Radha said, "I am very busy now."
Indirect: Radha said that she was verybusy [ .

3. Mary says, "l have seen that film."
Indirect: Mary that she has seen that film.
4. Direct: "I can play the piano” said Ria.

Indirect: Ria said that | | could play the piano.

5. Direct: They said, "We may go to Makassar."
Indirect: They said that they | | go to Makassar.

7. Direct: "l am reading a book", he explained.
Indirect: He explained that he a book.
8. Direct: "I will visit my friend tonight," said Sita.
Indirect: Sita said that she would visit her friend [ ],

9. Direct: He asked me, "Open the window."
Indirect: He askedme L the window.

10. Direct: She said to May, "Whom will you meet today?"

w GaLIVEWORKSHEETS
= 1zl

vl i e an interactive worksheet by

orksheetfs.com

Posting Komentar
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Task 3 | Direct and indirect speech

SYTTVITYETYYY

Name: | |

Change the following sentences into indirect speech.

1. He says, "l am fine."

[

2. The children said, "It is too dark here."

[

3. He said, "I can ride a bicycle."

{

4. Lia said, "I have got a gift today."

1

5. He said to Mulan, "When will you come?"

6. They told me, "We were living in Jakarta."

7. She asked me, "Open the window."

8. Lira asked me, "Don't cry.”

L

9. Dad said to Rian, "l will not give you pocket money."

[

10. The teacher asked her, "Have you finish your homework ?"

ZoLIVEWORKSHEETS

Posting Komentar

firect <o sech an interactive worksheet by gra

sheets.com

i} Masukkan komentar Anda.
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Task 1 | Passive voice

Mutiple cheice:

Choosa the correct ans:

the answers and lear the result after you f

1. 1ate @ mango. *

(O & A mango was eaten by me.
(O b.Amango had eaten by me.
) c© Amango was ate by me.

) d. Amango is eaten by me.

2. My mather loves me.

10p0in
O a I hadloved by my mother.

O b. 1 have loved by my mother.

O 1 am loved by my mother.

Q) d.1was loved by my mother.

3. did not beat her. *
O = Sheisnot beaten by me

(O b. She has not beaten by me.
) © She was not beaten by me

(O d. she were not beaten by me.

4. Arya can help me.

(O a1 canbe helped by Arya
O b Arya could be heiped
(O c I can be help by Arya

) d.leould be helped by Arya.

5. 1am taking coffes *

(O a Coffee s being taken by me
O b. Coffee was taken by me.
O« coffeclia being taken by me:

() d. coffee has been taken by me.

&. He took that watch. * 1082

(O = Thatwatch was taken by him
(O b. That watch taken by him
O «. That waich teok by him

(O 4. Thatwatch had taken by him.

7.Did she write a story? *

a. was a story wiote by her?
b. was a story written by her?

€ Dida story written by her?

0000

d. Does a story written by her?

8. The farmer is plowing the lands. *

(O a. The lands Is being plowed by the farmer.
(O b.The lands are being plowed by the farmer.
O © Thelands are plowed by the farmer.

O ¢ The lands were being plowed by farmer

9. Does he help the poor? *

Posting Komentar

Masukkan komentar Anda.
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Task 2 | Passive voice

Fill in the blank with the correct forms of the verbs in passive voice. Use the
verbs and tensesjq 3

Example: The ball are kicked by the boys. (kick - simple present tense)
1. Thedoor| by him. (close - simple present)
. Thecarpets by me. (clean - simple present)
. Thewords | by the teacher yesterday. (explain - simple past)
. Thegate___ |by security. (lock - simple past)
. The final examinationl________ Inext month. (hold - simple future)

. Thedishes | by my little brother. (not/wash - simple future)

. The cute cat in her arm. (carry - past future)
. Thisomelette________|from the bottom of her heart. (make - past future)
9. Anew house by my uncle. (build - present continuous)

10. Thisclass______ | Mrs. Fia for five months. (teach - present perfect)

a
[ ﬂ’/
S

D ¢ j
SoLIVEWORKSHEETS

1a=X. an interactive worksheat by

Posting Komentar
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Task 3 | Passive voice

Active voice Passive voice

Marie sells coffee.

A car hit the child.

He is packing the bags.

Tim has forgotten the sandwiches.

Somebody has stolen Dad's car.

She has not used the tablet for
days.

%, an interactive worksheet by

worksh

Posting Komentar



Task 1| Articles

Posting Komentar

kkan komentar Anda.

EHAMMAD 101 HOLIC

TASK 1| ARTICLES

A qubrasyd@gmail.com (tidak dibagikan) Gantl akun

ajib

Class: *

1awaban Anda

Muitiple choice:

Chouse the correct answers. You can check the answers and lsam the result sfter you finish the test

1.Can I ask ... question?

O aa

Q© b.an
O cthe
2. You look very tired. You need ... holiday. *

b.an

c.the

0000

3. Where's Ann? - She's in _. kitchen. *

0000

4.What do you usually have for ... breakfast? *

O as
O ban
O cthe
O -

5. Jihan is

Q aa
QO boan
O cthe
O a—

6. Goodbye! I'm going to ... work now. *

O ae
Q© boan
Q cthe
O a-

7.Can you open ... door. please? *

O as
O boan
QO cthe
O -

8.1need ... bottle of water.

10 poin
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Task 2 | Articles

Name:

Articles: a, an, the (

Directions: Fill in with the correct article.
1. Are you coming to ____ party next Saturday?

2. Dad bought new TV set yesterday.

3.1think ____ man over there is very ill. He can't stand
on his feet.

4.1 watched ___ _ video you had sent me.

5. She was wearing ____ ugly dress when she met me.

6. Yuniis ____ nice girl.

7. Do you want to go to restaurant where we first

met?
8.Heis ____ engineer.
9. The sun is surrounded by __ __ Earth.

___ Pacific Ocean is the largest and deepest ocean.

LC\‘I a3
5

an interactive worksheet by

wor

Posting Komentar
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Task 3 | Articles

NAME:
lndefin‘ﬁe Pernemper |
£ nouns begin with
Articles :
Write "a"or “an" a,¢,i,0,usounds,

. use 'an’ before them
Use one of the two articles to agree

with the nouns below.

—_ant h _ kite %

B 5

__pen [/ __coar &s

___orange ‘:"‘ __ elephant '
‘ ‘ : T
~chair )% —shirt |8

M;,‘J
—desk m — rabbit ‘0-
~ umbrelo N egg @
 giraffe f eraser ¢

~teacher é __Hiise ?
Be caneful!

Beginning sounds are important. | When 'h' is sient at the

‘' in these nouns sounds as 'y : laeginn‘na of the noun, use ‘an'
a university i anhour
a unicorn ! an honour
GLIVEWORKSHEETS

"

in interactive worksheet by

Posting Komentar
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Quiz List

— P X

GRAMMAR lr Quiz U START!

¥

are you ready? g{

Modal verbs
» Quizl
o Quiz2
* Quiz3

Singular and plural

= Quizl
- Quiz2
* Quiz3

Phrases (Noun and verb phrase)

- Quizl
* Quiz 2
* Quiz3

Simple past tense

* Quizl
* Quiz2
* Quiz3

simple future tense

« Quizl
- Quiz2
- Quiz3

Present perfect tense

= Quizl
= Quiz 2
* Quiz3

Direct and indirect speech

- Quizl
* Quiz2
- Quiz3

Passive voice

* Quiz 1
= Quiz 2
- Quiz3

Articles

- Quizl
- Quiz2
= Quiz3
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Modal verbs
Quiz 1

Select 4 answer

Knock sign

[ERAMMAR 101 HOLIC

Modal verbs

Quiz 2

ErAMMAR 101 HOLIC

Modal verbs

Quiz 3

Spin It
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Singular and plural

Quiz1

ERAMMAR 101 HOLIC

Singular and plural

Quiz 2

more than one child

10f10 >

ERAMMAR 101 HOLIC

Singular and plural

Quiz 3

Noun is a word
that refers to...
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Noun and verb phrase

Quiz1

BRAMMAR 101 HOLIC

Noun and verb phrase

Quiz 2

ErAMMAR 101 HOLIC

Noun and verb phrase

Quiz 3

0:04 /0

HOoa O oan

=] 10f5 [> ) 52
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Simple past tense

Quiz1

6:57 5 moves for bonus /0

| hote | Vestrday | class | Berermin | th | dring | Enlish | poke

@ 52

EHrRAMMAR 101 HOLIC

Simple past tense

Quiz 2

My friends (have)
a party at the weekend.

[ERAMMAR 101 HOLIC

Simple past tense

Quiz 3
7:54 Tap a hidden word vyyveve v/ 0
WENTILCOOKFEDK
RSOFTBOROVEW ity [ Ay - 1
EEAMRZOGJIWOF L
ASPNVEIUADOO ” =
D RJAGNUJI 6 B D C -
140 SEEHVU =
N Frerrts
" KOATEE s
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RDTJET
DOMBOD v o
Fosx
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Simple future

Quiz1

0:03 4 moves for bonus v 0

[oirchday [ e [ nis  wi] celebrate ] When &

(=) 10f15 [> g3

ERAMMAR 101 HOLIC

Simple future

Quiz 2

My mother... happy if I help her cook.

[ErRAMMAR 101 HOLIC

Simple future

Quiz3
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Present perfect

Quiz1

already the bed.

] . have/ . have/
i made make

has /
made

10of10 [>

ERAMMAR 101 HOLIC

Present perfect

Quiz 2

the fixed lighe has He

ErRAMMAR 101 HOLIC

Present perfect

Quiz 3
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Direct and indirect speech

Quiz1

0:03 5 moves for bonus

didn't like told the Mike novel he that me.

=) 10f5 >

ERAMMAR 101 HOLIC

Direct and indirect speech

Quiz 2

what = what time
timeis it was it

[ErAMMAR 101 HOLIC

Direct and indirect speech

Quiz 3

what time
it was

1. "You are a wizard, Harry," Hagrid affirmed.

Hagrid affirmed

A that Harry had
been a wizard.

Hagrid affirmed
that Harry
was a wizard.

Hagrid affirmed

C

10of10 [>

that Harry
is a wizard.
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Passive voice

Quiz1

0:03 3 moves for bonus < 0
[-oup] -]

8 10f10 [> el

ERAMMAR 101 HOLIC

Passive voice

Quiz 2
0:12 s 0
The office every day.
A ] (= D B
clean cleans is Ane is is cleans
cleaned cleaned cleened
=) 10f12 > 52

[ERAMMAR 101 HOLIC

Passive voice

Quiz 3
0:03

[mBnmmmmmmMI

| The Juice by my kids. ( | The plants by the students.
| The clothes by my Mom. | The car by Mr. Anthony.

| My bike by my cousin. ( | The letter by Andy.
] The ball by the middle player. | The bag by him.
| The broken car by my dad | Five fish by my brother.
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Articles

Quiz 1

0:03 o

< 53

ErAMMAR 101 HOLIC

Articles

Quiz 2

Burj Khalifa is in Dubai.

none of
the above

Extra Time

BRAMMAR 101 HOLIC

Articles

Quiz3

Tap one to open
S bbb
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Modal verbs

Game 1 [Unjumble]

if help him I I could would

Game 2 [Hangman]

swim well
ak the age of ten

Game 3 [Airplane]

Fly into the correct cloud

.

~ e —

My teacher wear a uniform.

Game 4 [Random wheell

0:01

=

Spin It ) ::

Posting Komentar

Komentar baru tidak diizinkan.
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Singular and plural nouns

Game 1 [Balloon pop]

Game 2 [Whack-a-mole]

Game 3 [Airplane]

-t

8 £ There are 5 books.

Game 4 [Maze chasel

- -

bogs (1 — |

‘ | v la '
U5

.
Lj'__lr -
N
aren’t green. They are black. , ~»
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Noun phrase

Game 1 [Match upl

e s el e oy
I =) ;

Game 2 [Matching pairs]

0:20
8

ErRAMMAR 101 HOLIC

Verb phrase

Game 1 [Whack-a-mole]
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Simple past

Game 1 [Match up, Unjumble]

Games by www.gamestolearnenglish.com

Game 2 [Open the box]

Game 3 [Hangman]

Game 4 [Random wheell

Posting Komentar
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Simple future

Game 1 [Match up, Unjumblel

Times

TOMORROW (#® NEXTWEEK (®) NEXTMONTH (® IN2YEARS (® IN10YEARS

\ } )

In10years she isgoing to ha» waby.

Games by www.gamestoleamenglist

Game 2 [Missing word]

1of5 >

A: Don't worry! She

buy the meal for you, too.

B: She is so kind. 1

accept her job application.

Submit Answers

Game 3 [Open the box]

Game 4 [Random wheel]

0:01

B8

g 52
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Present perfect

Game 1 [Match up, Arrange the sentences, Choose the correct sentences]

EAT
GO DO
< >
\ /
EATEN ) | DONE ( GONE |

Games by www

Game 2 [Airplanel

Game 3 [Open the box]

Game 4 [Hangman]

10of20 >

Posting Komentar
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Direct and indirect speech

Game 1 [Missing word]

see you (plural)

here."He says he

from there.

Submit Answers

Game 2 [Labelled diagram]

Click on the reported question

He asked what time # was.

He asked what she did in her free tme.
He asked what time she would get thers _

He asked what she would do.

< He asked who she had besn visting
. | Ha asked f ahe liked chocolate
- ked how she

He asked i she had studied

He askod if she drank coffes.

Game 3 [Matching pairs]

Find the pairs
-

Kezia
predicted that
it wouldvain
the next day.

Ashton said,
"The sun

riges frgm
the east."

Game 4 [Match up]

Posting Komentar
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Passive voice

Game 1 [Maze chasel

French is spoken-in'Niger

Game 2 [Missing word]

10f7 >
£

change the sentence into passive voice! "I wash the cars every week"'

Submit Answers

Game 3 [Open the box]

Tap one to open

Game 4 [Group short]

0:02

ACTIVE VOICE

HEEEN

L 11|

—_—

Posting Komentar
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Articles

Game 1 [Whack-a-molel

Game 2 [Group short]

Game 3 [Airplane]

Fly into the correct cl

.... honest man

Game 4 [Missing word]

Susy has got

cat and an owl.

cat is black and white.

Submit Answers
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KUESIONER EVALUASI UNTUK AHLI MATERI

Pengantar:

Kuisioner ini merupakan instrument penclitian terhadap maten basic grammar melalui
pembelajaran blog cas. X11 di SMAN 4 Palopo. Penclitian ini bertujuan untuk




L ‘mmmuu—

Kompetensi inti (K1) dan Kompetensi Dasar .
l (KD) kurikulum kelas XII
2. Materi
v
yang dikembangkan scsuai dengan |
gambar yang digunakan. |
B. Learning Activities
6. | Setiap aktivitas (task, ) diurutkan
dari yang paling sie |
7. | Instruksi pad
v
games)
8. | Seti 2
Setiap quiz, games P
9 (rask, quiz, games) yang
dan dalam
belajar. ‘
‘ v AE L

12, v



4.

15.

aktif berpartisipasi menyclesaikan tugas.

Penyajian seiap ativitas (as, quiz, games)
mencakup evaluasi untuk mengukur tingkat

S




KUESIONER EVALUASHUNTUR AHLIMATERI

Pengantar:

Kmnnumommmmmm-wm
pembelajaran blog untuk kelas X1 di SMAN 4 Palopo Penchiian i bertujuan untuk




A. Suitability of Material

 Kompetensi inti (KI) dan Kompetensi Dasar
immt-&u-zoummuum
2. Mateni yang di a1 dengan
kebutuhan siswa
3. Tingkat
4
scsua dengan
yang digunakan.
Activities
Setiap aktivitas (task, quiz, diurutkan
dari yang paling mudah ke yang pating sulit
* Instruksi pada scti
games)
Setiap sames)
siswa.
Setiap quiz, games) yang
siswa untuk
- )
¢ of .
12. | Sistematika

Vv




u.]mmﬁhmmu
e e e

15, Penyajian sctiap aktivitas (1ask, quiz, games)
mencakup evaluasi untuk mengukur tingkat
pemahaman siswa terhadap materi yang sudah

dipelajeri.




KUESIONER EVALUASI UNTUK AHLI BAHASA

Pengantar:

pembelajaran blog untuk kelas XT1 di SMAN 4 Palopo. Penelitian ini bertujuan untuk
mengembangkan tata Bahasa Inggris dasar yang sesuai melalui pembelajaran blog untuk
siswa kelas XII di SMAN 4 Palopo.

1AIN - PAlopO
: &8




bahasa yang digunakan bersifat

| ikatif v
Bahasa yang digunakan s
~ Bahasa yang di aturan
| , v
Ejaan (.
kaidah yang benar.

yang disajikan

makna dalam
atau
bagian




Saran dan tanggapan untuk perbaikan:




KUESIONER EVALUASI UNTUK AHLI BAHASA

Pengantar:
Kuisioner ini merupakan instrument penclitian tcrhadap materi basic grammar melalui
pembelajaran blog untuk kelas XII di SMAN 4 Palopo. Penelitian ini bertujuan untuk
mengembangkan tata Bahasa Inggris r yang sesuai melalui pembelajaran blog untuk

- ZETLY Limpw, §.3.

;LAkl»LAtl
. SMAN 4 Pr



kemampuan berbahasa Inggns siswa kelas X119
kelas XIL

3. Instruksi

i




Saran dan tanggapan untuk perbaikan:

PENGUUNAAN DAHATA BisA LEDIH KREATIE LAGL. Namun Cecaps
KESgLuHAR fuDAH bAIK.




KUESIONER EVALUASI UNTUK AHLI MEDIAIT

Pengantar:

Kutsioner 11 merunakan instrument penelittan terhadap maten basic grammar melalm
pembelajaran blog untuk kelas XII di SMAN 4 Palopo. Penchitian im bernujuan untuk
mengembangkan tata Bahasa Inggris dasar vang sesuai melalui pembelajaran blog untuk
siswa kelas X1 di SMAN 4 Palopo.

ak/lbu untuk mengist kuistoner i sebagar
as kesediaan dan partisipast Bapak Ibu, saya




A. Usability
I Menu-menu yang

2{3



22| Pemilihan warna blog secara umum sudah baik.  /
23. | Penggunaan ilustrasi atau visualisasi dalam

24, Kualitas ilustrasi atau visualisasi dalam blog
sudah baik. v













KUESIONER RESPON SISWA TERMADAP MATERI BASK GRAMMAR
MELALLEPEMRBELATARAN REON,

Penclitian 11 betuyuan untuk mengembanghan tata Hahasa Inggns dasar yang scsuar melalu

pembelajaran blog untuk siswa kelas NI di SMAN 4 Palopo

Akl U

Kuesioner it hertipoan untol menpetahin respon sivws terhadap maten Ao
melalu pembelagaran blog untuk ke di SMAN 4 Palopo




5 Maten Grammar berbasis Blog mudah digunakan
schingga saya lcbib porcaya din bolajar Crammiar

6 Belajar Grommor dengan menggunakan Blog
'mmwmmmw
atau membuat kalimat sederhana.

7 nggmuuai(imb«bmsmogdlhh'
 cara yang tepat bagi saya dalam belajar Grammar.

'mw——rmﬁnm” digunakan

© kapon dan dimana saja schi |

~ memngkatkan
| | Groe
berbasis Blog tidak dapat
antusiasme saya dalam belajar
srammr.
“ﬁf— l
G
m T T—
untuk atau
16. " 1
dimana tidak
dapat s

v

v’

D ————




KUESIONER RESPON SISW A TERHADAP MATERI BASIC GRAMMAR
MELALLTPEMBELAJARAN BION,

Penclitian ini bertujuan untuk mengembangkan tata Bahasa Inggpns dasar yang sesuan melalu
pembelagaran blog untuk siswa kelas X1 di SMAN 4 Palopo

Kpesoner mi hertoguan untub mengetnhin regpon siswn terhadap maten harvre grevomemsee

melalui pembelajaran blog untuk kelas X11di SMAN 4 Palopo

Ao Data Responden
Nama (Mcida gy

Kelas - xu (on

B. Petunjuk:
Anda tidy

5/20

g jelas tentang motivas
grammar melalu




6 Belapar Grammar dengan menggunakan log 6/20
immﬂw“mﬂ' \/

 atau membuat kahimat sederhana

7 Penggunaan maten Crammar berbases Hiog adalah \/
cnrn vang tepat hags s dalam helagar Cormmmar

kapan dan dimans saja schingga dapat W
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Learnin

basic English grammar blo
for the

92th grade senior High Schoal ¢

Games > and Indir

X% Recent Post

ar task (-

you want to start
doing the task now?

Passive Voice Direet and Indirect speech

» st Pos

pas
future, and present
perfect)
« Direct and indirect speech
- Passive vaice
- Articles

((=es N
Games

Learn TR
while playing games.
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Home » Materi » Modale

Modal Verbs

m Label

o s
N\oDAL VERBS (oo [ o 1]

Modal Verbs

Course Grid

Practice ;;%

Indicators:

Students are able to:

o oo
oy
it th.

-
grammeation| features of modal verbs.

« Choose correct modals verbs and use them properly.

- Produce sentences using modals verbs.

@ o= e |3 Modal Vorbs
Modai veres

(]

'DEFINITION OF MODAL VERBS

DEFINITION OF
MODAL VERES
Modal v...

obligation, ad

ce, offer, permission, habits, ete.
Singular and Piurs!
Examples: .

=,
=

* We can play football

DEFINITION OF
* We could play football SINGULAR...
may play football
Verb Phrasc
* We might play football. e

* We must play football

+ We shall play football ]
« We should play football it
- We will play foorball

- We would play football
8 Calendar

OBSERVING

Read the conversations below.

Dialog 1

Hi James. Surc. That would

i john... Would you like me to
help you with your new
assignment?

Edited by Cns

James : Hi John. .. Would you like me to help you with your new assignment?

John : Hi James. Sure, That would be

James : What can I do for you”

John : T nead vour help to lend me your laptop for an honr

Grammear Holic 101

James : Sure.

John : Thanks James.

Dialog 2

I know where she is.
Should I go with you?

Ves. Thank you 30 much for
Being so 1

Edited by

Dina: Rima, w

e are you going?

Rima: I am going to meet Mrs, Henny, but I don't know where she is.

Dina: I know where she is. Should I go with you?

Rima: Thank y



ErAMMAR 101 HOLIC

Singular and Plural

- Label

Gomes 1

[er o]
Singular and Plural

Course Grid

Singular and Plural

@

-8
@‘ . TwoO cATS
-

Blog's Description

=L

Indicators: * Popular
Students ars able to: o Modal verbs
Mocdal Verta
- Distinguish istics of singular and plural nouns.
- Use singular and plural nouns correctly.
DEFmITION OF
MODAL VERBS

Modal v.,

Singular and
Piural
o Singular ard Phal

'DEFINITION OF SINGULAR AND PLURAL

DEFINITION OF
SINGULAR...

A singular noun names one person, place, thing, or idea, while a plural noun names more than one person,

place. thing, or idea

OBSERVING

T.ook at the pictures balow

= calendar

Picture 2

Whiteboard Whiteboards

— B4 H |

— TAY
I\ I\ I\
~ Dictionary |

Flies

i —




ERAMMAR 101 HOLIC

aatari + Phrasa

m Label

| comes 1] motei

Noun Phrase

th
< windom
NOUN

Course Grid

Indicators:

Students are able to:

- be the ical and function of noun
and verb phrases.

= Identify noun and verb phrases in sentences.

« Use noun phrases appropriately in sentences.

Use verb phrases appropriately in sentences. u_

@ e Modal Verbs
Modal Verbs

DEFINITION OF
MODAL VERES
Modsl v...

o singular and
Plural

DEFINITION OF NOUN PHRASE

Sinquiar and Phrsi
Noun phrases are groups of two or mere words within a §entenge that function grammatically as nouns. They
consist of a noun and other words that modify the noun. Noun phrases allow groups of words to function as a e
h E Fronr DEFINITION OF
noun in the sentence. SINGULARL..
Noun phrases are used when the noun is not speeifie’ enough 1o describe the object in o semence. In other
|p hease i 1 with t £ desceit b rcally.
words, a noun phease is used with the aim of describing an object more specifically
: = < 15 g Verb Phrase
OBSERVING = o
VERB PHRASE A
et

Look at the pictures below

Picture 1 22 Calendar

Edited by Ceon = P y——
cscrsoncbn
Picture 2
© Recent
Adjective Noun mes

™ Smart boy * P———————
S

Gam
- 3/21/2022 - Grammar tollc 10T

® Task
3fi4/2022 - Grarnmar Hee 101

Games

— 3/44/2022 - Grarnmar Holic 101

i@ Arsip
]
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Verb Phrase

Verb Phrase

HE IS READING

THE CAT MIGHT
EAT THE FISH

EBlog's Description

the and of noun
and verb phrases.
- Identify noun and verb phrases
-+ Use noun phrases appropriate
= Use verb phrases appropriately in sentences.

i 'DEFINITION OF VERE PHRASE

A verb phrase is a collection of verbs that act or represeint themselves as verbs. Verb phrases consist of an
auxiliary or helping verb and a main verb. The helping verb always precedes the main verb.

For example:
The author is writing a new boolk
I must make an A" in this class.
The dog might eat the cake

He was walking 1o work today

OBSERVING

Look at the pictures below.

Picture 1

Arsip

Edited by Camva

Picture 3

Edited by
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Simple Future

Simple Future Tense

.Q@i

‘@ FUTURE TENSE

What will you do I
tomorrow?

Course Grid

I
& & O

AEEE

Blog's Description

Indicators:
Students are able to:

- Identify characteristics of past tense, future tense, and
present perfect tense.
th

perfoct
Produce and use past, future, and present perfect tense
appropriately in sentences.

Simple future tense is used to express the action thar iz zoing to happen in the furre or things that have not

happenad yet. You can use simple future fence to talk about an action or condition that will begin and end in the.
future.

TLook at the picture: below

Picture 1

We will
grandma's
next we

Edited by Canvea

Picture 2

Edited by Crmva

Picture 3

Ectited by Canva
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Home » Matar 5 Te

Present Perfect

Present Perfect Tense

PRESENT
PERFECT

Practice making sentences i
perfect tanse

LET'S LAY
ARE YOU READY?

Indicatars:
Students are able to:

- Identify characteristics of past tense, future tense, and
present perfect tense.

- the and
grammatical features of past tenss, future tense, and
present perfact tanse.

+ Produce and use past, future, and present perfect tense
appropriately in sentences.

DEFINITION OF PRESENT PERFECT

Present perfect tense refers to an event that started in the past and the impact of the event is now continuing (or

a long-running event that started in the past bur still continue to the present). This tense is used to express

action: completed recent past. In this fense, it is important whether the event occured or not. The result of the

event is important, not the time of the event.

OBSERVING

Look at the pictures below

Ecdatad by Canva

Picture 2

v
Ihave livedin this
city for sixmonths.

have never seen you
before. Are you a new
resident?

Edired by Canve

Picture 3

He has played piano since 2011.

m Label

s T

Course Grid

EBlog's Description

Modal Vorbs
Mocdal Vrbs

£t Calendar

1@ Arsip

November 2021 a
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Home » Materi

Direct and Indirect Speech

m Labsl

[ o [ o]
—~ B34 = = 1]

Lite enanga must start with yoursetr. ||| e s Ut change muse aeare
B

Direct and Indirect Speech

Course Grid

= =
Direct and Indirect
Speech
=%
Blog's Description
Indicaters:
Students are able to:
« Identify nlmmnurinins of ilir-al and indl-m speech.
« Deseribe the . ion, and rules of
direct and indirect speech.
+ Produce and use direct ond indirect speech appropriataly * Popular
in sentences.
@ .. Modai vorbs
e Modsl verts

DEFINTION OF
MODAL VERBS.

DEFINITION OF DIRECT AND INDIRECT SPEECH R
singular and
In Fnglish, there are two ways of conveying what someone else has said: direct speech and indirect speech Plural
Direct speech or quoted speech are sentences spoken directly by the speaker (the first person), conveyed ‘Singular and Plural
accurately and in the same words without any change from what the first person said. marked with a quotation
marks (*....") DEFINTION OF
Indirect speech or reported speech are sentences that also convey the same information from the first person
who said it but does not quote directly with the exact word (describes the umerance in a different sentence e
without quotation mark) Verb Bhraze.
SERVIN DEFINTION OF
= =] VERS PHRASE A
werb
Look at the pictures below
52 Calendar
Picture 1
—
The headmarter
“Parents will be i
to the farewell

Edited by Canva

Picture 2.

| Thoss whe dare
misarably ean.

Jahn F. Kenned,

Editcd by Cantn

Picture 3

a‘d’

m? e T

E.

srcsrrracor Holic 101

ted by Canva

Picture 4
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Home » Matert

Passive Voice

R Label
I D
—T— T—]

Passive Voice

Course Crid

Indicators:

Students are able to:

« Identify characteristics of passive voice.
5 be th ical

e g functi and
language features of passive voice.
« Produce and use passive voice appropriately in sentences. A RCp,
@ Modal Verbs
'DEFINITION OF
MODAL VERBS
DEFINITION OF PASSIVE VOICE Modaiv...
[2) singular and
Passive voice is a form of sentence where the subject of the sentence receives the action, not performs the Plural
action (verb). In active voice, the person or subject performs the action, while passive voice focuses on the Singular and Phuta
object that receives the result of an action (receiver of acfion).
'DEFINITION OF
SINGULAR...
OBSERVING
Look at the pictures below

Picturc 1

They read the books
2% Calendar

f the subject (They) performs the action

* The books are read
by them

the object (The books) receives the result
of the action

Edited by Canva

Picture 2

Roni is eating the ice cream

f the subject (Roni) performs the action

The ice cream is being eaten
by Roni

the object (The ice cream) receives the
result of the action

Edited by Canva

Picture 3

A o cubrect (o) pertorms the action rebmomizozs 1 [ weweraozs 5 |

He played the basketball

m) The basketball was
played by Him

the object (The basketball) receives the
result of the action

Edited by Canva

Picture 4
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Home » Materi

Articles

Articles

. f “A*

ARTICLES
“THE « AN

Indicators:
Students are able to:

- Identify the types, rules, and functions of articles.
- Distinguish the use of each article.
r Sy

* Use pPProp y inp or

@

DEFINITION OF ARTICLES

Articles are words or determiners that are put before a noun (in front of nouns) to provide additional

information about the noun, such as if the noun refers 10 something specific or general, or if it is singular or
plural
OBSERVING

Look at the pictures below.

Picture 1

Iwant tobean
architect.

Edired by Canvn

Picture 2

The notebook is
very helpful.

d by Canva

* Popular

@ e Modal Verbs

(2) Singular and
Plural

&2 Calendar

Calencor Wicget by

[o—p—

© Recent
© Games

/2Y/2022 - Grammar Holic 101

@ cames
- 3/21/2022 - Grammar Holic 101

© Games
322022 - Grommar Holic 101

@ Task
3/14/2022 - Grammar Holic 101

© Games
/2022 - Grarmmar Holic 101

Arsip

Novembor 2021 3
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Home » Materi

Articles

Articles

. f “A*

ARTICLES
“THE « AN

Indicators:
Students are able to:

- Identify the types, rules, and functions of articles.
- Distinguish the use of each article.
r Sy

* Use pPProp y inp or

@

DEFINITION OF ARTICLES

Articles are words or determiners that are put before a noun (in front of nouns) to provide additional

information about the noun, such as if the noun refers 10 something specific or general, or if it is singular or
plural
OBSERVING

Look at the pictures below.

Picture 1

Iwant tobean
architect.

Edired by Canvn

Picture 2

The notebook is
very helpful.

d by Canva

* Popular

@ e Modal Verbs

(2) Singular and
Plural

&2 Calendar

Calencor Wicget by

[o—p—

© Recent
© Games

/2Y/2022 - Grammar Holic 101

@ cames
- 3/21/2022 - Grammar Holic 101

© Games
322022 - Grommar Holic 101

@ Task
3/14/2022 - Grammar Holic 101

© Games
/2022 - Grarmmar Holic 101

Arsip

Novembor 2021 3
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To see a more complete final product, it can be
accessed via the following link:

https://grammarl101holic.blogspot.com/
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APPENDI
DOCUMENTATION

\\V~



TRY OUT IN XII1 IPA 1




F“,,







TRY OUT IN XII1 IPA 1




ﬂﬂn““‘"%“
2]










% +——h+—- & F ®& (sa1e3s payunj usibuz g splomggezy £l 40 66 3bed

[
Tt

040TVd J0 ZLOLLISNI JDVV TSI ALVIS
ALTLIVA ININIVEL JIHIVAL NV HYAITIVI
TONEMOEA ATLLS EDVAINYTHSI TN

PITN TIPS EOEANIWAT T
BV 0N MPQY IQ P0ad T

Ag prasadng

WD YTIAUT U SA4EAT P de) TUAwAEEY
fo esunying O W odod fiy SN I 38 Jo Aman Aunandg
4308 P yDqn L fb waE ol ] TS AAMEDT YR 247 o PAITGRS

THLT

0dOTVd ¥ NVINS LV
AV HIATIMI JHI 04 ININIYVIT D0TH HIN0VHI
TYEILYVIN AVIONVHED HSITING JISVE ONIdOTAAIA

Aewiwel

op o}juemnof eymaw R A dgy  su-ppy  may maasy  sbuey souslRpy  wnofe]  ubissg wesu| swoy 34

306 4L aH




KETERANGAN TELAF ITI




e

PEMERINTAH PROVINSI SULAWESI SELATAN
DINAS PENDIDIKAN
- RI 4 PALOPO

7S Emat | smandéplp@gmai com

~ Qubra
- 170202 0225
. Palopo, 14 Agustus 1999

. Perempuan
. Pendidikan Bahasa Inggns
. A Bintang Kota Palopo

empat / Tgl. Lahir
Jenmis Kelamin

Program Studi
Alamat

ian di SMA Negeri 4 Palopo
na melengkapt Sknpsi

Yang bersangkutan telah meng
tanggal 23 Desember 202

RIAL THROUGH
TWELFTH GK AN 4 PALOPO™.

“DEVELOPING B

an Penelitian ini di buat, dibe
a mesti

{ ._

231 198903 1242



APPENDIX 13




INSTITUT AGAMA ISLAM NEGERI PALOPO

FAKULTAS TARBIYAH DAN ILMU KEGURUAN
PROGRAM STUDI PENDIDIKAN BAHASA INGGRIS
Il Agatis, Balandai, Kota Palopo, Sulawesi Selatan #1914, Telp. 0471-22076
Website: pbiiainpalopo.acid.  E-mail: phi# jainpalopo.ac.id.

LAIN PALCHT)

SURAT KETERANGAN
No.1246/In 19 FTIK/PBLPP.O0.9/04/2022

Yang bertanda tangan di bawah ini: Admin Turnitin Prodi Pendidikan Bahasa Inggris, dengan
ini menerangkan bahwa telah memeriksa proposal/skripsi mahasiswa:

Nama : Qubra

MM : 17 0202 0225

Semester : Wil [delapan)

Program Studi  : Pendidikan Bahasa Inggris
Keperluan : Seminar Hasil/Munagasyah

Dan hasil pemeriksaan menemukan bahwa proposal/skripsi yang diperiksa memiliki tingkat
similarityl5 %. Sebagaimana lembar hasil uji terlampir.

Demikian Surat Keterangan ini dibuat untuk dipergunakan seperlunya.

Palopo,27 April 2022

Mengetahui, Adrmin Turnitin PBI,

Muhammad Iksan, 5.Pd., M.Pd.
NIP 198603272018011001




