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ABSTRACT 

Rahmat Hidayat, 2022, “An Error Analysis In Writing Analytical Exposition 

Text By The Eleventh Grade Students Of SMA Negeri 2 

Palopo”. Thesis English Language Educational Study 

Program in the State Islamic Institute of Palopo Supervised 

by Amalia Yahya and St Hartina. 

This research aims to analyze the errors made by eleventh-grade students at SMA 

Negeri 2 Palopo in writing an analytical exposition text. The researcher used the 

descriptive qualitative method. For data collection, the researcher employed a 

writing test and an interview. The researcher analyzes the errors using surface 

strategy taxonomy which defines 4 varieties of errors: omission, addition, 

substitution and misordering. The result of the data reveals 4 types of student 

writing errors: 1) omission (38,10 %);  2) addition:  double marking (0,27 %), 

regularization addition (5,67 %), simple addition (15,67 %); 3) Substitution: 

Regularization substitution (1,35 %), archi forms (0,81 %), alternating forms 

(33,78 %);  and 4) misordering (4,32 %). The most frequent error in students' 

analytical exposition text was the omission of as many as 141 (38,10%), and the 

least is misordering 16 (4,32%). Result of the research, students have difficulty 

writing the writing test and translating the word; some lack vocabulary, structured 

text, and making an argument. It can be concluded that students need to 

understand analytical exposition and basic grammar. It is suggested that the 

students need more practical writing assignments and learn basic English 

grammar from English books, journals and articles to enhance their skills in 

English. 

Keywords: Analytical Exposition, Error Analysis, Writing Text 
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CHAPTER I 

INTRODUCTION 

A. Background 

Writing is a skill that requires a combination of vocabulary knowledge, 

grammar expertise, correct spelling, punctuation, and capitalization, as well as the 

ability to use colorful transition signals to produce a cohesive result.1 It is one of 

the four language skills considered challenging to master and simply the 

representation of speech in another physical medium.2 This is because students 

must first be able to read, listen, and speak to write effectively. As a result, writing 

well requires a significant amount of practice. Relevant to the Al-Qur’an that 

teaches us always to read and write in the surah al-Qalam (68) verse 1: 

 يسَۡطُرُونَۚٓ وَمَا وَٱلۡقَلمَ ۚٓ ن  ۚٓ

Nun. By the pen and that which they write (therewith), 

In writing, students must master many different types of texts, one of which 

is an analytical exposition text. An analytical exposition is a piece of writing that 

conveys the researcher's beliefs about events in the world and has a social role in 

convincing the reader that the idea is significant. Students need to be able to 

articulate meaning in the form of an analytical monologue text using both spoken 

and written language to reach the end goal of this lesson's content learning. 

Consequently, learners must fill in analytical exposition text correctly or 

                                                             
1 Aprilista Dwi Permatasari, Testiana Deni Wijayatiningsih, and Dodi Mulyadi, "Error 

Analysis on EFL Learners' Analytical Exposition Writing," Surakarta English and Literature 

Journal, 1.1 (2018), 22 
2  Deborah B. Schaffer, John W. Perkins, Language Files :Materials for an introduction to 

language & linguistic, Seven Edition, (Department of Linguistic: The Ohio State University, 

1998), 6. 



2 
 

 

appropriately communicate meaning to the reader for the text's social role to be 

completed. In contrast to ideas or topics that might affect the people who read 

what students have written, another aspect that needs to be considered is whether 

students have used correct grammar in their essays. When producing analytical 

exposition text, however, students' writing frequently contains grammatical errors 

throughout the process. 3When writing a text, the component to compose the 

proper writing text Learning proper grammar in English is one of the more 

challenging aspects of the language. 

When students learn grammar, they know how the English language is 

combined. This helps them put together meaningful sentences and combine words 

in new ways. However, the students commonly make errors when learning a new 

language, whether a foreign language or a second language. When students make 

errors while researching a foreign language, it may be seen as an opportunity to 

improve their skills because they can see the consequences of their actions. It 

gives the impression that students can enhance their abilities by studying their 

errors and applying what they've learned. In addition, he observed that students 

can now do more than merely recognize errors; they can now also explain them 

and find solutions.4 

In the preliminary observation in SMA Negeri 2 Palopo, when the 

researcher was teaching program (PLP 2) in the school especially 11th grade in 

                                                             
3 Aprilista Dwi Permatasari, Testiana Deni Wijayatiningsih, and Dodi Mulyadi, "Error 

Analysis on EFL Learners' Analytical Exposition Writing," Surakarta English and Literature 

Journal, 1.1 (2018), 22. 
4 Caroline Mei Lin Ho, "Empowering English Teachers to Grapple with Errors in 

Grammar" (mlcho [at] nie.edu.sg) Nanyang Technological University ( Singapore) 2003 TESL 

journal 9 (3). 
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particular, the researcher found in the odd semester English textbook, one of the 

materials they had studied was the analytical exposition text, and they had studied 

it and the researcher discussion with English teacher where are the students 

commonly makes grammar mistakes when writing English text; it is caused lack 

of words in a sentence, misspelling, inaccurate pronouns, false sentence structure, 

letters deficient in the words, many letters in words, and using prepositions the 

end of the sentences and many more. 

Based on the preliminary above, the researcher has a statement to check the 

quality of the students writing by simply giving instructions and then collecting 

the student's writing.  This is the uniqueness of this research, which is simple to 

execute cause it does not have to spend a few weeks to check and analyze the 

student's error. 

"Error analysis" is a term that refers to the process of spotting mistakes in 

both speech and writing.5 Errors in English language usage are often the result of 

a complex interplay between many different factors. Interference can take many 

forms, including overgeneralization, communication and assimilation strategies, 

transitional competence markers, and teacher-induced errors, to name a few. Error 

analysis benefits students and teachers. In addition to the apparent advantages for 

students, error analysis is necessary to determine which aspects of grammar 

present challenges. They are simultaneously required to assess their effectiveness 

as educators. Therefore, error analysis should not be ignored but emphasized 

when teaching foreign languages. Errors in structure, vocabulary, and grammar 

                                                             
5 Sunardi Hasyim, “Error analysis in the Teaching of English“ Volume 4, number 1 , June 

2002 (2002):42-50 http://puslit.petra.ac.id/journals/letters/. 
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are typically unintentionally produced by native speakers of a language when they 

comprehend it.6 

Based on the background above, the researcher is interested to analyze the 

students error in writing analytical exposition text. Thus the research conducted 

the research entitled " An Error Analysis In Writing Analytical Exposition 

Text By The Eleventh Grade Students of SMA Negeri 2 Palopo". 

B. Research Questions 

 Based on the background above, the researcher formulates the research 

questions as follows:  

1. What types of errors found in writing analytical exposition text are made by 

students of eleventh grade of SMA Negeri 2 Palopo? 

2. What is the dominant type of error in writing analytical exposition text written 

by the eleventh grade students of SMA Negeri 2 Palopo? 

C. Objectives of the Research 

 Based on the statement of the research, the objectives of the research are: 

1. To analyze the types of errors in writing analytical exposition text made by 

students of eleventh grade students SMA Negeri 2 Palopo. 

2. To find out the dominant type of error in writing analytical exposition by 

students of eleventh grade of SMA Negeri 2 Palopo. 

                                                             
6 Sunardi Hasyim, “Error analysis in the Teaching of English“ Volume 4, number 1 , June 

2002 (2002):42-50 http://puslit.petra.ac.id/journals/letters/. 
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D. Significance of the Research 

 The researcher hopes this research can contribute to English teaching and 

studying. It is divided into theoretical and practical significance: 

1.Theoretical  

  This research can be used as a reference for someone who wants to research 

by writing Analytical Exposition and enrich the theory of existing method in error 

analysis.  

2.Practical 

a. For the students, this research is resource them in figuring out which elements 

of type error they war with the most. After that, students can research and bring 

into the ideal language, specializing in Analytical Exposition. 

b. The teachers contribute to helping and improving the quality of teaching 

English by growing and strengthening students' writing capabilities. 

c. For future researchers, this research may also serve as a source of knowledge 

for future research for alternative research. 

E. Scope of the Research 

 The scope of this research was about the error analysis in writing an  

Analytical Exposition text. The researcher used surface strategy taxonomy to 

analyze and categorize student writing errors in this research. The researcher 

focused on omission, addition, Substitution (misformation), and misordering. The 

students are requested to write an Analytical Exposition text which consists of 

five topics. Then students select one topic to write an argument of one hundred 

fifty words or around three paragraphs in one meeting. 
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CHAPTER II 

LITERATURE REVIEW 

A. Previous Related Study 

Several researchers in the past have carried out research that is comparable 

to this research as follows:  

Syahrir, St.Hartina published an article titled " The Analysis of Short Story 

Translation Errors ( A case Study of Types and Causes). The result of this 

research found that there are five problems found in their translation works, i.e., 

lexical choices, grammatical errors, rhetorical errors, pragmatic errors, and 

cultural issues. Based on their research, the researcher found that the highest 

frequency in grammatical errors; the problem discovered are the use of auxiliary 

verbs, pronouns, plurality, Gerund, adverb, and tenses. The researcher concludes 

that the most common error that students make from the English education 

department of IAIN Palopo is grammatical errors.7 Syahrir, St. Hartina's research 

is analyzed on campus, particularly the English education, but this research did 

not specifically analyze verb, gerund, and preposition but in common about an 

error in omission, addition, substitution, and misordering. 

Hotmaulika Sitinjak published a paper titled "Error analysis in writing 

analytical exposition text made by students of second grade of SMK Swasta Jambi 

Medan"  The result of this research found that 70% of the students got 30-50 score 

and 30% the students got 60-70 score.; Based on these percentages, the researcher 

                                                             
7  Syahrir, St.Hartina "The Analysis of Short Story Translation Errors ( A case Study of 

Types and Causes)" IDEAS: Journal on English Language Teaching and Learning, Linguistics 

and Literature 9 (1)2021. 
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concludes that the most common problem that students like wrong  

organizations,and combination words. The students just understand the basic 

meaning of the word but did not know which word that correct one.8 The research 

that Hotmaulika sitinjak conducted utilized a qualitative method known as a case 

study, while this investigation is use an analytical exposition  qualitative 

approach. In Hotmaulika sitinjak's analysis, the only instrument utilized are  the 

written text; however, this study is utilize both the written text and the interview 

as instruments. 

Ilmiah Hamid who published a thesis titled "An Analysis Of Gramatical 

Error In Writing Recount Text Third Semester Of English Department In 

Makassar Muhammadiyah University ". The most errors occured in grammatical 

error aspect was verb with the total of errors (82 or 68,33%), the second common 

errors are article (4 or 3,34%), pronoun with (6 or 5%),preposition with (6 errors 

or 5%) and conjuction with (22 or 18,33%) The research findings indicated in the 

orientation, it could be concluded that the students have not mastered the use of 

verb. The students are still confused in differentiating the define or indefinite 

articles. The errors that are also made by students are in deciding which pronoun 

the following errors are in deciding preposition which preposition are. The last 

errors made by students are forming conjunction.9 Based on the literature above, 

Ilmiah Hamid's research was analyzed on campus, particularly in English 

                                                             
8 Hotmaulika Sitinjak, "An Error Analysis In Writing Analytical Exposition Text Made By 

The Students Second Grade of SMK Swasta Jambi Medan,"(2019), 16–27. 

http://repository.uhn.ac.id/handle/123456789/3418 
9 Ilmiah Hamid, "An Analysis of Gramatical Error In Writing Recount Text Third Semester 

of English Department In Makassar Muhammadiyah University," Elite: English and Literature 

Journal 3 (1), 9-20, 2016. 
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education, and this research is analyzed in senior high school; however, this 

research looks at various objects. The purpose of both of those bodies of research 

is, broadly speaking, to investigate the type of errors. 

Suhono in his research, titled. "Surface Strategy Taxonomy On The Efl 

Students Composition : A Study Of Error Analysis," Consequently, the researcher 

concluded that the students' use of all five types of errors;  ommision, addition, 

misformation, misordering, and blend errors.After analyzing data, the researcher 

found 131 (48,9%) ommision errors, 43 (16 %) addition errors, 68 (25,4%) 

misformation errors, 11 (5,6%) misordering errors, and 15 (5,6%) blend erros. 

Based on these percentages, the researcher are able to conclude that the most 

common error made by students at different grade semesters written by EFL 

Students IAIM NU Metro.10 One similarity between this study and Suhono is that 

the researchers used the same categories of error analysis surface strategy 

taxonomy. 

B. Theoretical Review 

1. Concepts of Error Analysis 

a. Description of Error Analysis 

Error is a mistake that is difficult or impossible to correct on one's own. In 

this scenario, there needs to be a teacher who analyzes the students' work and 

guides them through the process of error correction. Therefore, the mistakes that 

                                                             
10 Suhono, "Surface Strategy Taxonomy On The Efl Students Composition : A Study Of 

Error Analysis, "Jurnal iqra': Kajian Ilmu Pendidikan 1 (2), 1-30 (2016). 
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are made by the students can be rectified and improved in order for them to get 

more out of their education.11 

It is mistakes that people make that they are unable to correct on their own 

and, as a result, require explanation.12 According to Carl James, errors can only be 

self-corrected after additional relevant input, either explicit or implicit, has been 

provided to the learner and has been converted into intake by the learner. Errors 

can only be corrected by their agent if their deviance is pointed out to them, and 

errors cannot self-correct before this happens.13 To put it another way, in order for 

errors to be self-corrected, additional learning that is pertinent to the error needs to 

take place. 

In the process of Teaching and learning, there are typically found to be a 

great number of errors. It is done in some cases by students while they are 

engaged in their studies. The student has made an error when they have made a 

mistake that they are unable to correct on their own. According to Terrel and 

Brown, a learner's mistakes are significant because they provide evidence to the 

researcher about how language is learned or acquired, as well as what strategies or 

producers or learners are utilizing in the process of discovering the language.14 

                                                             
11 Carl James, Errors in Language Learning and Use: Exploring Error Analysis, published 

By Routledge  2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN 711 Third Avenue, New 

York,NY 10017, USA, 2013. 
12  Jeremy Harmer, How to Teach English, ELT journal 62 (3), 313-316, 2008. 
13  Carl James, Errors in Language Learning and Use: Exploring Error Analysis, published 

By Routledge  2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN 711 Third Avenue, New 

York,NY 10017, USA, 2013. 
14T. D. Terrell and H. Douglas Brown, Principles of Language Learning and Teaching, 

Language,  Longman, 2000. 
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When a learner lacks the appropriate declarative knowledge, errors are 

likely to occur.15 The conclusion that can be drawn from this is that errors are 

brought about by students' misunderstandings or the fact that they lack specific 

linguistic knowledge, both of which contribute to the student's mistakes. On the 

other hand, a mistake is made when a learner is careless or makes an error in 

judgment. A student undoubtedly understands that they have made a mistake, but 

it is obvious that students, on occasion, use the incorrect form. Johnson made 

some typos in his writing because the problem is not with their knowledge but 

with their ability to appear competent when they are not.16 

It is essential to differentiate between errors and mistakes in order to 

properly evaluate the errors made by learners. This is a point that should not be 

overlooked. A performance error is referred to as a mistake when it is either a 

random guess or a slip, which is defined as the failure to utilize a known system in 

the correct manner. To summarize, the key distinction between error and mistake 

is that the former refers to an oversight that can't be rectified by the latter. In most 

cases, it is made by someone in a number of instances. It is considered an error, 

whether or not it is done on purpose if someone makes the same mistake 

repeatedly. However, the error is something that they themselves are capable of 

rectifying on their own. 

When we are young and learning our first language, we face the universe 

head-on and learn to cover it with speech. When we are older and learning a 

                                                             
15  Keith Johnson, Language Teaching and Skill Learning and Teaching. (New Jersey: 

Prentice hall, 1994), 122. 
16  Keith Johnson, Language Teaching and Skill Learning and Teaching. (New Jersey: 

Prentice hall, 1994), 122. 
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second language, however, we tend to filter the universe through the language we 

already know.17 This indicates that the process of learning a student's second 

language are not be significantly simpler than the process of learning the student's 

first language. 

It takes a lot of time and effort to become fluent in a second language. It is 

forcing all of us to struggle beyond the confines of our first language and attempt 

to reach a new language along with new ways of thinking, feeling, and behaving 

as a result of this struggle. Therefore, it is not uncommon for students to commit 

mistakes and errors while they are studying. 

Learners make errors, in the book "Principles of Language Teaching and 

Learning," and these errors are frequently observed, analyzed, and categorized to 

reveal information about the learner's system. This has led to a boom in research 

called "error analysis." Brown thinks there is a risk that it is become overly 

focused on specific languages and lose sight of the characteristics shared by all 

languages.18 

Error analysis is a method for investigating a problem that is related to the 

acquisition of a second or foreign language. This method allows the second or 

foreign language learner to determine where they are making mistakes in their 

language use. According to Susan, "error analysis is a type of linguistic analysis 

that focused on the error learners make."19 It indicates that only the mistake that 

the students made are discussed in detail in this research. In addition to that, it is 

                                                             
17 Paul Robert, UnderStanding Grammar (Harper & Brothers, Publishers, 1954). 
18  Douglas, Brown., ‘Principle of Language Learning and Teaching’, New Jersey: Prentice 

Hall, Inc Englewood Clifts, 1980, 171. 
19  Susan M. Gass. Second Language Acquisition: An introductory Course. (New York: 

Routledge. 2008), 102. 
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an essential component of the instructional methodology for language study. Error 

analysis is the process of determining the incidence, nature, causes, and 

consequences of unsuccessful language, according to Carl James. Error analysis is 

a type of work sample analysis that involves describing and categorizing correct 

responses given by students.20 

Based on the definitions of experts that are discussed earlier, the researcher 

has come to the conclusion that error analysis is a method that can be utilized to 

determine a student's level of competence as well as the errors that are committed 

by them. That can be accomplished in a variety of ways. Collecting, identifying, 

explaining, and categorizing the student's work are the steps involved in the 

process of determining the errors that are committed by students. 

Educators can investigate students' issues while simultaneously acquiring a 

second language by incorporating error analysis into the learning process. 

According to Johansson, a teacher can gain insight into a student's potential in a 

foreign language by analyzing the student's errors in the target language.21 

The field of applied linguistics includes a subfield known as the study of 

errors. In order to investigate different aspects of second language acquisition, it 

compiles, studies, and analyzes the mistakes that people who are learning a 

second language make. In conclusion, the use of error analysis in the classroom of 

a foreign language may be beneficial. The error provides feedback and 

                                                             
20  Carl James. A guide in language learning and use. Exploring error analysis. (London 

and New York addition Wesley Longman inc, 1998), 1. 
21 Johansson Mats; Manninen, Satu 'English Linguistics: Introduction To Morphology, 

Syntax, And Semantics (Studentlitteratur Ab), 2012.165p. 
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demonstrates the effectiveness of the materials and instructional techniques used 

by the instructor. 

Error analysis is distinct from contrastive analysis in that the former 

investigates errors brought on by any possible sources. At the same time, the latter 

focuses exclusively on errors brought on by negative language. The error analysis 

quickly became more popular than the comparative analysis. The learner's errors 

are brought on by the fact that they are speaking their mother tongue.22 

The researcher can conclude, based on some theories that have been 

presented above, that error evaluation investigates students' systematic errors 

when learning a language and translating it into the target language. 

b. Source of Error Analysis 

According to Brown, there are four categories of error sources: interlingual, 

intralingual, learning from context, and communication techniques.23 

 In the following, the researcher are examine each of the four distinct categories of 

errors. 

1) Transfer between different languages The process of acquiring a second 

language begins with this step, which is the first of its kind. The learners' 

natural speech are suffer directly from this effect. Students at this level rely on 

their prior experiences once they acquire the target language because they are 

unfamiliar with it. 

                                                             
22 Irnawati Israil, 'An Error Analysis on Students' Writing at the Fourth Semester Students 

of English Study Program of Tarbiyah Departement at STAIN Palopo,' (Unpublished Thesis) 

Palopo: STAIN Palopo, p. 10., 2013, 83. 
23 T. D. Terrell And H. Douglas Brown, Principles Of Language Learning And Teaching, 

Language, 1981. 
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2) Intra-lingual Transfer. It is the process by which objects are transferred 

negatively within the language that is being targeted as the target. During this 

time, students are studying a variety of target languages. Consequently, they 

exercise the structure in a form that is not the same as the target language and 

expand upon it in a manner that does not correspond to their mother tongue. 

3) The Setting of Educational Activities It is that which encompasses all of the 

different modes of transmission. At this point in the process, context can refer 

to either the instructor or the textbook. Within the confines of the classroom, 

the instructor or the assigned reading can lead students astray and cause them 

to make mistakes. It is frequently referred to as a flawed concept in common 

parlance. 

4) Strategies for Effective Communication It has something to do with different 

approaches to learning. During this stage, students are required to communicate 

their message using the production strategies they have learned. On the other 

hand, it is frequently the cause of mistakes. According to Littlewood, who also 

writes this, learners can use communication strategies to convey meanings 

beyond their level of acquired competence.24 

c. Categories of Error Analysis 

Several of the students have identified errors that are made in writing. In 

some other references about the various types of errors evaluation, Heidi Dulay, 

Burt, and Krashen mention a total of four taxonomies that are essential to keep in 

mind, specifically as follows: 

                                                             
24 William Littlewood, 'Foreign And Second Language Learning,' New York: University 

Press, 1984. p 30. 
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1) Linguistic Classification 

There are a significant number of errors. The linguistic item that contains an 

error has been supported by taxonomy despite the presence of the error. These 

linguistic taxonomies classify errors according to the language component and, 

consequently, the particular linguistic component that the error has on its effect. 

Components of language include phonology (which deals with pronunciation), 

syntax and morphology (which deal with grammar), semantics and lexicon (which 

deal with meaning and vocabulary), and discourse (style).25  

2) The Surface Strategy Taxonomy 

The taxonomy of surface strategies emphasizes the myriad ways surface 

structures can be thought processes. Errors analysis is a pursuit that aims to 

deduce the cognitive strategies that guide the learner's reconstruction of the new 

language from the perspective of a surface strategy. Consequently, Dulay and 

colleagues classify the error as one of four distinct varieties, primarily based on 

the taxonomy of surface techniques.  

1) Omission  

An omission error occurs when a well-structured speech is missing a 

necessary component. At the same time, although each morpheme and phrase 

within a phrase has a chance of being eliminated, some morphemes are eliminated 

more frequently than others.26 For instance, This place is most important in the 

world. It is supposed to be This place is the most important in the world. 

                                                             
25 Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 188. 
26  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189. 
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2) Addition 

Addition errors are the opposite of omission errors, which are mistakes in 

the absence of something. They can be recognized because an element that must 

be absent from an appropriately constructed utterance is present in their 

expressions.27 There are three types of addition mistakes: simple addition, double 

marking, and regularization. 

a) Double Marking 

 A significant number of additional errors can be more accurately described 

as the omission of particular components, which are essential in specific language 

formulations. As an example, Andi doesn't understand my name. It is necessary to 

correct the last line; He doesn’t know my name. 

b) Regularization 

 In the addition category, regularization errors increase when a marker 

typically added to a linguistic item is mistakenly delivered to exceptional objects 

of the specified class that do not receive a marker. This type of error can only 

occur when a marker is added to a linguistic item. According to this class, 

inexperienced individuals make a regularization error when adding a morpheme to 

fantastic phrases, for example, Sheeps → Sheep, Putted, → put. 

c) Simple Addition 

 This is a replica marking or adding regularization, depending on the 

researcher  appearance. There are no particular guidelines for any other types of 

errors that involve the employment of something that should no longer be 

                                                             
27  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189. 
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included in properly constructed statements. For example, The fishes do live in the 

water. The student has constructed a wrong sentence in this instance. He 

substitutes "does" for "fishes." The correct sentence is that The fishes don't live in 

the water. 

3) Substitution (Misformation) 

The incorrect application of a structure or morpheme is what's meant to be 

understood by the term "misformation." In contrast to omission errors, which lead 

to the learner not providing any items, misformation errors cause the learner to 

provide something, even if it is incorrect.28 These three types of misformation are 

as follows: 

a) Regularization errors  

Each day, rather than using an abnormal marker, all of the numbers that fall 

under the category of misformation are indicated. As in run for ran or gooses for 

geese. 

b) Archi forms 

The ability to express one set of forms with another is a feature that is 

shared across all levels of second language acquisition. For example, a student 

might also pick one member of the class of personal pronouns to behave in the 

vicinity of many others inside the class, such as me hungry, give me that! The 

form selected by the students is known as an arch shape. 

c) Alternating forms 

                                                             
28  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189. 
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When a student's vocabulary and grammar expand, arch forms generally 

give way to a complimentary variation of class members. Consider those dogs. I 

saw her yesterday. 

4) Misordering 

When the order of morphemes in an utterance is incorrect, a morpheme or 

series of morphemes may be misplaced during the utterance. This mistake could 

occur due to a phrase-for-phrase translation of the surface shape of the local 

language.29 For instance, He is all the time lately. It is supposed to be He is late 

all the time.  

Omission, addition, substitution(misformation), and misorder are the four 

types of errors that can occur in a piece of writing.30 

3) The Comparative Analysis 

The comparative taxonomy of errors is grounded in the structural 

similarities between errors made in second languages and other types of 

constructions. In the research literature, errors made by learners of a second 

language are frequently compared to errors made by students learning the target 

language in their native tongue and two phrases or sentences similar in their 

mother tongue. 

4) Communicative Effect Taxonomy 

The effect that communication has on the error is classified within the 

taxonomy system according to its effect on the reader or listener. It highlights the 

                                                             
29  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189.  
30  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189. 
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difference between errors that appear to result in miscommunication and those 

that do not result in such errors.31 

Within the scope of this investigation, the researcher is interested in the taxonomy 

of surface strategies. 

d. Stage of Error Analysis 

1) Pre-Systematic error. Pre-systematic errors are made when the learner has only 

a hazy idea of the systematic order that applies to a specific group of items. A 

level of partial consistency may conceal a pre-systematic error. 

2) Systematic error. The systematic error happens when students have started to 

discern a system, become more consistent in patterning, and show off relatively 

consistent errors indicating internalization of regulations, albeit "incorrect" 

guidelines, using native-speaker standards.  

3) Post-systematic. Post-systematic errors are identified when the learner's speech 

is highly regular and, even though he makes an error, he can explain and 

correct it. This occurs when the learner's speech is considered "systematic." 

Even though errors can happen at this level, they aren't prevalent.32 

e. Significance of Error Analysis 

  Evaluation of errors plays a crucial part in learning a language because the 

study of beginner's errors is a necessary component of the comprehensive 

investigation of learners' language that is necessary to understand the process of 

                                                             
31  Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 189. 
32 H. D. Brown, 'Principle of Language Learning and Teaching,' White Plains, NY: 

Pearson Education, Inc. p.263, 2007. 
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acquiring a second language. There are three ways in which errors have 

significant implications: 

1) To the teacher, errors are essential indicators of a student's development as a 

learner of the material. 

2) To the researcher, regardless of the learner's strategies, making mistakes is an 

inevitable part of the language acquisition process. 

3) The learner can gain something valuable from these errors. When a student 

makes an error, the only way to teach him the correct shape is to allow him to 

find it and test various hypotheses rather than giving it to him directly. This is 

the only method that is guaranteed to be effective.33 

f. Procedures of Error Analysis 

  The error analysis procedures absolutely must be followed. In the event 

that procedures are not adhered to, the error analysis are inaccurate and impossible 

to read. As a consequence of this, a student needs to understand how to perform 

error analysis. As a consequence of this, students are able to write appropriately. 

According to Rod Ellis, the following processes and steps are included in the 

category of error analysis research:34 

1) Collection of A Sample of Learner Language 

It details the kinds of language samples that are analyzed as well as the 

procedures that are used to acquire those samples. 

 

 

                                                             
33 Lukman Hakim, “Error Analysis on Students’ Translation at the Fifth Semester Students 

of English Department IAIN Palopo.” Palopo: IAIN Palopo, 2015), p.12. 
34 Rod Ellis, “Second Language Acquisition," (Oxford University Press, 2003). p. 15-19.  
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2) Identification of Error 

After a corpus of the learner, language has been compiled, and the next step 

is to recognize it. As a consequence of this, it is also essential to provide an 

explanation of what constitutes an error and to expand on the recognition process. 

3) Description of Error 

It contrasts the learner's one-of-a-kind utterances with a reconstruction of 

those utterances in the target language. It is of the utmost importance to take note 

of the surface characteristics of the students' utterances. 

4) Explanation of Error 

It is concerned with determining the error's intended use, i.e., why it 

happens. 

5) Evaluation of Error 

Evaluating errors requires considering their impact on the person or people 

asked about them. In order to arrive at moral judgments regarding instructional 

practices, it is necessary to assess the gravity of each error. Error assessment is 

required because the goal is instructional. 

2. Concepts of Writing 

a. Definition of Writing 

There are many different applications for language as a medium of 

communication that one can pursue. Writing is entering letters, phrases, or 

numbers into a computer by handwriting, typing, printing, image mentioning, 

photographing, magnetic impulse, mechanical or electronic recording, or any 

other method of records compilation. Writing can be done by handwriting, typing, 
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printing, image mentioning, photographing, or other methods. Writing, one of the 

oldest forms of technology on the planet, can be done with various implements, 

including but not limited to a pencil, a pen, software programs, and the ability to 

stream videos online.35 

According to Harmer, writing is typically used as a warm-up for a few other 

activities, the most important of which is when students compose sentences as a 

prologue to discussion activities in the classroom.36 According to Brown, writing 

is fundamentally a practice for strengthening a language's grammatical and lexical 

characteristics. This is accomplished by documenting speech.37 

According to Barber, writing is essential to modern culture and activity.38 

According to Hawkins, writing commits thoughts and information to paper in the 

form of words.39 The reseacher are wish to scribble on anything for a variety of 

reasons, some of which include the following: (1) to provide information, (2) to 

obtain information, (3) to maintain contact, (4) to keep track of anything 

important, and (5) to assist you in remembering something that you need to 

remember. 

                                                             
35 Andrea A. Lunsford, The St. Martin’s Handbook Sixth Edition with 2009 MLA/2010 APA 

Update (New York: Bedford, 2009). 
36 Harmer J, 'How to Teach Writing,' England, UK: Person Educational Limited., 2004. 
37 H. Douglas Brown, Language Assessment Principles and Classroom Practices, NY: 

Prentice Hall, Inc. (New Jersey, 2003). 
38 D. M. Barber, D. B., Barber, D. M., Karner, N. F., Laur, 'Teaching Writing,' Adult Basic 

Skills Professional Development Project And Appalachian State University. National Commission 

On Writing, America's Schools And Colleges. Retrieved On August 2016 From: 

Https://Abspd.Appstate.Edu/Sites/Abspd.Appstate.Edu/Files/Teaching_Writing. 
39 Hawkins S, 'Putting Pen to Paper,' NALA: National Adult Literacy Agency. Retrieved 

on August 2016 from: 

Http://Www.Nala.Ie/Sites/Default/Files/Publications/Putting%20pen%20to%20paper%20-

%20writing%20workbook_1.Pdf, 2005. 
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According to Kirby and Crovitz, the creative act of writing is what 

differentiates writing education from other types of instruction.40 According to 

Peha, the process of writing combines two different activities. The first step in this 

exercise is to develop ideas for the researcher writing. The second step is to 

articulate those ideas in a way that is interesting to the researchers audience and 

crystal clear.41 

According to Dewi, writing is language expression through letters, symbols, 

or words.42 It indicates that a person can communicate what is going on in their 

head through a letter, symbol, or word that the reader can recognize as a 

manifestation of the person's mind. 

In essence, writing is an essential mode of communication that are help 

people process honest socialization and express their ideas, feelings, and opinions 

to have positive social interactions with other people. Writing is generally 

acknowledged to be the most challenging skill, both to teach and to learn. 

b. Types of Writing 

Students go through their academic careers participating in various writing 

activities. The list that follows provides additional examples of writing in a 

variety of styles, including: 

1) The narrative is the form of writing that relates the story of acts or events. 

Narrative writing aims to relate a story or experience from the researcher's life. 

It typically includes a cast of characters, a setting, and a plot (for instance, 

                                                             
40 Dawn Latta. Kirby and Darren. Crovitz, Inside out : Strategies for Teaching Writing, 

2013. 
41 Steve Peha, The Writing Teacher’s Strategy Guide, Canada, US: Teaching That Makes 

Sense, Inc., 2003. 
42 Utami Dewi, 'How to Write,' Medan: La-Tansa Press, 2011. 
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short memories, journals, autobiographical essays, writing approximately 

someone). 

2) Description reproduces how things look, smell, taste, feel, or sound; it may also 

evoke moods like happiness, loneliness, or fear. Description writing creates a 

visual image of people, places, and even units of time-days, times of day or 

season. Paints a vivid picture in the reader's mind by providing specific 

information about the subject of the writing (for instance: menu, tour, brochure, 

poster).  

3) Expository is used in giving information, explaining, and interpreting 

meanings. Expository writing aims to educate, explain, clarify, or outline a 

topic (examples: research paper, essay, document). 

4) Argumentation is used in persuading and convincing to make a case or to prove 

or disprove a statement or preposition.43 Even though research is utilized to 

compile specialized records in technical writing, this does not imply that the 

writing should be dry and uninteresting (for example, a VCR manual, a driving 

force's manual, or a legal report).44 

c. Component of Writing  

According to Heaton, the elements of writing can be broken down into the 

following five categories: content, enterprise, language use, vocabulary, and 

mechanics.45 

                                                             
43 George E. Wishon, Let’s Writing English, (New York: Litton Educational Publishing. Inc 

1980), p.377 
44 Arisah, 'Improving Students Writing Skill Through Diary at the Eleventh Year Student of 

Pondok Pesantren As'diyah Kecamatan Malangke,' (Palopo: Thesis S1 STAIN Palopo).p.18., 

2015. 
45 J. B Heaton, Writing English Language Test, (New York: Longman,), p.146, 2013. 
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1) Content 

  There are a few things to consider whenever are connect to a component. 

The composition ought to make sense on its own and work toward achieving one 

primary objective. It is going to be developed appropriately, and it needs to show 

cohesion and continuity. As a direct consequence, the content consists of a thesis 

statement and its justification, expansion, discussion, evaluation, and conclusion. 

It may refer to how a piece of writing is written or to the content of the writing 

itself. The substance of the writing must be clear for the audience to comprehend 

the message and obtain information from it. In light of this, it should be concise, 

accurate, and pertinent. 

2) Organization 

When we talk about writing organization, we're talking about how the 

researcher composed, structured, and ordered the ideas or messages within the 

work. Starting at the beginning and working our way through to the end, the 

researcher is move from the general to the specific to the general. One of the 

many reasons things should be arranged in writing is to ensure they are coherent. 

3) Vocabulary 

Researchers can't function properly without a dictionary at their disposal. 

Writing requires a substantial investment in one's vocabulary. In order to 

effectively communicate our perspectives, we are consistently revising our 

vocabulary. Someone with a limited vocabulary finds it challenging to select the 

appropriate words for what they are about to say, making it more challenging to 

construct what they are going to say. Words that are easily understood and readily 



26 
 

 

available are always produce superior technical and specific writing. It is easier 

for researchers to structure their work, which are, in turn, make it simpler for 

readers to comprehend. 

4)  Language use 

Using language in writing descriptions and other types of writing 

necessitates the utilization of correct grammar and syntax. A good teacher of 

grammar needs to have the ability to generate grammar. In addition, students can 

improve their command of the formal language with the help of proper grammar 

instruction. Never under any circumstances should we be ready to carry out an 

entirely different function. 

5) Mechanics 

In any case, there are two aspects that make up the mechanics of writing, 

and those are function and capitalization. The function is necessary in order to 

make the meaning clear. In English, the use of a capital letter to start a participial 

phrase is required. They want to make a distinction between particular things as 

their first step. Second, it is the first word in many things, including appropriate 

phrases, adjectives, and quotations. This step is crucial because it enables readers 

to comprehend the researcher's intent or, to be more precise, identify that intent. 

d. Process of Writing 

According to Oshima and Hogue, there are four steps that need to be taken 

into consideration when writing a good text.46 The researcher is provided with 

                                                             
46 Alice Oshima and Ann Hogue, Introduction to Academic Writing (New York: Pearson 

Longman, 2007). 
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assistance in arranging their thoughts into a coherent structure through the 

processes of writing. 

1) Prewriting 

The first step of the process is called prewriting, consisting of writing before 

the actual writing. The method of prewriting allows for the generation of new 

ideas. At this point, choose a topic and engage in some free-form idea generation 

regarding how best to describe it. 

2) Organizing 

The next step in the process of writing is to create a brief outline as a means 

of organizing the researcher thoughts and ideas. The researcher provided an 

overview of the subject matter and articulated the central idea in a single phrase. 

3) Writing 

The next step is to create a rough draft of the researcher paper by following 

the outline created as a guide. The researcher rough draft as quickly as possible 

without paying attention to details like grammar, spelling, or punctuation. Put 

down on paper what the researcher thinking. There is a high probability that is 

preliminary manuscript where have a few typos. The researcher is correct the 

mistakes at a later time. This stage of behavior is very typical and fitting for the 

situation. After all, this is only a preliminary draft at this point. 

4) Polishing, Revising, and Editing 

At this point, the reseacrher should go back through work and polish it up. 

This concept also goes by the names revising and editing. There are two distinct 

procedures that yield the best results when it comes to polishing. To start, the 
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researcher should address the primary concerns regarding the content and the 

organization (revising). After that, the researcher should concentrate on 

addressing any minor mechanical, grammatical, or punctuation errors (editing). 

e. Important of Writing 

The researcher discovered several different references to the critical nature 

of writing activities, and there are several various reasons for this, some of which 

are listed below: 

1) Writing helps us organize our thoughts by forcing us to put them down on 

paper. It is possible that the researcher are organize them logically. 

2) Writing a topic and jotting ideas enables us to detach ourselves from our 

situation. Jotting down ideas for a topic allows us to separate ourselves from 

the circumstance we're writing about.  

3) Writing is a method of discovery, and when we write, we stimulate our 

cognitive processes by inputting information and images that are already 

familiar to our subconscious minds. 

4) The act of writing can be helpful in the process of coming up with new 

concepts because it encourages the development of connections and 

interactions.47 

3. Concepts of Analytical Exposition text 

a. Definition of Analytical Exposition text 

Analytical exposition text is one of the types of texts that students in the 

eleventh grade are required to write at a higher level. This is because students in 

                                                             
47 Suriani Banna, 'Teaching Simple Past Tense At the Tenth Year Students of PMDS Putri 

Through Writing Personal Experience,' (Unpublished Thesis S1: STAIN Palopo), 2011, 59. 
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this type of text attempt to analyze a topic rather than simply explain it or give 

examples of it. Students are prompted to engage in critical thinking by analytical 

exposition texts, which offer a variety of arguments supported by evidence. 

Analytical exposition texts, as Nurhikmah and April, explain, require students to 

demonstrate a command of the subject matter in order to provide arguments and 

evidence in support of their claims.48 It indicates that the students ought to acquire 

some knowledge in order for them to be able to apply it when analyzing the 

subject matter. 

A text is said to be analytically expository if it analyzes a topic by basing it 

on real events and using arguments as evidence for that topic. This text only 

addresses the subject at hand under one of two conditions: either it is arguing in 

favor of or against the proposition being discussed. It is impossible for it to satisfy 

both conditions at the same time because an analytical exposition text examines a 

particular subject by presenting only one viewpoint on the subject. It is supported 

by Priyana, Riandi, and Mumpuni, who state that the topic suggested in the 

analytical exposition text may only be in pro or contra, not both. This finding is 

supported by these three sources.49 According to this assertion, providing the 

reasons for the topic can only consist of one perspective, and that perspective can 

be either pro or contra. 

                                                             
48 A.F. Irwan, A.FR. Syafei, and L. Marlina, 'Students' Ability in Writing an Analytical 

Exposition Text at English Department of Universitas Negeri Padang, Journal of English 

Language Teaching, 7.1 (2018), 169–76. 
49 Priyana, J., Riandi, & Mumpuni A. P., Interlanguage: English For Senior High School 

Students XI Science And  Social Study Programme. (Jakarta: Pusat  Perbukuan Departemen 

Pendidikan Nasional, 2008). P.58. 
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In addition, the explanations offered in this piece of writing are factual, 

meaning that they are drawn from actual occurrences. It is consistent with 

Wahidi's statement in Rakhmi and Amri that an analytical exposition text is a text 

that shows researchers' perspective of the topic based on occurrence around. This 

understanding is supported by the evidence presented here.50 It indicates that the 

researcher chose to base the ideas and viewpoints expressed in this text on the 

occurrences in the surrounding world. 

The researcher draws the conclusion that an analytical exposition text is one 

of the types of texts that call for a higher level of writing ability and call for 

students to demonstrate that they have mastered the information associated with 

the topic based on its occurrence around. The information is necessary at this time 

because the arguments in favor of the issue are currently being discussed. 

b. The Purpose of Analytical Exposition text 

Analytical and expository has the goal of convincing the reader of the 

researcher's ideas regarding the subject matter that is being discussed. It is 

supported by Rhoby, Fitrina, and Yandri, who state that the communicative 

purpose of an analytical exposition text is to influence the reader about the ideas 

or something related to the topic.51 The fact that the reader is persuaded by the 

ideas presented in the text is demonstrated by this point. As a result, it is 

reasonable to anticipate that the reader are influenced by what the researcher 

places on the writing. 

                                                             
50 Rahmi Eka Putri and Amri Isyam, 'Teaching Reading an Analytical Exposition Text 

through Herringbone Technique to Senior High School Students, Journal of English Language 

Teaching, 2.1 (2013), 1–6.  
51 R Testi, F Harmaini, and Y Yandri, ‘Teaching Writing an Analytical Exposition Text By 

Using Mind Mapping, Jurnal fakultas keguruan dan ilmu pendidikan 3 (6),2014.  
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In addition, it has been mentioned before that the subject of an analytical 

exposition text is only in one condition, which is either the pro or the contra side. 

As a result, the concepts that are presented to the reader in an effort to sway their 

opinion regarding the subject matter are only related to one side of the argument, 

either the pro or the contra condition. According to Dahler, the objective of an 

analytical exposition is to persuade the reader or listener to adopt the researcher's 

point of view by presenting them with arguments supporting only one side of the 

issue.52 As a result, there is only ever going to be one point of view presented in 

this text. Therefore, the purpose is also to persuade the reader with only one side 

of the argument, regardless of whether the perspective is pro or contra. 

In addition, the objective of writing an analytical exposition text is to argue 

something by presenting the arguments in the form of a point of view. These 

arguments, of course, take the position that the subject matter exists in one 

condition. If it is on the pro side, then that indicates that it agrees with and 

supports the idea that are given. If, on the other hand, they are counterarguments, 

this indicates that the arguments are not in agreement with the subject matter. It is 

consistent in Rahmi and Amri, who state that the objective of an analytical 

exposition text is to argue and give arguments as a point of view on the topic.53 

This indicates that the reader is encouraged to engage in critical thinking rather 

                                                             
52 Dahler,Fitri, “The Effect of Using Content-Purpose-Audience (CPA) Strategy Toward 

Students’ Writing of Analytical Exposition Text At The Eleventh Grade of SMA Nurul Falah 

Pekanbaru “ Jurnal Pendidikan,Vol 8, No 1, Februari 2017   
53 Rahmi Eka Putri, Amri Isyam, Teaching Reading An Analytical Exposition Text Through 

Herringbone Technique To Senior High School Students, Journal Of English Language Teaching 
2(1), 289-294, 2013 . 
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than information gathering as they read the text in question because the researcher 

presents some of their points in the form of arguments throughout the text. 

It is possible to draw the conclusion that there are two overarching goals 

that an analytical exposition text should strive to achieve. The objective is to 

argue and to give arguments from the researcher's perspective on the reality of the 

subject matter. Second, the objective of this piece is to influence the reader's 

perspective on the matter by presenting them with ideas or arguments that are 

founded on actual occurrences in the world. 

c. Generic Structure of Analytical Exposition text 

The students need to have a firm grasp of the overarching structure of the 

text in order for them to be able to write an effective analytical exposition. The 

researcher presents the standard structures of analytical exposition text based on 

the opinions of various experts within this section, according to Hasbi, where he 

mentioned the generic structures of analytical exposition text. According to what 

he said, the three fundamental building blocks of an analytical exposition text are 

a thesis, arguments, and repetition. The researcher makes a claim in his or her 

thesis about where they stand on the subject or problem being discussed. 54An 

argument is to provide support for the thesis statement. The purpose of the 

reiteration is to ensure that the statement is accurate, reasonable, and acceptable. 

This is accomplished by providing a concise conclusion regarding the 

explanations of the thesis that has been written.55 This indicates that the generic 

                                                             
54  Hasbi Muhammad Affan, Students’ Ability in Writing Analytical Exposition Text: A 

Study at Eleventh Grade Students of  SMA 4 Negeri Padang, Jurnal Ilmiah Mahasiswa STKIP 

PGRI Sumbar, 2014, p.2. 
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structures consist of a thesis, which contains a statement made by the researcher, 

arguments, which are the facts of the topic, and reiteration, which is the 

conclusion. 

In the meantime, Mark and Kathy assert that the generic structures of 

analytical exposition text are distinct from those described by the expert who are 

presented earlier. They categorized the structures that are used to construct an 

exposition text into three distinct groups, which are the introduction, the series of 

arguments, and the conclusion. An attention-grabbing introduction  have an 

introductory statement that provides a point of view on the topic and serves as a 

preview for the arguments. This type of introduction is called an attention-

grabbing introduction. Contains a series of arguments related to the topic, which is 

used to persuade the reader that the researcher is correct in their position.  

The conclusion includes a summary that draws a line under the arguments 

presented and serves to bolster the researcher's position in the process.56 The 

generic structures discussed are, in essence, the same as those discussed by the 

previous expert; however, they are described using different terms. This indicates 

that the generic structures include three distinct components: an introduction or 

thesis statement, a series of arguments, and a restatement or conclusion of the text. 

In addition, Priyana, Riandi, and Mumpuni discussed the generic structures 

of analytical exposition texts, which include the following three components:57 

                                                                                                                                                                       
 

56  Mark Anderson and Kathy Anderson, Text Types in English 2, (South Yarra, Vic: 

Macmillan, 2003) p.129. 
57 Priyana, J., Riandi, & Mumpuni A. P., Interlanguage: English For Senior High School 

Students XI Science And  Social Study Programme. (Jakarta: Pusat  Perbukuan Departemen 

Pendidikan Nasional, 2008). P.58. 
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1) Thesis 

The term "thesis" refers to an opinion that is presented regarding something 

that is going to be written about as a topic. For instance, I believe that it is 

important for children to go to school. It is a place where they can learn new 

things, meet new people, and have a good time. 

2) Argument 

The factors that led to the problem with the thesis or the researcher's 

viewpoint on the matter. Take, for instance: (1) If children do not attend school, it 

is possible that they will never learn to read or write. This means that they run the 

risk of not getting a job at all, let alone a good job. (2) Children have the 

opportunity to acquire knowledge on a wide variety of topics while they are 

enrolled in formal education, including subjects such as mathematics, science, 

historical figures, and various nations. The researcher can also participate in sports 

and go on field trips to interesting nearby locations if the rsearcher go to school. 

3) Reiteration 

Repetition is a rewriting of the statement that is made in the thesis. Take, for 

instance, the reason why it's important for kids to go to school.58 

The researcher came to a conclusion, based on the previous explanations 

about the generic structures of analytical exposition text, that the generic 

structures of analytical exposition text are divided into three categories: the thesis 

or introductory section, which contains the researcher's statements as the point of 

view of the topic; the arguments section, which contains the explanation as the 

                                                             
58  Peter Knapp and Megan Watkins, Genre, Text, Grammar: Technologies for Teaching   

and Assessing writing, (Sydney: UNSW Press Book, 2005), p. 193. 
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reasons of the thesis statements and it is used to persuade the reader; and finally, 

the reiteration or conclusion section, which contains a brief resume of the main. 

d.The Language Feature of Analytical Exposition Text 

Every single type of text that can be written in English has its own unique 

set of linguistic characteristics. In this instance, the text of an analytical exposition 

has its very own language characteristics. The students are expected to 

comprehend, in addition to understanding the generic structures, the language 

features that are used in the writing of this text. In order to write this text 

effectively, the researcher are need to utilize certain aspects of language. 

According to Mark and Khaty, the following linguistic features are utilized when 

writing an analytical exposition text: modality, emotive words, and linking 

verbs:59 

1) Utilizing language in a way that conveys the researcher's point of view 

(modality). Modality, as outlined by Knapp and Watkins, is utilized in the 

demonstration of arguments. There are three different kinds of modality 

expressions: modal auxiliaries, mental verbs, and temporal auxiliaries. Modal 

auxiliaries are the most common. Following is a list of illustrative examples of 

modalities:60 

Modal auxiliaries: the researcher need to throw trash away in the 

appropriate container.Verbs in mind: I believe that children should attend 

                                                             
59  Mark Anderson and Kathy Anderson, Text Types in English 2, (South Yarra, Vic: 

Macmillan, 2003) p.129. 
60  Peter Knapp and Megan Watkins, Genre, Text, Grammar: Technologies for Teaching 

and Assessing writing, (Sydney: UNSW Press Book, 2005), p. 189.. 
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school.Auxiliaries temporals: It is gave the appearance of filthiness to the 

classroom. 

2) Utilizing language in a way that conveys the researcher's emotions (emotive 

words). 

3) Establishing a connection between the causes and the effects through the use of 

linking verbs. Knapp and Watkins both mentioned the connectives that should 

be used to link the points together. According to what they said, there are many 

different kinds of connectives, including temporal connectives (such as firstly, 

secondly, thirdly, and finally...), causal conditional connectives (such as 

because...), comparative connectives (such as however, in other words, even 

though, meanwhile...), and connectives that show an effect or a result (such as 

so, therefore, and consequently...).61 

In addition to this, the publication Simon & Schuster, which is cited in 

Mahrukh Bashir, stated several linguistic characteristics of analytical exposition 

texts, which are as follows: 

4) Increasing the level of persuasion achieved by the presentation of the 

viewpoint by incorporating emotive connotations. It is possible to convey the 

message by selecting the appropriate synonym for the word. (for example, the 

word good can be replaced with the words fantastic or incredible.) 

5) Using present tense. (for example, I say that it gives, etc.) 

6) Using mental verbs. (e.g., believe, prefer, doubt, agree, disagree, etc.) 

                                                             
61  Peter Knapp and Megan Watkins, Genre, Text, Grammar: Technologies for Teaching  

and Assessing writing, (Sydney: UNSW Press Book, 2005), p. 193. 
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7) Using saying verbs. (for example, people have stated that it has been said, they 

have stated that, etc.) 

8) Using words that connect ideas, e. (for example, additionally, furthermore, 

also, not only, additionally, firstly, and so on) 

9) Making use of conjunctions of causality (for example, despite, due to, for that 

reason, because, even though, despite the fact that, etc.) 

10) Confirmation through the use of words that express the researcher's attitude. 

(such as going to, being able to, is required to, typically, frequently, etc.). 

11) Making use of methods of persuasion. It is possible to articulate it by providing 

generalizations, evidence, and exaggerations.62 

d.Writing Analytical Exposition Text 

Writing is a difficult task that requires the researcher to think deeply and 

organize their thoughts into a string of sentences or paragraphs. This is just one of 

the many steps involved in the writing process. In order to produce well-

developed written work, the researcher must first go through the processes of 

writing. These procedures are called prewriting, editing, revising (also known as 

proofreading), and the final version. In addition, in order to make a good piece of 

writing, the researcher needs to put emphasis on coherence, cohesion, and unity. 

A text that is considered an analytical exposition text is one that contains 

arguments regarding a particular subject. The events that took place in the 

surrounding area inspired the researcher to base this text's topic on those events. 

In order to compose this piece of writing, the researcher must first conduct 

                                                             
62 Mahrukh Bashir, Bahasa Inggris untuk SMA/MA/SMK/MAK, (Jakarta: Kementerian 

Pendidikan dan Kebudayaan, 2017), pp. 48-49. 
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research on a subject and then present their case to the reader with supporting 

evidence and arguments. In addition, the researcher needs to be familiar with the 

general structures of analytical exposition texts in order to make it simpler for 

them to write these texts. Additionally, the thesis, arguments, and reiteration are 

the generic structures that make up an analytical exposition piece of text. 

Analytical expositions texts serve two purposes: the first is to persuade the reader 

or listener, and the second is to convince the reader that the opinion is correct and 

that it is supported by arguments. 

Expository writing can also refer to the practice of writing analytical 

exposition texts. What this indicates is that the writing of analytical exposition 

texts requires factual argumentation. For the reader to know whether or not an 

idea is plausible or accurate, the researcher must provide specific details about 

those ideas and conduct an in-depth analysis of the subject matter by formulating 

arguments. In addition, the researcher should be concerned about the elements of 

writing, such as sticking each sentence together through grammatical and lexical 

cohesion and also making sure that the ideas are delivered in an orderly fashion. 

As a result, writing analytical exposition text is an activity in which the researcher 

expresses his or her viewpoint by analyzing the subject matter and providing the 

arguments in it, with the goal of ensuring that the reader are have a detailed 

understanding of the concept. 

C. Conceptual Framework 

The conceptual framework outlines the steps the researcher intended to take 

to carry out this research systematically. This study aims to identify errors in 
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writing an analytical exposition text. The preceding diagram demonstrates that the 

first component is the students make in their writing the analytical exposition text 

written by eleventh-grade students in SMA Negeri 2 Palopo. In the second and 

third components, the student's writing is collected by the researcher and 

identification for correction the student's writing. The fourth component is the 

classification of the errors that have been found. To classify the mistakes, a 

modified surface strategy taxonomy is used. The fifth component explains surface 

strategy taxonomy, including omission, addition, substitution and misordering. 

The final part focuses on the various conclusions that can be drawn. By utilizing 

percentages, performing calculations, and determining the rate in each category, 

the researcher can determine the type of error that is most common and the type of 

error that is the most severe due to errors that students make when writing 

analytical exposition texts. The conceptual framework that this research is built 

upon is represented in the diagram that can be found below:  
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Table 2.1. Conceptual Framework 

 

 

    

  

 

 

 

 

 

  

 

 

 

     

         

  

Omission 

Students’ Writing Analytical exposition text 

The researcher identification of the students’ errors 

Description errors 

Addition Substitution  Misordering 

Explanation of errors 

Evaluation of errors 

The researcher collecting the data 
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CHAPTER III 

RESEARCH METHOD 

A. Research Type and Approach 

The descriptive qualitative method was used in this research. According to 

Sugiyono, qualitative research is research in which the researcher is placed as the 

key instrument, combined techniques for data collection are used, and inductive 

analysis is used on the data collected.63 Kirk and Miller, writing in Moleong, 

define qualitative research as a method that involves making direct observations 

of individuals and developing relationships with them to obtain their data.64 This 

line of inquiry is interested in knowing about existing phenomena under natural 

conditions, not controlled, laboratory, or experimental conditions; therefore, this  

methodology was selected for that reason. This type of qualitative research would 

also be more appropriate given that researchers are required to go directly to the 

field with the research object in order to conduct the study. 

B. Research Focus 

According to Moleong, the research focus serves as a guideline for taking 

relevant data and applying it to the research problem.65 The essence of the 

research that needs to be done is going to be the primary focus of this 

investigation. In this study, the researcher focused in writing  analytical exposition 

text written by the students eleventh grade of SMA Negeri 2 Palopo. The text of 

                                                             
63 Sugiyono, Metode Penelitian Pendidikan Pendekatan Kuantitatif, Kualitatif, Dan R&D 

(Bandung: Alfabeta, 2010). 
64 Moleong Lexy J, Metodologi Penelitian Kualitatif (Bandung: PT. Remaja Rosdakarya, 

2002). 
65 Moleong Lexy J, Metodologi Penelitian Kualitatif Edisi Revisi (Bandung: PT. Remaja 

Rosdakarya, 2016). 
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the analytical exposition is the data that are analyzed for errors according to the 

grouping based on the Surface Strategy Taxonomy. 

C. Definition of Terms 

1. Error analysis is a method that uses linguistic theories or procedures in order to 

identify and interpret the systematic errors that are made by a learner while 

they are researching a foreign or second language. 

2. Writing is the process of putting an idea, an opinion, or a feeling into written 

form. It is a complex endeavor that requires language control at the sentence 

level (grammar, structure, vocabulary, punctuation, spelling, and later 

information) and beyond the sentence rank (organizing and integrating 

information into cohesive and coherent paragraphs or texts). The thing we want 

to write ought to have some message it wants to convey. 

3. An exposition text is a text that argues a case for or against a particular position 

or point of view, and it proposes a suggestion at the end of the argumentation 

process. 

D. Research Design 

Creswell explains that different inquiries can be conducted using 

qualitative, quantitative, or mixed research methods. These inquiries can provide 

specific direction for the procedures included in a research design.66 On the other 

                                                             
66 John W. Creswell, Educational Research: Planning, Conducting, and Evaluating 

Quantitative and Qualitative Research, 4 edition (India: Pearson India, 2015 p.41. 
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hand, Kumar described research design as "a plan, structure, and strategy of 

investigation devised to obtain answers to research questions or problems.”67 

The qualitative research methodology are used to design this study's 

research. Research classified as analytical exposition  asks questions regarding 

variables' nature, incidence, or distribution. This type of research involves 

describing but does not involve manipulating the data. The researcher wanted a 

method that could provide a precise explanation for a phenomenon or problem 

that they had observed. Because the research findings are related to interpreting 

data in the field, qualitative method is sometimes called interpretive.68 

The researcher are investigate in writing students' analytical exposition 

text writing and identify grammatical errors based on Surface Strategy Taxonomy. 

In this way, the researcher gathered data from the analytical exposition text 

writing done by the students, and identified the errors using Surface Strategy 

Taxonomy. 

E. Data and Data Source 

1. Data 

The information collected by the researcher in order to comprehend the 

phenomenon and provide a solution to the predetermined issue is known as data. 

                                                             
67 Kumar R, ‘Research Methodology: A Step-By-Step Guide For Beginners’, London, Ma: 

Sage Publications Ltd, p. 95., 2011. 
68 Faisal Amir, ‘An Analysis Of Grammatical Errors In Writing Made By English 

Education Students At Iain Palopo,' 2020 

<Http://Repository.Iainpalopo.Ac.Id/Id/Eprint/2688/1/Fasal Amir.Pdf>.. 
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The researcher used both primary and secondary data in this investigation. They 

are: 

a. Primary data is information obtained for the first time, typically for research, 

through personal experiences or evidence. Throughout this investigation, the 

primary data was collected in two ways: first, as the result of analyzing 

students' written analytical exposition texts, and second, through students' 

interviews.  

b. Secondary data are obtained from previous research, literature reviews, 

magazines, books, the internet, and other sources that support this research. 

2. Data source 

A data source is a person, thing, or location that serves as a research piece's 

information source. For this research, the data source comprised students from 

SMA Negeri 2 Palopo. The researcher looked at XI IPA 4 and XI IPA 5 classes. 

During the 2022–2023 school year, 35 students enrolled in the XI IPA 4 Class and 

24 Students enrolled in the XI IPA 5 Class of a high school; 11 males and 24 

females in class XI IPA 4 And 9 males and 25 males in class XI IPA 5. This 

research respondent was collected through a method called homogenous 

sampling. 

 According to Creswell, in inhomogeneous sampling, the researcher needs 

to identify the characteristics and locate individuals or sites that possess them. 
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Homogeneous sampling can be used to sample very similar populations.69 The 

researcher focused on class selected by the institution's English teacher, especially 

class XI IPA 4 and XI IPA 5. 

F. Research Instrument 

 For this study, the researcher gathered data by having students complete 

writing tests and conducting interviews. 

1) Writing Test 

The writing test are carried out in one meeting. The primary data point in 

this writing test, which focuses on finding out the errors in analytical exposition 

text. In the exposition text, which consists (ommision, addition, subtitution, and 

misordering) of how students write an exposition text, then the researcher finds 

errors. The researcher gives five topics in one meeting and the students must 

chose one of them. 

2) Interviews 

The researcher interviewed each student to find out their ability in English, 

and analytical exposition texts. Through the use of interviews, as in a previous 

study, researchers are able to determine the level of students' knowledge of 

analytical expositions before administering the writing test. This is accomplished 

by asking a number of questions that are directly related to analytical exposition. 

 

                                                             
69 Creswell, Educational Research: Planning, Conducting and Evaluating Quantitative and 

Qualitative Research. (Boston: Pearson, 2012). 
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G. The procedure of Data collected 

a. Given test 

The researcher gave a writing test to the students. The test was held in one 

meeting, and the researcher gave five topics in one meeting which must be chosen 

by students. 

1) Writing Test Meeting. 

a) The researcher gave instructions to control the students for writing analytical 

exposition.  

b) The researcher asked the students to write the analytical exposition text based 

on the topic the researcher provides. The topics are : 

1) College or work after graduation from SMA 

2) Is a mobile phone necessary? 

3) Is television educational for children? 

4) The distinction between living in a village and living in a city. 

5) Positive and negative aspects of playing games 

c) Then, the students wrote analytical exposition for 60 minutes. 

d) The last, the researcher collect the test to check the error. 

b. Interview 

a) The researcher called the names of students one by one to be interviewed. 

b) The researcher asked four questions to each student about writing and 

analytical exposition. 

c) The students answer was recorded by using audio recorder. 
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d) Students answer according to their experience with the questions posed by the 

researcher. 

H. Data Validity Check  

In instrument validation, the researcher also consulted about instrument 

tests and interviews with lecturers and teachers who are experts in writing and 

teaching English. Two validators have evaluated the validity of this research 

instrument: English Teacher and English Lecturer. The form of the validity 

instrument test and interview can be seen in appendix two. 

I. Technique of Data Analysis 

a. The data analysis of the writing test 

In analyzing the data, the researcher applies the following steps : 

 

 

 

 

 

 

 

 

 

 

 

 Identifying errors 

Describing error 

Explaining error 

Determines error type 

Revising error 

Evaluating error 
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1) Identifying errors: The researcher cited Nababan that in this step, a teacher 

needs to be sensitive in identifying the types of errors and also the 

nonstructural factor, such as on fair and unfairness of forms, because target 

language learners are make errors on the language varieties.70 The researcher 

looked over the data from this study and attempted to identify students' 

analytical exposition text writing errors by highlighting those errors. 

2) Describing error: In general, an error can be clarified in various ways, 

including addition, reduction, element replacement, and word order. In addition 

to this step, the researcher are need to reconstruct the shape of the errors. 

Reconstructing the form of error involves rearranging the incorrect sentences 

on purpose. It then serves as the guidance to figure out what went wrong and 

how to fix it. In this study, the researchers described errors by first classifying 

the errors they found and then classifying them. The errors are classified using 

the Surface Strategy Taxonomy, which comprises four types of errors. The four 

are omission, addition (double marking, regularization,and simple addition, and 

substitution (regularization errors, archi forms, and alternating forms) and 

misordering. 

Table 3.1. Error Classifications of Surface Strategy Taxonomy 

No Identified Sentences or Phrases Classification of Errors 

1 This place is the most important in the 

world 

Ommision 

                                                             
70  Nababan,P.W.J, sosiolinguistik: Suatu Pengantar, (Jakarta:  Gramedia Pustaka Utama, 

1993). 
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2 ...with friends and family, and any more Double Marking 

3 ...maps navigation / GPS Regularization addition 

4 
playing the game 

 
Simple Addition 

5 They run in the field yesterday 

Regularization 

Substitution 

6 Those Smartphones Archi forms 

7 Can teach children important values Alternating forms 

8 He is all the time lately Misordering 

  

3) Explaining error; identifying the factors that led to the error by classifying it. In 

this study, the researcher tried to explain how and why a four types of errors is 

deemed incorrect at this stage. 

4) The researcher determines the most common error type due to errors in writing 

students' analytical exposition text writing by evaluating errors using 

percentages, calculating the data, and calculating the percentage in each 

category. This allows the researcher to determine the most common and minor 

standard error types. Within the process of concluding this research, the 

researcher has incorporated an evaluation of the possible presence of errors. 

The researcher would find the most common to the least frequent errors caused 

by errors in students' analytical exposition text writing by using percentages, 

calculating the data, and calculating the percentage in each category. 
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a) It compiles a comprehensive count of all the different types of errors. 

Divide each type of errors by the total number of all types of errors, 

and then multiply that number by one hundred to find the type of error 

that occurs the most frequently. 

𝑃 =
F

N
 𝑋 100% 

 Notes: 

 P: Percentage 

 F: Frequency of errors 

 N: Number of classes (total frequency)71 

b) In the identification table, count the number of errors for each 

category. 

Table 3.2. Frequency of Errors According to SST 

No Error Type Quantity Percentage 

1 Omission   

2 Double Marking   

3 
Regularization 

Addition 

  

4 Simple addition   

5 Regularization   

                                                             
71 Suharsimi Arikunto, ‘Dasar-Dasar Evaluasi Pendidikan’, (edisi Revisi), Jakarta PT 

Bumi Aksara 2021, p. 263. 
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substitution 

6 Archi forms   

7 Alternating forms   

8 Misordering   

 Total   

5) The researcher revised errors by providing remedial training and Teaching, 

emphasizing common errors in structural or unstructured elements. 

6) Evaluating error; evaluating error either qualitatively.  

b. The data analysis of the interview 

In this research project, based on a case study, the data is using an 

interactive model developed by Miles and Huberman to interview. Those models 

are also addressed in Miles and Huberman's work. This involves data reduction, 

data display, and drawing or verifying conclusions (see picture): Components of 

data analysis (an interactive model based on Miles' work) along with Huberman.72 

 

 

 

 

                                                             
72  Johnny Saldana Matthew B. Miles, A. Michael Huberman, Qualitative Data Analysis: 

Thousand Oaks, CA: Sage,  2014. 



52 
 

 

 

 

 

 

 

 

 

Components data analysis of interview : ( Interactive model based on Miles 

and Huberman). 

1) Data collection 

The researcher collected the data from the fields from SMA Negeri 2 Palopo 

class XI IPA 4 and XI IPA 5. Students was summoned one by one to come 

forward. Then the researcher asked two questions that are answered by each 

student who had called ahead. 

2) Data reduction 

 Due to the vast amount of data collected from the fields about students 

from SMA Negeri 2 Palopo class XI IPA 4 and XI IPA 5, undertaking data 

analysis required a technique that first decreased the volume of data. Reducing the 

Data 

reduction 

Data 

collection 

 

Data 

display 

Conclusions: 

drawing 

/verifying 
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amount of data requires summarizing the information, picking the most significant 

components, focusing on those aspects, locating the topic, and determining the 

form. Therefore, the reduced data transmitted clearer information, and it was 

simpler for the researcher to collect the subsequent data set. There are numerous 

ways to minimize the volume of data, including selecting, concentrating, 

simplifying, abstracting, and converting field notes, observations, interviews, and 

document analysis. According to Miles and Huberman, this stage of the research 

process begins at the beginning of the investigation and continues until the report's 

conclusion. During this time, the researcher chooses the interview methods of data 

collection to employ.73 

3) Data Display 

 After the initial phase of data reduction, the data analysis process moves on 

to the next level, which is termed data display. The researcher summarises the ten 

data interviews gathered through the voice note from XI IPA 4 and XI IPA 5 in 

written form. According to Sugiyono, the display of data could be done in the 

form of summaries, charts, correlations between categories, or flowcharts.74 This 

comment gave more proof that the data was categorized into summaries and 

formatted according to a pattern of association to make it simpler and easier to 

comprehend. In addition, Miles and Huberman suggested visually representing the 

data through charts, matrices, narrative text, and graphics. Additionally, they 

                                                             
73  Johnny Saldana Matthew B. Miles, A. Michael Huberman, Qualitative Data Analysis: 

Thousand Oaks, CA: Sage,  2014. 
74  Prof.Dr.Sugiyono, Metode penelitian kuantitatif, kualitatif dan R&D, (Bandung:  

Alfabeta, 2013). 
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suggested using networks.75 As a direct consequence of this, the researcher 

conducting this study used field notes and voice notes. The data collected from 

interview recordings was converted into verbatim form. 

4) Drawing of the Conclusion and Verification 

The fourth phase in interview data analysis is coming to conclusions and 

verifying those conclusions. The researcher then described and verified the 

student's summarised interviews from the voice note class XII IPA 4 and XII IPA 

5. Then the researcher concluded that the written form of an interview. The 

researcher In qualitative research, the conclusion may or may not be able to solve 

the problem formulation that has been generated from the beginning of the study; 

nonetheless, it may be able to. According to Sugiyono, the succeeding stage of 

data gathering depends on evidence that is both dependable and consistent to offer 

backup for it. In this particular situation, it is dependent on evidence.76 This 

suggests that the challenges associated with framing the problem in qualitative 

research are still temporary and have the potential to emerge after research has 

been carried out in the field. As a direct consequence, the interview results 

showed that the researcher could determine how well the students understood the 

material after giving the writing test. After giving the writing test, the researcher 

can also decide if the material being taught needs to be explained in more detail.   

                                                             
75  Johnny Saldana Matthew B. Miles, A. Michael Huberman, Qualitative Data Analysis: 

Thousand Oaks, CA: Sage,  2014. 
76  Prof.Dr.Sugiyono, Metode penelitian kuantitatif, kualitatif dan R&D, (Bandung:  

Alfabeta, 2013). 
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CHAPTER IV 

FINDING AND DISCUSSION 

A. Finding 

 The researcher identified, classified, and calculated the percentage errors 

in analytical exposition texts written by the eleventh-grade students of SMA 

Negeri 2 Palopo. This research aimed to find errors in analytical exposition text 

written by the eleventh-grade students of SMA Negeri 2 Palopo. After collecting 

and analyzing the data, the researcher found many things that needed to be 

corrected. The students' analytical exposition text included the first meeting in 

class XI IPA 4 and the second meeting in class XI IPA 5, including 370 errors in 

sentences or phrases. The researcher submitted all sentences or phrases in Tables 

4.1, 4.2, 4.3, and 4.4 below and the error category. 

1. Identification and Classification of Errors  

Errors analysis is a pursuit that aims to deduce the cognitive strategies that 

guide the learner's reconstruction of the new language from the perspective of a 

surface strategy. Consequently, Dulay and colleagues classify the error as one of 

four distinct varieties, primarily based on the taxonomy of surface techniques, 

which comprises four types of errors. The four are omission, addition (double 
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marking, regularization, simple addition), and substitution (regularization errors, 

archi forms, alternating forms), and misordering.77 

Table 4.1 Omission errors 

Omission            

errors 

Student’sٓۚٓۚ             

errors 

Suggested Correction 

Number 

of errors  

Omission 

The Omission 

is characterized 

by the absence 

of an item that 

must appear in 

a well-formed 

utterance. 

Although any 

morpheme or 

word in a 

sentence is a 

potential 

candidate for 

the omission, 

some 

morphemes are 

omitted more 

than others. 

 

a) ....* not have a 

cellphone 

a) … do not have a cellphone 

141 

 

b) ... he win* be 

considered 

b) … he wins to be considered 

c) Handphone * 

very important 

c)  Handphone  is very 

important. 

d) ... among other* 

to communicate 

d) … among others, to 

communicate 

e) ...mobile * has 

many benefits 

e) ...mobile phone has 

many benefits 

f) ... also have * 

negative aspect 

 

 
 

f) … also have a negative 

aspect 

Based on the table 4.1, there are 141 omission errors discovered. as 

evidenced by these errors. It should be noticed and reflected that most of the 

students wrote the errors in the sentence “....* not have a cellphone” instead of " 

                                                             
77 Heidi Dulay et al., "Language Two," (Oxford University Press, 200 Madison Ave., New 

york, NY 10016,), 1982 p 188. 
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… do not have a cellphone" then “he win* be considered” instead of “he wins to 

be considered." In the other sentence, “* educ*tional for children” instead of "… 

educational for children”. The number of omission errors found are 141 cases. 

Table 4.2 Addition errors 

Addition            

errors 

Student’sٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚ    

errors 

Suggested Correction 

Number of 

errors 

Double Marking 

 Double marking 

happens when two 

items rather than 

one are marked for 

the same feature. 

 

a) ...with friends 

and family, and 

anymore 

a) ...with friends, family, 

and anymore 

 

1 

Regularization 

A rule typically 

applies to a class of 

linguistic items, 

 such as the class of 

nouns.in addition, 

errors in which a 

marker that is 

typically added to a 

linguistic item is 

erroneously added 

to exceptional 

items of the given 

class that do not 

take a marker are 

called 

regularization 

a) ...maps 

navigation / 

GPS 

a) … map navigation / 

GPS 

 

21 

b) ...communicatio

n 

relationsships 

b) ... communication 

relationships 

 

c) ...hassle of 

wraiting letters 

c) ... hassle of writing 

letters 

d) ...is there fore d) ... is there for 

e) ...the cell phone 

has many uses 

 

e) ...the cellphone has 

much use 

f) ...that can ben 

played 

f) ... that can be played 

 
g) ...who plays 

games 

g) ... who play games 

h) ...time spents 

using any 

h) ...time spent using any 

media 



58 
 

 

errors 

 

 

 

media 

i) ...tablets and 

smarthphones. 

i) ...tablets and 

smartphones 

j) ...sites to finnd 

the information 

j) ...sites to find the 

information 

 

Simple addition 

Simple addition is 

a term to express 

an error in which 

an addition is not a 

double marking, 

not regularization. 

 

a) ... so that is an 

most on… 

 

a) ... so that is a most 

on... 

 

58 

b)  ...and they 

sold to all 

countries 

b) ... sold to all countries 

 

c) ... has negative 

aspects 

c) ... negative aspects 

 

d) ... I really want 

to graduate 

 

d) ... I want to graduate 

e) ...playing the 

game 

e) … playing game 

TOTAL 80 

Based on the table 4.2, the researcher discovered 80  errors. Among all of 

the faults, It could be seen in a sentence regularization like “...communication 

relationsships” instead of “...communication relationships”. In the other 

sentence, in a simple addition error, “... so that is an most on…” instead of " so 

that is a most on ". The number of addition  errors found are 80 cases. 
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Table 4.3 Substitution errors 

Substitution           

errors 

Student’sٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚ

errors 

Suggested Correction 

Number of 

errors 

Regularization 

errors 

Errors that 

belong to this 

category are 

those in which a 

regular marker 

is used in place 

of an irregular 

one, as in 

runned for run, 

hisself for 

himself, or 

gooses for 

geese. 

 

a) Played game release 

our stress 

a) Playing game release our 

stress 

5 

b) We can used for 

talking 

b) We can use it for talking 

c) Listened to the 

music 

c) Listen to the music 

 

d) My planned is to 

become TNI 

d) My plan is to become 

TNI 

e) For hisself it is very 

interesting 

e) For himself, it is very 

interesting 

Archi forms 

Archi forms are 

the errors in 

which the 

learners select 

the member of 

class form to 

represents 

others in that 

class of a 

certain 

function. 

 

a) These Mine my 

knowledge book. 

a) This mine my 

knowledge book. 

 

3 

b) They are not have 

a cell phones to 

make his better  

b) He doesn’t have a cell 

phone to make him 

better 

 

c) Those is often 

played 

c) That is often played. 

 Alternating 

forms 

Alternating 

a) has many bad 

adverse effect 

a) ...has many a  negative 

effect...  

 

125 
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forms are 

caused by the 

use of archi 

forms that often 

gives way to the 

apperiantly 

fairly free 

alternation of 

various 

members of 

class with each 

other. 

 

b) ...to release their  

higher tension 

b) ...to  release their stress 

 

c) Makes our moods 

to really need 

suitable 

c) makes our moods good 

d)  Can teach the 

children to 

essential values 

 

 

d)   can teach  children 

important values 

 

 

 

TOTAL 
133 

 

Based on the table 4.3, There are 133 sentences or phrases with substitution 

errors. The students are confused about which word should be used in the phrase. 

The students already knew what they would say but incorrectly inserted  many 

words. For example, in error alternating forms, they wrote “...has many bad 

adverse effect” instead of “...has many a  negative effect... ”. On the other hand, 

like in the sentence “...Can teach the children some essential values” instead of " 

can teach children important values ". The number of substitution errors found 

are 133 cases. 
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Table 4.4 Misordering errors 

Misordering           

errors 

Student’sٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚٓۚ

errors 

Suggested Correction 

Number of 

errors  

Misordering 

These errors are 

characterized 

by the incorrect 

placement of 

morphemes or 

groups of 

morphemes in 

an utterance. 

a) ...can be the 

one of way to 

release 

a) ...Can be one way to 

release 

16 

b) ...various types 

of launching 

b) Various launching 

types. 

c) ...people used to 

only use letters 

since the 

existence of cell 

phones 

c) People have used 

letters since the 

existence of cell 

phones. 

d) …people who 

have the same 

in interests 

d) People have the  same  

interests 

Based on the table 4.4, the researcher found is misordering, where are 16 

errors. For example: “people used to only use letters since the existence of cell 

phones” instead of “People used letters since the existence of cell phones." Then 

they wrote “… can be the one of way to release” instead of “can be one way to 

release." The other sentence, “… various types of launching” instead of "… 

various types launching types." The number of substitution errors found are 16 

cases. 

2. Percentage of Each Number of Errors  

 Tables 4.1, 4.2, 4.3, and 4.4 shows that students’ analytical exposition text 

contained 222 errors in class XI IPA 4 and 148 errors in XII IPA 5. The 
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percentages of those errors in each error classification can be seen in the following 

explanation. 

 After the researcher identified the errors, the researcher used the following 

formula to calculate the percentage of errors: 

𝑃 =
F

N
 100% 

Table 4.5. Frequency of Errors 

No Error Type Quantity Percentage 

1 Omission 141 (38,10 %) 

2 Double Marking 1 (0,27%) 

3 
Regularization 

Addition 

21 

 

(5,80%) 

4 Simple addition 58 (15,67%) 

5 
Regularization 

substitution 

5 (1,35 %) 

6 Archi forms 3 (0,81 %) 

7 Alternating forms 125 (33,78 %) 

8 Misordering 16 (4,32%) 

 Total 370 (100%) 

The researcher found the overall percentage errors in omission 38,10 % in 

double marking, 0,27 % in regularization addition, 5,67% in simple addition, 

15,67% in regularization substitution, 1,35 % in archi forms, 0,81 % in alternating 
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forms, 33,78 %, and misordering 4,32% in a total error of 370. In the chart below, 

the percentage of quantity-identified errors is shown In chart 4.4: 

Chart 4.4. The Percentage of Surface Strategy Taxonomy  

 Based on the finding of the research, it could say that the writing analytical 

exposition text errors that occurred in students' writing are: in omission, 38,10 % 

in double marking, 0,27 % in regularization addition, 5,67% in simple addition, 

15,67% in regularization substitution, 1,35 % in archi forms, 0,81 % in alternating 

forms, 33,78 %  and misordering 4,32% in a total error of 370. 

 Furthermore, this research revealed that the most frequent category of 

errors contributed by the students was omission with frequency (38,10%). This 

result suggested that the students struggled with grammar and did not yet 

understand how to apply grammar completely in writing analytical exposition 

text. These errors indicated that they had not yet mastered writing in Analytical 

exposition text since they did not understand the basics. 
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3. The Result Of Interview Students 

After conducting the writing test, the researcher conducted two interviews 

question with various students in the class. 

Question 1 

Researcher : What is writing a text in English, easy or difficult? 

Respondent 1    :  Surely it is easy and difficult at the same time, it is easy 

cause we can copy from google and difficulty with the 

pronounciation of the word or sentences. 

Respondent  2  : Writing a text for me it is easy cause there are themes we 

can choose and of course give our opinion about work or 

education, and absolutely i choose the education theme. 

Respondent  3   : Wriing a text it is easy and difficult at the same time for 

me, cause there are technology that helps us to did the 

writing test. 

Respondent  4    : When I writing a text,  i have some difficult cause the 

words I don’t understand, especially about vocabulary in 

English. 

Respondent 5   :  writing a text it is easy to learn cause technology helps 

us that makes us know about vocabulary. 

 

Based on the findings of interviews conducted by researchers with the 

respondent for question 1, some students have difficulty writing the writing test in 

English, especially translating the word, knowing the meaning, and some lack 

vocabulary. At the same time, some students feel that writing test is easy to work 

on because the technology helps them understand the type of text. 
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Question 2 

Researcher : What is the difficulty of writing text, especially in 

analytical exposition ? 

Respondent 1  :  Actually, it is not hard, if we understand the structure of 

the text, the kind of repetition, and some conclusions. Why 

it is not hard to cause there are topics, and we just chose 

one of them. 

Respondent 2  :   When I writing the text, i don’t have difficulty cause we 

are using English as our own word suitable with the theme 

where I choosE. 

Respondent 3  :   There are some difficulties for me, like how to make the 

first argument, I really don’t understand and surely make 

the next argument too.  

Respondent 4  :   For me It is difficult when i translate the word. I did the 

test for the Indonesian language first and, after that,  

translate in English. 

Respondent 5  :   I don’t think writing text it is difficult, because the answer 

lineal from my brain and easy for me to do the writing 

test. 

Based on the findings of interviews conducted by researchers with the 

respondent for question 2, some students have difficulty writing the analytical 

exposition text in English, especially structuring the text, translating the word, and 

making an argument, but some students easy to learn the writing test because they 

answer from own self and the topic is all ready to work. Specifically their 

understanding of the analytical exposition text. 

Based on the result of interviews conducted by researchers with the 

respondent for question 1 and 2, students problem there are : 
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1) Translating the word.  

2) Knowing the meaning. 

3) Some lack vocabulary. 

4) Structuring the text. 

5) Making an argument. 

6) Some students feel that writing test is easy to work on because the technology 

helps them understand the type of text. 

B. Discussion 

Based on the data findings, the researcher make the discussion about the 

types of errors and dominant types of error found especially in writing analytical 

exposition text are made by students of eleventh grade of SMA Negeri 2 Palopo. 

At Class XI IPA 4 and Class XI IPA 5, the researcher gives  instructions on 

the writing test to be given and explains the details of each topic each student are 

select, then the students begin working quietly for 60 minutes, but some students 

are still confused. Even some of them only wrote a few words.  

 After the researcher observed the writing test students, the researcher 

collected the data and gave a conclusion at Class XI IPA 4 and XI IPA 5 almost 

entirely made errors in their writing especially in writing analytical exposition 

text. This problem was found by the researcher based on the result of errors 

analyzed, and the errors can be classified into four types of error based on surface 

strategy taxonomy, they are 1) Omission,  2) addition (double marking, 

regularization addition, simple addition); 3) substitution ( regularization 

substitution, archi forms, alternating forms); and 4) misordering). The research 
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objectives are to determine the errors and the dominant type of error in Analytical 

exposition text. The researcher did this research by using Analytical exposition 

Qualitative Research.  

Based on the explanation above, the researcher analyzed the students' 

writing test results and found  370 errors in the analytical exposition. It was 

found that the highest frequency of error is an omission, with total errors of 141 

or 38,10 % (followed by double marking with a total error of 1 or 0,27 %; next in 

regularization addition 21 5,67% in simple addition 58 or 15,67%) ( in 

regularization substitution 5 or 1,35 % in archi forms 3 or 0,81 % in alternating 

forms  125 or  33,78 %). The lowest frequency of errors is misordering, with a 

total of 16 or 4,32%. Based on the result above, the researcher concluded that 

omission error was the type that found the most common error. As many as 141 

(38,10 %) and the least 16 (4,32%) are misordering. This error occurred because 

students still needed to understand proper grammatical use. The language which 

had been written was still many affected by the pattern of used Indonesian and 

their everyday language. This result is in line with Dulay, Burth, and Krashen, 

who mentioned that any morpheme or word in a sentence is a potential candidate 

for omission, some types of morpheme are omitted more than others.78 However, 

to reduce the number of errors caused by learners' first languages, teachers must 

concentrate on these distinctions and pay more attention to them. 

                                                             
78 Dulay H, Burt M, and Krashen S, Language Two (New York: NY: Oxford University 

Press, 1982). 
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Based on the interview questions from Class XI IPA 4 and Class XI IPA 

5. 10 respondents gave their answers, and the researcher found that half of the 

students could not understand the exposition text even after studying it. The 

researcher concluded that they need to pay more attention when English teachers 

carefully explain the materials of analytical exposition text and basic English. 

That caused made some respondents to have difficulty writing the writing test, 

translating the word. Some lack vocabulary, not understand the structure of the 

text, translate the word, and make an argument. Still, at the same time, some 

students feel that writing test is easy to work with because the technology helps 

them understand the type of text. 

As the result of this research, the researcher analyzed the student's error 

based on surface strategy taxonomy in writing analytical exposition text as the 

research focus and showed success. In contrast, the researcher had four error 

types: omission, addition, substitution, and misordering. The researcher found that 

the most common problem is omission, and the least is misordering. Based on the 

result above, the researcher concluded that omission error was the type that found 

the most common error. This error occurred because students still needed to 

understand proper grammatical use. The language which had been written was 

still many affected by the pattern of used Indonesian and their everyday language. 

This result is in line with Dulay, Burth, and Krashen, who mentioned that any 

morpheme or word in a sentence is a potential candidate for omission, some types 
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of morpheme are omitted more than others.79 However, to reduce the number of 

errors caused by learners' first languages, teachers must concentrate on these 

distinctions and pay more attention to them. The researcher found it related to the 

statement by Johnson, where the students made some typos in his writing because 

the problem is not with their knowledge but with their ability to appear competent 

when they are not.80 Consist with the thing that students had studied the analytical 

exposition material before did the writing test. The researcher concluded that 

students are unfocused and unseriously in the writing tests, which showed many 

errors in writing analytical exposition text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                             
79 Dulay H, Burt M, and Krashen S, Language Two (New York: NY: Oxford University 

Press, 1982). 
80 Keith Johnson, Language Teaching and Skill Learning and Teaching. (New Jersey: 

Prentice hall, 1994), 122. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

A. Conclusions 

The previous chapter's data analysis illustrates some conclusions on errors 

in writing analytical exposition texts written by SMA Negeri 2 Palopo eleventh-

grade students, especially Class XI IPA 4 and Class XI IPA 5. 

The researcher observed the writing test students, the researcher collected 

the data at Class XI IPA 4 and XI IPA 5 almost entirely made errors in their 

writing especially in writing analytical exposition text. This problem was found 

by the researcher based on the result of errors analyzed, and the errors can be 

classified into four types of error based on surface strategy taxonomy, there are 

four types of errors that occurred in students’ Analytical exposition text: 1) 

omission 141 (38,10 %); 2) addition ( double marking 1 (0,27 %)  regularization 

addition 21 (5,67%)  simple addition 58 (15,67%)); 3) substitution ( 

regularization substitution 5 (1,35 %)  archi forms 3 (0,81 %)  alternating forms 

125 (33,78 %)); and the last 4) misordering 16 (4,32 %). The most frequent error 

in students' analytical exposition text was the omission of as many as 141 

(38,10%), and the least is misordering 16 (4,32%). 

B. Suggestions 

 Based on the result of the research, some suggestions are addressed to 

students, teachers of English, and future researchers. 
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1. For Students 

There are several research-related suggestions for the students. First, 

students should enhance their English grammar comprehension, particularly in 

articles published in English, to eliminate errors in their written work. Second, 

students are expected to take charge of their education and become conscious of 

their learning processes. Third, students should become more aware of the 

importance of English grammar to be motivated to master it. Finally, students 

must develop their writing skills by regularly practicing writing in class or at 

home to spot their errors. 

2. For Teachers of English 

It is suggested that English teachers pay close attention to students. Design 

some fun activities to help them develop their skills to reduce students' errors in 

writing analytical exposition text. Because the results of this study show that the 

most common errors is omission, it is critical that the teacher teaches the most 

common error in writing and explains how to learn about good grammar. 

Furthermore, error-correcting systems must be adaptable and practical. Teachers 

of English, for example, correct students' paperwork in class and explain their 

errors one by one. Finally, teachers should pay more attention to students' writing 

by giving more practical writing assignments to help them enhance their skills. 

3. For Future Researcher 

The previous research has some limitations. The researcher recommends 

that other researchers look into the following topics: first, interlanguage 
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interference. It's utilized to determine what elements contributed to the students' 

errors in analytical exposition. Second, other factors that may have contributed to 

an error in writing analytical exposition should be investigated. Third, future 

research could concentrate on an investigation of errors in analytical exposition 

texts.  
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Instrument of Interview 

For Students in SMA Negeri 2 Palopo 

List of Interview: 

1. Apakah menulis teks dalam bahasa inggris itu mudah atau sulit?  

2. Apa kesulitan anda dalam menulis khususnya analytical exposition text ? 
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TRANSCRIPT INTERVEW STUDENTS CLASS XI IPA 4 

1. Raskia rasyid 

Researcher :  Apakah menurutta menulis teks dalam bahasa inggris itu  

mudah atau sulit?  

Raskia  : Mudah dan disatu sisi sulit,karena bisa salin dari google 

dan sulitnya itu lebih kearah cara mengucapkan kata atau 

kalimatnya. 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Raskia  : Sebenarnya cukup mudah kak asalkan kita paham struktur 

teksnya semacam ada penegasan ulang dan ada 

kesimpulannya dan tentu nya mudah ji juga karena sudah 

ada topic yang di tentukan 

Researcher : Owh bgitu di yang penting ada tahapannya dan hampir 

samaji teks bahasa Indonesia dan bahasa inggris 

Raskia  : Iyee kak 

Researcher : Oke dek sekian dan terima kasih  

 

2. Iftita amelia putri 

Researcher : Apakah menurutta menulis teks dalam bahasa inggris itu  

mudah atau sulit?  

Iftita  : Susah susah gampang  

Researcher : Susah susah gampang dalam artian apa ini? 

Iftita  : Kan nda terlalu anu ka saya bahasa inggris kak apalagi 

masalah penyebutannya saja susah itu mi makanya moka 

bimbel 

Researcher : Owh jadi masih kurang ki dalam hal kosakata le 

Iftita  : Iye kak 

Researcher : Kemudian tadi yang kita kerjakan apakah ada kesulitan ta  

dalam menulis khususnya analytical exposition text ini ? 

Iftita  : Nda adaji kak karena memang pake bahasa sendiri ji tadi 

waktu dikerjakan sesuai dengan tema yang dipilih 

Researcher : Owh iyee 

 

3. Nur arini 
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Researcher : Jadi nur arini apakah menurutta menulis teks dalam bahasa 

inggris itu  mudah atau sulit? 

Nur arini  : Sedikit mudah dan sedikit sulit kak, disatu sisi kak adaji 

alat bantu teknologi yang bisa permudah ki dalam kerjakan 

I kak 

Researcher : Kemudian menurutta tadi pada saat kita bkin teks ini  ada 

kesulitan ta  dalam menulis? 

Nur arini  : Tidak adaji kak soalnya jawaban dari otakku langsung ji 

kak jadi nda susah menurutku kak 

Researcher : Jadi nda ada kesulitan ta ini karena nda perlu pi lagi dicari 

cari le jawabannya krna dari otak sndiri 

Nur arini   : Iye kak 

 

4. Muh Rifo A 

Researcher : Apakah menurutta dalam menulis teks dalam bahasa 

inggris itu  mudah atau sulit? 

Muh Rifo A : Sedikit mudah ji kak ,karena sudah ada soalnya kita di 

berikan pendapat kek missal mau kuliah atau kerja,saya 

pilih kuliah untuk tempu pendidikan kak 

Researcher : Apakah ada kesulitan ta dalam menulis teks eksposisi tadi  

? 

Muh Rifo A  : Kurang  pahamka kak soalnya kurang saya perhatikan tadi 

intruksi ta kak,tapi bisaji saya kerjakan kak krna tinggal 

diberikan pendapat ta 

 

5. Ria ramadhani parubak  

Researcher : Apakah menurutta dalam menulis teks dalam bahasa 

inggris itu  mudah atau sulit? 

Ria  : Gampang gampang sulit kak,kadang dipaham ji tapi biasa 

salah penulisan ji 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Ria   : Masalah translate ji kak dalam bahasa Indonesia ke bahasa 

inggris cukup sulit menurut ku kak 

Researcher : Owh jadi susah ki dalam menerjemahkan di 

Ria   : Iye kak 
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TRANSCRIPT INTERVEW STUDENTS CLASS XI IPA 5 

 

6. Gracio Alfa 

Researcher : Apakah menurutta dalam menulis teks dalam bahasa       

inggris itu  mudah atau sulit? 

Gracio : Susah dipahami kak kata katanya kak,kurang     pahamka 

tentang kosakata bahasa inggris 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Gracio : Itu mi tadi kak susah ka dalam memahami kata kata     

atau pilihan katanya dalam buat teks bahasa inggriskak 

 

7. Einjela nozaltrisya 

Researcher : Apakah dalam menulis teks dalam bahasa inggris itu  

mudah atau sulit? 

Einjela           : Mudah kak,apalagi kayak dibantu ki skrng dengan teknologi 

sehingga mudah ki tau kosakata kak 

Researcher : jadi istilahnya ini mudah karena ada bantuan google dan 

teknologi 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Einjela  : Ada,kalau kek bikin kalimat itu,apa argument    

pertamanya apa keduanya yang bgitu bgitu kak 

Researcher : Jadi kesulitan ta itu dalam bentuk struktur teksnya di’ 

yang mana argument yang didahulukan cocoknya 

Einjela   : Iyekak 

 

8. Zwitzl aurora 

Researcher : Apakah dalam menulis teks dalam bahasa inggris itu  

mudah atau sulit? 

zwitzl  : Sulit kak,pilihan kosa katanya kak dalam menulis 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

zwitzl :  Disatu sisi susah kak tapi  ada mudahnya kak karena 

pendapat ku sendiri dalam menulis teksnya 
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Researcher : Jadi sebenarnya mudah ji tadi dikerjakan tapi pilihan kosa 

kata di’ 

zwitzl  : iyekak 

 

9. Maharani amba seno 

Researcher : Apakah dalam menulis teks dalam bahasa inggris itu  

mudah atau sulit? 

maharani  : Sulit kak dalam segi bahasanya kak 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Maharani  : Nda kutau jelaskan kak,tapi betul betul sulit,karena 

mungkin kurang kosakata ka kak 

Researcher : Jadi kurang bendahara kata ta sehingga sulit skali kita rasa 

le 

Maharani  : Begitu mi kak 

  

10. Melani 

Researcher : Apakah dalam menulis teks dalam bahasa inggris itu  

mudah atau sulit? 

Melani   : Agak sulit kak 

Researcher : Dalam segi apa sulit dek  

Melani  : Dalam segi kosa kata nya kak masih kurang ka kak 

Researcher : Apa kesulitan ta  dalam menulis khususnya analytical 

exposition text ini ? 

Melani  : Sulit,dalam menerjemahkan kak soalnya ku kerja bahasa 

Indonesia dulu kak baru ku terjemahkan   
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Classification 

Errors 
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Table 4.1. Identification and Classification of Errors Class XI IPA 4 and XII 

IPA 5  

No 

Identified 

Sentences or 

Phrases 

Classification of Errors 

omission addition substitution misordering 

 
DM R SA RE ARF ALF 

 

1. 1 ....* not have a 

cellphone 
√        

2. 2 ... he win* be 

considered 

√         

3. 3 ... so that a most 

on… 

  √      

4. 4 ... then he win* √        

5. 5 ... among other* 

to 

communic

ate 

√        

6. 6 ... * seek 

informatio

n and 

anymore 

√        

7. 7 ... also have * 

negative 

√        

8. 8 …impact are 

more 

dominan 

      √  

9. 9 … games *can 

help 

reduce 

√        
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10. 1

0 

... because it is an 

entertainm

ent 

  √      

11. 9 ... * let go 

everything 

√        

12. 1

0 

... is an 

applicatio

n*  

√        

13. 1

1 

... on * mobile 

phone 

√        

14. 1

2 

...  phone* that 

are often 

        

15. 1

3 

... to fill space * 

time 

playing 

games 

√        

16. 1

4 

... has positive 

aspect* 

but also 

√        

17. 1

5 

... has negative 

aspects 

   √     

18. 1

6 

... has * negative 

aspects 

√        

19. 1

7 

... negative 

aspect* 

√        

20. 1

8 

...* study √        

21. 1

9 

I chose * college √        

22. 2

0 

... I really want to 

graduate 

  √      
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23. 2

1 

I hope with that 

score I 

will get a 

chance 

   √     

24. 2

2 

... With * design 

departmen

t 

√        

25. 2

3 

 ... the university 

that I 

want 

      √  

26. 2

4 

... I will choose 

administra

tion 

      √  

27. 2

6 

 ... people used to 

only use 

letter 

once 

       √ 

28. 2

7 

...cell phones 

people 

easily 

complete 

      √  

29. 2

8 

...have a negative 

impact on 

students 

      √  

30. 2

9 

...for the positive 

impact of 

cell 

phones 

      √  

31. 3

0 

...such * 

informatio

n remotely 

√        

32. 3

1 

 Call phones are  

a means 

      √  
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33. 3

3 

 ...stress with 

easily 

because of 

many 

      √  

34. 3

4 

...because of 

many 

factor* 

√        

35. 3

5 

...to  release their 

stress 

      √  

36. 3

6 

...playing the 

game 

   √     

37. 3

7 

 ...can be the one 

of way to 

release 

       √ 

38. 3

8 

... the one of way    √     

39. 3

9 

...one of way* √        

40. 4

0 

...has many 

negative 

effect 

       √  

41. 4

1 

...but playing 

game also  

   √     

42. 4

2 

...have many 

positive 

      √  

43. 4

3 

...many positive 

side* 

√        

44. 4

4 

Playing game* 

can 

release 

stress 

√        
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45. 4

5 

 ...research by * 

university 

of science 

√        

46. 4

6 

...can teach 

children 

important 

values 

      √  

47. 4

7 

...can also make* 

our moods 

good 

√        

48. 4

8 

...makes our 

moods 

good 

      √  

49. 4

9 

...games are a fun 

thing to 

play 

   √     

50. 5

0 

...and if over time 

playing 

the game 

   √     

51. 5

1 

Handphone it’s a 

very 

important 

thing 

       √  

52. 5

2 

...We can use * 

for talking 

√        

53. 5

3 

...with someone 

who have 

a long 

distance 

      √  

54. 5

4 

...use it for 

sending 

message 

   √     
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55. 5

5 

...for sending 

message* 

        

56. 5

6 

...listening to the 

music 

   √     

57. 5

7 

...search* any 

informatio

n 

√        

58. 5

8 

…in mr google       √  

59. 5

9 

…,take* a self 

camera 

√        

60. 6

0 

…record* sound √        

61. 6

1 

...it * shape is not 

big 

√        

62. 6

2 

...handphone * 

very 

important 

√        

63. 6

3 

…and * necessary 

for 

everyone 

√        

64. 6

4 

...my education to 

* college 

level 

√        

65. 6

5 

...but also so that 

I can gain 

more  

   √     

66. 6

6 

...that when I 

was in 

high 

      √  

67. 6...i can get a good       √  
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7 job  

68. 6

8 

...many option* 

for the 

future 

√        

69. 6

9 

...technology are 

growing 

rapidly 

      √  

70. 7

0 

...various types of 

launching 

       √  

71. 7

1 

...easily from all 

over 

      √  

72. 7

2 

...impact is that is 

can  

      √  

73. 7

3 

...people used to 

only use 

letters 

since the 

existence 

of cell 

phones 

       √ 

74. 7

4 

...people can 

easily  

complete 

      √  

75. 7

5 

...such of office 

work 

      √  

76. 7

6 

...especially office 

worker* 

√        

77. 7

7 

...cell phones are 

very 

necessary 

today 

      √  
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78. 7

8 

…education up to 

master’s 

degree 

√        

79. 7

9 

...my dream from 

childhood 

      √  

80. 8

0 

...because after 

all 

   √     

81. 8

1 

...have to get used 

* from 

now 

√        

82. 8

2 

...my plan is to 

become 

TNI 

       √ 

83. 8

3 

...become * TNI 

air force 

√        

84. 8

4 

...for me it is very 

interestin

g 

      √  

85. 8

5 

...my parents told 

me to go 

there 

      √  

86. 8

6 

...very interesting 

for me 

      √  

87. 8

7 

...in a formal 

field 

      √  

88. 8

8 

...certainly 

everyone’

s dream 

      √  

89. 8

9 

...i think college 

is 

important 

      √  
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90. 9

0 

...to find new 

relationshi

p 

      √  

91. 9

1 

...to find * new 

relationshi

p 

√        

92. 9

2 

...to find new 

relationshi

p* 

√        

93. 9

3 

...open a wide 

network 

      √  

94. 9

4 

...network of 

friend* 

√        

95. 9

5 

…process in a 

formal 

field 

      √  

96. 9

6 

...one of which is 

the 

interest 

      √  

97. 9

7 

…people who 

have the 

same in 

interests 

       √ 

98. 9

8 

…the same in 

interest 

   √     

99. 9

9 

...thi belief is that 

mobile 

phones 

      √  

100. 1

0

0 

...to have on to 

use 

      √  
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101. 1

0

1 

...in case of an 

emergenc

y 

   √     

102. 1

0

2 

...only an 

entertainm

ent 

   √     

103. 1

0

3 

...is widely 

enjoyed 

by all 

people 

from 

various 

circles 

       √ 

104. 1

0

4 

...a computer, 

laptop, 

table*, or 

mobile 

phone 

√        

105. 1

0

5 

...from online 

games are 

: causing 

addiction 

      √   

106. 1

0

6 

...from the life 

around 

them 

   √     

107. 1

0

7 

...will bring more 

positive  

   √     

108. 1

0

8 

...impacts as long 

as it’s 

done 

      √  

109. 1

0

9 

...mine my 

knowledg

e  

   √     
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110. 1

1

0 

...but I could also        √  

111. 1

1

1 

...* continued to 

work 

because 

√        

112. 1

1

2 

...I prefer to work 

to help 

      √  

113. 1

1

3 

...the bu*den on 

parents 

√        

114. 1

1

4 

...urban 

communit

y * which 

emphasize

s 

√        

115. 1

1

5 

...still largely 

controlled 

by 

customs 

      √  

116. 1

1

6 

...village and in 

the city 

   √     

117. 1

1

7 

...* there also 

positive 

and 

negative  

√        

118. 1

1

8 

...you live in a 

city 

      √  

119. 1

1

So, there are 

many 

difference

      √  
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9 s 

120. 1

2

0 

...and in the city    √     

121. 1

2

1 

...if a teenagers 

does not 

have a 

cellphones 

      √  

122. 1

2

2 

...have a 

cellphone 

   √     

123. 1

2

3 

...then he win be 

considered 

      √  

124. 1

2

4 

...so, that almost 

all 

        

125. 1

2

5 

...all te*nagers 

have a 

cellphone 

√        

126. 1

2

6 

...on the lives of 

teenagers 

   √     

127. 1

2

7 

...among other*:to 

communic

ate 

√        

128. 1

2

8 

...to communicate 

with 

friend* 

√        

129. 1

2

9 

...have negatif 

impacts 

      √  
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130. 1

3

0 

...with friends and 

family, 

and any 

more 

 √       

131. 1

3

1 

...mobile is a 

from of 

technolog

y 

      √  

132. 1

3

2 

...* created to 

facilitate 

√        

133. 1

3

3 

...communicate 

with other 

people 

      √  

134. 1

3

4 

…have * positive 

and 

negative  

√        

135. 1

3

5 

...and negatif 

impacts of 

cellphones 

      √   

136. 1

3

6 

...than the 

positiv* 

impact 

√        

137. 1

3

7 

As we know the 

game  

   √     

138. 1

3

8 

...is an application 

on mobile 

phones 

   √     

139. 1

3

9 

...an application* 

on 

√        
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140. 1

4

0 

...on * mobile 

phone 

√        

141. 1

4

1 

...that are often 

played 

   √     

142. 1

4

2 

...has positive 

aspect* 

√        

143. 1

4

3 

...but also has 

negative  

   √     

144. 1

4

4 

... * negative 

aspect 

√        

145. 1

4

5 

... negative 

aspect* 

√        

146. 1

4

6 

...is a * sense of 

sportsman

ship 

√        

147. 1

4

7 

...to respect * 

each other 

√        

148. 1

4

8 

...playing games, 

* not 

caring 

about 

√        

149. 1

4

9 

...until symptoms 

lilness 

appear 

      √  

150. 1

5

...is * two – way 

communic

√        
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0 ation 

151. 1

5

1 

...and has ability 

to send 

      √  

152. 1

5

2 

...* both voices, 

pictures 

√        

153. 1

5

3 

...from the name 

cellphone 

      √  

154. 1

5

4 

...the cellphone 

has 

change* 

√        

155. 1

5

5 

...* practical to 

use 

√        

156. 1

5

6 

...maps navigation 

/ GPS 

  √      

157. 1

5

7 

As we know the 

game  

   √     

158. 1

5

8 

...is an application 

on mobile 

phones 

   √     

159. 1

5

9 

...an application* 

on 

√        

160. 1

6

0 

...on * mobile 

phone 

√        
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161. 1

6

1 

...that are often 

played 

   √     

162. 1

6

2 

...has positive 

aspect* 

√        

163. 1

6

3 

...but also has 

negative  

   √     

164. 1

6

4 

... * negative 

aspect 

√        

165. 1

6

5 

... negative 

aspect* 

√        

166. 1

6

6 

...is a * sense of 

sportsman

ship 

√        

167. 1

6

7 

...to respect * 

each other 

√        

168. 1

6

8 

...playing games, 

* not 

caring 

about 

√        

169. 1

6

9 

...until symptoms 

lilness 

appear 

      √   

170. 1

7

0 

...if a teenagers 

does not 

have a 

cellphones 

      √   
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171. 1

7

1 

...have a 

cellphone 

   √     

172. 1

7

2 

...then he win be 

considered 

      √  

173. 1

7

3 

...so, that almost 

all 

   √     

174. 1

7

4 

...all te*nagers 

have a 

cellphone 

√        

175. 1

7

5 

...on the lives of 

teenagers 

   √     

176. 1

7

6 

...among other*:to 

communic

ate 

√        

177. 1

7

7 

...to communicate 

with 

friend* 

√        

178. 1

7

8 

...have negatif 

impacts 

      √   

179. 1

7

9 

...with friends and 

family, 

and any 

more 

   √     

180. 1

8

0 

...mobile is a 

from of 

technolog

y 

      √   
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181. 1

8

1 

...* created to 

facilitate 

√        

182. 1

8

2 

...communicate 

with other 

people 

      √  

183. 1

8

3 

…have * positive 

and 

negative  

√        

184. 1

8

4 

...and negatif 

impacts of 

cellphones 

      √  

185. 1

8

5 

...than the 

positiv* 

impact 

√        

186. 1

8

6 

...because I want 

to achieve 

   √     

187. 1

8

7 

...because if I go 

straight  

   √     

188. 1

8

8 

...what major we 

take 

      √  

189. 1

8

9 

...but out own 

opinions 

      √  

190. 1

9

0 

...is * two – way 

communic

ation 

√        

191. 1

9

1 

...and has ability 

to send 

      √  
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192. 1

9

2 

...* both voices, 

pictures 

√        

193. 1

9

3 

...from the name 

cellphone 

      √  

194. 1

9

4 

...* practical to 

use 

√        

195. 1

9

5 

...maps navigation 

/ GPS 

  √      

196. 1

9

6 

...today is very 

beneficial 

for the 

communit

y 

      √  

197. 1

9

7 

...behavio*r by 

penetratin

g space 

√        

198. 1

9

8 

...at each other on 

and only 

by using 

   √     

199. 1

9

9 

...communities in 

* piungun 

√        

200. 2

0

1 

...vil*age districts √        

201. 2

0

2 

...especially in 

order to 

maintain  

      √  
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202. 2

0

3 

...communication 

relationss

hips with 

people 

  √      

203. 2

0

4 

...espec*ally 

relatives 
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Documentations 
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1. Giving Writing Test to Students 

  



188 
 

 

2.Interview with Students 
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