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ABSTRACT

Reskya Dwi Maulida, 2023. "The Effectiveness of Using Chain Writing Method
Towards Students’ Writing Skills at MTs. Satu Atap Datok
Sulaiman Palopo,” a thesis of the English Language Education
Study Program, Tarbiyah and Teacher Training Faculty of
State Islamic Institute of Palopo. Wahibah, S.Ag., M.Hum.
(Consultant 1) and Husnaini, S.Pd.I., MP.d. (Consultant 2).

This research aims to determine the effectiveness of using Chain Writing Method
in writing descriptive text of the VIII A grade students at MTs. Satu Atap Datok
Sulaiman Palopo. This study applied_pre-experimental research design focusing
on one group's pre-test and post-ig wen. The population of this research was
all of the students eight grada ap Datok Sulaiman Palopo, which
comprised 58 students di e sample was taken by using a
cluster random s 0 students. While the
research inst alyzed using Paired
Sample T-tes were analyzed by
calculating th Its of this research
showed the 1 than the Pre-Test
(39.15). The table (2.093) for the
standard of si lom) value is 19, it
means the dat ; i alue of tiable. On the
other hand, a ' , i 11 hypothesis (Ho)
was rejected. e 51 ethod is effective
and can be re se students' writing
skills. From tIi¢ esearch has shown

primarily in the five compori€ glit"Organization, vocabulary, grammar,
and mechanics.

Keywords: Chain writing Method, Descriptive text, Writing skill.
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CHAPTER 1

INTRODUCTION

A. Background
In learning English, there are four skills that should be mastered, those are
listening, speaking, reading, and writing. Among the four skills, writing is the

most difficult skill to learn. Writing is the one of subjects that students have to be

mastered beside listening, speakisg gcading. According to Fauziatul, Saunir

and Alhafish that Writis because by writing, students

can express Of celing and mesS8 express their ideas,
and tell their ¢
Writi 1age (EFL). It helps
learners to acy ulates thinking and
facilitates the usly. According to
Bello (1997), it »an essential role in
large chunks of writing to comm cir ideas effectively and to reinforce the
grammar and vocabulary they learn in class.?

By writing, we will also can be a better reader and a stronger thinker. It is

because in writing, we need to be awere of the writers ideas and evidence they

give in their writing, whether the evidences support or fail to support the ideas

'"Fauziatul Fitriani, Saunir Saun, and Muhd Al Hafizh, ‘The Analysis of Students’ Writing
Ability in Narrative Text at Senior High Scholl 3 Bukittinggi’, JELT Jounal, 3.1 (2014), 139—44.

’Emilia Yunita and Sujito Sujito, ‘The Effectiveness of Direct Peer Feedback To Increase
Students’ Writing Performance Sujito (Corresponding Author)’, Jurnal llmiah Bahasa Dan Sastra,
4.1 (2017) (https://doi.org/10.21067/jibs.v411.1948).



given by the writers. Moreover in writing, the writers need to think carefully to
organize their ideas, to choose the best topic sentence, give a well-reasoned and
finally some convincing evidences to get the readers trust.

One of the main factors causing students difficulties in writing is because
students’ are not motivated. Apart from the lack of motivation, the obstacles to
learning to write are also caused by the use of inappropriate learning methods.

According to Wulandari, Fuady umarwati (2012: 80) that the use of

inappropriate learning methe to feel bored and not interested
Many teaching, such as
talking in frof rite and sometimes
without evalu bbani (2017) state
that this kind s to understand the

lesson. As a f@lt, it iS¢ : ife ideas properly.* In

The process of learning is a complex concept in relation to how to make a

learning activity that occurs to be more effective, efficient, and also create a

3Sella Permata Sari, Sumarwati Sumarwati, and Atikah Anindyarini, ‘Metode Menulis
Berantai Untuk Meningkatkan Motivasi Dan Keterampilan Menulis Pantun Siswa’, Basastra:
Jurnal Bahasa, Sastra, Dan Pengajarannya, 8.1 (2020, 1
(https://doi.org/10.20961/basastra.v8il.42142).

“Enni Erawati Saragih and Anggi Nur Fitri Rabbani, Teachers’ Perceptions on
Implementing Chain Writing Technique in Teaching Writing, English Journal, Vol. 20, No. 2,
2017, p. 14.



conducive and enjoyable learning atmosphere.’ In teaching and learning process,
there are many methods that can be used by the teacher to be implemented in the
class. One of them is by using chain writing method. This can be applied through
activities and games. Chain writing method is method that use to help students in
language learning especially in writing activity. The using chain writing method
in this research is in group, in the first of learning the learners will be given an

inducement a picture and they will agg@gnge sentence become paragraph. Erben and

Sarieva (2013) define chajg d in which stories are written by

more than one orwards the paper to a
partner.” Chai [ i : ing method where
the students’ is method requires
students’ to ade together. Fun
learning meth paching materials to

students in a @M i tudents happy. The

participate actively so that learning objectives can be achieved optimally.®
Based on the observation and interview with the teacher and students, the

researcher can conclude that teachers tend to use conventional learning methods.

SRustan S, ‘Pembentukan Karakter Melalui Pembelajaran Kooperatif Dan Inovatif':
Sebuah Kajian Berdasarkan Pandangan Konstruktivisme’, Prosiding Seminar Nasional, 1.1
(2014), 131-42.

®Retno Fitriyanti. (2017). Pengaruh Metode Chain Writing Terhadap Hasil Belajar
Menulis Siswa. Vol, 7 p. 276-282. Ejournal. Uksw.edu

"Tony Erben and Iona Sarieva, Calling All Foreign Language Teachers: Computer-
Assisted Language Learning in the Classroom, (New York: Routlage,2008).

8M Iksan, H Husnaini, and M Masruddin, ‘Implementation of Weekly English Program
with Fun Learning Method for Pesantren Students’, Ethical Lingua: Journal of ..., 2022, 872-79
(https://doi.org/10.30605/25409190.479).



In the implementation process, the teacher gives an explanation by means of
lectures and short examples, then immediately assigns students to write. Most of
the students also think that English is a language hard to learn. Students’ did not
have motivation and get bored when the teachers gives explanations of the subject
of English. This resulted in students creativity not being able to develop
optimally. Besides, students’ are more interested in learning in groups than

individually. And the researcher foumd a solution that is through the process of

teaching and learning writd e students felt bored in learning
process. The resg [ e this method can make
students’ acti ter. Chain writing
method is alg > the students’ can
associate lea students’ to learn

together, beca

conduct pre-experimental research under the title “The effectiveness of using
chain writing method towards students’ writing skill at MTs Satu Atap Datok

Sulaiman Palopo”

B. Research Question
Based on the background the researcher formulated the research question

as follows:



Is chain writing method effective to improve the students’ skill in writing

descriptive text at Madrasah Tsanawiyah Satu Atap Datok Sulaiman Palopo?

C. Research Objective
The objective of the research is to know whether the use of chain writing
method effective to improve students’ skill in writing descriptive text at Madrasah

Tsanawiyah Satu Atap Datok Sulaiman Palopo.

D. Research Significance
1. Theoretically
The ro

esearch was expected e previous theories

about teaching Writing Methd
2. Practically
a) For the stuc

It is iglish class. It was
motivated them s6
b) For the teacher

The teacher should be more Ct€ative in creating attractive and interesting
class for teaching writing. Besides, the teacher also has to pay attention to the
students.The teacher should have many ideas to implement Chain Writing as a
Method which cannot only help students’ in writing but it also motivate them in

learning other skills.

¢) For other Researcher



The results of this research can be a reference for other researchers to
conduct further researcher on improving writing skill by using Chain Writing

Method.

E. Research Scope
Based on the identification of the problem, the research focuses on the

effectiveness of using chain writing method to improve writing skill at VIII grade

used is descri Wing people, places,

animals, and t

F. Operation

Key te misunderstanding. I

was referring terms used need to
be defined.
1. Writing

Educating writers on the prOpet usage of descriptive text. It does so by
utilizing linguistic featurs and generic structure. Writing itself is the act of writing
ideas down on paper to convert thoughts into words, clarify essential concepts,
and provide them with a system for logical organization. The teacher should

ensure that all of his students meet the requirements of good writing while

transferring ideas from the brain into written form.



2. Chain Writing Method

Chain Writing is a kind of active learning or learning by doing by
purposing the students to negotiate learning as an interesting activity and giving
them oppourtinity to express their ideas to a certain topic with their classmates. It
means that Chain Writing is a kind of teaching technique used by teacher to help
the students’ participate actively by expressing one’s ideas after another

continuously based on the topic giveg




CHAPTER 1T

REVIEW OF RELATED LITERATURE

A. Previous Related Research
This research, there are some previous researches related to this research,
they are as follows:

Tika Dwi Sari (2018) in her research entitled “The Implemantation of

chain writing method to incregs gnts’ ability writing narrative text at
Mts.AL-Muttaqin Padgs aim of this research was to
chain writing gase students ability
ion research as the
design in this i 15 S o, acting, observing

o

and reflecting 80 students’ in the
second grade g at. Qualitative and
ting the data in this
while, the quantitative approac one by taking written test. The result
showed that there was improvement in the ability of students narrative writing
from every cycle, which presented from the mean of the pretest was 60.16, while
the mean for posttest I was 72.96, and posttest II was 80.53. Therefore, her
research was concluded that the students’ ability at writing narrative text was

improved by using chain writing. The students’ respond to writing teaching when

they were being taught by using chain writing was very good.

Tika Dwi Sari, ‘The Implementation Of Chain Writing Method To Increase Students
Ability Writing Narrative Text At Mts. Al-Muttaqin Padang Tualang Langkat A Thesis’, 2018.



Putri Fitriyani (2019) in her research entitled “The effect of using chain
writing method on students writing performance of recount text”.!® As it title
states that the aim of this research was to obtain the empirical evidence of the
effect of using chain writing method on students’ writing performance of recount
text. A quasi-experimental study was used as the design of this research. The
population of this research was the second grade students’ of MTs Negeri 2

Tangerang. The researcher used the paeposive sampling as the sampling technique

in this research and choose and VIII-4 class as the sample of
and post-test. The data
from the pre - prence in the mean
score, where )l class got 50.29.
Therefore, het od had a significant
effect on stu the second grade

Mega Sahitnd“(Z26L! L S8BT AT Cntitle mproving students writing
skill on descriptive text by estaf gl OF the elevent year students’ of SMAN
4 Palopo”.!! As it title that the aim of this research was to find out whether estafet
strategy is effective to improve students writing skill on descriptive text. This

research used Quasi-experimental. The population of this research was the

eleventh grade students’ of SMAN 4 Palopo. The number of population was 50

10A Skripsi And Putri Fitriyani, ‘The Effect Of Using Chain Writing Method On Students
> Writing Performance Of Recount Faculty Of Educational Sciences’, 2019.

""Dewi Furwana and Andi Tenrisanna Syam, ‘Improving Students’ Writing Skill on
Descriptive Text By Estafet Strategy of the Eleventh Year Students of Sma 4 Palopo’, IDEAS:
Journal on English Language Teaching and Learning, Linguistics and Literature, 7.1 (2019), 1-56
(https://doi.org/10.24256/ideas.v7i1.722).



students’. The sample were class XI IPS1 consisted of 25 students’ as
experimental group and class XI IPS2 consisted of 25 students as a control class.
The sampling technique in this research was purposive sampling. The instrument
of the research was writing test. The result showed that the students” mean score
of posttest in experimental group was 90.44 and pretest was 65.96. Therefore, her
researcher was concluded that there was significant difference in writing

achievement between the students wdo are taught by using estafet strategy and

those who are taught by and the researcher concluded
that estafet strateg
“The effectiveness
Writing to Junior
High School rch was to evaluate
the chain writ

ve text using comic

strips. This S - : i ciibdology. Both the

high school. The number of population was 64 students. The sample were class
from class VII-F consist of 32 students and from class VII-G consist of 32
students. Based on the analysis of the data, the experimental class's test results for
creating an English paragraph had an average score of 86.22. While the control
group's test results yielded an average score of 74.13. Therefore, her researcher

was concluded that using the chain writing technique significantly improves the

’Herlina Rahmawati and Ratna Nurlia, ‘The Success of Using a Chain Writing Method
With Comic Strip to Teach Writing to Junior High School Students’, Journal of Development
Research, 6.2 (2022), 218-23 <https://doi.org/10.28926/jdr.v6i2.257>.
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descriptive text writing abilities of first grade junior high school students. This
demonstrates that learning to write more effectively through chain writing than
through lecturing.

Some of the research above is relevant to this research. The similarities
can be seen variables studied in the form of writing skills. The different from the
first research are material research design of the research. In Tika Dwi Sari’s

research the material is about narratiye text, and the research design is classroom

action research (CAR). he material of this research is
descriptive text ag esearch. The difference
from the seco , ; of the research. In
Putri Fitriyani ial is the research design
was quasi-exp rial of this research
is descriptive ment research. The
difference fro In Mega Sahitna’s
the research design is pre-exp . The difference from the fourth
research is design of the research. In Herlina Rahmawati and Ratna Nurlia
research, the research design is quasi-experimental but in this research the
research design is pre-experimen research.

Based on some previous studies related to the use of chain writing method
indicating that althought there are some diffrences in the previous study, the use

of chain writing method can be improved in teaching and learning process, the

researcher conducted a study with the same method that is Chain Writing Method.
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B. Literature Review
1. Concept of Writing

In learning English, there are four skills that should be mastered; those are
listening, speaking, reading and writing. Among the four skills, writing is the most
difficult skill to be learnt. According to Richards and Renandya, writing is the
most difficult skill for second language learners to master.!* The difficulty is not

only in generating and organizing idgas, but also in translating idea into readable

text. There are many dif writing given by experts from
many resources.
a. Definition
Writi phabet, punctuation
and spaces to orm. Writing is one

of those four communicate with

they involve producing lang athe i receiving it. It can be said that by
learning writing skills, the students are expected to be able to produce a text or a
message to communicate with others.!*

According to Brown, writing is the process of putting ideas down on paper

to transform thoughts into words, sharpen main ideas, and give them a structure of

BJack C. Richard and Willy A. Renandya, Methodology in Language Teaching: An
Anthology of Current Practice, (Cambridge University Pres,2002), p.303

4Spratt, Marry., Pulverness, A., Williams , Melanie. 2005. The Teaching Knowledge Test
Course. Cambridge: Cambridge University Press
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a coherent organization.!> Furthermore, According to Putri Fitriyani (2019)
writing is a process which includes some steps that should be followed by writers
therefore, writing is not a one-step action, but it is a process with several steps.'®
Based on the definition above, the researcher concluded that writing is process of
complex thing to produce or express and deliver our idea, thinking and feeling
through written texts.

b. Process of Writing

In writing, we do_& into sentences, paragraphs, and

finally become 3 ast the several steps of
writing to pro process of writing
occurs in seve
1. Planning
Planni especially in-class
activities, to ¢ s. Therefore, to be
able to express their TdgHEA i ' pected of students.
2. Drafting
In this step the writers are focused on the fluency of writing and not only

focusing on grammar but must pay attention to the neatness of handwriting. One

good writing unit is the ability of researchers to visualize the audience.

SH.D, Brown. “Language Assesment Principles and Classroom Practices” (New York:
Longman), 2014
16Skripsi, A, and Putri Fitriyani, ‘The Effect Of Using Chain Writing Method On Students ’

Writing Performance Of Recount Faculty Of Educational Sciences’, 2019

7Richards, Jack C and Renandya Willy A. 2002. Methodology in Language Teaching an
Anthology of Current Practice. Cambridge: Cambridge University Press
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3. Revising

When students revise, the researcher reviews the feedback to the
respondent. Learners re-examine what was written to witness and communicate
meaning effectively to the reader. Repairing is not only checking but is done to
improve global content and organizational errors in writing class so the writer
intendsto explain to the reader.

4. Editing

In this step, students p_students prepare the final draft

for evaluation b of their own or their

counterpar’ts spelling, punctuation, dic ence structure, and

supporting ace

To create go C S riter adapted from

1. Content
Content is refers to a set ation that support the specific topic
talked about. In the content aspect, the writer can develop the details idea to

describe main topic. Content of writing should be understandable. Therefore, the

readers can be understand the message in the text and got information from it.

Nurgiyantoro, Burhan. 2001. Penilaian dalam pengajaran Bahasa dan Sastra.
Yogyakarta:BPFE
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2. Organization

Organization means how the students arrenge their ideas, their
organization of the text is clear ideas, good organization, logic sequence and
cohesive.
In writing, the writer should know about what kinds of paragraph that they want
to writer and what topic that they want to tell to the readers.

3. Vocabulary

Vocabularies are hat are arranged into a sentences,

paragraph, or es ords in order that there
is no misunde
4. Language

Gram i words. The use of
grammar can e. So that it make
writing more
5. Mechanics

Mechanics means how write. Paragraph is a combination of
some sentences which need good spelling and punction. So, mechanics including
capitalization, spelling, and punctuation in writing.

Based on the explanation above, there are five components of writing
assessment. They are content (idea), organization (structure), vocabulary (word

choice), language use (grammar), and mechanic (spelling, capitalization, and

punctuation)
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d. Teaching Writing

Teaching writing effectively is one of the most important life-long skill
educators impart to their students. When teaching writing, educators must be sure
to select resources and support materials that not only aid them in teaching how to
write, but that will also be the most effective in helping their students learn to
write. Teaching writing has some obstacles for teachers. They must know in

choosing good approaches appropuately. Considering the writing process, it

seems difficult to teach wriid gocs students to focus on accurate
language use ang ¢ ell provoke language
development : ’ their minds.

Urquh nique”. It benefits
both teacher a le, assessment tool,
and intellectu: ceds something that

can make stud at the students will

2. Concept of Chain Writing
a. Definition of Chain Writing Method

According to Syatharia chain writing is as an active learning method
where the students can associate learning as a fun activite.?’ Students are given the
opportunity and freedom to express their imaginate ideas through writings done

with their classmates.

YMeclver, Monette and Urquhart, Teaching Writing: in the content Areas. (The USA:
Mid-continent Research for Education and Learning, 2005),2.

20 Syathariah, S, Menulis Berantai Sebagai Metode Inovatif, (Pekanbaru: CPI Rumbai
2009)
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According to Erben and Sarieva define chain writing as a method in which
stories are written by more than one writer; each writers makes a sentence then
forwards the paper to a partner.?!

According to Retno that chain writing is more effective in literature
writing learning because students will be more motivated to study in a group just
than study individual.??

According to Cohen with thastitle Restructuring the classroom, it was

concluded that working gie riting could be accepted as a

method in achiew i ; gsults in the acquisition

h requires students
es them a chance to
write a certai

write sentence by

sentence until

In this term, chain writing the teaching techniques that become a
source for the teacher to solve students problems to learn writing. The use of this

teaching technique is able to give interactive teaching-learning situation in which

there is active interaction between teacher-students’ and among students. In chain

UTony Erben and Iona Sarieva, Calling All Foreign Language Teachers: Computer-
Assisted Language Learning in the Classroom, (New York: Routlage,2008).

22Fitriyani, Retno, Pengaruh Metode Chain Wrting Terhadap Hasil Belajar Menulis
Siswa. Vol, 7 p. 276-282.Ejournal. Uksw.edu, 2017

BE Cohen, ‘Restructuring the Classroom: Conditions for Productive Small Groups
Director , Program for Complex Instruction School of Education This Paper Was Prepared at the
Center on Organization and Restnicturing of Schools ( Gmnt No . R117Q00005-91 ), Supported
B’, Review of Educational Research, 64.1 (1994), 1-35.
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writing method, the students in work the groups. Each group poured his feelings

into snipperts of text. This was done in sequence.

According to Ruli Dorowati, Writing Learning Strategies Using Chain Writing As

Follows:**

1. Provide flipcharts, markers, masking tape and scissors

2. Prepare a sample script/text that contains the text to be assigned

3. Showing students sample text

4. Ask students to markg pay attention to the purpose of
writing the g glements in the chosen
genre (eac

5. Observe a ) determined

6. Review th ely using the right
word seleq ) between sentences
before anc e of a good closing
sentence

7. Dividing classes into group e number of students in class)

8. Stick a plan paper that has been preceded by writing the opening phrase (can
be with the title or theme of the essay that students must complete) on the wall

9. Invite each group to take a distance of about 5 meters, by marching backwards

on each group

10. Start chain writing (write at least 1 sentence in turn)

24 Ruli Dorowanti, ‘Menggunakan Metode Chain Writing’, 2011, 8.
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11. Discuss the results of writing that has been made in groups (sentence
structure, spelling, and sentence linkage)
12. Assess and correct text results together
13. Conduct reflection together.
c. Benefits and Weakness of Chain Writing Method
There are some benefits and weakness for teachers in using chain writing

method in the class, according to Syaghariah (2011:43), the use in learning chain

a. Make learners
b. Make the lg
c. Learners ca
d. Studying g o can not be able,
lazy children ing more seriously
again
e. Learners can led others and accept defeat
gracefully.
According to Syathariah (2011:44), the use of learning estafet strategy has
the following weaknesss.
a. Time is limited in applying the estafet strategy in learning

b. Learners rush in the application of Chain Writing Method

c. Learning atmosphere tends to be noisy because of the learners activity.

3. Descriptive Text

25Syathariah, S, Menulis Berantai Sebagai Metode Inovatif, (Pekanbaru: CPI Rumbai
2009)



19

a. Definition of Descriptive Text

Descriptive text is a type of text which is used by the writer or speaker to
describe particular thing, person, animal, place or event to readers or hearers
(Gerot, and Wignel, 1944: Knap & Watkins, 2005)*°

The process of describing is done through ordering their characteristics
clearly, starting from naming them, classifying them, and dealing with their

attributes, behaviors, functions, andgso on so that the readers or hearers can

possibly notice what the y as if they could directly see it
ribing to give readers
ercfore, the reader
wvriter in descriptive
text, and the clear picture of the
object. The g cread vivid mental
images. To dd include words that

descriptive writing is to explas i disclouse a specific individual or

object.

b. Kinds of Descriptive Text

%Gerot, L., & Wignel, P. (1994). Making sense of functional grammar. Queensland: Gerd
Stabler, AEE Publishing.

¥’Eko Noprianto, ‘Student’s Descriptive Text Writing In SFL Perspectives’, IJELTAL
(Indonesian Journal of English Language Teaching and Applied Linguistics), 2.1 (2017), 65
(https://doi.org/10.21093/ijeltal.v2i1.53).
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There are three kinds of describing text is describing place, people and
things. So, it normally takes on three forms, they are:
1. Description of a place

Description of a place is a text that describes the palce looks, such as the
condition, the situation etc. the description must be organized so that the reader
can vividly imagine the scene being described. To make the paragraph more

interesting, you can add a controllipg idea that states an attitude or impression

about the place being d anoement of the details in your

description will dg
Example of D
hich make the air
1000 meter square,

0 buildings which
atory, a language

My school is
become very (
surrounded b
consist of 2
laboratory, to
In the school
staying. Theré

the securities are
ul flowers.

Description of people : 1bes that people looks, such as the
face, body etc. people are different, and writing description of people is different.
You are probably already awere of some of the complications because you have
often been asked, “whats so-and-like?” you might resort to identification, an
impression, or a character sketch, depending on the situation. Lets examine each.
Example of Describing people :

Pak Gunawan is my uncle. He is a farmer in the country. He is 41 years old.

He is handsome and tall. He is 174 cm. He has sharp eyes and a pointed nose
.He has curly hair. He is very strong. His arms and legs are strong. He has
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dark skin. He is very diligent. He also smart and patient. He is a nice person
and we love him very much.

3. Description of a Things

Description of thing is a text that describes the things looks, such as the
conditions, functions etc. to describe a thing the writer must have a good
imagination about that thing that will be describe. To make our subjects as

interesting and as vivid to our readers as they are to us: using proper nouns and

effective verbs. In addition to filli descriptive writing with concrete details

and figures of speech de a number of proper nouns,
which, as we lg 3, and things.

A guitar is one of
popular musi e out of wood. It is
about one md % d with a long thin
neck. There a ] e color of my guitar
is brown. In er sings a song.

¢. Generic St
1. Identification: Contains the id¢ of matter/it will be described
2. Description: Contains the explanation/description of the thing/person to

mention a few properties.

C. Conceptual Framework

The conceptual framework describes what the researcher meant to do to
conduct this researcher systematically. This study aims to determine the

effectiveness of using Chain Writing Method to improve writing skills in
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Descriptive text at MTs Satu Atap Datok Sulaiman Palopo. The conceptual

framework that underpins this researcher is depicted in the diagram below:

Teaching Writing

]
Chain Writing Method
a. Make learners and enthusiastic in learning.
b. Make learners can be associate learning as a fun and
activite.
c.Learners can be more

areful in carrying out learning.

Content Mechanics

The C ch process in the

teaching and sed Chain Writing
Method to 1 e pre-test and post-

A pre-test is a test ‘ betore treatment. Treatment is an
action give to students to know the"@#ffcct of the method that will be used. After
give treatment to students, the researcher give post-test to check the students

writing skill. From the results, researcher can see whether students writing skill

increase after give the treatment or there is no improvement and focus.
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D. Hypothesis

Based on the literature that has been explained before, the researcher put
forward the hypotheses of the research as follows :
(Ho) : The Chain Writing Method is not effective to improve students skill in
writing descriptive text.
(H1) : The Chain Writing Method is effective to improve students skill in writing

descriptive text.
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CHAPTER III
METHOD OF RESEARCH
A. Research Design
1. Method
The research method used pre-experimental with a design model one-
group pretest-posttest design. It meant that the research used one group

experiment or using one class only tode the sample.

This research consj i there were independent variable

(X variable) and. g dlependent variable used

Chain Writi ¥d. Then, the dependent va s students' writing

(Gay, 2006:252)
Where :

01 : Pretest
X : Treatment by Using Chain Writing Method

02 : Posttest

B. The Variable of the Research

a. Independent Variable in this research is chain writing method

BGay, L.R, G.E. Mills. (2006) Educational Research (Competencies for Analysis and
Application). USA: Pearson.
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b. Dependent Variable in this research is students writing skills

Chain Writing is a kind of active learning or learning by doing by
purposing the students to negotiate learning as an interesting activity and giving
them oppurtinity to express their ideas to a certain topic with their classmates. It
means that Chain Writing is a kind of teaching technique used by teacher to help
the students’ participate actively by expressing one’s ideas after another

continuously based on the topic giveg

Students’ writing sk which help researcher put their
thought in to wozg ; | act with the message. It
has purpose t . Many people do
writing activit It has purpose that
giving info iti i i symbols. When we

write, we used

C. Populatior

1. Population
In this research, the r¢ ¢ students of MTs Satu Atap Datok
Sulaiman Palopo was the second grade (VIII). There were three class and the total
number of the students second grade was 58 students.
2. Sample
The researcher applied a cluster random sampling technique in the
selection of research samples. The research sample was taken randomly because

all classes were at MTs. Satu Atap Datok Sulaiman Palopo was homogeneous

where all levels of students English proficiency in all classes were equal. The
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sample for this research was students of MTs Satu Atap Datok Sulaiman Palopo
Class VIII, and the researcher consisted of 20 students from VIII.A sample of the

students.

D. Technique of Data Collection
The most important part of that research was collecting the data that

determined the outcome of the research. Some techniques used to collect data in

that study were:
1. Pretest

eeting. The test was

e treatment with the

use of Chain o ] 1 g Hh0 minutes at each

1. Before the class, the research® d"with greetings, prayers, checking the
students' attendance list, and giving motivation to the students.

2. The researcher explained to the students what they would be learning.

3. The researcher showed a picture (A President, Jokowi).

4. The researcher explained about descriptive text, its purpose, the generic

structure, and gave examples of descriptive text, asking the students to discuss

them.
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. The researcher divided the students into groups, with each group consisting of

five students

. The researcher asked the students to sit in a circle with their group and

prepared a blank paper.

. The researcher asked the students to compose a descriptive text about the given

picture in groups, taking turns one by one. Each person contributed at least 2

sentences, and then passed the papgr to a friend on the right side. This activity

8. The researchgs { n the results of the
writing on

9. The resear

10. The resea = . closed it.

b) The second

1. Before the i yers, checking the

. The researcher explained to

at they would be learning.

. The researcher divided the students into groups, with each group consisting of

five students.

. The researcher gave a picture, assigning one picture to each group.

. The researcher asked the students to sit in a circle with their group and prepare

a blank paper.

. The researcher asked the students to compose a descriptive text about the given

picture (a place) in groups, taking turns one by one. Each person contributed at
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9.

¢) The third meeting had the topic is Jae
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least 2 sentences and then passed the paper to a friend on the right side. This

activity continued until the time was up.

. The researcher asked one of the students to write down the results of the

writing on the blackboard.
The researcher and the students corrected any misunderstandings.

The researcher gave suggestions, concluded the class, and closed it.

. Before the class, the reg b orectings, prayers, checking the

students' attengd

. The resear i rmed and told them
about the i1
. The resear i i i group consisting of

five studen

. The resear

. The researcher ask c i h their group and prepare
a blank paper.

. The researcher asked the students to compose a descriptive text about the given

picture (an animal) in groups, taking turns one by one. Each person contributed
at least 2 sentences and then passed the paper to a friend on the right side. This

activity continued until the time was up.

. The researcher asked one of the students to write down the results of the

writing on the blackboard.

. The researcher and the students corrected any misunderstandings.
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The researcher gave suggestions, concluded the class, and closed it.

d) The fourth meeting had the topic is Descriptive text

1.

. The researcher divided the stude

. The researcher asked one™@

Before the class, the researcher started with greetings, prayers, checking the

students' attendance list, and giving motivation to the students.

. The researcher explained to the students what they had learned and told them

about the interesting implications of the Chain Writing Method.

g&into groups, with each group consisting of

five students.

. The researchg assigning e pach group.

. The resear¢ g the students to sit in a circl¢ r group and prepare
a blank pap

. The resear ext about the given
picture (A person contributed
at least 2 s@I#C ' . the right side. This

to write down the results of the

writing on the blackboard.

. The researcher and the students corrected any misunderstandings.
. The researcher gave suggestions, concluded the class, and closed it.

. Posttest

After conducting the treatments, the researcher gave a post-test in the form

of a written test to the students in order to assess their ability after undergoing

several processes of chain writing. Subsequently, the results of the pretest and
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post-test were calculated to determine whether the use of Chain Writing Method

was effective in improving writing skills in descriptive text.

E. Research Instrument
In this research, the researcher used a kind of instrument, namely a written
test. The written test consisted of three parts. The test was conducted in two

sections: pretest and posttest. The pretest was intended to assess the students'

writing skill before the treat e the posttest aimed to measure the

improvement of studcs e, treatment. The pretest and

posttest were Pording to a crite score sheet. The

categories fof tent, organiza cabulary, language

use, and mec

er the experiment

research achieved'@ ing skill of eight grade

After collecting the data, the fiext step was to analyze the data. The data
included the results of the pre-test and post-test. The researcher defined a scoring
rubric for examine the data, included Content, Organization, Vocabulary,
Grammar, and mechanics. The following are the several steps to analyze the

data®®:

1. Classifying the Score

2].B Heaton, ‘Writing English Language Test’, (New York: Longman Inc), Vol.18,
(1990).
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The objective score is classified into five scales, the components involved.

a. Content is the substance of writing, the idea expressed.

b. The Organization is the purpose of organization material in writing, which
happens from beginning to end.

c. Vocabulary is all the words used by the students.

d. Grammar is the correct use of syntactic patterns and structural words.

€. Mechanics is the use of the graphig.convention of the language.

Content

No Score

Clear, focused® detail, complete,

1 27-30 rich, well focus, idea, stand out,
surp too much
pugh the overall

2 15-26 iting. Support is
ited or obvious,
and development

3 12-14 ected, lacking

4 9-11 not communicate,

5 5-8 \ zation, not enough to evaluate
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Table 3.2. Scoring of Organization

No

Score Classification Criteria

Fluent expression, ideas clearly stated.
Supporter  logical  sequencing,  well-
organized, means the order structure or

18-20 Very Good presentation is compelling and moves the
reader through the text. Good introduction,
good placement of detail, and a firm
conclusion

15-17 Good The reader can readily follow what's being
said, but the overall Organization may
S Moes be ineffective poor to obvious, or

i stand out logically be

quencing and the
12-14 he writing lacks
sition are fragile,
9-11 een ideas fuzzy,

5-8 gh to evaluate,

No

Score

18-20

15-17 Good

d usage, specific and

ange of occasional errors of
choice, and wusage. Language
gtiication rarely captures the reader's
imagination; while the overall meaning is
relatively straightforward, some words may lack
precision

12-14  Fair The  writer struggles with  eliminating

Vocabulary, grouping words

Many errors in words/idioms, choice, and usage.

Language is so vague and abstract, so redundant,

devoid of detail that only the broadest, many
9-11  Poor repetitions, often words do not feat the text:

verbs are weak and view in number: is, are, was,

were, and dominated

Almost the words used are wrong, colourless,
5-8 Very Poor not enough to evaluate, and much incorrect

spelling
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Table 3.4. Scoring of Grammar

No Score Classification Criteria

Practical complex construction with few errors of
23-25 Very Good agreement, tense, number, word, order/function

pronoun, preposition

Practical but simple construction minor problem in
20-22  Good complex construction several errors of tense, word

error, function, pronouns, and prepositions, but the

meaning is seldom cored

A significant problem in simple construction
errors of hostile, agreement, tense, word,
pronouns,  preposition, and
gt communication

16-19 Fair

9-15 ammar. Cannot understand
5-8 i C ence construction
Score
bf convention, no
5 5,  punctuation,
4 spelling, punctuation,
, paragraphing
3 Fair errors in  spelling, punctuation,
capitalization, paragraphing
2 Poor Many errors in spelling, functions,

capitalization, paragraphing
1 Very Poor Illegible writing
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2. Classify the student score, there were five classifications which will use as

follow :
No Qualification Score

1 Excelent 96-100

2 Very Good 86-95

3 Good 76-85

4 Fairly Good 66-75

5 Fair 56-65

6 Poor 36-55

7 Very Poor 0-35

(Depdiknas,2006)

3. Calculating e - sing the following

Note :
P=
F = Frequency
N = Number of sample
4. Looking for the mean score and standard deviation the researcher used SPSS
22.

The researcher calculated it using SPSS 22 and tiapie distribution to choose
the score of tecount (to). The researcher used the criteria of hypothesis acceptability,
which is:

If: t, > ti= Rejected the null hypothesis

If: t, < t = Received null hypothesis
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CHAPTER 1V

FINDINGS AND DISCUSSION

This chapter presents the findings and discussion of the research about
score and output research in school-based and explains the detail of the pretest and
post-test after giving a treatment by using Chain Writing Method.

A. Research Findings

In this case, the researg students' pretest and post-test scores

and the mean score est and post-test. The data
collected fro instrument in this
research. The d the post-test was
administered scores before and
after the prete
1) Pre-T

In this sec ore of students' ability on

the pretest, the mean and of the students' pretest, and the
percentage of students' pretest scores.“T he researcher presented them in tables and

used SPSS 22 to calculate the score.
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Score of Students’ Writing Skills in Pre-Test
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No Students The writing aspects Score
C 0] v G M

1 S1 9 5 12 6 3 35
2 S2 11 5 10 5 3 34
3 S3 8 5 11 7 2 33
4 S4 12 9 9 8 2 40
5 S5 7 7 8 7 2 31
6 S6 6 10 11 7 2 36
7 S7 5 9 12 6 3 35
8 S8 5 3 42
9 S9 6 3 37
10 S10 7 3 36
11 S11 4 58
12 S 2 31
13 S 3 59
14 S 2 44
15 S 2 34
16 S 2 39
17 S 3 45
18 S 3 36
19 S 3 46
20 S2 3 32
Total 53 774

39,15

The research result showed

some components of Content,

Organization, Vocabulary,

Mechanics, with a mean score of 39,15 before giving treatment.

verage score of students writing ability in

Grammar, and

Table 4.2 Descriptive Statistics of Student’s Pre-Test Scores

Minimum

Maximum

Mean

Std. Deviation

Pretest
Valid N (list-wise)

20
20

31

59

39.15

7.969
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Table 4.2 shows the descriptive statistics of students’ Pre-Test scores. It
explains that the highest student score is 59, and the lowest is 31. It also stated

that the mean score of the students’ pre-test was 39,15 with a standard deviation

of 7.969.

a. Content

Table 4.3 Students’ Frequency and Percentage of Content in Pre-Test

' ] S Pre-Test
Classification core Frequency Percentage%
Very Good 0%
Good 0%
Fair 30%
Poor 20%
Very Poo 20%
100%

The ta rcentage of content

in the Pre-Tes e Fair category with

a percentage rith a percentage is

20%. Ten samplESig gitentage is 50%.

b. Organization

Table 4.4. Students’ Frequency and Percentage of Organization in Pre-Test

. ] Pre-Test

Classification Score Frequency Percentage%

Very Good 18-20 0 0%

Good 15-17 0 0%

Fair 12-14 1 5%

Poor 9-11 8 40%

Very Poor 5-8 11 >35%
Total 20 100%

The table above shows the students’ frequency and percentage of

Organization in the Pre-Test before giving the treatment. One sample received the
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Fair category with a percentage is 5%. Eight samples received the Poor category
with a percentage 40%. Eleven samples received the Very Poor category with a

percentage 55%.

c. Vocabulary

Table 4.5. Students’ Frequency and Percentage of Vocabulary in Pre-Test

] ' Pre-Test
Classification Score Frequency Percentage%
Very Good 18-20 0 0%
Good 2 10%
Fair 20%
Poor 6%
Very Poor 2%
100%

and percentage of

amples received the

Good catego d the Fair category
with a percer pr category with a
percentage 65%. gory with a percentage

5%.

d. Grammar

Table 4.6. Students’ Frequency and Percentage of Grammar in Pre-Test

. ] Pre-Test
Classification Score Frequency Percentage%
Very Good 23-25 0 0%
Good 20-22 0 0%
Fair 16-11 1 %
Poor 9-15 2 10%
Very Poor 5-8 17 85%

Total 20 100%
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The table above shows the students’ frequency and percentage of
Grammar in the Pre-Test before giving the treatment. One sample received the
Fair category with a percentage 5%. Two samples received the Poor category with
a percentage 10%. Seventeen samples received the Very Poor category with a

percentage 85%.

e. Mechanics

Table 4.7. Students’ Frequga@mand Percentage of Mechanics in Pre-Test

Pre-Test

Classification
Percentage%

Very Good 0%

Good 5%
Fair 55%
Poor 40%

Very Poo 0%
100%

The t and percentage of

Mechanics in sample received the
Good catego d the Fair category
Poor category with a

percentage 40%.

Table 4.8 Descriptive Statistics of Writing Aspects in Pre-Test

N Minimum Maximum Mean Std. Deviation
Content 20 5 13 9.10 2.654
Organization 20 5 14 8.15 2.134
Vocabulary 20 8 17 11.25 2.099
Grammar 20 5 19 7.55 3.170
Mechanics 20 2 4 2.65 587
Valid N (listwise) 20

The table above shows the descriptive statistics for the Pre-Test in writing

aspects. The minimum Content value is 5, the maximum value is 13, the mean is
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9.10, and the standard deviation is 2.654. The Organization shows that the
minimum value is 5, the maximum value is 14, the mean is 8.15, and the standard
deviation is 2.134. The minimum Vocabulary value is 8, the maximum value is
17, the mean is 11.25, and the standard deviation is 2.099. Grammar stated that
the minimum value is 5, the maximum value is 19, the mean is 7.55, and the
standard deviation is 3.170. And Mechanics revealed that the minimum value is 2,

the maximum value is 4, the mean valae is 2.65 and the standard deviation is 587.

2) Post-Test

In this segti ispla e of students' ability on
s' posttest, and the
nted them in tables

percentage o

and used SPS
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Table 4.9. The Students’ Writing Skills in Post-Test

The writing aspects

No Students Score
C 0 \% G M

1 S1 17 15 16 16 4 68
2 S2 16 15 17 16 5 70
3 S3 14 14 15 12 3 58
4 S4 14 15 15 15 4 63
5 S5 9 9 15 14 3 54
6 S6 18 15 20 22 5 80
7 S7 20 17 18 20 3 78
8 S8 21 15 20 20 5 81
9 S9 20 20 20 4 79
10 S10 (] 18 5 90
11 4 63
12 3 54
13 4 66
14 4 71
15 3 59
16 5 65
17 4 75
18 3 60
19 3 69
20 3 55

Total 77 1.325

67,90

The research r¢ core since the succesfull at
several Components; Content ation, Vocabulary, Grammar, and

Mechanics, with a mean score of 67,90 after giving the treatment.

Table 4.10. Descriptive Statistics of Student’s Pre-Test Scores
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N Minimum Maximum Mean Std. Deviation

Post-test 20 54 90 67.90 10.130
Valid N (list-wise) 20

Table 4.10 shows the descriptive statistics of students’ Post-Test scores. It
explains that the highest students score is 90, and the lowest is 54. It also stated
that the mean score of the students’ Post-test was 67,90 with a standard deviation

of 10.130.

a. Content

Table 4.11. Studenq e of Content in Post-Test

e-Test

Classificatig
Percentage%

5%
50%
25%
20%

0%
100%

The ta rcentage of Content

ed the Very Good

Four samples received the Poor category with a percentage 20%.
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b. Organization

Table 4.12. Students’ Frequency and Percentage of Organization in Post-Test

' ] Pre-Test
Classification Score Frequency Percentage%
Very Good 18-20 1 5%
Good 15-17 11 55%
Fair 12-14 3 15%
Poor 9-11 5 25%
Very Poor 5-8 0 0%
Total 20 100%

The table above shows the students’ frequency and percentage of

Organization in the Post-Tgg atment. One sample received the

Very Good categg aples received the Good

air category with a

category with iige 55%. Three samples recC®

a percentage 25%.

percentage 15 samples recej he Poor categ

¢. Vocabula

pulary in Post-Test
est

Table 4. Juency and Per

Percentage%
55%
40%

5%

0%

0%
100%

The table above shows the students’ frequency and percentage of
Vocabulary in the Post-Test after giving the treatment. Eleven samples received
the Very Good category with a percentage 55%. Eight samples received the Good
category with a percentage 40%. One sample received the Fair category with a

percentage 5%.
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d. Grammar

Table 4.14. Students’ Frequency and Percentage of Grammar in Post-Test

. ] Pre-Test
Classification Score Frequency Percentage%
Very Good 23-25 0 0%
Good 20-22 5 25%
Fair 16-19 5 25%
Poor 9-15 10 50%
Very Poor 5-8 0 0%
Total 20 100%

The table above shows the students’ frequency and percentageof Grammar

in the Post-Test after giving ent. Five samples received the Good

category with a perceg wed the Fair category with a
percentage 25 a percentage 50%.

ics in Post-Test

est

Percentage%
25%
35%
40%

0%
0%
100%

The table above shows ddents' frequency and percentage of
Mechanics in the Post-Test after giving the treatment. Five samples received the
Very Good category with a percentage 25%. Seven samples received the Good
category with a percentage 35%. Eight samples received the Fair category with a

percentage 40%.
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Table 4.16 Descriptive Statistics of Writing Aspects in Post-Test

N Minimum Maximum Mean Std. Deviation
Content 20 9 27 15.15 4.660
Organization 20 9 20 13.80 2.802
Vocabulary 20 13 20 17.35 2.231
Grammar 20 10 22 16.10 3.259
Mechanics 20 3 5 3.85 813
Valid N (listwise) 20

The table above shows the descriptive statistics for the Post-Test in

Writing aspects. The minimugg g.is 9, the maximum value is 27, the

mean value is 15.13 0 The Organization shows
ean value is 13.80

ary value is 13, the

] deviation is 2.231.

Grammar stat

mean value is

that the minimu

the standard deviation is 8

3. The Comparison of Students’ Scort

1n Pre-Test and Post-Test

m value is 22, the
echanics revealed

ean value is 3.85 and

Table 4.17. Comparison of Students’ Pre-Test and Post-Test Results

Pre-Test Post-Test
No Classification Score Frequenc Percentage Frequenc Percentage
quency (%) quency (%)
1 Excelent 96-100 - - - -
2 Very Good 86-95 - - 1 5%
3 Good 76-85 - - 5 25%
4 Fairly Good 66-75 - - 6 30%
5 Fair 56-65 2 10% 5 25%
6 Poor 36-55 10 50% 3 15%
7 Very Poor 0-35 8 40% - -
Total 20 20 100%
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The table comparison of the Pre-Test and Post-Test results is shown in
Table 4.17. In Pre-Test, Two students received a Fair score, with a percentage is
10%, Ten students received a Poor score, with a percentage 50%, and Eighteen
students received a Very Poor score, with a percentage 40%. In the Post-Test, One
students received a Very Good score, with a percentage 5%, Five students
received a Good score, with a percentage 25%, Six students received a Fairly

Good score, with a percentage 30%,. aad Five students received a Fair score, with

a percentage 25%, and Th Poor score, with a percentage
13%.

4. The mean Post-Test

and Post-Test

Std. Error Mean
1.782

2.265

Table 4.18 dispte s for the Pre-Test and Post-
Test. The students Pre-Test mea 39.15. The Post-Test mean score was
67.10, Pre-Test and Post-Test standard deviations were 7.969 and 10.130,
respectively. Before the test, the standard error mean was 1.782, After the test, it

was 2.265. These paired samples statistics showed the Post-Test data was higher

than the Pre-Test data.
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Table 4.19 Paired Samples Correlations of Pre-Test and Post-Test

N Correlation Sig.

Pair 1 pretest & posttest 20 152 .522

The correlation between the pre-test and post-test for paired samples is shown in

Table 4.19. As can be seen, the value is 152, and the significant value is 522.

gl Samples Test

Sig. (2-
T Df tailed)
Pair 1 pretest
- ) 19 .000
postte 10.806
st
Table est for the Pre-Test

and Post-Test. (degree of freedom)

value 19. In contrast, the ¢ of significance level 0,05 (5%)
on df (degree of freedom) value wasSi#¥. The value of tt is 2.093 means the data
stated that the value of tc (tcount) is higher than the value of t; (twble), as follows
10.806 > 2.093. Based on the result of a hypothetical test using a t-test to establish
the difference between Pre and Post-Test scores. The result from the t-test in this

research showed the significance value was 0.000 is smaller than the P value

standard 0.05 (0.000 < 0.05). The hypothesis is as follows:
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Ho :The Chain Writing Method is not effective to improve students
writing skill on descriptive text.
H; : The Chain Writing Method is effective to improve students writing

skill on descriptive text.

10.806 > 2.093

On the other hand, alternative hypothesis (Hi) was accepted, and null

hypothesis (Ho) was rejected. Thus, jfacan be concluded that using Chain Writing

Method effectively teache Mts. Satu Atap Datok Sulaiman

Palopo. It can bg Writing Method to
improve their
B. Discussio

From cher, research has
shown that thg ptive text can help
students in M their writing skills
primarily in the : gl Organization, Vocabulary,
Grammar, and Mechanics. crence in using the Chain Writing
Method can be shown in increasing students’ writing skill before and after

treatment. The average students score before treatment is 39.15, and the average

after treatment is 67.10.

By looking at the pre-test scores in the five components, it was evident
that the students were still lacking in Vocabulary, still having difficulty in
sentences, and still had a lot of errors in Grammar. Some of them struggled to find

their ideas.
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Before treatment, in the Content aspect, The description given is too short
and lacking in detail. Descriptive texts are supposed to provide richer information
and allow the reader to clearly imagine what is being described. For example of
students result:

The Elephant is big animal we can find in the africa and the zoo, the color of
elephant is grey.

In the Organization aspect, The description of the organization is poorly

structured and does not give 3  of the elements present in the text.

whereas in the aspec de a logical and structured
arrangement d on presented so th ader understand the
text better. E

This is hospite
for doctor and

In the i ‘ ght and many word
errors. while p that there is no
misunderstanding O

It’is big elephant clor brow eyes black to have a b elephant
postureland.

In the Grammar aspect, There is a grammar that must be improved because
it does not use the appropriate grammar so it does not produce good writing.
Example of students result:

Presidents Joko widodo from is Indonesia. He people is generous, considerate,
responsible, cheerful.

In the Mechanics aspect, There are many errors in spelling, functions,

capirtalization. Example of students result:
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the is Hospital place for people sick. and place to make healthy some body that
when sick, there are doctor, nurse, patient.

After Pre-Test, some students have not met the aspect of writing.
However, after treatment during the four meetings, the researcher noticed an
aspect of development writing in Post-Test students. Their Post-Test results
suggest that all students experience the development and increase in value in each

component.

In the Content aspect, The who begins to improve refers to the

improvement in the selgg evant, detailed and interesting

information fq ample of studen
Crocodiles a
Crocodiles ha
lakes. Crocoa
they can reac
scaly skin, crd
are V- Shapec
located on the

e very dangerous.
such as rivers and
oe and long bodies,
diles have thick and
ng and their snouts
eyes and nose are
Crocodiles have a

Overall, dcv descriptive texts reflect
improvements in quality and presentation of information to the

reader. This creates a more satistying reading experience and increases

understanding and appreciation of the subject being described.

In the Organization aspect, The aspect of student organization in
descriptive texts that began to increase refers to the improvement in the way the
text is structured and organized. Good organization ensures that information is
presented in a structured, logical and understandable way to the reader. Example

of students result:
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Crocodiles is a carnivorous reptile animal that has 4 legs, Crocodiles live in
water habitats such as lakes and rivers. Crocodiles is known as a very dangerous
animal, they eat fish, birds, reptiles and mammals. Crocodile have thick, rough
and scaly skin. Crocodiles are big and long, they have a V-Shaped head and
mouth that have strong jawsand sharp teeth to eat their prey. They also have eyes,
nose and ears located on the top of their heads to peek at enemies while in the
water. Crocodiles also have long tails and usually Crocodiles use their tails to
attack their prey and then bite with their sharp teeth.

With the development in organizational aspects in descriptive texts,

readers can more easily follow the flow of thoughts and understand the

information presented systemati

In the Vg student's vocabulary in
in the use of more

diverse, preci i i i tions. The use of a

good vocabul y about the subject

Rayyanza Ma
smart and cuté:
his mother name 1 1 } ndonesia. Rayyanza have

> and pointed nose, he is chubby.
way many people idolize Rayyanza.

has white skin, black hair, %
Rayyanza is very cute and smart bd

An increase in the vocabulary aspect in descriptive texts provides an
advantage in increasing the clarity, precision, and appeal of the text. A more
varied and rich vocabulary helps the author express nuances, imagery and details
better, thus creating a more memorable reading experience and bringing the
subject described to life.

In the Grammar aspect, The aspect of student grammar in descriptive texts

that are starting to improve include increasing the use of correct sentence
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structures, choosing the right verbs, and fewer grammatical errors. This
improvement results in text that is clearer, more structured, and easier for readers
to understand. Example of students result:

Crocodiles are Carnivorous animals that are known to be very dangerous.
Crocodiles have strong jaws. Crocodiles live in fresh water such as rivers and
lakes. Crocodiles develop by laying eggs. Crocodiles have large and long bodies,
they can reach 6¢cm in length and weight up to 1000kg. Crocodiles have thick and
scaly skin, crocodiles have 4 short legs and their heads are long and their snouts
are V- Shaped. Crocodiles have a unique body where their eyes and nose are
located on their heads to peak at epgmies while underwater. Crocodiles have a
grayish and green color with blg

descriptive text provide an

advantage in { ¢ message the wr nvey can be clearly

understood b

inical in descriptive
texts that are i i i use of punctuation,

spelling, capi i i . G@@ll mechanics ensures

Rayyanza Malik Ahmad, Many people call him Cipung. He is very handsome,
smart and cute. Rayyanza is a famous in Indonesia. His father name is Raffi and
his mother name is Nagita, both of them is an artist in Indonesia. Rayyanza have
a brother name is Rafathar. They live in Jakarta, Andara. Rayyanza is 2 yo, He
has white skin, black hair, round face and pointed nose, he is chubby. Rayyanza is
very cute and smart baby. This way many people idolize Rayyanza.

Proper use of punctuation, correct spelling, consistent capitalization, clear
formatting, and correction of mechanical errors help create attractive and well-

organized texts, enhancing the overall quality of the descriptive text.
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After giving treartment using Chain Writing Method for students, the
researcher found that the students writing skill was better before doing treatment.
The process of teaching learning in the classroom showed that the using Chain
Writing Method was effective to improve writing skill students because this
method can help students' to develop their creativity in conveying ideas and
depictions in their writing because In the Chain Writing method, students work in

small groups and share their writijgg with each other in turn. It encourages

teamwork among stude ation skills, and enriches their
perspectives thrg . o8 udents are also given

images or top ' ir i inati pscriptive writing.

From (2017) who studied

about the effe result is there is a
significant eff riting compared to
the conventiorit fils method increases
by working in a group, students W ore interested in the lesson as they all
involved in the teaching and learning process to write the story. Therefore, their
writing was improved.’® As mentioned earlier in the benefits of chain writing,
working in a group can make them enjoy the learning process. As a result, they

will give more attention to the learning process and get a better results. Thus,

teachers can change their learning method from conventional to using another

39Andika Api Asmara Ditya, ‘’The effectiveness of Chain Writing in Teaching Writing of
Narrative Text (An Experimental Research at the Tenth Grade of MA Al Islam Jamsaren
Surakarta)”, Thesis, State Islamic Institute of Surakarta, Sukarta, 2017, pp. 1-256, unpublicized
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method such as chain writing method which provides the students to have an
interesting and different learning environment which is known as a lesson that

gives the most burden to the students.

For the final result, it is already known that using chain writing method is
effective to improve students writing skill in Descriptive Text at MTs. Satu Atap

Datok Sulaiman Palopo.
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BABYV

CONCLUSION AND SUGGESTION

A. CONCLUSION
Based on the study results, The researcher concluded that Chain Writing
Method is effective in teaching a descriptive text in MTs. Satu Atap Datok

Sulaiman Palopo. The value of students on Pre-Test and Post-Test can prove this.

The Pre-Test results illustrated gnts' writing skill is still deficient, thus

affecting the interest i differences between the Pre-
Test score a ue of the Pre-Test
students is 3¢ y value (P) is 0.05
(0.000 < 0.05 hile the alternative
hypothesis ( Pnce  in - improving

1de that there was a

Palopo.
B. SUGGESTION
Based on the explanation in the previous chapter, the researcher presented
a suggestion are:
1. For the students, They can use Chain Writing Method to improve their writing
skills score and the students can study independently by using this method to

improve their writing skill.
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2. For the teachers, Should be more creative in creating attractive and interesting
class for teaching writing. Besides, the teacher also has to pay attention to the
students. The teacher should have many ideas to implement Chain Writing as a
Method that cannot only help students’ in writing but it also motivate them in
learning other skills.

3. For other researchers, The researchers can develop the use of Chain Writing in

teaching English, and also for thegather researchers who want to conduct the

research in teaching writ t of this research as a source for

conducting the as for further relevant
research ce her researchers can
also consid 1 to conduct a better

research.
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RENCANA PENYAMPAIAN PEMBELAJARAN RPP

SATUAN PENDIDIKAN
PELAJARAN

KELAS/ SEMESTER
PELAJARA

ALOKASI WAKTU
MATERI
DESCRIPTIVE TEXT
SUB-MATERI

A. TUJUAN PEMBELAJARAN

:MTS SATU ATAP DATOK SULAIMAN PALOPO
: BAHASA INGGRIS

: VIIT A TAHUN

:2022/2023

: 60 MENIT

: DESCRIPTIVE TEXT

KD. 3.7

Tujuan Pembelajaran

pngidentifikasifungsi
ial dan unsur
bahasaan dari
deskripsi orang, pkapan ~ menyatakan
dek menanyakan
konteks tangdeskripsi orang,
atang, dan benda,
dek dan sederhana,

sangat
sederhana,

binatang, dan benda

ntangdeskripsi
orang, binatang, dan
benda, pendek dan

sederhana, sesuai
konteks

e Meresponungkapan
menyatakan dan
menanyakan
tentangdeskripsi orang,
binatang, dan benda,

pendek dan sederhana,
sesuai konteks
e Menangkap

secara kontekstual
terkait fungsi sosial,
struktur teks, dan unsur
kebahasaan teks
deskriptif lisan dan tulis,
sangat pendek  dan
sederhana, terkait orang,
binatang, dan benda

makna
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deskripsi orang dan hewan
dengan menggunakan struktur

generik kepada siswa,|
menjelaskan kepada merg
apa itu teks deskripti

dan  struktur gg
memperkenalkd
berantai sebaga

Peneliti memb
teks deskriptif.

meminta  siswa
deskriptif

PENDAHULUAN INTI PENUTUP

Peserta didik beserta gurul Guru membagi  menjadi | Guru meminta salah satu siswal
melaksanakan Do’a dan guru| beberapa kelompok | untuk menuliskan hasil
mengecek kesiapan peserta| selanjutnya Guru meminta | tulisannya di papan tulis

didik terkait kondisi pesertal siswa  duduk  melingkar

didik dan melakukan absensi | dengan kelompoknya

Guru  menunjukkan  sebuah{ Guru meminta siswa | Terakhir, guru memberikan
gambar lalu memperkenalkan| menyiapkan kertas kosong | koreksi terhadap tulisan siswa,

kemudian siswa menuliskan
susunan teks deskriptif yang
benar..

mengulas  materi
An menutup
an dengan  doa,

apkan “Terima kasih
ssalam”.

C.SUMBER BELAJAR
1.SPIDOL
2.PAPAN TULIS

3.GAMBAR
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RENCANA PENYAMPAIAN PEMBELAJARAN RPP

SATUAN PENDIDIKAN : MTS SATU ATAP DATOK SULAIMAN PALOPO

PELAJARAN : BAHASA INGGRIS
KELAS/ SEMESTER : VIII A TAHUN
PELAJARAN :2022/2023

ALOKASI WAKTU : 60 MENIT

MATERI : DESCRIPTIVE TEXT
SUB-MATERI : DESCRIPTIVE TEXT

A. TUJUAN PEMBELAJARAN

KD. 3.7

KD. 4.7.1

ungsi sosial, struktu

juan Pembelajaran

identifikasifungsi

binatang, dan benda

kebahasaan beberapa dan unsur
f lisan dan tulis dengan memberi asaan dari ungkapan
minta informasi JHC dengan dan
orang, binata nda, sangat
orang,
benda,
sederhana,
konteks
ebutkan
dan

angdeskripsi orang,
binatang, dan benda,
pendek dan sederhana,
sesuai konteks

e Meresponungkapan

menyatakan dan
menanyakan

tentangdeskripsi orang,
binatang, dan  benda,
pendek dan sederhana,

sesuai konteks

e Menangkap makna secara
kontekstual terkait fungsi
sosial, struktur teks, dan
unsur  kebahasaan  teks
deskriptif lisan dan tulis,
sangat pendek dan
sederhana, terkait orang,
binatang, dan benda
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PENDAHULUAN

INTI

PENUTUP

Peserta didik beserta guryl

Guru  membagi  menjadi

Guru meminta salah satu siswal

melaksanakan Do’a dan guru|l beberapa kelompok. Guru | untuk menuliskan hasil
mengecek kesiapan peserta] meminta siswa duduk | tulisannya di papan tulis

didik terkait kondisi pesertal melingkar dengan

didik dan melakukan absensi | kelompoknya

Guru mengulas materi padal Guru meminta siswa | Terakhir, guru memberikan

pertemuan sebelumnya.

* Guru menyiapk
topik, pasa
gambaran dan
kepada siswa
dijelaskan

mendeskripsika
tempat.

C. SUMBER BE
1. SPIDOL
2. PAPAN TULIS
3. GAMBAR

menyiapkan kertas kosong

cnyusun  teks
tentang gambar yang
diberikan
berkelom secara
; per satu. Satu

kalimat,

koreksi terhadap tulisan siswa,
kemudian siswa menuliskan
susunan teks deskriptif yang
benar.

mengulas  materi
BN menutup
an dengan  doa,
apkan “Terima kasih
ssalam”.
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SATUAN PENDIDIKAN : MTS SATU ATAP DATOK SULAIMAN PALOPO
PELAJARAN : BAHASA INGGRIS

KELAS/ SEMESTER :VIII A

TAHUN PELAJARAN  :2022/2023
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ALOKASI WAKTU : 60 MENIT
MATERI : DESCRIPTIVE TEXT
SUB-MATERI : DESCRIPTIVE TEXT

A. TUJUAN PEMBELAJARAN

juan Pembelajaran

KD. 3.7 ungsi sosial, struktu identifikasifungsi
kebahasaan beberapa dan unsur
f lisan dan tulis dengan memberi asaan dari ungkapan
minta informasi ##Crkait dengan : dan
orang, binata nda, sangat
orang,
benda,
sederhana,
konteks
KD.4.7.1 ebutkan
dan

angdeskripsi orang,

binatang, dan benda,

pendek dan sederhana,

sesuai konteks

e Meresponungkapan
menyatakan dan
menanyakan
tentangdeskripsi orang,
binatang, dan  benda,
pendek dan sederhana,
sesuai konteks

e Menangkap makna secara
kontekstual terkait fungsi
sosial, struktur teks, dan
unsur  kebahasaan  teks
deskriptif lisan dan tulis,
sangat pendek dan
sederhana, terkait orang,
binatang, dan benda

binatang, dan benda
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B KEGIATAN PEMBELAJARAN

PENDAHULUAN INTI PENUTUP
Siswa akan melakukan| Guru  membagi  menjadi | Guru meminta salah satu siswaj
kegiatan “berbisik”. Sebelum| beberapa kelompok | untuk menuliskan hasil

melakukan  kegiatan, guru| selanjutnya Guru meminta | tulisannya di papan tulis
membagi  siswa  menjadi siswa  duduk  melingkar

beberapa kelompok. dengan kelompoknya

Kemudian, siswa membuat| Guru meminta siswa | Terakhir, guru memberikan
garis sesuai dengan| menyiapkan kertas kosong koreksi terhadap tulisan siswa,
kelompoknya. Selanjutnya, kemudian siswa menuliskan

susunan teks deskriptif yang
benar.

guru  membisikkan  kalimat
(teks deskriptif) kepada orang
pertama, dan orang perta
membisikkan kepad
kedua, dan seteryg

meminta y mengulas  materi
teks  deskriptif an menutup
dengan  doa,
apkan “Terima kasih
ssalam”.

Guru
menyusun
tentang

Terakhir, orang
menulis kalimal
lalu Guru me
pada pertemua:
selanjutnya
menyiapkan
kucing sebagai
mengingatkan
cara mg
binatang.

se€cara
se€cara

C. SUMBER BELAJAFK
4. SPIDOL
5. PAPAN TULIS
6. GAMBAR
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RENCANA PENYAMPAIAN PEMBELAJARAN RPP

SATUAN PENDIDIKAN : MTS SATU ATAP DATOK SULAIMAN PALOPO

PELAJARAN : BAHASA INGGRIS
KELAS/ SEMESTER : VIII A TAHUN
PELAJARAN :2022/2023

ALOKASI WAKTU : 60 MENIT

MATERI : DESCRIPTIVE TEXT
SUB-MATERI : DESCRIPTIVE TEXT

A. TUJUAN PEMBELAJARAN

Tujuan Pembelajaran

pngidentifikasifungsi
ial dan unsur
n tulis dengan m bahasaan dari
terkait deng eskripsi pkapan ~ menyatakan
menanyakan
tangdeskripsi orang,
atang, dan benda,
dek dan sederhana,

tentangdeskripsi
orang, binatang, dan
¢ benda, pendek dan

sederhana, terka : sederhana, sesuai

binatang, dan benda konteks

o Meresponungkapan
menyatakan dan
menanyakan
tentangdeskripsi orang,
binatang, dan benda,
pendek dan sederhana,
sesuai konteks

e Menangkap makna
secara kontekstual
terkait fungsi  sosial,
struktur teks, dan unsur
kebahasaan teks
deskriptif lisan dan tulis,
sangat pendek  dan
sederhana, terkait orang,
binatang, dan benda




B. KEGIATAN PEMBELAJARAN
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pertemuan sebelumnya.

Guru menyiapkan saf]
Rumah Sakit seba
dan mengi
menjelaskan
mendeskripsika
tujuan, dan stru

C. SUMBER BH
7. SPIDOL
8. PAPAN TULIS
9. GAMBAR

melingkar

diberikan

berkelompdk

u

PENDAHULUAN INTI PENUTUP

Guru menyebutkan nama siswal Guru  membagi  menjadi | Guru meminta salah satu siswal
satu per satu. beberapa kelompok. untuk menuliskan hasil
Guru meminta siswa untuk tulisannya di papan tulis
memimpin doa  sebelum

memulai pelajaran..

Guru mengulas materi padal] Guru meminta siswa duduk | Terakhir, guru memberikan|

dengan
Guru

koreksi terhadap tulisan siswa,
kemudian siswa menuliskan
susunan teks deskriptif yang
benar.

se€cara

1 per satu. Satu

kalimat,

materi
menutup
dengan  doa,
apkan “Terima kasih
ssalam”.

mengulas
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PRE-TEST

Name
Class

Material: Describing (People, animal and place)
Instructions:

1. You have 60 minutes to do this pre-test!
2. Choose one pictures with the pictures below and please describe at least 2

paraghraph!

3. Pay attention to the generic structure of your descriptive text!
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POST-TEST

Name
Class

Material: Describing (People, animal and place)
Instructions:
1. You have 60 minutes to do this pre-test!
2. Choose one picture with the picture below and please describe the picture!

3. Pay attention to the generic structure of your descriptive text!



SURAT KETERANGAN VALIDASL

Yanp berfaitda tanyp dibawah ini:
Mams : Andi TzonSunoo Svum, 5.Pd., M.Pd
Jabatan/Pekarjaan  : Dosen

pris * rirtiug Sk

Demikian surat ketorangam m ik dapat  dipergunakan  sebagmimana
mesticya.

Falopn, 13 wel 202x

Wilidator,

L, Bd WP,
THIP.ITHG0423 2001503 2 005

*coret yanp tidak peels
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The first meeting in treatment, the researcher gave pictures A President
Jokowi




The third meeting in treatment, the researcher gave pictures Butterfly

ictures An Artist
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Giving Pre-Test




The researche

Giving Treatment
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students.

The researcher guide students to compose descriptive text.
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The researcher is taking a g

Giving Post-Test
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Hasil Pre-Test
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