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ABSTRACT

ABSTRACT

Triana Febrianti Darwis, 2025. “Measuring Students’ English Proficiency Using
the EnglishScore Application in the English Education Study Program
at IAIN Palopo”. Thesis of English Language Education Study
Program, Faculty of Education and Teacher Training, Institut Agama
Islam Negeri (IAIN) Palopo. Supervised by Husnaini and St. Hartina.

This study aims to examine how the EnglishScore application classifies and
determines students' English proficiency levels in the English Education Study
Program at IAIN Palopo. A descriptive quantitative approach was employed to
analyze the data. The researcher used the English test in the EnglishScore
application as the data collection instrument. The focus of this study was to assess
students' core language skills, including grammar, vocabulary, reading, and
listening. The research involved 32 third-semester students from the English
Education Study Program. The findings indicate that the EnglishScore application
employs a scoring system ranging from 0 to 599, which aligns with the Common
European Framework of Reference for Languages (CEFR), providing a
comprehensive assessment of English proficiency. The application primarily
focuses on levels A2 to Cl, covering users from basic to advanced proficiency.
Additionally, 46.90% of students were classified at the A1 CEFR level for core
language skills, while the remaining students were distributed across Pre-Al
(12.50%), A2 (25%), and B1 (15.60%). No students achieved B2 or C1 levels. It
can be concluded that students require further learning to attain higher proficiency
levels. Future research may evaluate students' writing and speaking skills using the
EnglishScore application, which would provide a more in-depth assessment of their

overall language proficiency.

Keywords: CEFR, EnglishScore Application, English Proficiency

Verified by
UPT Pengembangan Bahasa
|AIN Palopo

Date Signature
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ABSTRAK

ABSTRAK

Triana Febrianti Darwis, 2025. “Mengukur Tingkat Kemampuan Bahasa Inggris
Mahasiswa Menggunakan Aplikasi EnglishScore pada Program Studi
Pendidikan Bahasa Inggris IAIN Palopo”. Skripsi Program Studi
Pendidikan Bahasa Inggris, Fakultas Tarbiyah dan Ilmu Keguruan,
Institut Agama Islam Negeri (IAIN) Palopo. Dibimbing oleh Husnaini
dan St. Hartina.

Tujuan dari penelitian ini adalah untuk mengetahui bagaimana aplikasi
EnglishScore mengklasifikasikan dan menentukan tingkat kompetensi Bahasa
Inggris mahasiswa dengan menggunakan aplikasi EnglishScore pada Program
Studi Pendidikan Bahasa Inggris IAIN Palopo. Pendekatan kuantitatif deskriptif
digunakan untuk menganalisis data. Peneliti menggunakan tes bahasa Inggris pada
aplikasi EnglishScore untuk mengumpulkan data. Fokus dari penelitian ini adalah
menilai keterampilan inti siswa (tata bahasa, kosakata, membaca, dan
mendengarkan). Terdapat 32 mahasiswa semester tiga di Program Studi Pendidikan
Bahasa Inggris sebagai subjek penelitian. Hasil penelitian menunjukkan bahwa
aplikasi EnglishScore menggunakan sistem penilaian 0-599 yang sesuai dengan
level CEFR memberikan evaluasi kompetensi bahasa Inggris secara menyeluruh.
Aplikasi ini berfokus pada level A2 hingga C1, mulai dari pengguna tingkat dasar
hingga mahir. Selain itu, jumlah mahasiswa yang berada di level Al CEFR untuk
keterampilan inti yaitu 46,90%, sementara sisanya berada di level pre-Al, A2, dan
Bl masing-masing 12,50%, 25%, dan 15,60%. Tidak ada satupun siswa yang
mencapai level B2 dan CIl. Dapat disimpulkan bahwa para mahasiswa
membutuhkan pembelajaran lebih lanjut untuk mencapai tingkat kompetensi yang
lebih tinggi. Penelitian lebih lanjut dapat mengevaluasi tingkat kemampuan menulis
dan berbicara mahasiswa dengan menggunakan aplikasi EnglishScore yang akan
memberikan penilaian yang lebih mendalam terhadap kemampuan mereka.

Kata kunci: CEFR, Aplikasi EnglishScore, Kompetensi Bahasa Inggris

Verified by
UPT Pengembangan Bahasa
IAIN Palopo

Date Signature
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CHAPTER |

INTRODUCTION

A. Background

Evaluating English language competence is important for several reasons,
both in academic and professional settings. The first is for academic success,
being able to communicate in English is frequently essential for succeeding
academically, especially for non-native speakers. It facilitates comprehension of
the curriculum, conversation participation, and clear concept expression in both
writing and speaking®. Second is career opportunities, business language in the
global employment market is often English. Speaking fluently in English can
help an individual to communicate effectively with co-workers, clients, and
stakeholders around the globe as well as lead to more professional chances?. The
third is for Socio-Economic development, in industries like tourism, where it can
be essential for dealing with visitors, English plays a critical role. This helps
promote socio-economic growth in areas where tourism is a major business®.
Fourth is cross-cultural communication, in international interactions, English is

used as a common language. Having a good understanding of the English

! Mark Brooke, “Attribution and Authorial (Dis) Endorsement in High- and Low-Rated
Undergraduate ESL Students’ English Academic Persuasive Essays,” English Linguistics
Research 3, no. 1 (January 19, 2014), https://doi.org/10.5430/elr.v3n1pl.

2 L A Prihandoko et al, “English Language Competence for Tourism Sector in
Supporting Socio-Economic Development in Merauke: A Survey Study,” IOP Conference Series:
Earth and Environmental Science 343, no. 1 (October 1, 2019): 012170,
https://doi.org/10.1088/1755-1315/343/1/012170; Chen Yuanyuan, “Translation Methods of
Business English in Cross-Cultural Context,” Academic Journal of Humanities & Social Sciences
5, no. 1 (2022), https://doi.org/10.25236/AJHSS.2022.050112.

® Prihandoko et al., “English Language Competence for Tourism Sector in Supporting
Socio-Economic Development in Merauke: A Survey Study.”



language can assist avoid miscommunication and promote cross-cultural
interaction®. The last is for pedagogical reasons, evaluation of English language
proficiency can help direct educational strategies and identify areas in which

students may want additional help, making the learning process more efficient”.

All English language skills are linked and developed together, impacting a
person’s overall competence in the English language. The term “English
language competency” describes an individual’s capacity for efficient English
language communication®. It requires competency in various language abilities,
such as speaking, writing, listening, and reading. Considering that English is a
language that is widely used throughout the world, these abilities are crucial for
interacting and navigating in personal as well as business settings’. Language
competence is indicated by more than just knowing the basics of the English
language. It signifies a competency level that enables people to communicate
clearly, confidently, and fluently. Speaking and understanding English not the
only aspect of becoming proficient in the language. It also includes
understanding spoken language, writing ideas and opinions down, participating
in real conversations, and understanding written material. Furthermore, an

individual’s competence in the English language includes more than just their

* Yuanyuan, “Translation Methods of Business English in Cross-Cultural Context.”

® Nyanuar Algiovan, “Need Analysis On Assessment Based E-Learning Platform In
Reading Class For Vocational Students At East Lampung,” Paedagogia: Jurnal Pendidikan 11,
no. 1 (March 29, 2022): 1-20, https://doi.org/10.24239/pdg.Vol11.1ss1.257.

® Maria Economidou-Kogetsidis, “Teaching Email Politeness in the EFL/ESL
Classroom,” ELT Journal 69, no. 4 (October 2015): 415-24, https://doi.org/10.1093/elt/ccv031.

’ Kirthana Tanabalan et al, “Language Learning Strategies for Enhancing Reading
Comprehension among Rural Primary 6 ESL Learners,” International Journal of Academic
Research in  Business and Social Sciences 13, no. 7 (2023): 645-56,
https://doi.org/10.6007/ijarbss/v13-i7/17756.



ability to use proper grammar and vocabulary; it also includes their

comprehension as well as implementation.

The competence of English language learners can be evaluated through a
variety of online and offline assessments. These days, with advancements in
technology and the internet, online exams are frequently used®. They can be
assessed and made available through a website and Android app. Popular
language competency tests include TOEFL, IELTS, UCELA, TOEIC, ECL, and
OET?®. These tests evaluate the four language skills of a language user: speaking,
writing, listening, and reading. These tests' results are rated according to a
specific scale (e.g., CEFR, ACTFL, ILR). The most widely used scale for
classifying an individual’s competency is the Common European Framework of
Reference for Languages (CEFR). Standardized tests or frameworks that classify
people according to how they perform in these different domains are necessary
for figuring out the precise degree of competency. Determining someone’s
competence in the English language is essential for job advancement,
educational institution placement even for class classification (placement test),

and effective communication in various environments.

The process of evaluating and classifying students' competence in English
is complex and varied, creating several difficulties for teachers. Evaluating

students' English competence means measuring their abilities in a variety of

8 Khaeruddin Said, A D E Kurniawan, and O Anton, “Development of Media-Based
Learning Using Android Mobile Learning,” Journal of Theoretical and Applied Information
Technology 96, no. 3 (2018): 668—76.

® Anna Schiavon, “Character Traits and Language Proficiency in EFL” (University of
Zagreb, 2023), https://urn.nsk.hr/urn:nbn:hr:147:606039.



language skills, including speaking fluently, listening comprehension, writing

abilities, and reading comprehension®®.

The significant individual variances among students present a crucial
problem. Within the same classroom, teachers frequently report notable
differences in their students’ actual language abilities and perspectives, despite
formal evaluation tools that attempt to classify students into distinct competency
levels'. Because of these variations, which can be caused by things like
motivation, learning preferences, and past language exposure, it is challenging to
use standardized tests consistently. In order to effectively assess students’ actual
competence levels, need to add specific and flexible ways to familiar evaluation

procedures.

In the English Language Education Study Program at IAIN Palopo,
Indonesia, proper evaluation to classify the students’ ability in English
understanding for class classification should also be implemented for English
language learners. The classification according to their level of understanding
will assist lecturers in managing students and the teaching-learning process to
meet the learning objectives. Understanding the skills of the students in the

classroom enables the lecturers to set more effective goals and stay informed

19 Soni Mirizon, “Teachers of English Assessment Literacy: Unveiling What They Know
and Do,” Indonesian Research Journal in Education |IRJE| 5, no. 1 (2021): 124-41,
https://doi.org/10.22437/irje.v5i1.12834.

' Fatimah M. A. Alghamdi and Sarah A. M. Alnowaiser, “Achieving Flex in the
Inflexible: Dealing with Individual Differences in Highly Structured EFL Preparatory College
Courses,” English Language Teaching 10, no. 6 (2017): 151,
https://doi.org/10.5539/elt.v10n6p151.



about the progress of the students. Furthermore, it allows lecturers to modify

their classroom teaching strategies based on students’ comprehension levels.

However, according to the writer's observation, the way students are
grouped based on their English language competence level in the IAIN Palopo,
especially in the English Language Education Study Program has not been
aligned with the general framework of language competence standardization in
recent years. The placement test is used to classify students’ level and it is often
completed before first-year students in the English Language Education Study
Program at IAIN Palopo begin their studies. However, the criteria for language
proficiency used in the TOEIC, TOEFL ITP, and even IELTS fail to be followed
in the creation and evaluation of this test. This is what causes learners to lack
knowledge of their level of English. They require a strong foundation in the
language itself because they are going to be teachers with a focus on teaching
the English language. Therefore, it is crucial to accurately determine their level
of English language proficiency to properly evaluate the learning program for
them and guarantee that they graduate with the required abilities. In this case,
students need media for evaluation so that they can see the progress of their
language skills also the lecturer could see how effective their teaching strategies

to improve students’ English understanding.

There are many ways to solve the problem of measuring students’ English
competence level. As a solution, the researcher used an application, namely
EnglishScore. It can be a useful tool for lecturers conducting placement tests

since it helps classify and measure students’ proficiency in the English language.



Lecturers may find it simpler if they use this application instead of making
multiple-choice tests and manually scoring the answers. Additionally, because
the results of the completed tests will soon be known, this application can assist
learners in determining the current level of their proficiency in the English
language. The EnglishScore application is a free English test that evaluates
language proficiency™. It is based on an Android app, and its scale is in
alignment with the Common European Framework of References for Languages
(CEFR). Using the CEFR band, it will assist learners in understanding their

level. It will provide the precise placement of each band’s learners’ seats.

Every question of the EnglishScore test is aligned with an international
standard CEFR also used to develop specific skills'®. Reading, writing, listening,
and grammar are the four main English language skills that are evaluated.
additionally, these abilities evaluate grammatical constructional including
prepositions, tenses, modality, and meaning. As a result of its international
English language assessment like the fact that it serves as an indication of the
performance on other international English language assessments like the
IELTS. The descriptions of each EnglishScore level, which range from English
Basic User (Al, A2), English Independent User (B1, B2), to Proficient English

User (C1, C2), indicate the learners’ competence“.

2 British Council, “The Global Mobile English Test and Certificate,” 2021,
https://www.englishscore.com/.

3 British Council.

“ Council of Europe, “Common European Framework of Reference for Languages:
Learning, Teaching, Assessment: Companion Volume With New Descriptors,” Council Of
Europe, 2018, 235.



From the description above it can be concluded that the writer intends to

conduct research by using EnglishScore application to determine the learners’

English competence level in accordance with the international standards, CEFR.

The writer would focus on the core skills of English learners where these core

skills consist of vocabulary, reading, grammar, and listening. Based on the

explanation above the writer would conduct research entitled “Exploring

Students’ English Language Competence Level Using EnglishScore Application

at English Language Education Study Program of IAIN Palopo”.

B.

Research Question

Based on the background previously, the research questions are:

. How does the EnglishScore application classify the students’ English

competence level?

. What is the level of students’ English competence assessed using the

EnglishScore application at the English Language Education Study

Program of 1AIN Palopo?

The Objective of the Research

The main objectives of this study are:

. To know how the EnglishScore application classifies the students’ English

competence level.

. To determine the students’ English competence level using the

EnglishScore application at the English Language Education Study

Program of 1AIN Palopo.



D. Significance of the Research
There were two parts of the significance of this research, which are as

follows:

1. Theoretically
The researcher hopes this research could enrich the knowledge of
measuring English language competence through the EnglishScore
application.
2. Practically
a. For students
The research result could help students be more aware of their
competence in English by knowing where they sit on the CEFR band. It
also could motivate students to improve their English competence.
b. For lecturers
The research result could help lecturers to determine students’
understanding of English language. It will also assist lecturers in
setting effective goals in the teaching-learning process.
c. For further researcher
The research result will be a reference for further researcher to trying
out or applying EnglishScore application to identify students’
improvement on their core skills, writing, and speaking.

d. For institutions



The result of the research could help English Language Education
Study Program in finding an effective application to measure their

students’ level in English language.

E.  Scope of the Research

The scope of the research is to know the students’ level of English
competence by using the EnglishScore application at the English Language
Education Study Program of IAIN Palopo. The researcher will focus on
students’ core English skills, including vocabulary, grammar, reading, and
listening, and on which band they sit in according to the CEFR framework. The
researcher only evaluated the students’ core skills using the EnglishScore
application, due to the fact that passing the core skill test is a requirement for
accessing the speaking and writing section. In addition, the researcher will focus

on measuring the level of third-semester students’ competence level in English.



CHAPTER I

LITERATURE REVIEW

A.  Previous Research
There is some relevant previous research toward this research, here is as

follows:

Suryani and Amalia in their research entitled “Students’ English
Proficiency: The Case of One Madrasah in Jambi City”. The study aimed to find
out the senior high school students’ English proficiency. Using an English test,
descriptive quantitative analysis was carried out to get data on students’ English
proficiency. Data was collected using the Key English Test (KET), an English
proficiency test for basic users. Based on the research results, a large number of

participants failed to reach any CEFR entry-level™

. The outcomes passed below
the beginning level. Out of the one hundred and four participants, only four of
them were at the basic level. The students’ reading and writing test results
showed that they had low scores. One student received a moderately good score
on the writing test. The similarity between these researches is they measure
students’ English competence using descriptive quantitative methods. Prior

research primarily focused on using the Key English Test (KET) in collecting

the data. It was also conducted at Madrasah Aliyah Labor Jambi.

" Hilma Suryani and Shynta Amalia, “Students’ English Proficiency: The Case of One
Madrasah in Jambi City,” Ta 'dib: Jurnal Pendidikan Islam 23, no. 2 (2018): 194-201.

10
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Efendi and Sejati in their research entitled “Scrutinizing English
Proficiency of Junior High School Students Based on CEFR™. In this study, the
researcher employed both quantitative and qualitative methods. The focus of this
study was to evaluate the students’ English proficiency using the CEFR. The
students’ English proficiency was assessed using the Cambridge Key English
Test (KET) which only measure three skills mainly listening, reading, and
writing. Based on the research results, according to the CEFR description of
proficiency levels, the mean indicates that the students’ levels of reading,
writing, and listening were at Al, A1, and A2, respectively'®. The focus of the
previous study and the research that conducted by the writer is the same as the
focus in evaluating students’ English proficiency. But the differences are the

location of the research, the applications, and the skills that are measured.

Waluyo in his research entitled “Thai First-Year University Students’
English Proficiency on CEFR Levels: A Case Study of Walailak University,
Thailand”. The researcher used a quantitative research design to assess students’
proficiency levels in this research. The “Walailak University-Test of English
Proficiency” was a university-standardized test used in this study. This test, also
known as WU-TEP, evaluates students’ English language proficiency in
listening, reading, writing, and speaking skills. The evaluation is based on the
CEFR framework and the Classical Test Theory (CTT). This study found that

Thai EFL learners at A2 English proficiency level were classed as basic users in

'® Tri Achmad Efendi, and Panggah Sejati, “Scrutinizing English Proficiency Of Junior
High” 7 (2024), https://doi.org/10.51158/koulutus.v7il.1109.
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CEFRY". Out of the total of 2248 students, the majority, accounting for 67.7%
were placed at A2 level, while 9.7% were classified as Al level, combining to
form a significant 77.3% of all the subjects. The remaining 19.2% and 3.5% of
students were considered independent users, with B1 and B2 levels respectively.
The application used and the skills that will be measured differentiate this study
from the writer’s next research. Regarding the equation, the descriptive approach
is applied, and it is equivalent to investigating students’ proficiency in the

English language.

Biradjar did the research entitled “Application of CEFR (Common
European Framework of Reference) in Testing the English Language
Proficiency Level of Polytechnic Students”. The researcher used the British
Council EnglishScore Application to conduct this research and to get students’
scores. To assess their English vocabulary, grammar, listening comprehension,
and reading skills, about 100 engineering students from last year’s A.G. Patil
Polytechnic Institute, Solapur were randomly chosen. The result showed that
38% of students were at the elementary level compared to 30% of learners at the
pre-beginning and beginner levels; 27% of students at the intermediate and
upper-intermediate levels, on the other hand, were proficient in English®.

Although the focus of this research is exclusively on polytechnic students, both

" Budi Waluyo, “Thai First-Year University Students’ English Proficiency on CEFR
Levels: A Case Study of Walailak University, Thailand,” The New English Teacher 13, no. 2
(2019): 51-71.

® Laxmi M. Birajdar, “Application of CEFR (Common European Framework of
References) in Testing the English Language Proficiency Level of Polytechnic Students” 62, no.
February (2020).



13

this research and the writer’s future research will test students’ language

competence utilizing quantitative methodologies and EnglishScore applications.

Phong-a-ran, Luksup, Chalsoda in their research entitled “English
Proficiency of Thai Undergraduate Students Using CEFR in Khonkaen”. The
research utilized both an online English placement test, namely the Oxford
Online Placement Test, and interviews as research instruments. The researcher
used a quantitative method in this research. After conducting the Oxford online
placement test, it was revealed that most students (n = 42) had a proficiency
level of Al, with A2 being the next most common level (n = 32). A smaller
number of students were at B1 (n = 9), A0 (n =7), and B2 (n = 4), respectively.
Interestingly, none of the students reached the higher proficiency levels of C1 or
C2'. When interviewing the students, it became apparent that they faced the
most difficulties in the linguistic aspects, specifically in areas such as
vocabulary, pronunciation, and spelling. Additionally, the affective factor of
motivation to read and feelings of anxiousness were also mentioned as
challenges by the students. The Oxford Online Placement Test, which is distinct
from the one the writer would use, was used in this study. Nevertheless, the
objective of both this study and the future study is to assess students’ proficiency

in the English language through the use of quantitative methods.

The characteristics that differentiate this study and previous research lie in

the subject of the research. While prior studies have examined the English

'® Nathaporn Phong-A-Ran, Supaweena Luksup, And Pornpalin Chalsoda, “English
Proficiency Of Thai Undergraduate Students” 5 (2019).
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proficiency of diverse student groups, such as all university freshmen or random
students in their 1% - 4™ years or even school students, this research uniquely
focused on third-semester students majoring in English Language Education.
None of the previous studies have specifically targeted this particular student

group to assess their English language competence.

B.  Theoretical Review
1. Language Competence Level
a. Definition

Chomsky introduced the concept the concept of linguistic
competence as the implicit knowledge possessed by native speakers
regarding their language system, including grammar, phonology, and
morphology, which enables them to understand and produce grammatical
sentences in their language. Chomsky distinguishes between “competence”
(internal language knowledge) and “performance” (actual language use in
communication situations)®.

Savignon emphasized the importance of practical experience in
developing communicative competence. According to her, communicative
competence is the ability to interact with native speakers in authentic
communication situations, including the ability to adjust language use to

situational needs?.

%% Jacobus A Naudé, “On Nature and Language,” Southern African Linguistics and
Applied Language  Studies 24, no. 1 (February 12, 2006): 125-27,
https://doi.org/10.2989/16073610609486410.

2! sandra J Savignon, “Interpreting Communicative Language Teaching: Contexts and
Concerns in Teacher Education”, Yale Language Series, 2008.
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Crystal defined communicative competence as an individual’s
ability to communicate effectively and appropriately according to the
social and cultural norms prevailing in a particular society. This includes
not only linguistic knowledge but also pragmatic and strategic skills in
language use?.

These definitions show that language competence encompasses
various aspects of knowledge and skills in language use, from basic
knowledge of language system to the ability to adapt to social and cultural
norms in communication®®. From the perspectives of these experts, the
researcher concludes that language competence is the ability of an
individual to use language effectively and appropriately in various
communication contexts. It includes knowledge and skills in
understanding and producing language, as well as the ability to adjust
language use according to the situation, communication goals, and
audience.

Language competence level, or proficiency level, refers to the
ability of an individual to use a language effectively and appropriately in
real-life situations. These levels are often described in terms of specific

skills and competencies in speaking, listening, reading, and writing. There

22 David Crystal, The Language Revolution (John Wiley & Sons, 2018),

https://books.google.co.id/books?hl=id&Ir=&id=W9djDwAAQBAJ&oi=fnd&pg=PP2&dq=David
+Crystal,+The+Language+Revolution+(John+Wiley+%26+Sons,+2018) &ots=cghbtgk61K &sig=8
Ev0iyU8dbt3YV6bM8VaQlxHupc&redir_esc=y#v=onepage&q=David Crystal%2C The
Language Revolution.

2 Artyom D Zubkov, “Professional Foreign Language Competence of Technical
Students: Content, Structure and Formation,” in Integrating Engineering Education and
Humanities for Global Intercultural Perspectives: Proceedings of the Conference “Integrating
Engineering Education and Humanities for Global Intercultural Perspectives”, 25-27 March
2020, St. Petersburg, Russia (Springer, 2020), 503-10.
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are several standardized frameworks for assessing and categorizing
language competence, with the Common European Framework of
Reference for Languages (CEFR) being one of the most widely used?”.
b. Components
Language competence encompasses various components that
complement each other to form effective and appropriate language abilities
in different contexts. Here is a detailed explanation of the main
components of language competence®:
1) Linguistic competence
Linguistic competence is the fundamental knowledge of the
language system itself. This includes several crucial aspects such as
grammar, which involves knowledge of the rules governing sentence
structure, including syntax (sentence structure) and morphology (word
structure). Vocabulary entails the mastery of words and their meanings,
as well as the ability to select the appropriate words according to the
context. Phonology refers to the knowledge of the sound system of the
language, including correct pronunciation and intonation. Morphology

involves the understanding of how words are formed and how they can

? Tim Vipond, “Language Proficiency Levels,” corporate finance institute, accessed June
29, 2024, https://corporatefinanceinstitute.com/resources/career/language-proficiency-levels/.

%> Zubkov, “Professional Foreign Language Competence of Technical Students: Content,
Structure and Formation.”
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be modified to express different meanings, such as through the addition
of prefixes and suffixes.
2) Sociolinguistic competence

Sociolinguistic competence is the ability to use language
appropriately according to specific social and cultural norms. This
involves understanding the social context, such as how social situations,
including social status, relationships between speakers, and settings
(place and time), influence language use. Cultural norms entail awareness
of the cultural rules and habits that influence communication, including
the use of greetings, forms of address, and appropriate language styles®’.
3) Discourse competence

Discourse competence is the ability to comprehend and organize
text or discourse coherently and cohesively, both in spoken and written
forms. This involves coherence, where the overall text or discourse must
be logical and easy for listeners or readers to follow. Cohesion is the use
of linguistic tools, such as conjunctions, pronouns, and repetition, to

ensure that parts of the text or discourse are well-connected?.

%6 Nishad Chathamkulam Abdulrahman and Emad A. S. Abu-Ayyash, “Linguistic
Competence, Communicative Competence and Interactional Competence,” International Journal
of Computers & Technology 19 (2019): 7537-52, https://doi.org/10.24297/ijct.v19i0.8505.

%7 Matthew Kanwit, “Sociolinguistic Competence: What We Know so Far and Where
We’re Heading,” in The Routledge Handbook of Second Language Acquisition and
Sociolinguistics (Routledge, 2022), 30-44.

%8 Yumin Wang and Qin Xie, “Diagnosing EFL Undergraduates’ Discourse Competence
in Academic Writing,” Assessing Writing 53 (July 2022): 100641,
https://doi.org/10.1016/j.asw.2022.100641.
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4) Pragmatic competence

Pragmatic competence is the ability to use language effectively to
achieve specific communicative goals. This includes implicature, which
is the ability to understand implied meanings that are not explicitly
stated. Additionally, speech acts refer to the ability to perform
communicative acts such as stating, questioning, requesting,
commanding, and so forth appropriately®.
5) Strategic competence

Strategic competence is the ability to overcome communication
problems that may arise and to use strategies to maintain the flow of
communication. This includes paraphrasing, which is restating a message
in different words to ensure understanding. Clarification involves asking
for or providing clarification when confusion or ambiguity occurs. The
use of synonyms is employing alternative words to explain a concept
when the desired word is unavailable or difficult to recall®.

Mastering all these components allows an individual to use
language effectively, appropriately, and suitably in various

communicative situations.

» Filippo Domaneschi and Valentina Bambini, “Pragmatic Competence*,” in The
Routledge Handbook of Philosophy of Skill And Expertise (Abingdon, Oxon; New York, NY:
Routledge, 2021. | Series: Routledge handbooks in philosophy: Routledge, 2020), 419-30,
https://doi.org/10.4324/9781315180809-40.

% Dawit Dibekulu Alem, “Strategic Competence and Its Implication in Language
Teaching,” International Journal of English Literature and Culture 8, no. 5 (2020): 143-49,
https://doi.org/https://doi.org/10.15520/jassh.v6i10.495.
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c. Framework for Language Competence Level

1) Common European Framework of Reference for Languages (CEFR)

The Council of Europe created the CEFR, which institutions,
organizations, and language instructors use to evaluate and convey a
learner’s language proficiency. The Common European Framework of
Reference for Languages (CEFR) is globally accepted. According to the
Council of Europe (2001) in Yusak Runesi, Tinni Mogea, and Nihta V.
F. Liando (2022) outline the promotion of transparency and coherence in
the teaching and learning of modern languages in Europe as the goal of
the Common European Framework of Reference for Languages
(CEFR)*. The CEFR, a term initially associated with European
languages, has become accessible to individuals worldwide due to its
translation into over 30 languages, including non-European languages.
Most significantly, the CEFR offers specific definitions of competency
levels that could potentially be applied to assessments of languages
learning progress at every level. Based on Little (2007) in Hilma Suryani
and Shynta Amalia (2018), there are six reference levels of language
proficiency, including Al (Beginner), A2 (Elementary), Bl

(Intermediate), B2 (Upper Intermediate), C1 (Advanced), and C2

8 Yusak; Runesi, Tinni; Mogea, and Nihta; Liando, “Students’ Perception in Using
Commom European Framework of Reference (CEFR) Application as an English Laguage
Learning Assesment,” International Journal of Education, Information Technology and Others
(IJEIT) 5, no. August (2022): 226-34.
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(Proficient), consist of the three categories of proficiency levels on a

global scale: Basic User, Independent User, and Proficient User™.

2) American Council on the Teaching of Foreign Languages (ACTFL)

Proficiency Guidelines

ACTFL consists of five main levels®.

a) The first level namely novice (Low, Mid, High), represents people
with limited knowledge. Beginners can use familiar phrases and
greetings to meet basic needs. As they progress through the
beginner level (novice), they develop the ability to understand and
use simple questions and statements in predictable situations.

b) The intermediate (low, mid, high) level learners can engage in
everyday communication. At the high sublevel, they can engage in
broader conversations on familiar topics. In reading, they can
understand short texts containing routine information. In writing,
they can compose short paragraphs on familiar topics and personal
experiences.

c) Advanced-level, learners can manage communication in more
complex and non-routine situations. At the high sublevel, they can

participate in more abstract discussions. In reading, they can

32 Suryani and Amalia, “Students’ English Proficiency: The Case of One Madrasah in
Jambi City.”

% Yuki Johnson, “Proficiency Guidelines and Language Curriculum Making ACTFL
Proficiency Guidelines Effective in Futhering Japanese Language Proficiency,” n.d.,
https://books.google.co.id/books?hl=id&Ir=&id=9WecnYW83rAC&oi=fnd&pg=PA261&dg=Am
erican+Council+on+the+Teaching+of+Foreign+Languages+(ACTFL)+Proficiency+Guidelines&o
ts=3uh2Srbszi&sig=th52H_nTN879p0aAwSX0O1YJQsoE&redir_esc=y#v=onepage&g=America
n Council on t.
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understand longer and more complex texts covering a variety of
topics. In writing, they can produce clear and detailed texts on
various topics, using appropriate structure.

d) The Superior level learners can participate in extended
conversations on a wide range of topics, including professional and
abstract subject. In reading, they can understand a wide variety of
long and complex texts, recognizing nuances of meaning. In
writing, they can produce clear and structured texts on a wide range
of topics, demonstrating good use of organizational patterns and
cohesion.

e) The distinguished level learner can communicate very fluently and
accurately in a wide range of situations and topics, including
technical and academic subjects. In reading, they can easily read
and understand highly complex and technical texts. In writing, they
can produce well-crafted texts on complex topics, demonstrating
effective use of style and appropriate register.

3) The Test of English Proficiency (TOEP)

The Test of English Proficiency (TOEP) is an English proficiency
test designed to measure test takers’ ability to understand spoken and
written English in academic and social contexts. This online test consists
of two main sections: listening and reading. The listening section
assesses the ability to comprehend various types of spoken texts over 45-

50 minutes with 50 questions, while the reading section evaluates the
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understanding of written texts with a duration of 60 minutes and 50
questions. TOEP scores range from 0 to 100, with higher scores
indicating higher levels of proficiency™*.

TOEP offers several advantages, including being information
technology-based, allowing for real-time test results, and covering
various topics that can be completed in less than two hours. The test also
features validated parallel forms, enabling accurate measurement of
English language skills and predicting scores on other proficiency tests,
such as TOEFL ITP. Over 200,000 test takers have taken TOEP, and it is
used by numerous institutions across Indonesia, making it a cost-
effective and reliable option for English proficiency assessment.

TOEP is frequently used for various purposes, such as new
student admissions, certification, and professional development. Its
primary users include the Indonesian Ministry of Education, universities,
and scholarship programs™.

2. Concept of CEFR
a. CEFR Implementation and Utilization
1) Implementation of CEFR
a) Curriculum development and learning materials
Schools and language institutions utilize CEFR to design
curricula that align with students’ proficiency levels. Learning

materials are developed based on descriptions of skills and

% PLTI: Pusat Pelayanan Tes Indonesia, “Deskripsi Tes TOEP Di PLTL” PLTI: Pusat
Pelayanan Tes Indonesia, 2025, https://plti.co.id/toep-teflin?utm_source.
* TEFLIN, “About TOEP,” TEFLIN, 2025, https://teflin.org/about-toep/?utm_source.
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objectives at each CEFR level®. For example, an English course
for beginners (Al Level) would include basic vocabulary
introduction, everyday expressions, and relevant simple phrases.
b) Assessment and evaluation
Language exams and tests are often aligned with CEFR
levels. Tests such as TOEFL, IELTS, and DELE (for Spanish) use
CEFR descriptors to determine participants’ language proficiency
levels. CEFR-based assessment helps measure speaking, listening,
reading, and writing skills consistently and allows for international
comparability®”.
¢) Qualification recognition
Certifications aligned with CEFR are internationally
recognized, facilitating academic and professional mobility. For
instance, multinational companies and universities can use CEFR
levels to establish language requirements for prospective
employees or students. Job applicants can indicate their CEFR

levels on CVs or resumes to showcase their language proficiency™.

*® Norshaidatul Md Nawawi et al, “CEFR for Languages and Its Effective

Implementation in Secondary Schools in Malaysia,” Asian Journal of Assessment in Teaching and
Learning 11, no. 1 (2021): 6372, https://doi.org/10.37134/ajatel.vol11.1.6.2021.

%7 J. A. Foley, “Issues on Assessment Using CEFR in the Region,” LEARN Journal:
Language Education and Acquisition Research Network 12, no. 2 (2019): 28-48,
https://files.eric.ed.gov/fulltext/EJ1225665.pdf.

%8 Stefanie Schneider, “A Critical Analysis of the Role of Intercultural Communication in
the Common European Framework of Reference for Languages (CEFR) Companion Volume
(2020),” Journal of Spanish Language Teaching 7, no. 2 (July 2, 2020): 193-99,
https://doi.org/10.1080/23247797.2020.1864112.
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2) Utilization of CEFR
a) Language learners
Language learners can use CEFR to assess their own
proficiency and set learning goals. By knowing their CEFR level,
learners can select appropriate learning materials and resources™.
For example, a learner at the B1 level might focus on enhancing
speaking skills and understanding more complex listening tasks.
b) Teachers and educators
Teachers can plan lessons and classroom activities that
correspond to their students” CEFR levels. CEFR assists teachers in
adapting teaching methods and materials to meet students’ needs.
CEFR-based evaluations enable teachers to provide more specific
and relevant feedback to students®.
c) Test developers and evaluators
Test developers use CEFR descriptors to create valid and
reliable assessments. These tests can be used to evaluate language
proficiency in academic, professional, or personal contexts.
Evaluators utilize the CEFR framework to assess participants’

language abilities in a standardized and objective manner*.

** ibrahim Halil Topal, “CEFR-Oriented Probe into Pronunciation: Implications for
Language Learners and Teachers,” Dil ve Dilbilimi Calismalart Dergisi 15, no. 2 (July 3, 2019):
420-36, https://doi.org/10.17263/jl1s.586087.

40 Shahazwan, Mazlen, and Anwar Farhan, “Secondary School Teachers’ Perspectives
towards the Implementation of CEFR-Aligned English Curriculum,” Journal of Creative Practices
in Language Learning and Teaching (CPLT) 10, no. 1 (2022): 32-48,
https://ir.uitm.edu.my/id/eprint/66702/.

4 Foley, “Issues on Assessment Using CEFR in the Region.”
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Organizations can utilize CEFR to develop language training

programs for their employees, enhancing internal and external

communication skills. companies can also determine the required

language proficiency levels for various job positions, ensuring

employees possess the necessary language skills for their roles*.

b. CEFR level

Six levels of language competence are described by the CEFR,

ranging from Al (beginner) to C2 (advanced). These levels provide a

standardized way to describe and assess language ability, facilitating

communication

about

language

proficiency between

educational

institutions, employers, and other organizations. Here is an expanded table

that includes these aspects®:

Table 2. 1 CEFR level

Level | Category Listening Reading Speaking Writing
Basic User | Can understand | Can read very | Can use Can write
elementary short, simple | simple phrases | a simple
English words | text. and sentences | postcard or
Al and phrases. to describe fill in
where they forms with
live and personal
people they details.
know
Basic User | Can understand | Can read very | Can Can write
A2 short, messages | short, simple | communicate | short,
and texts and find | insimple and | simple

*2 Siti Drivoka Sulistyaningrum and Purnawati Purnawati, “Incorporating CEFR Bands
and ICT-Competences in Grammar Syllabuses of English Language Education Study Program in
Indonesia,” Journal on English as a Foreign Language 11, no. 2 (September 8, 2021): 335-57,
https://doi.org/10.23971/jefl.v11i2.2863.
* H Douglas Brown and Priyanvada Abeywickrama, Language Assessment: Principles
and Classroom Practices (Pearson, 2019).
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announcements. | specific, routine tasks | notes and
predictable on familiar messages
information. | topics and relating to
activities. matters in
areas of
immediate
need.
Independent | Can understand | Can Can deal with | Can write
User the main points | understand most simple
of clear texts that situations connected
standard speech | consist likely to arise | text on
on familiar mainly of whilst topics that
Bl matters high- traveling. Can | are
regularly frequency describe familiar or
encountered. every day or | experiences of personal
job-related and events, interest.
language. dreams, hopes,
and ambitions.
Independent | Can understand | Can read Can interact Can write
User extended articles and with a degree | detailed
speech and reports of fluency and | text on a
lectures and concerned spontaneity wide range
follow even with that makes of subjects
B2 complex lines | contemporary | regular and
of argument problems in interaction explain a
provided the which the with native viewpoint
topic is writers adopt | speakers quite | on a topic.
reasonably particular possible.
familiar. attitudes or
viewpoints.
Proficient Can understand | Can Can express Can
User extended understand ideas fluently | express
speech even long and and themselves
when it is not complex spontaneously | in clear,
clearly factual and without much | well-
c1 structured and | literary texts, | obvious structured
when appreciating | searching for | text,
relationships distinctions of | expressions. express
are only style. points of
implied and not view at
signalled some
explicitly length.
Proficient Can understand | Can Can express Can write
c2 User with ease summarise themselves clear,
virtually information spontaneously, | smooth,
everything from different | very fluently | and
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heard or read. spoken and and precisely, | flowing

written differentiating | text in an
sources, finer shades of | appropriate
reconstructing | meaning even | style.
arguments in more

and accounts | complex
in a coherent | situations.
presentation.

c. CEFR Eligibility in Indonesia

Implementing the Common European Framework of Reference for
Languages (CEFR) in Indonesia is an excellent decision because it
provides a methodical and globally accepted approach to language

learning that can improve English competence across the country®*.

1) Structured Language Learning

CEFR qgives specific descriptions for distinct language skills,
supporting logical development in language learning. Teachers may
adjust instruction to each student’s particular needs by matching
curriculum to CEFR levels. Which will support successful language
development. According to a study on the implementation of the
CEFR in Indonesian vocational higher education, by offering precise
standards for competency, curricula that are matched with the CEFR

can greatly enhance student outcomes.

2) International Standardization and Educational Integration

* Alfi Migawati, Fitri Wijayanti, and Titik Ismailia, “Adopting CEFR for English
Language Learning in Indonesia to  Support 21st Century  Skills,” 2023,
https://doi.org/10.4108/eai.5-11-2022.2326530.
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Despite the absence of a national CEFR mandate in Indonesia,
certain institutions and schools have chosen to implement CEFR-
aligned curricula on their own to enhance English learning and
guarantee that students acquire globally relevant skills. These
universities seek increase to increase students’ competitiveness in
global academic and professional environments by designing their
programs around the CEFR criteria. Following this well-recognized
approach promotes mobility and collaboration by assisting Indonesian
students in maintaining language proficiency on the level of students
from other nations. According to research, students looking for
chances abroad may benefit from adopting the CEFR since it can
close the gap between local and international educational norms.

3) Teacher Empowerment

By offering a precise framework for training and assessment, the
CEFR allows teachers to precisely determine students’ competency
levels and modify their pedagogical approaches accordingly. This
method creates a more responsive and successful learning
environment. According to studies, teacher agency is essential to the
effective application of CEFR-like policies, underscoring the
significance of support and professional development for educators™.

4) Challenges in Implementation

** Kamaludin Yusra, Yuni Budi Lestari, and M. Obaidul Hamid, “Teacher Agency and
the Implementation of CEFR-like Policies for English for Tourism and Hospitality: Insights from
Local Vocational High Schools in Indonesia,” Current Issues in Language Planning 23, no. 3
(May 27, 2022): 233-53, https://doi.org/10.1080/14664208.2021.1965739.
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There are difficulties in implementing the CEFR in Indonesia.
According to a study, the CEFR has not been formally accepted as a
national curricular model, which causes variations in how it is
implemented in various educational contexts, in order to effectively
implement the CEFR into the current educational framework,
sufficient facilities, teacher training, and resources are also required.

5) Government actions and Policy Considerations

While the Indonesian government has not only officially accepted
the CEFR as part of the national curriculum, conversations and studies
reveal a rising interest in its potential benefits. The benefits of a
standardized framework such as CEFR may be taken as consideration
in future policy choices to improve the efficacy of English language
classes in the nation.

d. Advantages and disadvantages of CEFR
1) Advantages
Some advantages of CEFR are*’:
a) International standardization
CEFR provides an internationally recognized framework,
enabling consistent language proficiency measurement across
different countries. This facilitates academic and professional

mobility between nations.

*® Fuad Arifudin Abi Maryo, “The Issues of the Implementation of CEFR in Indonesia,”
Journal of Applied Linguistic Indonesia 05, no. 05 (2021): 18-22.

*" Nadrah Zainal Abidin and Harwati Hashim, “Common European Framework of
Reference (CEFR): A Review on Teachers’ Perception & Plurilingualism,” Creative Education 12,
no. 04 (2021): 727-36, https://doi.org/10.4236/ce.2021.124051.
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b) Flexibility
The CEFR framework can be applied to various languages
and teaching contexts, making it useful for diverse educational
institutions and organizations with varied language needs.
c) Openness and transparency
CEFR clearly describes the skills required at each proficiency
level. This helps learners, teachers, and evaluators understand
precisely what is expected at each level.
d) Guidance for curriculum development
By providing detailed descriptions for each proficiency level,
CEFR assists curriculum developers and instructional material
designers in creating learning programs tailored to students’ needs
at every level.
e) Standardized assessment
CEFR facilitates the development of valid and reliable
language test. Certifications based on CEFR are widely recognized,
enhancing the credibility of language assessments.
f) Focus on communicative competence
CEFR emphasizes the importance of practical communicative
competence, not just grammatical skills and vocabulary. This is
relevant to language learners’ real-life and professional needs.

2) Disadvantages
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These are some disadvantages of CEFR*®:
a) Complex implementation
Implementing CEFR in curriculum and assessment can be a
complex task requiring careful adjustment. Educators and
institutions may need additional training to understand and
correctly apply CEFR.
b) Rigidity in assessment
Despite clear guidelines provided by CEFR, some parties
may find the set levels too rigid or not aligned with specific needs
or certain learners.
c) Limitations in skill descriptions
Descriptions at each CEFR level, while detailed, may not
always encompass all relevant aspects of language proficiency in
specific contexts, such as industry-specific or cultural needs.
d) Cost and resources
Adopting and implementing CEFR requires investment in
terms of time, effort, and resources. This can be burdensome,

especially for small institutions or those with limited budgets.

e) Interpretation variances

*8 Natalia Wright, “Towards a European Plurilingual Habitus? A Critical Analysis of the
Common European Framework of Reference (CEFR) and Its Symbolic Power,” Education,
Language and  Sociology Research 3, no. 3 (July 26, 2022):. pl0,
https://doi.org/10.22158/elsr.v3n3p10.
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Despite CEFR’s efforts to provide clear descriptions may
vary among individuals or organizations, leading to inconsistencies
in assessment.

f) Adaptation to different languages

While designed for use across different languages, adaptation
may be easier for some languages than others. Languages with
vastly different structures from European languages may require
further adjustment.

g) Dependency on formal assessment

There is a tendency to overly rely on formal tests and
certification in assessing language competence, while practical and
informal language skills of learners may not be fully reflected in
these tests.

3. EnglishScore Application
a. Definition

EnglishScore is a mobile application designed by the British
Council that provides an English competency test. This application offers
various tests that measure English language skills in multiple aspects,
including reading, listening, and grammar. The tests can be completed in
a short time, typically around 30 to 40 minutes, using adaptive
technology that adjusts the difficulty of questions based on the user’s
responses. EnglishScore provides detailed and comprehensive reports on

users’ English competence, with scores presented in an easily



33

understandable format and comparable to international standards such as
the CEFR (Common European Framework of Reference for Language)®.

Developed by the British Council, an organization with a global
reputation in English language teaching and testing, this application
offers high credibility. EnglishScore is available for iOS and Android
devices, allowing users to take tests anytime and anywhere, offering high
flexibility. Additionally, the application provides recommendations for
improvement based on test results and occasionally offers supplementary
learning resources or courses appropriate for enhancing users’ English
language skills>. With these features, EnglishScore is highly beneficial
for individuals seeking to assess and improve their English language

proficiency for academic, professional, or personal purposes.

@@ BRITISH
@@ COUNCIL

EnglishScore

EnglishScore

Figure 2. 1 Display of EnglishScore Application

b. How to use EnglishScore Application

* “Global Scale - Table 1 (CEFR 3.3): Common Reference Levels - Common European
Framework of Reference for Languages (CEFR),” accessed July 7, 2024,
https://www.coe.int/en/web/common-european-framework-reference-languages/table-1-cefr-3.3-
common-reference-levels-global-scale.

*% Tika Syahada and Senorica Yulia Sari, “Journal of English Language Teaching The
Effectiveness of English Score Application on Pre-Teaching Activities to Improve Vocabulary
Mastery at SMAN 8 Padang” 13, no. 1 (2024): 6371, https://doi.org/10.24036/jelt.v13i1.127223.



34

Before starting the test, ensure you are well-prepared and in a quiet
environment. Check your internet connection to ensure it is stable
throughout the test to avoid any disruptions. These are steps for using
EnglishScore application®":

1) Download the application

To begin using the EnglishScore application, first download the
application on your device. For android users, open the Google Play
Store, search for “EnglishScore” and download the application developed
by the British Council. For iOS users, open the Apple App Store, search
for “EnglishScore” and download the application developed by the

British Council.

British Council

EnglishScore
British Council EnglishScore

Diinstal di semua perangkat

Figure 2. 2 Download the EnglishScore Application
2) Registration

>l Oey Anton, “Predicting English Language Learners’ Proficiency Level Using
EnglishScore Android Application,” Journal of Digital Ecosystem for Natural Sustainability
(JODENS) 1, no. 2 (2021): 2798-6179; “Take the Test - EnglishScore,” accessed July 7, 2024,
https://www.englishscore.com/take-the-test/.
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Once downloaded, open the application and proceed with
registration. Register using your email or social media accounts such as

Google or Facebook, and verify your account if prompted.

Get started

seameL

EnglishScore

Figure 2. 3 Register Using Social Media Accounts
3) Taking the test

The test will cover various skills: core skills (grammar,
vocabulary, reading, and listening), speaking, and writing. Answer each
guestion according to the instructions. The test typically takes around 30-

40 minutes to complete.

T Gramma

‘ammar, vocabulary,
reading and listening
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Figure 2. 4 Taking the Core Skills Test
4) Starting the test

After that, you can start the English test by selecting the
appropriate option. Ensure you are in a quiet environment with a stable
internet connection, and follow the on-screen instructions to begin the

test.

Figure 2. 5 Starting the Test

5) Completing the test and viewing results

Upon completing all parts of the test, your results will be
processed and displayed as a score aligned with the CEFR (Common
European Framework of Reference for Languages), ranging from Al to
C1. You will receive a detailed report on your performance in each

language skill.
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< Tested on 19 Feb 2024
What does my score mean?

82 - Upper Intermediate

416

You've uniocked the
B2 level certificate

Figure 2. 6 Viewing the Test Result
6) Obtaining a certificate

If you require an official certificate, you can purchase one directly
from the application. The British Council recognizes this certificate and

can be used for academic or professional purposes.

Pick your
certificate

PRSS——
Rp 399.000

Figure 2. 7 Certificate

7) Using learning recommendations
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Finally, the application will provide tailored learning
recommendations based on your test results. Use these recommendations
to focus on areas that need improvement and enhance your English

language skills.

Figure 2. 8 Learning Recommendation

c. English Language Competence Test in EnglishScore
These are the skills that can be assessed and are available in the

EnglishScore application®*:

1) Core skills test
The four main areas of English language ability that are evaluated on
the EnglishScore Core Skills Test are vocabulary, grammar, reading,
and listening. Every ability is assessed separately to give the test-
takers an overall overview of their language proficiency.

a) Grammar

>? British council, “The Global Mobile English Test and Certificate.”



b)

d)
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The grammar part assesses how well test-takers understand
and utilize English grammar rules. Grammar tests containing
tenses, verb forms, prepositions, and sentence structure will be
given. Correcting errors, completing sentences using the proper
grammatical form, or identifying the proper grammatical structure
could all be included in the questions.

Vocabulary

The vocabulary section evaluates test-takers understanding of
English words and its meaning. There will be several types of
vocabulary tested, including both common and specialized terms.
Selecting the appropriate word to complete a phrase, finding
synonyms and antonyms, or matching terms with their definitions
are some examples of the questions that may be asked.

Reading

The reading section evaluates test-takers' comprehension of
written English. A variety of texts, including articles, emails, and
advertising will be shown. Responding to questions related to
comprehension, identifying main ideas, finding specific
information, or concluding are some examples of the assignments

that may be included.

Listening
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The test-takers comprehension of spoken English is assessed
in the listening section. A variety of speakers with various accents
will be heard on audio recordings. Responding to comprehension
questions, identifying the attitudes or perspectives of speakers, or
completing sentences based on the content the test-takers listen to

are some examples of the questions that may be asked.

2) Speaking test

The EnglishScore Speaking Test measures proficiency in spoken

English. It aims to assess test-takers language skills in real-life

situations. The test-takers will be required to read short texts aloud,

listen to and repeat audio clips, and participate in interactive activities

like answering questions or describing pictures. The EnglishScore

speaking test evaluates three primary areas of spoken English:

a)

b)

Pronunciation

Having the capacity to appropriately produce English sounds
is referred to as pronunciation. This covers intonation, word stress,
and individual sounds. The test evaluates the ability to
communicate in a way that native English speakers can understand.
Fluency

Fluency measures how effortlessly and naturally the words
spoken flow. It involves saying something without long hesitations
or pauses. The capacity to speak with ease and confidence is

assessed in the test.
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c) Communication
Effective communication includes being able to deliver the
intended message. This covers the word choice, grammar, and
general coherence. The test evaluates the capacity to organize
thoughts and present them in a way that is both clear and
understandable.
d. The EnglishScore certificate eligibility in Indonesia

The purpose of Indonesia’s EnglishScore certificate eligibility is to
guarantee applicability and accessibility for professionals, teachers, and
students nationwide. The certificate is a useful instrument for enhancing
educational possibilities and employability because it is recognized
nationally and globally. The EnglishScore platform has been included in
several programs in partnership with the Ministry of Education, Culture,
Research, and Technology, such as professional development courses,
student scholarships, and teacher evaluations.

The Program Pendidikan Profesi Guru (PPG) is one of the well-
known programs that uses the EnglishScore mobile platform to examine
more than 2,000 high school English teachers. The goal of this program,
which was introduced on July 17th, 2021, was to map the competence
levels of teachers and determine which ones required further assistance
and training. The professional title Gr (Profesi Guru), which reflects their

qualifications and dedication to excellent teaching standards, was given
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to teachers who successfully finished the program®. This program
demonstrated the government’s commitment to raising the standard of
English education in Indonesia.

EnglishScore is intended to be easily accessible and affordable,
solving common problems like unstable internet in isolated locations™*. It
guarantees inclusion and a broader reach by providing a mobile solution.
The certificate is recognized by several programs, such as the Talent
Scouting program run by Indonesia’s Ministry of Education and Culture,
Research, and Technology, as evidence of English proficiency™.

Furthermore, eligibility for programs such as the ICE edX
Scholarships requires applicants to verify their proficiency in English
with a recognized certificate, such as EnglishScore, which is comparable
to the TOEFL and IELTS. In order to be eligible, applicants must receive
at least 320 points on EnglishScore, which is the same as TOEFL 475 or
IELTS 4.5. Through the Indonesia Cyber Education Institute (ICE), this
scholarship gives diploma, undergraduate, and postgraduate students

access to outstanding training that goes towards the “Merdeka Belajar”

(Freedom of Learning) program.

% British Council EnglishScore, “Ministry of Education, Culture, Research, and
Technology to Test over 2000 Teachers Using EnglishScore, British Council’s Mobile English
Test,” British Council EnglishScore, 2021, https://www.englishscore.com/resources/ministry-
education-culture-research-technology-test-2000-teachers/.

> British Council EnglishScore, “Using EnglishScore for Secure, Remote English
Testing,” British Council EnglishScore, 2021,
https://www.englishscore.com/resources/universitas-surabaya-using-englishscore-remote-english-
testing/.

> British Council EnglishScore, “Increasing Access to Education and Careers in
Indonesia with a Mobile English Test,” British Council EnglishScore, 2021,
https://www.englishscore.com/resources/blog/english-test-increasing-access-education-careers-
indonesia/.
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Additionally, the EnglishScore platform has worked with more
than 60 Indonesian higher education institutions, including highly ranked
institutions according to Scimago Institutions Ranking 2022 such as
Indonesia University and Airlangga University, to evaluate and certify
students’ proficiency in English®®. The EnglishScore certificate is used
by these universities for graduation requirements, progress tracking, and
placement. EnglishScore plays a crucial role in supporting the national
workforce and educational standards by bridging the gap between
education and employment and supporting government programs that
upgrade students’ skills and increase their employability.

In conclusion, Indonesia’s EnglishScore certificate is a flexible and
easily accessible instrument that supports national initiatives to enhance
English proficiency. It offers a method that is reliable for demonstrating
English proficiency and is accepted by government programs,
educational institutions, and companies. The certificate helps teachers,
students, and professionals improve their skills by connecting education
and employment, guaranteeing that they accomplish international
competency criteria and opening up more chances in the academic and
professional domains.

Advantages and disadvantages of EnglishScore

1) Advantages

56

British Council EnglishScore, “Building English Proficiency Skills for Future

Employability in Indonesia,” British Council EnglishScore, 2022,
https://www.englishscore.com/resources/blog/building-english-proficiency-skills-employability-

indonesia/.
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These are the advantages of the EnglishScore application®”:
a) High accessibility
The application can be downloaded and used on smartphones,
allowing users to access English tests anytime and anywhere.
b) Affordable cost
English test through EnglishScore is cheaper compared to
traditional English test like TOEFL or IELTS.
¢) Quick and accurate
Users receive their test results shortly after completing the
test, providing an immediate overview of their English competence.
d) International standardization
Test results are aligned with the CEFR (Common European
Framework of Reference for Languages), which is internationally
recognized.
e) Recognized certification
Certificates issued by EnglishScore are recognized by many

academic and professional institutions worldwide.

f) Learning recommendations

>’ Qin Wang, “Application of the Intra Cluster, Characteristic of k-Means Clustering
Method in English Score Analysis in Colleges,” Journal of Physics: Conference Series 1941, no. 1
(June 1, 2021): 012001, https://doi.org/10.1088/1742-6596/1941/1/012001; Colm Peter Downes,
“Innovation in Assessment: Why EnglishScore Is the Future of English Testing,” Linkedin, 2023,
https://www.linkedin.com/pulse/why-englishscore-changes-everything-colm-peter-downes.
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Based on the test results, the application provides
personalized learning recommendations, helping users focus on
areas that need improvement.

g) Comprehensive skill testing

The test covers core skills (grammar, reading, vocabulary,
listening), speaking, and writing skills, providing a comprehensive
assessment of the user’s English proficiency.

2) Disadvantages
These are the disadvantages of EnglishScore application®;
a) Dependence on internet connection

The application requires a stable internet connection during
the test, which can be a limitation in areas with limited internet
access.

b) Testing technology limitations

The accuracy of voice recognition and text analysis can be

affected by hardware quality and testing environment, such as

background noise.

c) Limited contextual assessment

*® Hanugrah Ardya Crisdian et al, “Pemanfaatan Aplikasi English Score Dalam

Peningkatkan Nilai TOEFL Mahasiswa Tadris Bahasa Indonesia IAIN Lhokseumawe” 6, no. 1
(2023): 83-89, https://doi.org/10.22460/as.v7i2.22963; Birajdar, “Application of CEFR (Common
European Framework of References) in Testing the English Language Proficiency Level of
Polytechnic Students.”
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While the test assesses basic skills, it may not cover specific
contexts or specialized skills needed in certain situations, such as
business or technical English.

d) Flexibility in oral and written assessments

The assessment of speaking and writing skills may be less in-
depth compared to tests conducted face-to-face by trainer
examiners.

e) Validation of test results

Some organizations or institutions may still prefer test results
from more established traditional test providers, such as IELTS or
TOEFL.

f) Certificate usage
Although recognized by many situations, some institutions or

companies may not fully accept certificates from EnglishScore.

C. Conceptual Framework

The conceptual framework defines what the researcher wanted for
conducting this research systematically. This research aimed to determine
students’ English competency levels using the EnglishScore application. The
picture below shows the conceptual framework that serves as the foundation for

this study:
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Exploring Students’ English Language Competence

English Language Competence
(ELC)
| Grammar | | Vocabulary | | Reading | | listening ‘
EnglishScore Application
Basic User Independent User Proficient User
(AL, A2) (B1, B2) (C1,C2)

Figure 2. 9 Conceptual Framework

The three-tiered structure proposed by this conceptual framework for
English Language Competence (ELC) is broken down into three sub-tiers: Basic
User, Independent User, and Proficient User. Most importantly, it shows how
important vocabulary, grammar, reading, and listening comprehension are to
reaching ELC. Using this framework as a base for measuring these essential
elements allows for implementing ELC assessment. This can be achieved with
standardized tools such as the English Test in the EnglishScore application,
which may produce an ELC level-corresponding score that is matched with the

CEFR.



CHAPTER 11

RESEARCH METHOD

A.  Design of Research

This type of research used descriptive research to describe the phenomena
as they are. Descriptive research does not provide treatment or manipulation but
rather represents a condition as it is. The descriptive research referred to in this
study is descriptive quantitative. Descriptive quantitative research involves
measuring all participants at once to produce a descriptive report or to determine
a correlation between variables®. In quantitative descriptive research, the
variables are measured in terms of numbers, but the variables under study are
not influenced by the researcher. It is not an experimental kind of study. A test
result or a reaction time measurement can be the variable. The purpose of these
quantitative data is to identify, characterize, and predict a phenomenon’s nature.
On the other hand, the purpose of this study is to determine one variable’s value
without comparing it to another. As a result, the researcher discusses and

describes every aspect of this investigation.

B. Location and Time

1. Location

%% Kristina Sihmion, “Qualitative and Quantitative Approaches to Rule of Law Research,”
Available at SSRN 2817565, 2016.

48
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The location of the research was at the English Language
Education Study Program of IAIN Palopo. It is located at Jl. Agatis,
Balandai, Kota Palopo.

2. Time
On August 11™ 2024, this research was carried out. The

EnglishScore application was used to conduct the English test.

C.  Operational Definition of VVariable

1. EnglishScore Application is a mobile application developed by the
British Council to assess students’ English Competency level in aspects
of grammar, vocabulary, reading, and listening. English competency
level is going to be assessed through tests available in the app, with a
duration of app approximately 40 minutes. Test scores are reported on a
scale of 0 to 599, converted to an English proficiency level based on the
Common European Framework of Reference for Languages (CEFR)
Alto C2.

2. Students’ English language competence level signifies an individual’s
capacity to comprehend and utilize English effectively across various
domains. Several frameworks exist to quantify this proficiency, with the
Common European Framework of Reference for Languages (CEFR)
being a widely adopted standard. A person’s competence in English is
essential in a variety of situations, such as academic pursuits,
professional settings, and traveling abroad. A strong command of

English empowers individuals to grasp information effectively, engage
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in meaningful communication, and actively participate in various
aspects of life where English serves as the primary language of

interaction.

D. Subject of the Research

The subject of this research was the third semester at the English Language
Education Study Program of IAIN Palopo. There were 32 students in this
research who were a combination of two classes namely BIG 3A and BIG 3B.
The researcher selects the BIG 3A and 3B classes for this study due to its
suitability in terms of availability and readiness. Availability describes the
practical aspects of conducting research, like participants accessibility, ease of
scheduling, and minimizing disruptions in the academic process. Readiness
includes elements that are necessary for efficient data collecting, such as the
students’ level of involvement, willingness to participate, and English language

competency.

E. Instrument of the Research

The primary instrument of the research is the EnglishScore
application. In this study focusing on the English Language Education
Study Program at IAIN Palopo, researcher primarily rely on the
EnglishScore application to measure students’ English competence. This
application offers a standardized testing format, likely employing multiple-
choice questions across grammar, vocabulary, and reading comprehension.
This approach efficiently assesses the overall competence level of a large

student population. Analyzing the EnglishScore results provides valuable



51

insights into the students’ current strengths and weaknesses in English.
This information serves as a crucial baseline for researchers to evaluate the
effectiveness of the English Education Study Program itself. Moreover, the
application’s ability to distinguish between skill levels helps researchers to
identify areas where students might need extra support and allows
researchers to investigate potential discrepancies between different
students groups within the program. In this research, the researcher only
measures one skill, namely core skills consisting of grammar, vocabulary,

reading, and listening.

F.  The Procedure of Collecting Data
To achieve the result of this research, the data was collected in the

procedure as follows:

1. Before the researcher asked the student to do the test, the researcher
would like to clarify how long the test will be, and how the scores also
result from the EnglishScore application obtained.

2. The researcher asked the students to download the EnglishScore
application from the Play Store or Apple Store.

3. After the students have downloaded the app, let them do the test
directly and they have to turn on their camera while doing the test.

4. The test took around 30-40 minutes and for each question, there was a
time limitation for 45 seconds.

5. When the students have finished the test, they have to share their test

results and then send it to the researcher’s WhatsApp.
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G. Data Analysis Techniques

1. The data analysis of students’ scores in EnglishScore application

In this study, the EnglishScore app was the only tool used by the
researcher to evaluate students’ English proficiency. Each segment is
automatically scored by the app using built-in answer keys. The Chief
Product Officer is responsible for ensuring these scores are accurate by
routinely checking that the answer keys work as expected®®. The
researcher in this study will simply collect the students’ test results.
Afterward, the researcher will use a certain formula to convert these results
into percentages that represents the overall language competence of the
students. In order to clarify how the results are distributed, researcher will
use percentages.

Here is an expanded table that gives an overview of the six levels

of competence in the CEFR®":

Table 3. 1 Common Reference Levels

Can easily understand almost anything that
is read or heard. Able to summarize
information from various written and
spoken sources, recreating arguments and
narratives into logical presentation. Able
to communicate in a spontaneously, fluent,
and precise manner, distinguishing small
differences of meaning even in more
complicated circumstances.

Proficient User C2

8 Association of Language Testers in Europe ALTE, “Manual for Language Test
Development and Examining for Use with the CEFR,” 2011, 79-80; English Language Learning,
“Core Skills Test Purpose and Content,” no. June (2023),
https://resources.englishscore.com/hubfs/Core skills validity report/Validity Report - Core Skills
(2).pdf?_ga=2.53466858.351480823.1719633503-1410117219.1719544809.

®! “Global Scale - Table 1 (CEFR 3.3): Common Reference Levels - Common European
Framework of Reference for Languages (CEFR).”
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C1

Can recognize hidden meaning in variety
of challenging lengthy texts. Able to
communicate clearly and naturally without
having to make a conscious effort to find
the right words. Possesses the ability to
utilize language effectively and flexible
for social, intellectual, and professional
goals. Able to write prose that is precise,
organized, and well-detailed on a variety
of difficult topics while using coherent
devices, connectors, and organizational
patterns in a controlled manner.

Independent User

B2

Ability to express opinions clearly and in
detail on a wide range of topics and
explain  positions on current issues,
pointing out the advantages and
disadvantages of various options. Ability
to communicate spontaneously and
fluently, and to carry on a normal
conversation with native speakers without
great effort on both sides. Ability to
understand the main ideas of complex
texts on both concrete and abstract topics;
understand technical discussions in his/her
field of expertise.

Bl

Able to understand the main points of
obvious standard input on topics they are
familiar with and frequently deal with at
work, school, recreation, etc. able to
handle the majority of situations that might
happen when traveling in a language-
speaking region. Able to write simple text
about subjects that are familiar. Able to
briefly provide reasons and clarifications
for thoughts and intentions, as well as
experiences, events, dreams, desires, and
goals.

Basic User

A2

Understand basic personal and family
information, shopping, local geography,
employment, and often used phrases in
relation to areas of immediate relevance.
Able to communicate in basic and
common tasks requiring a straightforward
information exchange on every day,
known topics. Able to simply clarify
aspects of their childhoods, present
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environment, and situations involving
urgent requirements.

Able to understand and apply common
everyday language as well as simple
sentences meant to  satisfy  real
requirements.  Able  to introduce
themselves and others, as well as ask and
respond to questions on personal
information such as where they live, who
they know, and what they own. Can
communicate simply as long as the other
person speaks clearly and slowly and is
willing to help.

Al

H. Instrument Validity and Reliability Test

This research is based on British Council-defined protocols to validate and
assure the reliability of quantitative data. These protocols include a strict
framework to ensure reliability and data quality. The Validity of EnglishScore
refers to whether the test measures language competency accurately and can be
used for placement or certification decisions®®. Using the Rasch Conditional
Standard Error of Measurement (CSEM) to estimate the reliability of the
EnglishScore provides insight into the measurement error at different points on
the scale, with the most accurate measurements being for users with values
associated with small CSEMs, especially those in the middle of each scale.
Together, these measurements contribute to the overall reliability of the English
Core Skills test score. Additionally, the high correlations between the test

sections (Grammar and Vocabulary, Reading, Listening) and the total score,

62 “EnglishScore Assessment Test,” British Council, accessed June 30, 2024,
https://resources.englishscore.com/hubfs/Assessment 4-pager/Assessment 4-
pager.pdf?_ga=2.65969516.351480823.1719633503-1410117219.17195448009.
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with correlation coefficients around 0.94, further indicate the reliability of the

test®®,

®® Learning, “Core Skills Test Purpose and Content.”



CHAPTER IV

FINDINGS AND DISCUSSION

A.  Findings

1. The Classification of the Students’ English Competence Level in

EnglishScore Application
EnglishScore combines the internationally recognized Common
European Framework of Reference (CEFR) levels (A1-Cl) with a
numerical score (0-599) to provide a thorough assessment of English
competence. This dual method meets different needs by providing a
comprehensive understanding of language proficiency. Language
competence levels are described by the CEFR. From Al to C2, there are
six main levels that range from beginner to advanced. EnglishScore
evaluation ranges from A2 to C1. With regard to each ability and language
system (grammar, vocabulary, reading, and listening), students can assess
their level of performance within a CEFR level using the EnglishScore
point-based scale. An overall score will also be given to students. A more

detailed description is provided below®*:

Table 4. 1 EnglishScore Level

Score Level Descriptions

Understand expressions and everyday
language on basic  subjects like
employment, shopping, and basic personal
and family information. Summarise the

200-299 A2

64 British Council, “Englishscore Coreskills Guide Mobile,” n.d.,

https://www.englishscore.com/english-test/core-skills.
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core idea of brief, simpler announcements
and communications.

Read simple terms, straightforward
texts like personal letters and look for
precise, dependable information in menus,
commercials, and other common texts.

Describe family, friends, educational
history, and previous and current jobs
using basic phrases, sentences, and
grammar rules.

300-399

Bl

Comprehend the main concepts of
radio and TV shows on current affairs or
issues of personal or professional interest,
as well as the essential points of
straightforward, standard speech on
familiar issues like work, school, and
leisure.

Comprehend personal letters outlining
events, emotions, and wishes as well as
writings produced in straightforward,
common language about topics that are
known or work-related.

Utilise standard grammar to explain
experiences and events, goals and
aspirations, dreams and hopes, or
correlations to a book or movie, and just to
provide justifications and explanations for
decisions and viewpoints.

400-499

B2

Comprehend long speeches and
lecturers, be able to follow complex
arguments on themes that are possibly
familiar, and watch most TV shows,
movies, and current events and news
programs.

Read current fiction and nonfiction,
as well as reporting and articles about
current issues.

Engage in conversations on well-
known topics with a fair amount of
spontaneity and fluency, clearly stating and
supporting the opinions.

Give in-depth explanations of topics
linked to your areas of interest using a
wide range of expressions and intricate
grammatical structures.

500-599

Cl

Comprehend long statements even
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with complex structures and when
relations, ideas, and themes are suggested
rather than stated straightaway.

Comprehend complex and
complicated literary and factual works, as
well as specialized articles and more in-
depth technical instructions from a range
of disciplines.

Communicate easily and naturally,
utilizing  language  flexibility  and
effectively for social and professional
objectives, including the articulations of
complex concepts and viewpoints that may
be neatly connected to those of other
speakers.

Use a range of commonly used
phrases and intricate frameworks to deal
with and analyze difficult problems in
order to develop specific arguments,
incorporate  subthemes, and provide
relevant conclusions.

The competence of the students is shown by the descriptions in
table 4.1, which vary from English basic user (A2), English independent
user (B1, B2), to proficient English user (C1). At the A2 level, students are
still learning the basics of a language. They are able to introduce
themselves, understand basic language, and carry on basic conversations.
However, they may only speak about straightforward topics and situations
in everyday conversation. Because of their inability to utilize the language

in complex or unfamiliar situations, they are regarded as “basic” users.

Students categorized as B1 and B2 have advanced their language
competency beyond simple language. They don’t need to rely on language
they have to memorize to manage common scenarios. They can even

participate in debates and discussions at the B2 level. Even though they
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can communicate well in general, they may still find it challenging to
understand subtle nuances in language or more complex topics. C1
students are proficient in the language. They are able to communicate in
English in a variety of contexts, including social, academic, and
professional settings. They are able to comprehend and apply nuanced
meanings and complicated concepts. They speak the language nearly as
well as a native speaker does. They have no challenges in understanding

complex or technical language.

2. Students’ English Competence Level Results by Using EnglishScore
Application
a. Students’ Grammar Level

M Cl;
0%

H B2; 3,10%

M Pre-Al
HAL
M A2; 21,90% A2
mBl
W B2
ECl

Chart 4. 1 Students' Grammar Level



59

The chart 4.1 shows the result of students’ grammar level in the
EnglishScore application. The highest proportion is Al, representing
43.80% of the students. This means that over half of students are at the
beginner level, meaning they can comprehend and utilize common phrases
relating to themes they are familiar with. The second-largest group is at the
A2 level, where they are still regarded as basic users but are capable of
handling regular conversation and more complex phrases. 18.80% of the
students are in the B1 level, which is made up of independent users who
are capable of communicating ideas in more detail but may find it difficult
to speak clearly about complex topics. The Pre-Al level, representing
12.50% of students are below the Al level. Only 3.10% of the students
have reached the B2 level, indicating a higher independent user level,
where students can speak more fluently but may face challenges with
nuanced language. None of the students have reached the C1 level, which

requires near-native fluency.



60

b. Students’ Vocabulary Level

M C1;

H B2; 3,10%_\ 0% M Pre-Al; 9,40%

i

M Pre-Al
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Chart 4. 2 Students' Vocabulary Level

The vocabulary test results for a group of students are displayed on
chart 4.2. The majority of students (43.80%) are at the Al beginner level,
which shows that they can understand simple words and sentences. The A2
level (28.10%) is the next largest group, consisting of those who can
manage simple vocabulary in everyday situations. 15.60% of independent
users are at the B1 level, while 9.40% are at the Pre-Al level, where they
have just started to learn vocabulary. Only 3.10% have attained the B2
level, indicating the ability to have more detailed conversations, and none
of the students have attained the C1 proficiency, representing advanced

language abilities.
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c. Students’ Reading Level

M C1;

0%

H B2; 0%

M Pre-Al
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M A2
M Bl
M B2
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Chart 4. 3 Students' Reading Level

The pie chart 4.3 shows that the majority of students (56.30%) are
at the Al beginner level according to the results of the reading test that the
students took on EnglishScore. It implies a basic understanding of the
language. Only 18.80% of the students have elementary reading skills at the
A2 level. Another 12.50% of students are at the Pre-Al level, which stands
for very basic competency in English, and 12.50% of students show
intermediate ability at the B1 level. None of the students reached the B2 or
C1 levels, indicating that none of them are proficient readers. Overall, most
students have basic reading skills, so it is necessary to concentrate on

improving students’ reading ability.
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d. Students’ listening level

M C1;3,10%_ m Pre-Al;
 B2;0,00% 3,10%

MAL
M A2
H Bl
B2
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Chart 4. 4 Students' Listening Level

According to the EnglishScore listening test scores displayed in
chart 4.4, most of the students (53.10%) are at the Al level of competence,
which indicates a basic understanding of listening in English. The second-
largest proportion is at the A2 level, 25% of students with elementary skills.
A further 15.60% of students have a good understanding of the language at
the B1 level. At 3.10% each, the two smallest groups, are at the Pre-Al
(below basic) and proficient C1 levels. Overall, the finding shows that most
students, with significant numbers at the basic Al level, require more
advanced English listening skills.

Overall, the data shows that most of the students are at the Al level
in all skills, with reading taking up the largest percentage at this level

(56.30%), demonstrating a strong dominance of foundational reading

M Pre-Al
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abilities. Followed by listening skills in 53,10% shows that there are still a
lot of students who lack listening skills. Grammar and vocabulary have the
smallest percentages among the highest proportions for each skill, with
43.80% of students at the Al level in each. When compared to vocabulary
and grammar, which have the lowest representation of the majority Al
group, reading and listening are comparatively stronger among students,
despite the fact that the majority are beginners. These results highlight the
necessity of concentrating on enhancing listening and reading skills while
also continuing to develop other abilities.

e. Students’ Overall Level

Pre-Al Al A2 Bl B2 C1

Chart 4. 5 Students' Overall Level

The chart 4.5 highlights students’ overall achievement in the
various language competency levels, ranging from Pre-Al to C1, which

includes grammar, vocabulary, reading, and listening. The majority, 46.90%
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are at the Al level, which indicates a basic understanding of the language.
Another 24% achieved an A2 level, showing competency in handling
routine, basic tasks. Only 15.60% of the students achieved the Bl level,
demonstrating moderate independence in language use. The higher B2 or C1
levels, which indicate more advanced competence in languages, were not
reached by any students. Additionally, 12.50% of students only reach the

Pre-Al level, which reveals extremely low language skills.

B. Discussion

This study was conducted in 3™ semester of the English Language
Education Study Program at IAIN Palopo. The number of participants is 32. The
research design uses a quantitative-descriptive approach. The instrument in this
study was an English test through the EnglishScore application. The researcher

collected the data through the EnglishScore application itself.

The researcher wrote this thesis in response to issues that the IAIN Palopo,
English Language Education Study Program was having. Specifically, the
researcher found that students were unaware of their English proficiency
because placement tests lacked a general framework of language competence
standardization. To address the lack of standardized general frameworks of
language competence for placement testing. EnglishScore makes it easier to
conduct English language tests with results aligned with the Common European
Framework of Reference (CEFR), giving assessments of students’ competence

levels a more accurate assessment.



65

EnglishScore offers a detailed assessment of English skills using a scoring
system (0-599) that is compatible with CEFR (Common European Framework
of Reference) levels (A1-C1). The EnglishScore focuses on levels A2 through
Clm while the CEFR recognizes six levels of competence. These levels
represent the range of English skills from basic users (A2) to proficient users
(C1). Simple communication is handled by A2 users, while B1 and B2 are able
to interact more confidently. Nearly native speakers, C1 students are proficient
at using complicated language in a variety of environments. EnglishScore can
assist students in determining their strengths and weaknesses, creating realistic
learning objectives, and monitoring their development over time by offering a

comprehensive and transparent evaluation of their English competence.

The students’ levels of grammar proficiency according to the EnglishScore
application. The majority of students (43.80%) are at the Al level, indicating
that most of them are beginners who can understand and apply common phrases
relating to everyday situations. A smaller percentage of students are at the A2
level (21.90%), indicating significantly higher skills and the ability to handle
more difficult phrases and basic discussions. Only 18.80% of students are at the
B1 level, which allows them to describe thoughts in more detail but may still
struggle to understand complex topics. At least 3.10% of students have reached
the B2 level, where they are more proficient but may still struggle with more
complex language. The C1 level, which demands near-native proficiency, has
not been attained by any students. The dissimilarity between the grammatical

structures of English and students’ native tongue explains the students’ poor
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comprehension of grammatical structure®. This is related to the fact that every
region has its own grammatical structure, which has an impact on students when
learning English because they are frequently used to their mother tongues. To
improve students’ grammar proficiency level can be done by using supporting

media, such as the use of Webtoon comic application®.

In regards to vocabulary competence, the majority of students (43,80%)
fall into the Al beginner level, which indicates that they are still in the early
stages of learning a language and are able to understand simple words and
sentences. The second-largest group, which makes up 28.10%, is at the A2 level,
indicating some improvement in language competence and the ability of these
students to communicate using vocabulary linked to everyday situations. 15.60%
of students at the B1 level, are starting to use language on their own and
participate in everyday discussions, although they are still using phrases that
they have learned. On the other hand, 9.40% of the students fall into the Pre-Al
level, indicating they have had little to no exposure to the language and just
starting their vocabulary learning journey. Only 3.10% of students have
achieved the B2 level, which shows that they can handle more in-depth
discussions and comprehend difficult topics. No students have attained the C1

level, which signifies advanced competency and indicates a deep mastery of the

% Sherly Octaviana Putri and Nadia Sasmita Wijayanti, “Faktor Yang Mempengaruhi
Kemampuan Berbahasa Inggris Mahasiswa Pendidikan Administrasi Perkantoran,” Jurnal
Pendidikan Administrasi Perkantoran-S1 7, no. 2 (2018): 155-64,
https://journal.student.uny.ac.id/index.php/adp-sl/article/view/12800.

% Muhammad Ariel, Sahraini, and Dewi Furwana, “Developing the Content of Webtoon
Comic Application as Supporting Media in Learning English Grammar at the 2nd Semester
English Students of IAIN Palopo,” FOSTER: Journal of English Language Teaching 1, no. 2
(2020): 139-58, https://doi.org/10.24256/foster-jelt.v1i2.15.
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language. Learning vocabulary can be difficult for students for a variety of
reasons, such as their unwillingness to utilize dictionaries, a general lack of
interest in learning English, and their lack of frequent speaking practice.
Inappropriate learning environments and unfavorable effects of peers are
examples of external factors that might further demotivate students and affect
their progress in expanding their vocabulary®’. These combined factors make it
difficult for students to effectively improve their vocabulary and their language
skills. The Round Robin Brainstorming technique is one of the techniques that
teachers can utilize in assisting their students’ vocabulary development®,
Mainly because it can promote student involvement and idea exchange, which
will make studying more pleasurable. Moreover, students can learn vocabulary
in an entertaining way by playing a traditional game called congklak®. By using
the Congklak game to teach vocabulary, teachers can improve their students’
cognitive skills, increase their willingness to learn, and create an enjoyable

learning experience.

The Students’ level of reading comprehension on EnglishScore, a
significant amount of students (56.30%) have a basic knowledge of English,
classifying them at the Al beginner level. Furthermore, 12.50% of students are

at the Pre-Al level, which indicates extremely low English ability, and 18.80%

" Moch. Imam Machfudi and Anissa’ul Afidah, “Students’ Difficulties in Vocabulary
Mastery,” CREW Journal 1, no. 1 (2022): 01-12, https://doi.org/10.35719/crewjournal.v1i1.1359.

® Nurul Annisa, Andi Tenrisanna Syam, and Masruddin Masruddin, “Teaching
Vocabulary through Round Robin Brainstorming Technique,” English Education Journal 13, no. 1
(February 28, 2022): 46-55, https://doi.org/10.24815/eej.v13i1.22320.

% n Nilasari, “Increasing Student’s Vocabulary Through Congklak Game At Nils Course
of the Village of Lamunre,” 2021, http://repository.iainpalopo.ac.id/id/eprint/3333/1/NILASARI
THESIS.pdf.
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of students have elementary reading abilities at the A2 level. An additional
12.50% have attained the B1 intermediate level. Crucially, none of the students
achieved B2 or C1 competence. Four key factors contribute to students’
difficulties in reading comprehension related to their background. First, their
motivation to interact with the content is hindered by a lack of interest in reading
English materials. Second, students find it difficult to read texts and translate
English words. Third, students' access to reading material is restricted by lack of
resources and facilities in their school. Finally, parental support is necessary to
encourage reading development”. Addressing these factors is crucial for
improving students’ reading comprehension skills. The utilization of a reading
box can significantly enhance students’ reading comprehension as it could
encourage students’ active participation and be used as an effective teaching
media for lecturers to enhance their teaching methods’. In addition, students’
reading comprehension can be enhanced through the use of various teaching
strategies. One effective method to improve reading comprehension is the

application of the story mapping technique .

The majority of students (53.10%) who take the EnglishScore listening test

are at the Al level, demonstrating a basic comprehension of English listening

" Neneng Widya Septia et al, “An Analysis of Students’ Difficulties in Reading
Comprehension,” EEdJ: English Education Journal 2, no. 1 (2022): 11-22,
https://doi.org/10.32923/eed].v2i1.2519.

"' Nur Azizah E Ar et al.,, “Increasing Students’ Reading Skills Using Reading Box in
SMPIT Al-Hafizh Palopo,” IDEAS: Journal on English Language Teaching and Learning,
Linguistics and Literature 12, no. 2 (2024): 1249-60,
https://doi.org/https://doi.org/10.24256/ideas.v12i2.4221.

2 Husnaini Bin Pekko, “Teaching Reading Comprehension through Story Mapping
Technique at Senior High School in North Luwu,” ELTICS: Journal of English Language
Teaching and English  Linguistics 6, no. 2 (August 7, 2021); 59-66,
https://doi.org/10.31316/eltics.v6i2.1749.
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skills. With 25% of the students, had elementary listening skills at the A2 level.
Furthermore, 15.60% of students are competent at the B1 level. Pre-Al (below
basic) and C1 (proficient), each have 3.10%. Overall, these results show that
most students require help to develop their English listening skills, particularly
those at the Al level. A number of obstacles impacted the students’ ability to
learn to listen, such as unfamiliar words, memory problems, difficulty keeping
up with rapid delivery rates, difficulty understanding different accents, lack of
vocabulary, and lack of confidence. Limited practice outside of the listening
classroom also contributed to the students’ anxiety and nervousness during
listening tasks. Additionally, poor recordings and noisy environments made it
even harder for students to concentrate”. Students may gain advantages from
routinely improving their listening skills outside of the classroom by watching
English films or TV shows, listening to podcasts, or doing online listening

exercises in order to overcome these difficulties.

This study exclusively assessed the students’ core skills which consisted of
grammar, vocabulary, reading, and listening skills. The findings show that most
students’ overall skill levels align with the CEFR A1l level. 15 out of the 32
students or 46.90% of the total, were classified as basic English users.
Furthermore, 15.60% were placed at the Bl level, and 25% at the A2 level.
Additionally, none of the students attained the B2 or C1 levels. As a result, the

study found that students were more likely to be basic users (Al-A2). When

M Adi, N Nasrullah, and E Rosalina, “Investigating EFL Students’ Listening
Comprehension: Problems and Causes,” ELite Journal: International ... 2, no. 1 (2022): 12-25,
https://journal.unesa.ac.id/index.php/elite/article/view/14925.
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learning English, these students require the guidance of their lecturers, while
independent users (B1) can quickly adapt to university-level English with

minimal effort.

A large amount of students in this study as well as studies by Phong-a-ran,
Luksup, and Chalsoda at a private university in Khonkaen, Thailand, showed
that the undergraduate students’ competency at the A1 level of CEFR™. Students
at the Al level are capable of understanding and applying basic phrases intended
to meet actual requirements in addition to regular everyday language. Capable of
making introductions both to others and to themselves, as well as asking and
answering questions about personal details such as where she/he lives, who they
know, and things they have. Communicate easily as long as the other person is

willing to support and speaks slowly and clearly.

Contrary to the findings in other studies, Efendi and Sejati’s research on
Junior High School students in Surabaya, Indonesia, revealed that most eighth
graders were at the A2 CEFR level. Similarly, Budi Waluyo’s study on first-
year students of Walailak University, despite the difference in educational
levels, also identified A2 as the predominant competency level. Under
Thailand’s educational system, Junior High School students are considered to be
capable at the A2 level, while elementary school students are regarded as

capable at the Al level. This indicates that the majority of the research’s

™ Phong-a-ran, Luksup, and Chalsoda, “English Proficiency Of Thai Undergraduate
Students” (2019).

> Efendi, and Sejati, “Scrutinizing English Proficiency Of Junior High” (2024),
https://doi.org/10.51158/koulutus.v7i1.1109.
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subjects, first-year university students, need to have achieved at least the Bl

level, which refers to a high school student’s competency®.

The national English language teaching goals specified in the Merdeka
curriculum require senior high school graduates to be fluent in using English at
the B1 level”’, even though in Indonesia does not have precise interpretations for
any of the six CEFR levels. This shows that there is a huge expectations that
students would graduate from secondary school with an intermediate level of

English ability or in independent users of English at CEFR levels.

The subject of this study is the third-semester students of IAIN Palopo, are
still at the A1 CEFR level, it suggests a significant gap between the desired
competence in English and the actual level achieved by many students.
Although English is officially taught to accomplish this goal in Indonesia, the
English competency of secondary school and university graduates in Indonesia
remains poor’®. The low level of competence in English showed that Indonesian
society could only comprehend basic English conversations, such as greetings
and partings. That indicates doing a negotiation, mediation, and conversation are
still unachievable™. The difference emphasizes the need for enhancements in

English language teaching and learning in the secondary education as well as in

"® Waluyo, "Thai First-Year University Students' English Proficiency on CEFR Levels: A
Case Study of Walailak University, Thailand," The New English Teacher 13, no. 2 (2019): 51-71.

" Efendi, and Sejati, “Scrutinizing English Proficiency Of Junior High” (2024)
https://doi.org/10.51158/koulutus.v7i1.1109.

®Daniel Suryadarma and Gavin W. Jones, Education in Indonesia, 2013,
https://doi.org/10.2307/3023860; Urip Sulistiyo, “Learning English in an Indonesian University: A
Study of Learners’ Preferred Activities” (La Trobe University, 2008).

" Iwan Permadi, “Kecapakan Bahasa Inggris Orang Indonesia Rendah?,” Kompasiana,
2017,  https://www.kompasiana.com/ipe/5a348b2ccaf7db50482fc574/kecakapan-bahasa-inggris-
orang-indonesia-rendah.
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university environments. In order to motivate students to practice and improve
their English, lecturers should think about introducing a greater challenge in
English language courses, offering more support services for students who
struggle with the language, and creating an environment that promotes language

acquisition.

Based on the findings of the research, overall English competence among
third-semester students of the English Language Education Study Program of
IAIN Palopo is still at the A1 CEFR level, indicating that nearly half of the
students possess only basic English skills. A quarter of the students achieved A2
level, which is slightly more advanced yet still categorized under basic users.
The rest is divided between the Pre-Al level, which represents very beginner

English users, and the B1 level, which indicates independent users.

However, because EnglishScore offers numerous benefits, it is the most
suitable tool for measuring students’ English competence. As a mobile
application, it allows students to take the test at any time and from anywhere,
making it convenient for both students and teachers. It removes financial
obstacles by being free or reasonably priced, guaranteeing that more students

can evaluate their language proficiency without facing high prices.

Additionally, EnglishScore provides quick and precise results, allowing
teachers to effectively assign students to suitable learning groups and giving
them immediate feedback on their competence level. Credibility and reliability

are ensured by the test’s alignment with the Common European Framework of
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Reference for Languages (CEFR), which follows international standardization.
Furthermore, the recognized certification it offers enhances students’ academic

and professional opportunities.

Overall, EnglishScore is a useful, effective, and globally recognized tool
that helps teachers and students evaluate and enhance their English language
proficiency. Because its accessibility and affordability make it an acceptable
option for students from a variety of backgrounds, guaranteeing that everyone
has the opportunity to evaluate and enhance their abilities. Moreover, a well-
rounded evaluation of proficiency is guaranteed by the test thorough skill
evaluation, which covers grammar, vocabulary, reading, speaking, and listening.
Convenience, accuracy, and worldwide credibility are all combined in
EnglishScore, making it a useful tool for professional and academic
development that enables students to realize their greatest potential in the

increasingly interconnected world.



CHAPTER V

CONCLUSION & SUGGESTION

A. Conclusion

Based on the results of this research, it can be concluded that:

1. EnglishScore provides a thorough evaluation of the knowledge of English
by integrating a numerical score with the internationally recognized
Common European Framework of Reference (CEFR) levels. This dual
technique offers a comprehensive understanding of language competence,
starting from beginner users at the A2 level and going up to proficient
users at the C1 level. A2-level students are able to introduce themselves
and comprehend simple language. Students in B1 and B2 levels are
capable of taking part in discussions and debates because they have
developed their language skills beyond just comprehension. C1 students
can communicate in a range of situations, have an advanced understanding
of the language, and comprehend complex ideas and subtle meanings.

2. The level of students’ English competence assessed using the
EnglishScore application at the English Language Education Study
Program of IAIN Palopo can be classified into four groups of the CEFR
level scales: B1, A2, Al, and Pre-Al, with the EnglishScore application
being used for assessment. With an overall score of 46.90% for the core

skills (grammar, vocabulary, reading, and listening), the majority of
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students achieve the Al level, indicating that they are still at the basic user
level. There are 25% of students are at the A2 level, a more advanced
group of basic users. These students are capable of handling simple
conversations and daily tasks. Only 15,60% of students reach the B1 level,
which identified as independent users. They are able to utilize English in
everyday contexts, but they still need to work on becoming more accurate
and fluent in performing more difficult assignments. The small group,
12.50% of students at the Pre-Al level (below basic), indicating very
limited English competency. Even basic English is difficult for some of
these students, and they may have difficulty in understanding or producing

simple words.

B. Suggestion
Based on research findings, the researcher would like to offer some

suggestions to students, lecturers, further researchers, and institutions.

1. For students

Students should actively engage in English language learning outside the
classroom to enhance their competence such as debate or public speaking
forums, seeking language exchange partners, using tools like EnglishScore
regularly to track progress and highlight areas for improvements, and
looking into advanced courses or further studies in English language
teaching to improve their knowledge and competency.

2. For lecturers
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Lecturers can play a major role in promoting effective English language
learning by using technology such as EnglishScore in their lessons to give
students more opportunities for practice, providing specific and helpful
feedback to enhance their abilities, and creating a supportive atmosphere for
learning. It is also expected that lecturers could apply appropriate teaching
methods in the classroom after finding out the students level.

3. For further research

Future researchers can contribute by conducting long-term investigations
to track students’ development over time and exploring the use of
assessment instruments other than EnglishScore application to measure
students’ English language competence. Furthermore, future studies might
examine what level are the students' writing and speaking skills through the
EnglishScore application, which would offer a more complete assessment of
their overall competency in the language. Additionally, future researchers
could investigate students’ difficulties in answering the EnglishScore test
and identify the specific challenges they face. To enhance each skill,
researchers could also explore effective strategies for answering skill-based
guestions.

4. For Institutions

Gaining partnerships with foreign institutions to facilitate English
Language Education Study Programs and student exchange programs,
providing ongoing professional development opportunities for lecturers to

improve their teaching skills, and promoting the use of English on specific
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areas at campus through events or activities that create an atmosphere rich
in language are all ways that institutions can significantly support the

learning of the English language.
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STUDENTS’ ENGLISHSCORE TEST RESULTS
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use simple words, phrases and sentences to give pers
information, and describe routine, everyday activities.
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Figure 1&2: the students were doing the test through EnglishScore
Application on their phone
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Figure 3&4: the students were doing the test through EnglishScore
Application on their phone
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Figure 5&6: Overview of the question that the students have done at
EnglishScore Application
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