
 

 
 

 VISUAL ART AS A LEARNING MEDIUM TO TEACH 

READING COMPREHENSION AT SMPN 2 BUA 

A Thesis 

Submitted to the English Education Study Program of Tarbiyah and Teacher 

Training Faculty of State Islamic Institute of Palopo for Undergraduate Degree 

in English Education 

 

 

IAIN PALOPO 

By : 

 

KHUSNUL HATIMAH 

20.0202.0017 

 

 

 

 

ENGLISH LEARNING EDUCATION STUDY PROGRAM 

TARBIYAH AND TEACHER TRAINING FACULTY 

STATE ISLAMIC INSTITUTE OF PALOPO 

 2025



ii 

 

VISUAL ART AS A LEARNING MEDIUM TO TEACH 

READING COMPREHENSION AT SMPN 2 BUA 

A Thesis 

Submitted to the English Education Study Program of Tarbiyah and Teacher 

Training Faculty of State Islamic Institute of Palopo for Undergraduate Degree 

in English Education 

 

                  IAIN PALOPO 

           Composed : 

KHUSNUL HATIMAH 

20.0202.0017 

         Supervised : 

1. Wahibah, S.Ag., M.Hum. 

2. Andi Tenrisanna Syam, S.Pd., M.Pd. 

 

ENGLISH LEARNING EDUCATION STUDY PROGRAM 

TARBIYAH AND TEACHER TRAINING FACULTY 

STATE ISLAMIC INSTITUTE OF PALOPO 

 2025 



 

iii 
 

 

  



 
 

iv 
 

  



 

v 
 

 

  



 
 

vi 
 



vii 

 

 



 
 

viii 
 

 

 
  



 
 

ix 
 

  



 
 

x 
 

 

 

  



 
 

xi 
 

 
  



 
 

xii 
 

ACKNOWLEDGMENT 

    ﷽ 
 

The writer expressed her appreciation to Allah Swt by saying 

alhamdulillah rabbil „Alamin. The Most Merciful, who has given guidance, 

blessings, and grace for this thesis of English Education Study Program 

Faculty of Tarbiyah And Teacher Training State Is Islamic Institute of Palopo on 

the title "Visual Art as a Learning Medium to Teach Reading Comprehension at 

SMPN 2 Bua " to be completed. Shalawat and salam are just for our beloved 

prophet, the chosen one Muhammad saw. Safety and peace be upon him. 

The writer expresses her gratitude and appreciation to everyone who 

helped her to finish this thesis by providing inspiration, encouragement, and 

suggestions. The special thanks to: 

1. Dr. Abbas Langaji, M.Ag. as the Rector of IAIN Palopo. 

2. Prof. H. Dr. Sukirman, S.S., M.Pd. as the Dean of the Faculty of Education 

and Teacher Training of IAIN Palopo and Vice Deans I, II and III of the 

Faculty of Education and Teacher Training of IAIN Palopo. 

3. Husnaini, S.Pd.I., M.Pd. as the Head of English Language Education Study 

Program at IAIN Palopo along with the staff who have helped & directed in 

completing the thesis. 

4. Wahibah, S. Ag., M. Hum. as the first consultant who has given guidance, 

explanations, corrections, suggestions, and some preliminary ideas until 

the writer can finish this thesis. 



xiii 

 

5. Andi Tenrisanna Syam, S.Pd., M.Pd. as the second consultant who has given 

guidance, explanations, corrections, suggestions, and some preliminary ideas 

until the writer can finish this thesis. 

6. Amaliyah Yahya S.E., M.Hum. and Ermawati, S.Pd.I.,M.Hum. as examiner I  

and examiner II who have provided a lot of guidances in 

completing the thesis. 

7. All lecturers and staff employees of IAIN Palopo who have educated the 

researcher while studying at IAIN Palopo and provided assistance in 

preparing this thesis. 

8. The writer‟s family. Thank you, particularly, to her adoring parents. Father 

(Agurdi) and mother (Musfirah) who have given their love, attention, and 

their praying for the writer' success . And also, my brother (Muhammad Idil 

Yasin S.E) and my sister ( Nurul Magfirah S.Sos) have been helping and 

praying for her. 

9. The writer‟s best friends especially Doni Junergi, and Mahpud, have been 

helping and always supports for her. 

10. The writer‟s  to UKK seni sibola refleksi 15 Eny Erwanti, Cahyani Yasman, 

Ayu Lestari, Ichsan Rahmat, Akmal, and Muh Fikri Haikal, have been helping 

and companionship throughout the time in college. 

11. Thank you to writer‟s classmates and English study friends, particularly for 

their contributions and suggestions during the academic year 2020 (Big B) 

have been helping and always giving advice in the preparation of this thesis. 

12.  Thank you for Abe, dan Ritsuki, who always provide entertainment with their 



 
 

xiv 
 

funny action. The writer also thanks the others who cannot be mentioned one 

by one, who have helped and supported the writer to finish this thesis.  

The writer hopes this thesis can give some values to the students and English 

teachers and the readers. The writer realize that this thesis is not perfect, so that 

the writer will accept suggestions from the readers in order to make it better. The 

researcher  also hopes that this thesis would be beneficial to everyone. 

 Finally, the writer dedicates this thesis to beloved writer‟s parents, Allah Swt, 

may bless us. Aamin. 

 

    Palopo, 17 February 2025 

 

  

Khusnul Hatimah 

Reg. Number 2002020017



xv 

 

LIST OF CONTENTS 

 TITLE OF PAGE  ...................................................................................................... ii 

 CONCULTANT APPROVAL................................................................................... iii 

 EXAMINER I APPROVAL ......................................................................................iv 

 EXAMINER II APPROVAL ..................................................................................... v 

 NOTA DINAS PEMBIMBING I ...............................................................................vi 

 NOTA DINAS PEMBIMBING II ............................................................................ vii 

 ACKNOWLEDGMENT  ......................................................................................... viii 

 LIST OF CONTENTS  ..............................................................................................xi 

 LIST OF TABLES  .....................................................................................................vi 

 ABSTRACT ................................................................................................................xi 

 CHAPTER 1 INTRODUCTION .............................................................................. 1 

A. Background  .................................................................................... 1 

B. Research Questions ......................................................................... 3 

C. Research Objectives........................................................................ 4 

D. Research Significance ..................................................................... 4 

E. Research Scope ............................................................................... 5 

F. Operational Definition of Term ...................................................... 5 

CHAPTER II REVIEW OF RELATED LITERATURE ....................................... 7 

A. Previous Related Research ............................................................. 7 

B. Literature Review .......................................................................... 12 

1. Reading Comprehension ............................................................ 12 

2. Visual Art ................................................................................... 15 

3. Type Visual Art .......................................................................... 18 

4. Teaching Reading Comprehension Using Visual Art ................ 21 

C. Conceptual Framework .................................................................. 23 

D. Hypothesis ..................................................................................... 24 

CHAPTER III METHOD OF RESEARCH ........................................................... 25 

A. Method and Design Research ........................................................ 25 

B. Population and Sample .................................................................. 25 



 
 

xvi 
 

C. Variables ........................................................................................ 26



xvii 

 

 

D. Research  Instruments .................................................................... 26 

E. Procedure of Data Collection......................................................... 26 

F. The Technique of Data Analysis .................................................... 30 

G. Hypothesis Acceptability ................................................................ 3 

CHAPTER IV FINDINGS AND DISCUSSION .................................................... 33  

A. Findings ........................................................................................... 33 

B. Discussion ........................................................................................ 42 

CHAPTER V CONCLUSION AND SUGGESTION ............................................ 45 

A. Conclusion ..................................................................................... 45 

B. Suggestion ..................................................................................... 46 

BIBLIOGRAPHY ..................................................................................................... 47 

APPENDICES ............................................................................................................. 



 

xviii 

 

LIST OF TABLES 

 

Table 4.1   The score of students‟ correct answer pre-test ......................................... 32 

Table 4.2   Mean score of learners‟ in pre-test .......................................................... 33 

Table 4.3   The percentage score of learners‟ reading comprehension in the  

                   pre-test ............................................................................................................ 33 

Table 4.4   The score of students‟ correct answer post-test ....................................... 34 

Table 4.5   The mean score of learners‟ reading comprehension answer in  

                  post-test .......................................................................................................... 35 

Table 4.6   The percentage score of learners‟ reading comprehension in the  

                   Post-test .......................................................................................................... 35 

Table 4.7   The mean score of learners‟ reading comprehension answer in  

 Pre-test and post-test .............................................................................. 36 

Table 4.8   The Paired Sample statistics of of Pre-test and Post-test ......................... 37 

Table 4.9   The Paired Sample correlation of of Pre-test and Post-test ....................... 37 

Table 4.10 The Paired Sample correlation of of Pre-test and Post-test ...................... 38 

Table 4.11 The response score of learners‟ reading comprehension ......................... 39 

Table 4.12 The list of the learners‟ response score in questionnaire ......................... 41 

 

 

 

 

 

 

 

 

 

 

  



 

1 

 

CHAPTER I 

INTRODUCTION 

A. Background 

In the process of learning a language, it is essential to develop proficiency in 

four fundamental language skills: listening, speaking, reading, and writing.  As 

posited by Sari et al. (2019), the act of reading is an ongoing process of learning 

through written words. The primary objective of reading a text is to comprehend 

the author's response. Reading is a more intricate process than merely 

understanding the written text. It necessitates the capacity to visually recognize 

text and to respond to the text in a manner that reflects one's comprehension and 

interpretation of the information it conveys
1
. Reading is one of the English 

abilities which combine mechanics, understanding, retention and use of memory 

and skills. It is imperative for students because from reading they can find new 

information from a text they have already read. Reading is a process to identify 

the important idea. The most important thing is that a reader can comprehend 

what he or she has already read.
2 
 

Tangiduk et al (2021) stated that, reading comprehension is defined as a 

systematic and analytic process through which words, sentences, and texts are 

addressed and decoded in a manner that is connected to and integrated with one 

another. The process of reading comprehension is not an uncomplicated one. In 

                                                             
1 Sari, N. K., Drajati, N. A., & Rochsantiningsih, D. (2019). Promoting Students’ Reading 

Comprehension Using Graphic . International Journal of Language Teaching and Education, 118. 
2
 Ulvia Ramadhani Wahyuddin, Sahraini, Andi Tenrisanna Syam, "The Use of Paired 

Reading Method to Teach Reading Skill for the Eighth Grade Students of Islamic Boarding 

School," English Education Journal, vol. 13, no. 1, 2022, pp. 23–35, 

 https://doi.org/10.24815/eej.v13i1.22335  

https://doi.org/10.24815/eej.v13i1.22335


 
 

2 
 

order to gain information and knowledge from a written text. 

In junior high school, certain types of reading texts are emphasized, including 

recounts, narratives, descriptors, procedures, explanations, and news items. 

Among the textual options presented, the narrative text is selected for the teaching 

of reading. Narrative text is the manner in which humans communicate 

information in a chronological order. This type of text is often employed by 

students to facilitate the acquisition of the english language in an efficacious and 

intriguing manner. The implementation of school-based reading instruction may 

prove an effective strategy for facilitating improvement in reading 

comprehension.
3
 

Muzdalifah & Subrata (2022) stated that, it is imperative that reading skills be 

applied to students from the earliest grades, including the primary grades. It is of 

paramount importance to facilitate the application of students' reading during the 

early grades. It is of significant importance that children cultivate reading skills at 

an early age, as these skills will subsequently influence their reading abilities. The 

abilities to reads is a fundamental skill for students, as it provides them with the 

capacity to engage with the learning process at school. The objective of this study 

was to observe students with reading difficulties at the lowest second-grade level 

at SMPN 2 Bua.  

                                                             
3
 Tangiduk, Y. K., Samola, N., & Rorimpandey, R. (2021). Optimizing Students‟ Reading 

Comprehension of Descriptive Text Through E-Learning Method with WhatsApp Application at 

Students of SMA Negeri 1 Buko. Journal of English Culture, Language, Literature and Education, 

9(1), 1-16. Students of SMA Negeri 1 Buko. Journal of English Culture, Language, Literature and 

Education, 9(1), 1-16. 
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The use of visual arts media in the english language classroom can provide 

SMPN 2 Bua students with visual arts stimulation. Teachers can foster creativity, 

critical thinking, and cultural awareness in language learners, thereby enabling 

them to understand the literature they read. For example, students who read for 

pleasure and are receptive to new learning approaches will be highly motivated to 

improve their reading skills. Those who read regularly tend to see it as an integral 

part of their daily lives. Such people are more likely to encounter challenges 

during the reading process, which in turn leads to the development of effective 

reading skills. 
4
 

In the field of education, junior high school students at SMPN 2 Bua face 

challenges in learning English. Therefore, the application of reading should be 

regarded as an indispensable tool for understanding and interpreting written texts 

and for fostering educational development. Furthermore, it is crucial to recognize 

that the ability to read critically affects not only academic performance but also 

personal growth. It is imperative that reading activities be instilled in students 

from an early age, with the objective of fostering proficiency in reading. Visual art 

media represents a tool or means of communication that employs visual elements, 

such as images. 

The use of visual arts media serves to facilitate communication and learning. 

The essential element of reading comprehension is the meaning of the text, rather 

than merely to accurately read words on a page. It is imperative that students 

develop proficiency in self-modification, self-management, and self-monitoring to 

                                                             
4
 Muzdalifah, I., & Subrata, H. (2022),“Reading skills need to be applied to students since 

grade I which is included in the early grades”. https://doi.org/10.26740/jrpd.v8n 1.p44-53 

https://doi.org/10.26740/jrpd.v8n
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become strategic readers capable of selecting pertinent information, constructing 

logical arguments, and incorporating critical thinking into the text while reading. 

It is imperative that students be provided with a diverse range of reading 

materials, including those that facilitate excellent reading comprehension. 

B.  Research Questions 

Based on the background previously the writer formulates the research 

questions of follows :  

a. Does visual art significantly improve students the reading comprehension 

at the second grade o]| 

\\\\f SMPN 2 Bua? 

b. What are the students responses of visual art in learning reading 

comprehension at the second grade of SMPN 2 Bua? 

C. Research Objectives 

From the description above, the formulation of the problem proposed in 

this research is : 

a. To find out whether or not visual art significantly improve the students 

reading comprehension at the second grade of SMPN 2 Bua. 

b. To find out the students response towards visual art in learning reading 

comprehension at the second grade of SMPN 2 Bua. 

D. Research Significance  

The results of this research are expected to be useful both theoretically and 

practically. 
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a. Theoretically  

 This research is expected to serve as a significant reference for the creation  

visual art picture series. The provision of appropriate and engaging content can 

facilitate learning.  

b. Practically 

a)  For Teachers 

By doing this research, the objective of this research is to improve 

significantly  the students‟ reading comprehension at the second grade students 

of SMPN 2 Bua and response visual art. The writer anticipates that the medium 

will assist the teacher in identifying students‟ deficiencies in their skills and 

reading comprehension abilities.  

b) For Students 

By using visual art (picture) as  alternative medium in the teaching and 

learning process, hopefully, the students will be improving reading comprehension 

ability, to be able to read properly. 

c) For the future writers 

The objective of this writer is to pave the way for subsequent writer to 

continue exploring of using visual art in reading comprehension education. 

E. Research Scope  

Scope of the research focuses on the students in learning reading 

comprehension by using visual art at the second grade of at SMPN 2 Bua. The 

materials or reading comprehension focused on narrative text namely Fables. The 

titles of fable are : The Buffalo and The Crocodile, The Fox and The Goat, The 
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Mouse and The Frog, and The Rats and The Elephants. The writer emphasizes on 

using picture series in teaching reading vocabulary reading comprehension. The 

component of reading comprehension in focuses in understanding vocabulary. 

F. Definition of Terms 

a). Reading comprehension is an important skill that must be achieved by the 

students to learn English. Reading Comprehension involves understanding 

vocabulary. Reading comprehension is the centre of reading that need an 

intentional thinking process to understand the text. 

b). Visual arts is a form of creative expression that is primarily perceived 

through sight. It can be a medium to enhance students' understanding of texts. 

Through series of pictures, illustrations and other visual elements, learners can 

better grasp vocabulary. Picture series are widely used in language education 

to help students grasp the sequence of events and expand vocabulary, 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Related Research 

A review of previous research is conducted to provide a foundation for this 

research.  A significant number of researchers have conducted studies on the use 

of visual art picture series as a medium for teaching and learning. 

Claudia (2021)  entitled  “The Effect of Visual Art Media on Students‟ 

Reading Comprehension,” focused on the impact of visual art media on the 

reading comprehension of elementary school students, specifically third graders at 

an elementary school in South Tangerang City. The researcher employed a 

quantitative pre-experimental method, using pre-tests and post-tests with multiple-

choice questions as instruments to measure reading comprehension. The findings 

revealed that students' ability to understand reading significantly improved after 

the treatment involving visual art media. Visual art, such as images, enhanced 

students' interest in reading and facilitated their understanding of vocabulary 

meanings. The study involved a single class of 9 students. After the application of 

visual media, there was a noticeable improvement in students' reading 

comprehension abilities. Specifically, the majority of students (7 out of 9) scored 

above 70 in their comprehension scores post-treatment, demonstrating a 

significant enhancement in their reading skills. In conclusion, the research 

demonstrated that incorporating visual art media into reading comprehension 
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lessons positively impacts students‟ comprehension abilities. The post-test scores 

showed a marked improvement, with an average score of 80 compared to the pre-

test average of 71.25. These results confirm the effectiveness of visual art media 

in aiding reading comprehension among third-grade students. This study supports 

the hypothesis that visual art media can effectively enhance students' reading 

comprehension skills.
5
 

Harisnawati (2018) entitled "Applying Visual Art (Picture) to Improve 

Students' Reading Comprehension of Eighth-Year Students at SMP Negeri 3 

Makassar," the research aimed to  the application of visual art (pictures) improved 

the reading comprehension of eighth-year students at SMP Negeri 21 Makassar. 

To achieve this objective, the research used a pre-experimental design. The 

population of the study included all eighth-year students of SMP Negeri 21 

Makassar in the academic year 2018, comprising 270 students across several 

classes. The researcher employed a cluster random sampling technique, selecting 

class VIII-A, which consisted of 20 students, as the sample. This selection was 

based on the suggestion and recommendation of the English teacher at SMPN 21 

Makassar, who indicated that this class had higher motivation in learning reading 

comprehension but struggled to effectively use their reading comprehension skills. 

The data were collected through pre-tests and post-tests. The experimental class 

received instruction using Visual Art (pictures). The data were analyzed using 

SPSS. The results showed a significant improvement in students' reading 

                                                             
5
 Claudia Nenda Febriani (2021) “The Effect Of Visual Media On Students’ Reading 

Comprehension”,https://ejournal.unis.ac.id/index.php/PKIM/article/download/1985/1253/4887 

https://ejournal.unis.ac.id/index.php/PKIM/article/download/1985/1253/4887
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comprehension. This was evidenced by the increase in the mean score of the 

students' post-test (81.75) compared to their pre-test mean score (43). 

Furthermore, the T-test value for the post-test was 0.02, which is smaller than the 

significance level (α) = 0.05. Therefore, it was concluded that applying Visual Art 

(pictures) significantly improved the reading comprehension of eighth-grade 

students at SMP Negeri 21 Makassar.
6
 

Amirullah (2022), in his study titled “The Use of Visual Art to Facilitate 

Students in Learning English Speaking at SMK Negeri 2 Makassar,” aimed to 

determine whether the use of visual art media could improve students' speaking 

accuracy and facilitate their speaking fluency at SMK Negeri 2 Makassar. The 

researcher employed a pre-experimental method with a one-group pre-test and 

post-test design. Data collection involved administering a pre-test, providing 

treatment, and conducting a post-test. The findings showed that the t-test value at 

a significant level (p) of (0.05) with 29 degrees of freedom indicated that the t-

table value was 1.6991. For accuracy (pronunciation), the t-test value was 16.784, 

and for fluency (smoothness), it was 14.262. The analysis of the data 

demonstrated significant differences in the mean scores before using visual art 

media and after implementing it in teaching speaking. Therefore, it was concluded 

that visual art media significantly improved the students' speaking skills.
7
 

                                                             
6
 Harisnawati. (2018) “Applying Visual Art (Picture) To Improve Students’ Reading 

Comprehension of Eighth Years Students’ at SMP Negeri 3 Makassar”. A Thesis. English 

Department, Faculty of Languages and Literature, State University of Makassar. 
7
 Amirullah et al “The Use of Visual Art to Facilitate Students in Learning English 

Speaking at   SMK Negeri 2 Makassar”,Vol. 2. No. 1, April 2022, pp. 73-79. 
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Thulasivanthana (2020) entitled, “Incorporating Visual Arts into English 

Language Teaching,” highlighted that many English language learners at SVIAS 

found learning English to be a complex, exhausting, and uninteresting process, 

often facing significant challenges in acquiring it as an additional language. To 

address these issues, the study aimed to explore ways to enhance learner 

engagement and motivation, noting that current teaching methods and resources 

were insufficient to meet students' needs, interests, and skills. The experimental 

study investigated whether incorporating visual arts activities could yield positive 

outcomes in improving students' English skills. Classroom observations were also 

conducted to complement the findings. The study emphasized that integrating 

visual arts into education makes learning exciting, memorable, and engaging. 

Recent research has documented the benefits of using arts in education, including 

reducing learning anxiety, improving classroom atmosphere, increasing memory 

retention and motivation, and fostering rapport between students and teachers. 

This study demonstrated the impact of incorporating visual arts content in English 

language classrooms. The findings provide valuable insights for English language 

teachers, encouraging the use of visual arts to cater to diverse preferences, 

strengths, and learning styles.
8
 

Duropan Aida (2020) entitled, “Use of Visual Arts in Facilitating the 

Speaking Skills of Students,” examined the effectiveness of visual arts activities 

in enhancing students' speaking abilities. The study also explored participants' 

perceptions of using visual arts as a strategy, how these activities were 

                                                             
8
  U. Thulasivanthana (2020) “Incorporating Visual Arts into English Language 

Teaching.” Shanlax International Journal of English, vol. 8, no. 4, 2020, pp. 52-56. 
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implemented in English classes, and suggestions from participants to improve 

their application. The study employed a purposive sampling method, selecting 20 

participants who were divided into four focus groups. The primary instrument for 

data collection was an interview guide-questionnaire based on the research 

questions. The results showed that the use of visual arts in English language 

classes was both interesting and effective. The student-participants found the 

strategy engaging because it enabled them to express their ideas by interpreting 

images. This approach allowed students to formulate sentences instantly. 

Importantly, providing clear instructions and allocating appropriate time for 

students to gather their thoughts enabled them to generate ideas and confidently 

share their answers with the class. The learners suggested that speaking activities 

through visual arts could be further improved if language teachers incorporated 

specific enhancements. The study revealed that students appreciated the use of 

visual arts because of the motivation it provided. The visual appeal of the art 

sparked interest and challenged students to formulate words. As a result, the use 

of visual arts activities transformed students from uninterested to interested, 

passive to active, and blunt to critical thinkers. In conclusion, the study 

demonstrated that visual arts not only improved speaking skills but also created a 

more engaging and stimulating learning environment.
9
 

Based on the previous studies, this research has different and similar aspects 

to be researched. The studies conducted by Claudias‟, Harisnawati, Amirullah, 

Thulasivanthana, and Duropan Aida, share a common focus on investigating the 

                                                             
9
  Duropan Aida. "Use of Visual Arts in Facilitating the Speaking Skills of Students." 

Asian Journal of Education and Social Studies, vol. 7, no. 1, 2020, pp. 1-10, 

doi:10.9734/AJESS/2020/v7i13055172.  
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impact of visual art media on students' language skills, whether in reading 

comprehension or speaking abilities. All studies employed a quantitative method 

with a pre-experimental design, involving pre-tests and post-tests to measure 

student performance improvement after the treatments of using visual arts in 

teaching. The results of all studies show that visual art media, such as images, 

significantly enhance students' language skills. However, differences can be found 

in the research focus, subjects, and data analysis. Claudia and Harisnawati focused 

on reading comprehension in elementary and middle school students, while 

Amirullah studied the speaking skills of vocational school students. 

Thulasivanthana examined the impact of visual art on motivation and classroom 

atmosphere in general English learning. In the research, the writer focuses on the 

significantly the students‟ reading comprehension at the second grade students of 

SMPN 2 Bua and response of visual art in learning reading comprehension at the 

second grade students of SMPN 2 Bua and Class VII A 32 student in sample 

research. 

B. Literature Review 

1. Reading Comprehension 

According to Harrison discusses the value of reading, which is not only 

linked to the advancement of science, but also to the ability of people‟s thought 

patterns.
10

  Reading is one of the English abilities which combine mechanics, 

understanding, retention and use of memory and skills. It is imperative for 

students because from reading they can find new information from a text they 

                                                             
10

 Harrison c, “understanding read development,” (London : SAGE Publication Ltd, 

2004),3. 
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have already read. Reading is a process to identify the important idea. The most 

important thing is that a reader can comprehend what he or she has already read. 

11
Based on the experience above, the researcher can formulate that reading student 

can broaden their and knowledge. Reading is an important skill that provides 

numerous benefits for both children and adults. It can improve cognitive skills, 

expand knowledge, boost imagination, enhance communication skills, reduce 

stress, promote empathy, encourage lifelong learning, improve academic 

performance, develop language skills, and strengthen brain activity. 
12

As stated by 

Rusdiansyah is Reading Comprehension is technique for improving students 

success in extracting useful knowledge from text. 
13

   In addition , people mindests 

are also important in reading to improve brain performance and sharpen memory. 

This has a good impact on humas themselves. 

Reading Comprehension is mother of the most significant skills, it is a 

fundamental means that helps to learn other skills and it is one of the significant 

skills in our daily life. In fact, almost all children who start school have the hope 

of learning to read.
14

 Dwi Fitri entitled (2021), "Reading comprehension enables 

students to expand their knowledge and gather information from texts. It is the 

                                                             
11

 Wahyuddin, U. R., Sahraini, & Syam, A. T. (2022). The use of paired reading method 

to teach reading skill for the eighth grade students of Islamic boarding school. English Education 

Journal, 13(1). https://doi.org/10.24815/eej.v13i1.22335 
12 Azizah E. Ar, N., Madehang, Syam, A. T., Masruddin, & Husnaini. (2024). Increasing 

students‟ reading skills using reading box in junior high school. IDEAS: Journal of Language 

Teaching and Learning, Linguistics and Literature, 12(2), 1249–1260. 

https://doi.org/10.2456/ideas.v12i2.4221  
13

 Rusdiansyah, „Note-Taking As a Technique in teaching reading comprehension‟,IDEAS 

: Journal on English language teaching and learning, linguistics and literature, 7.2 (2019) , 

173_84 <htpps://doi.org/10.24256/ideas.v7i2.1033>. 
14

 Anwar, L., Furwana, D., & Iksan, M. (2020). Developing reading worksheet for tenth 

grade students of SMA Negeri 4 Palopo. Foster: Journal of English Language Teaching, 1(1), 1–8. 

https://doi.org/10.24256/foster-jelt.v1iI.2  

. 

https://doi.org/10.2456/ideas.v12i2.4221
https://doi.org/10.24256/foster-jelt.v1iI.2
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ability to derive meaning from written material." This suggests that readers 

attempt to interpret the ideas, emotions, and imagination of the author, provided 

they understand the text. Reading involves an interaction between the author's 

thoughts and the reader's mind to communicate a message effectively. The process 

of connecting information from a text to the reader is known as reading. The 

process of learning to read comprehension is influenced by the reader's experience 

in reading. The collection data  the pre-experimental, post-test, treatment, and 

post-test, phases is referred to as reading comprehension. Reading comprehension 

is a process that involves learning by building a large repertoire of sight words, 

learning the meanings vocabulary terms encountered in texts, and learning  

abstract meaning from text. 
15

 

Mustafa &  Bakri (2020) stated that, reading comprehension involves the 

ability to read, process, and understand text. One key skill that influences an 

individual's ability to interpret text is making inferences. The complexity of 

English vocabulary often requires significant mental effort from students to 

understand word meanings, which can hinder their overall comprehension. 

Techniques to improve reading comprehension include expanding vocabulary and 

applying effective reading strategies. In teaching reading comprehension, it is 

important for teachers to capture students' attention and engage them actively by 

creating a supportive learning environment and employing diverse, effective 

teaching methods and techniques in English. These methods can be adapted to fit 

the needs and abilities of students in different situations. The researcher concluded 
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that using a variety of methods and techniques in teaching reading comprehension 

not only enhances students' interest and enjoyment but also effectively maintains 

their attention through active participation in each activity. 
16

 

According to Kalangi et al. (2019), reading comprehension is a multifaceted 

interaction which implies that reading means understanding or comprehending the 

meaning of printed words and materials”
17 In conclusion reading is more than just 

the activity of pronouncing the printed material or following each line of the 

written page. It consists of different and mixed activities. They have different 

purpose why they read. It is also or than recognizing words within a sentence; it 

includes whole activity of thinking process to evaluate the information. Reading 

comprehension is a cognitive process that involves multiple components, which 

work together to derive meaning from the text. The key elements in this process 

are the reader, the text itself, and the activity of reading. For optimal reading 

comprehension, these elements must interact smoothly. If any disruption occurs 

between them, it can lead to challenges in understanding the material. Every 

person has different reading style depending on their interest, and strengths in 

comprehending the text. However, although the style is different, we need to 

construct meaning when we are reading. Hence, we can get information from the 

text. That reading for comprehension is reading to construct meaning from the 

text to build understanding of what the text about, not only articulate the words.  

                                                             
16

 Mustafa, M., & Bakri, N. (2020). “Analyzing the Level of the Students’ Reading 

Comprehension in Comprehending the Narrative Text.”. 
17
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865). 



 
 

16 
 

The  research  on  reading comprehension has revealed that reading is a 

complex cognitive process that is implicated to gain new knowledge and retrieve 

information on demand. Considering   the   importance   of   teaching   reading   

comprehension,   methods   and approaches have emerged widely to fulfil the 

needs of learners to comprehend a text and to change  their  habit  in  reading  as  

well  as  to  provide  understanding  about  methods  and approaches  in  order  to  

gain  the  information  from  the  text  in  general.
18

 

In conclusion, reading comprehension is an activity that involves the 

integration of information from a written text into a reader's conceptual 

framework. This process entails the recognition of written materials, the 

interpretation of context, the understanding of words in their contextual and 

semantic nuances, and the integration of background knowledge to enhance the 

relevance and comprehensibility of the text.  It places significant emphasis on the 

importance of obtaining the necessary information from a text. The term 

"comprehension" refers to an active mental process. When an individual reads a 

text, they actively engage in a process of comprehension, attempting to 

understand the writer's intended message.  

2. Visual Art  

  Visual art involves two aspects: the definition and characteristics of visual 

art describe visual arts as encompassing all forms of art that can be seen, 

including drawing, painting, sculpture, printmaking, ceramics, design, crafts, 

                                                             
18 Ermawati, Yunus, N., & Pammu, A. (2018). The role of inquiry-based learning to 

improve reading comprehension of EFL students. JISHELS: Journal on Interdisciplinary Studies 

on Humanities, 1(1), 13–23. http://journal.unhas.ac.id/index.php/jish. 
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photography, and video. They note that visual arts inspire students, encourage 

critical thinking, and provide a variety of effective teaching tools. Thus, 

integrating visual arts into classroom activities is a powerful approach to teaching 

diverse subjects.
19

 Art has always been a valuable tool in education, and when 

combined with reading, writing, speaking, and listening, it fosters deeper analysis 

and challenges students to explore both themselves and their environment, leading 

to enhanced comprehension and communication. Several studies have shown that 

visual arts contribute to improved academic performance.  

Anggraini L.Yuwono H.Early (2022) stated that, art plays a significant role in 

the growth and development of young children across various aspects. Art 

activities, such as visual and performance art, provide children with opportunities 

to express their creativity, often through creating visual works.
20

 

Tatipang ( 2021) stated that, english language teaching can be visual arts that 

the use of innovative techniques and meaningful engagement with visual arts can 

enrich English language teaching, making it a journey of exploration, discovery, 

and self-expression. Picture books that combine visual and textual narratives offer 

a rich literary experience, supporting childhood literacy development and 

education. These books are characterized by their emphasis on illustrations 

alongside text, creating a unique storytelling approach where visuals are as 

important, if not more, than words. In picture books, the text and images work 

                                                             
19

  Ballesteros, P.A., et al. “The Use of Visual Arts as a Strategy to Teach Vocabulary in 

Second Grade at the Public School “ La Julita, Sede providencia, Universidad Tecnológica de 

Pereira, 2018 

  
20
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together to create narratives that cater to young readers. Moreover, there are 

numerous forms of alternative media that can be used in student learning contexts, 

and research has indicated that students often excel in visual arts.
21

 

Emma P (2020) stated that, visual arts activities in the english language 

classroom, visual arts refers to art forms that express their message, meaning, and 

emotion through visual means. Visual arts can be classified into decorative, 

commercial, or fine arts, such as painting, photography, and sculpture. Engaging 

with art can be highly stimulating and can inspire a wide range of activities.. 

concludes that students appreciate the use of visual arts in reading classroom. 

Consequently, the proficiency level of the students increased. While we can 

process kinaesthetic and auditory information, we absorb more information 

visually than through any other sense due to the strength of our visual memory 

mechanisms. Visual aids are not only powerful retention tools of the curriculum 

but also facilitate to surge understanding. For many students, visual arts do not 

evoke a similar experience or response.
22

 

As Yolcu (2018)  stated that, the visual arts are very important area to gain the 

tolerance of ambiguity in terms of the non-routine problem solving process In this 

context, the problems in communication can also be addressed from the aspects of 

design through the creative process in visual arts. From this perspective, in visual 

arts education, there is also a high possibility of encountering the non-routine 
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problems that often arise from the nature of art during the thinking, designing, and 

producing stages of artworks. The creative qualities of picture books also 

contribute to the use of creative picture books in education. Creative picture books 

Stimulate learners' imaginations to recombine and redefine and redefine a variety 

of simple graphic images and the researcher gave a narrative text with a large 

picture book and guided the learners to read the text together. The researcher leads 

the children picture by picture and tries to invite the children to think and guess 

what the story is telling us through the order of the pictures.
 23 

In conclusion, the text emphasizes the significance of visual arts in education, 

highlighting both its definition and its impact on learning. Visual arts encompass a 

range of artistic expressions, such as drawing, painting, sculpture, and 

photography, which are seen and perceived in various art forms. The use of visual 

arts in education has been shown to inspire students, stimulate critical thinking, 

and serve as effective teaching tools across different subjects. This integration of 

visual arts into the classroom enhances students' academic achievements by 

encouraging creativity, exploration, and sophisticated comprehension. visual arts 

are a powerful educational tool that not only enhances academic achievement but 

also fosters creativity, critical thinking, and effective communication. 
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3.    Type of  Visual Art 

 The type visual art consists of creations meant to be appreciated visually, and 

it can be classified into three main categories: Decorative Art, Commercial Art, 

and Picture Series. 

1) Decorative Art 

Decorative arts are frequently underestimated as genuine art forms because 

they are both visually appealing and serve practical purposes. The terms 

"decorative arts" and "crafts" can be used interchangeably, as their design and 

creation are both aesthetically pleasing and functional. Examples of 

ornamental arts include objects created for interior spaces and design, 

although architecture is typically not considered part of this category. 

Decorative arts and crafts have been with us for a long time. Artifacts from 

ancient societies were often the only way we can begin to understand and 

appreciate their cultures and aesthetics. Some of these objects were utilitarian 

and were imbued with a style of form or decoration which inspires respect and 

a desire to connect to people from the distant past. Our common humanity was 

evoked. Perhaps these works were created by both men and women. The 

objective of this study was not to encompass the entirety of the decorative arts 

and craft media, including quilting, embroidery, woodworking, stained glass 

making, hand-printing, bookbinding, and illustration. The research yielded a 

number of intriguing examples within specific disciplines that reinforce the 

importance of material and gender studies for the understanding of the history 

of women as visual artists. The objective of arts leaders was to extend the 
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appreciation of art to a larger audience and to engage the interest of every 

citizen and their families in large metropolitan as well as small community 

museums as well as private business galleries.  

2) Commercial Art 

Commercial art, similar to decorative art, can be both functional and 

visually appealing. It serves as an artistic service created for profit, often in the 

context of marketing. Commercial art is used to generate interest in and 

promote the sales of businesses, products, and ideas. Brands and corporations 

commission commercial art to communicate a specific message to a targeted 

audience.
24

  Commercial art is a broad category of artistic expressions created 

primarily for commercial purposes, including advertising, branding, and 

marketing. In contrast to fine art, which is often created for artistic expression 

or personal exploration, commercial art serves utilitarian goals while also 

striving to be aesthetically appealing. The following are some key 

characteristics and considerations of commercial art: It is commissioned by 

businesses, brands, or organizations to communicate messages effectively to 

their target audience. Aesthetic Appeal While the primary goal of commercial 

art is functional (to promote or advertise), it also aims to be visually attractive 

and engaging. Targeted Communication: Commercial art is strategically 

crafted to convey specific messages that resonate with a particular audience 
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segment. This requires an understanding of the target demographic, market 

trends, and the  

3) Picture Series 

In the type of visual art, "picture series" or "series of pictures" refers to a 

collection of images or visual art works that are interconnected and form a 

larger unity. Picture series in visual art with opportunities to delve deeper into 

subjects, develop narratives or concepts, or create a more cohesive and 

immersive artistic experience than a single image or artwork could achieve 

alone. Hardiyanti (2020) stated that, Picture series can improve students' 

reading comprehension. It can be seen from the application of this media 

visual art  in the classroom that students who have experience reading texts 

with pictures have better text comprehension, are more accessible to 

remember the text, and are more motivated to read. In addition, picture series 

helps students to read, understand the text, and picture series also help provide 

illustrations for students who cannot read. However, picture series is a creative 

and appropriate way to describe meaning. The use of picture series in learning 

activities motivated students.
25

 Picture series encourage students to engage in 

creative activities, such as story creation based on the images provided.
26

 

Picture series are widely used in language education to help students grasp the 

sequence of events, expand vocabulary, and enhance speaking and writing 

skills. For example, students might describe each image, construct sentences 
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or paragraphs, or create a full narrative based on the series picture series are 

highly effective for visual learners. The images can vary from simple 

illustrations to complex photographs, depending on the educational purpose 

and difficulty level Picture series encourage students to engage in creative 

activities, such as story creation based on the images provided
27

 

4. Teaching Reading Comprehension Using Visual Art  

The Teaching Reading Comprehension Using Visual Art is designed to 

provide educators with the knowledge and skills necessary to teach reading 

comprehension through the use of visual art.  The writer has applied visual art The 

media Visual art for the teaching of narrative text are as follows: 

1). The writer prepares a visual art containing a narrative text, assignments, and 

several visual art images for students. 

2).  The writer gives the visual art to the students so that the teacher reads the 

text and asks the students to follow it. 

3). The writer then asks students to examine and focus their attention on the  

Visual Art. 

4). The writer then requests that the students guess and identify a series of  

images representing various activities. 

For example: 

 

 

                                                             
27

 Smith, J. (2020). Visual Learning in Education: The Role of Picture Series in Language 

Teaching. Educational Review, 45(3), 123-134. 



 
 

24 
 

Writer    : Please look at the visual arts picture series. What do you think,  

students? What is it talking about?   

 

 

5).  After that, the writer asked students about the story and discussed it 

together and the teacher explained about general structures and language 

features of narrative text. 

6). The writer gives the students Visual Art picture series and assessment. 

7). The writer asks the students to look at and pay attention to the visual art 

picture  series and assessment in the right order.  

8). The students wrote the correct order of the assessment  in the correct story 

based on the picture series that the student saw. In a group of 5, the teacher 

then finished the material and asked the students about their difficulties. 

C.  Conceptual Framework 

       

 

 

 

 

 

 

 

Teaching Reading Comprehension 

Visual Art 

Picture Series  

1. picture series helps students to read, 

understand the text 

2. picture series also help provide 

illustrations for students who cannot 

read.lps students to read 

Student improve reading 

comprehension 

Students   : It talks about a frog "Jongkok" (squat) the frog named the frog 

and the mouse. At this moment, the teacher gives the students the new 

vocabulary that they didn't have before. 
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      Figure 2.I. Conceptual Framework 

The problem in this study is that students‟ find difficulty in understanding the 

text. writer use visual art the picture series  to solve this problem so visual art is a 

learning that can make students‟ be active during reading lessons.  Through this, 

all students read and discuss the same text, not emphasis on how to read but  

reading comprehension. In conducting this research, the researcher focused on 

improving student‟s reading comprehension of the narrative text by using visual 

art . 

D.  Hypothesis 

 Based on the review of related literature previously, the writer presents the 

hypothesis as follow : 

1. Alternative Hypothesis (H1) = The use of Visual art significantly improves 

students‟ reading comprehension. 

2. Null Hypothesis (HO)      = The use of Visual art in significantly to 

improve students‟ reading comprehension.
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CHAPTER III 

METHOD OF RESEARCH 

A.  Method and Design of the Research 

 The writer designed as a  pre-experimental research, one group pre-test and 

post-test . The design in written as follows ; 

 

Where :  

T1 X T2 

T1 : Pre-test 

X : Treatments  

T2 : Post-test 

B.  Population and Sample 

1.  Population  

 The population consisted of 179 second-grade students at SMPN 2 Bua. There 

were four classes. classes, starting from VIII.A to VIII.F. There were totally 179 

students. 

2.  Sample  

The writer took a sample Class VIII A of 32  students. Only one class was 

employed by the writer as the study's sample and respondents. The reason for 

using the purposive sampling technique was that the teacher at SMPN 2 Bua 

identified a need for significantly reading comprehension the second-grade 

TREATMENT 
POST TEST 

POST TEST 

PRE- TEST 

POST TEST 
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students at SMPN 2 Bua, which led to the recommendation for research on 

reading comprehension. 

C.   Variables  

 In this study, the variables were classified into two categories: independent 

and dependent. The independent variable (X) was visual art and the dependent 

variable (Y) was the students‟ reading comprehension. 

D.   Research Instruments  

 The writer conducted reading comprehension tests (pre-test and post-test. The 

pretest and post-test consisted of several multiple-choice reading comprehension 

items with four options: a, b, c, and d and the pre-test and post-test each lasted for 

60 minutes. The questionnaire in this study was used to investigate students‟ 

response of visual art. The test consisted of 20 questions and the questionnaire 

consisted of 20 statements.    

E.   Procedure of Data Collection 

a.   Giving Pre-test 

 The pre-test was given to the students before the writer taught them the 

students basic knowledge, especially their reading comprehension of narrative 

text. The titles of the pre-test were : The Fox & The Crow  and The Tortoise & the 

Hare. 

b. Treatments 

 In the treatments, the writer conducted 4 meetings, each meeting conducted 

the same procedure but different topic.  
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a. First meeting 

a) The teacher explained about what narrative text is to the student. 

b) The teacher gave to the vocabulary  

c) The teacher then divides the students into five groups of five, each named 

after animals: Frog, Buffalo, Mouse, Goat, and Fox.  

d) The teacher gave visual art about narrative text with the topic “The Buffalo 

and the Crocodile ”. 

e) After that, students‟ read the text silently so they can concentrate more 

f) When students finished reading, teacher gave the students‟ worksheet to 

answers some questions in the text. 

g) The teacher gives students a test to test their memory and understanding. 

h) The teacher gave correction to the student answer. 

b. Second meeting  

a) The teacher explained the purpose of narrative text to the students. 

b) The teacher divided the students into groups of 4-5 members. 

c) The teacher gave visual art related to narrative text to the students with the 

topic "The Frog and The Mouse". 

d) After that, the students read the text silently so they could concentrate 

more. 

e) When the students finished reading, the teacher gave them a worksheet to 

answer some questions in the text. 

f) The teacher gave the students a test to assess their memory and 
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understanding. 

g) The teacher provided corrections to the students' answers.  

c. Third meeting 

a) The teacher divided the students into groups of 4-5 members. 

b) The teacher gave handout about narrative text with the topic “The Fox and 

The Goat”. 

c) After that, students read the text silently so they can concentrate more. 

d) When students finished reading, teacher gave the students‟ worksheet to 

answers some questions in the text. 

e) The teacher gave students a test to test their memory and understanding. 

f) The teacher gave correction to the student answer. 

d. Fourth meeting 

a) The teacher explained about kinds of narrative text to the student. 

b) The teacher divided the students into groups of 4-5 members. 

c) The teacher gave handout about narrative text with the topic “The Rats 

and The Elephants”. 

d) After that, students read the text silently so they can concentrate more. 

e) When students finished reading, teacher gave the students‟ worksheet to 

answers some questions in the text. 

f) The teacher gives students a test to test their memory and understanding. 

g) The teacher gave correction to the student answer. 
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c.  Giving Post-test 

 After implementation the treatment, the writer conducted a final test. The 

titles of the post-test were :  The Arrogant Cat and The Fox & The Stork. 

d.  Sharing  a Questionnaire 

   The writer distributed a questionnaire to the students. The questionnaire 

consisted of 20 statements, which consisted of 14 positive statement and 5 

negative statement.  The students chose one option from five options: strongly 

agree, agree, neutral, disagree, and strongly disagree. 

F.     The Technique of Data Analysis 

   To analyze the data, the writer used SPSS 29.0 program in analyze pre-test 

and post-test data, the write used 20 statements and the writer used the formula as 

follows:  

a. Scoring Reading Comprehension 

Scoring reading comprehension used to measure the whole 

comprehension got by the reader after reading the text and answering 

some questions related to the text. 

 

 

b. The Percentage of Students Score 

a. 96 – 100 is classified as Excellent 

b. 86 – 95 is classified as Good 

c. 76 – 85  is classified as Fair 

Jumlah score yang diperoleh 

siswa Score maksimal/ideal  
X 100 Student score 
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d. 66 -75 is classified as Low 

e. 0-20  is classified as Very Lacking 

Finally, the mean score, test between pre-test and post-test achievement by 

using the SPSS 29.0 to evaluate the score. 

c. Calculating the rate percentage of the students score: 28 

 

 

Where :  

P : Percentage 

F : Frequency 

N : Total number of samples 

d. To know the students‟ reading comprehension, the writer used the finding 

out the mean score by used the following formula: 

 

 

Where :  

X : Mean 

∑X : Total score 

N : The total number of items 

e. To determine the mean score, standard deviation, f -test significance, 

standard significance, the writer utilized SPSS version 29.0 software, and 

the table distribution was referenced to select the t-value corresponding to 

the calculated t statistic t<count (t0). 

                                                             
28 Gay L.R, Educational Research: Competence for Analysis and Application, (United 

States: Charless E. merill Publishing Company, 1981), p.267. 

 

P = x 100% 

 

F 

N 

_ 

X  =           N

∑X _ 



 
 

31 
 

G.       Hypothesis Acceptability  

  To determine whether there was a significant difference between the pre-

test and post-test scores and to assess the acceptability of the hypothesis, the 

writer employed the following criteria for hypothesis testing which is: If t0 ≥ tt = 

Reject null hypothesis If: t0 < tt = Received null hypothesis.
29

                                                             
29
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings 

The research findings present a statistical analysis of data, including a 

comparison of students' pre-test and post-test scores, the percentage distribution of 

students' scores on both tests, as well as the mean and standard deviation of these 

scores. The tests results : 

a. Students Score initial tests  

              Table 4.1 The score of students’ correct answer in pre-test 

Respondents Correct answer Score 

R1 7 35 

R2 4 20 

R3 5 25 

R4 4 20 

R5 5 25 

R6 7 35 

R7 5 25 

R8 9 45 

R9 6 30 

R10 6 30 

R11 5 25 

R12 6 30 

R13 6 30 

R14 5 25 

R15 4 20 

R16 5 25 

R17 7 35 

R18 6 30 

R19 4 20 

R20 7 35 

R21 9 45 

R22 5 25 

R23 8 40 

R24 4 20 
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R25 7 35 

R26 4 20 

R27 5 25 

R28 8 40 

R29 6 30 

R30 5 25 

R31 7 35 

R32 4 20 

Table 4.1 shows that the data result indicates that the students' 

pretest score. The data of pretest score class that the showed, one 

students achieved score 40, seven students achieved score 35, five 

students achieved score 25, six students achieved score 30, four students 

achieved score 20, nine students' achieved score 45. 

                 Table 4.2 Mean Score of learners’ in pre-test 

 

 

Table 4.2, indicated that the mean score of students' pre- test is 

28.906 with a standard deviation error of 7.376. 

     Table 4.3 The percentage score of learners’ reading comprehension in the pre- 

test  

 

No Classification Score Frequency Percentage 

 

 

 

 

 N Minimum Maximum Mean Std. Deviation 

Pretest 

Valid N 

(listwise) 

32 

32 

20.00 45.00  28.90625 7.37633 

   

1.          Excellent    81-100                    - - 

2.           Good 61-80                          - - 

3.            Fair 41-60                    8 25% 

4.           Low 21-40                   18 56.25% 

       5.            Very Lacking  0-20                 6                      

 

               32 

18,75% 

 

100% 
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Table 4.3, indicates that no students were classified in the very lacking 

or good categories, eight students (25%) got into the fair category, 

eighteen students (56.25%) into the low category, and three students 

(18.75%) got very lacking category. 

         b. Students Score in Post-test 
 

 Students' scores were evaluated based on their test results. The data 

can be seen in the following table : 

           Table 4.4 The percentage score of students’ reading comprehension in the 

post-test 

Respondents Correct answer Score 

R1 13 65 

R2 11 55 

R3 10 50 

R4 12 60 

R5 10 50 

R6 15 75 

R7 11 55 

R8 15 75 

R9 14 70 

R10 12 60 

R11 11 55 

R12 14 70 

R13 10 50 

R14 14 70 

R15 12 60 

R16 12 60 

R17 15 75 

R18 14 70 

R19 12 60 

R20 13 65 

R21 15 75 

R22 11 55 

R23 14 70 

R24 12 60 

R25 14 70 

R26 11 55 

R27 12 60 

R28 16 80 
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R29 12 60 

R30 10 50 

R31 11 55 

R32 10 50 

Table 4.4 shows that the data result indicates that the students' 

post-test score. The data of post-test score class that the showed, five 

students achieved score 50, six students achieved score 55, eight  

students achieved score 60, two students achieved score 65, nine students 

achieved score 70, four students' achieved score 75, one students' 

achieved score 80. 

          Table 4.5 The mean score of learners’ reading comprehension answer in 

post-test 

 N Minimum Maximum Mean Std. Deviation 

Posttest 

Valid N 

(listwise) 

3

2 

3

2 

50.000 80.00 62.1875 8.88434 

 

Table 4.5, indicated that the mean score of students' the final test 

is 62.18 with a standard deviation error of 8.88. 

      Table 4.6 The percentage score of learners’ reading comprehension in the  

post-test 

 

No Classification Score Frequency Percentage 

 

 

 

 

   

1.          Excellent    81-100                    1 3.12% 

2.           Good 61-80                          12 37.50% 

3.            Fair 41-60                    19 59.38% 

4.           Low 21-40                    -      - 

       5.          Very Lacking 0-20                 -                     

 

               32 

     - 

 

100% 
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Table 4.6, showed that no student got very lacking and low 

categories (0%). There were nineteen students (59.38%) who got fair 

categories, twelve students (37.50%) got good and one students 

(3.12%) got very excellent. 

c. The Comparison of the Results in Pre-test and Post-test 

In addition to presenting the mean scores for each subject in the reading 

test, the researcher also calculated and compared the total mean scores and 

standard deviations from both the pre-test and post-test. The results are 

summarized in the following descriptive statistics table: 

Table 4.7 The mean score and learners’ reading comprehension in pre-test and 

post-test 

 

 

                   Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Pretest 32 20.00 45.00     28.90625 7.37633 

Posttest 32 50.00 80.00 62.1875 8.88434 

Valid N (listwise) 32     

 

Table 4.7, shows that the standard deviation for the pre-test was 7.37 

and for the post-test was 8.88. The table also shows that the mean score of 

students in the pre-test was 28.90 and the mean score of students in the 

post-test was 62.18. As the table above shows, the mean score of students 

in the post-test is higher than the mean score of students in the pre-test. 

These results indicate that visual arts is an significantly for improve 

students' reading comprehension.  
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To know whether the pre-test and post-test was significantly different, 

and also to know acceptability of the hypothesis of this research, the 

researcher used ttest analysis and calculated it by using SPSS 29.0. The 

result could be presented in the table of paired samples statistic, paired 

sample correlation, and paired sample test. It was presented in the 

following tables: 

             4.8 The paired sample statistics of pre-test and post-test 

 
 

 

 

Table 4.8, paired sample statistics of pre-test and post-test above 

indicated that the value of standard deviation in the pre-test is 7.37 and 

8 . 8 8  in the post-test. Besides, the standard deviation error in the 

pre-test was 1.30 and 1.57  in the post-test. The table shows that the 

mean score in the pre- test was 28.90 and in the post-test got  62.18. It 

concludes that the student's score improved from 28.90  to 62.18. 

Table 4.9 The paired sample correlation of pre-test and post-test 

 

 N Correlation Sig. 

Pair 1   Pretest & Posttest 32 .702 <,001 

 

Table 4.9 paired sample correlation of pre-test and post-test above 

presented the correlation of the students' ability before and after 

treatments 702. It means that there was a significantly correlation 

between students' ability in visual art as a learning medium to teach 

 Mean N Std. 

Deviation 

Std. Error Mean 

Pretest 
Pair 1 

Posttest 

 28.90625 

 62.1875 

32 

32 

7.37633 

   8.88434 

1.30396 

1.57054 
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reading comprehension before and after treatments. 

Table 4.10 The paired sample of pre-test and post-test 

 

 

Table 4.10 the paired sample, the writer that t0 (count) = 29.293 

and df (degree of freedom) = 31. According to the value of tt 

=2,040. The probability value was smaller than alpha (α) 0.00 < 0.05 

with a degree of freedom (df) = 31 Based on the result, the writer 

concluded that t0 (count) was higher than tt (ttable), t0 > tt . This 

indicated that the alternative hypothesis (H1) was accepted while the null 

hypothesis (H0) was rejected
30

. Consequently, the conclusion is that there 

was a significant difference in reading comprehension before and after 

the use of visual art as a teaching medium. Therefore, the writer  

concludes  the using visual art as a learning medium to teach reading 

comprehension in SMPN 2 Bua. 

 

                                                             
30

 Sugiyono, Metode Penelitian Kuantitatif, Kualitatif, dan R&D (Bandung: Alfabeta, 2017). 

 Paired Differences T D

f 

Sig. 

(2- 

tailed) 

Mean Std. 

Devi

ation 

    Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference 

   

Lower Upper 

Pair Pretest - 

1 Posttest 

-

33.

281

25 

6.4

269

3 

1.13613 -35.59841 -

30.96409 

- 

29.293 

  31 0.01 

29.293> 2,040 
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Related to the result that (t0 > tt) the tcount was higher than ttable. It 

was concluded that was significantly different in the writer that the use 

of visual art was an significantly method for improving students' reading 

comprehension in grade eight SMPN 2 Bua. 

c.  Students‟ Answer on Questionnaires 

 The writer spread the questionnaire to the students on 26
th

  September 

2024. There were 20 statements must be answered by the students. The results 

of the questions are show in table :  

Table 4.11 The response score of learners’ reading comprehension 

No Statement 

Options 

Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

1.  Visual art helps me 

learn to read. 
43.75% 56.25% - - - 

2.   Visual art does not 

interest me. - - - 87.75% 12.5% 

3.  Visual art helps me 

understand what I read. 87,5% 9.375% 3,125% - - 

4.  Visual art expands my 

vocabulary. 59.375% 31.25% 28.125% - - 

5.  I enjoy learning with 

visual art. 62,5% 28,125% 9.375% - - 

6.  Visual art makes 

reading more 

engaging. 
59,375% 18,75% 9.375% - - 

7.  Visual art increases my 

motivation to read. 
71,875% 6,25% 21,875% - - 

8.  Visual art makes it 

difficult for me to 

understand reading 

material. 

- - - 87,75% 12,5% 

9.  Visual art encourages 

my imagination. 
100% - - - - 

10.  Visual art has no effect 

on my reading. 
- - - 62,5% 37,5% 
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11.  Visual art makes 

reading boring for me. 
- - - 93,75% 6,25% 

12.  Visual art actively 

engages students in 

learning. 

96,875% - 9.375% - - 

13.  Visual art encourages 

me to read more. 
93,75% - 6,25% - - 

14.  The images used in 

visual art are very 

distracting. 

- - - 71,875% 28,125% 

15.  Visual art confuses me 

when trying to 

understand reading 

material. 

- - - 56,25% 43,75% 

16.  Visual art makes me 

reluctant to think 

critically. 

- - - 34,375% 65,625% 

17.  Visual art makes it 

easier for me to 

remember what I read. 

56,25% 25% 18,75% - - 

18.  Visual art makes it 

hard for me to stay 

focused on reading. 

- - - 3,125% 68,75% 

19.  Visual art is effective 

in improving reading 

comprehension. 

53,125% 34,375% 9.375% 3,125% - 

20.  Visual art makes me 

more confident in 

reading 

53,125% 34,375% 12,5% - - 

 

Table 4.11, it can be concluded that the majority of students 

responded positively to the use of visual art as a medium for learning 

reading comprehension. Most students agreed that visual art actively 

engages them in learning (96.875%) and encourages them to read more 

(93.75%). A significant percentage (87.5%) stated that visual art helps 

them understand what they read, while 56.25% reported it makes it easier 

to remember the material. Additionally, visual art was found to increase 

students‟ motivation to read (71.875%) and expand their vocabulary 

(59.375%). The findings also highlight that visual art fosters imagination 
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(100%) and critical thinking with 65.625% strongly disagreeing that it 

discourages critical thought.  

 

Table 4.12 The List of the learners’ response score in questionnaire 

 

Sample Number of Items Score 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20  

R1 4 2 5 5 5 5 5 2 5 2 2 5 5 2 1 2 5 2 5 4 68 

R2 5 1 5 4 4 5 5 2 5 1 1 5 5 2 1 2 5 2 5 4 69 

R3 4 2 5 5 5 4 3 2 5 2 2 5 5 2 2 1 5 2 4 5 70 

R4 4 2 5 5 3 5 5 2 5 2 1 5 3 2 1 1 3 2 5 4 65 

R5 4 2 5 4 4 3 3 2 5 2 2 5 5 2 1 1 5 2 5 3 65 

R6 4 2 5 5 5 5 5 2 5 1 2 5 5 1 2 2 4 2 4 3 69 

R7 4 2 5 5 5 5 5 2 5 1 2 5 5 1 2 1 5 2 5 4 71 

R8 4 2 5 5 3 5 5 2 5 1 2 5 5 2 2 2 3 1 4 4 67 

R9 4 2 5 5 5 5 5 2 5 1 2 3 3 1 2 1 4 2 3 5 65 

R10 5 2 5 5 5 5 5 2 5 1 2 5 5 2 2 1 5 2 5 5 74 

R11 5 2 5 4 5 4 5 2 5 1 2 5 5 2 1 2 5 1 5 5 71 

R12 5 2 5 5 5 4 5 1 5 1 2 5 5 2 2 2 3 2 3 5 69 

R13 4 2 5 5 5 4 5 1 5 2 2 5 5 2 1 2 5 2 5 4 71 

R14 4 2 4 5 5 5 5 1 5 2 2 5 5 2 1 2 4 1 5 5 70 

R15 4 2 5 5 5 5 5 1 5 2 2 5 5 2 1 2 5 2 4 4 71 

R16 5 2 4 5 3 3 4 2 5 2 2 5 5 1 2 1 4 1 4 5 65 

R17 5 2 3 4 4 5 3 2 5 2 2 5 5 2 2 1 4 2 4 5 67 

R18 5 2 5 3 5 4 5 2 5 2 2 5 5 2 1 1 4 2 4 5 69 

R19 4 2 5 4 5 4 5 2 5 2 2 5 5 2 2 1 5 2 5 3 70 

R20 4 2 5 4 4 5 5 2 5 2 2 5 5 2 2 2 5 1 5 4 71 

R21 4 2 5 5 4 4 5 2 5 2 2 5 5 2 1 2 5 1 5 3 69 

R22 5 2 5 5 4 5 5 2 5 2 2 5 5 2 1 2 5 2 5 5 74 

R23 5 2 5 4 4 5 5 2 5 1 2 5 5 2 1 2 4 1 4 4 68 

R24 4 2 5 5 5 3 4 2 5 1 2 5 5 2 1 2 3 2 4 5 67 

R25 5 2 5 3 5 5 5 2 5 2 2 5 5 2 2 2 5 2 5 5 74 

R26 5 1 5 4 5 4 3 2 5 1 2 5 5 2 2 2 3 1 5 5 67 

R27 4 2 5 5 5 5 5 2 5 2 2 5 5 2 2 2 5 2 4 5 74 

R28 5 2 5 3 5 5 5 2 5 2 2 5 5 1 2 2 3 2 3 4 68 

R29 4 2 5 4 5 4 5 2 5 2 2 5 5 1 2 2 5 2 2 5 70 

R30 5 2 4 4 4 5 3 2 5 1 2 5 5 1 2 1 5 1 4 4 65 

R31 5 1 5 5 5 4 3 2 5 2 2 5 5 1 1 2 4 1 5 5 68 

R32 4 1 5 5 4 5 3 2 5 2 2 5 5 1 2 2 4 2 5 6 70 
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Table 4.12, shows totaling the students' response to the statements in 

the questionnaire, it was determined that the lowest score was 65, and the 

highest score was 74. 

B. Discussions 

The writer found that many students had difficulties in understanding English 

texts. Although they read compulsory books or materials related to the lessons, 

they often felt confused when answering questions about the texts. The cause of 

this problem was the monotonous and uninteresting teaching methods, as well as 

the lack of variety in strategies and materials used by teachers in teaching reading. 

To overcome this problem, visual art was applied during the learning process. 

Students became more actively involved in the teaching and learning experience, 

which helped them understand the material faster and encouraged them to share 

information with their peers.  

To address this challenge, visual art was integrated into the learning process. 

This approach made the teaching and learning experience more engaging, 

encouraging students to actively participate. As a result, they were able to grasp 

the material more quickly and were motivated to share information with their 

peers. This research employed a pre-experimental design with an initial pre-test 

involving thirty-two students. That using visual art as a learning medium 

significantly improved students' reading comprehension of narrative texts. The 

statistical results, with a significance level of 0.05 and a degree of freedom (df) of 

31, showed a t-test value (t₀) of 29.293, indicating a substantial improvement. The 



 
 

43 
 

average student score increased from 28.90 (pre-test) to 62.18 (post-test). The use 

of visual art as a teaching medium for improving reading comprehension in this 

study led to significant improvements in students' scores from the pre-test to the 

post-test. The post-test results showed that more students achieved higher scores, 

with a noticeable shift into the "good" and "very excellent" categories, confirmed 

the positive impact of visual art on comprehension skills, highlighting a strong 

relationship between students' initial abilities and their improvement.   

Student responses further supported of visual art in enhancing reading 

comprehension. A majority (87.5%) of students strongly agreed that visual art 

facilitated their understanding and improved their comprehension. Many students 

noted that visual art also enriched their vocabulary, made learning more enjoyable, 

and added excitement to the reading process. However, 12.5% of students 

expressed that visual art complicated their comprehension. Overall, the findings 

highlight the positive role of the visual arts in learning, despite some variation in 

individual responses. The success of this research was also supported by the 

enthusiasm of students, as well as the encouragement and cooperation of teachers 

and school staff. 

There were also previous research results that found the use of visual art media 

in improving students‟ reading comprehension as for the previous research, 

namely 
31

Claudia studied about the use visual art such as images enhance students' 

interest in reading and facilitate their understanding of vocabulary meanings. 

                                                             
31

 Claudia Nenda Febriani (2021) “The Effect Of Visual Media On Students’ Reading 

Comprehension”,https://ejournal.unis.ac.id/index.php/PKIM/article/download/1985/1253/4887 

https://ejournal.unis.ac.id/index.php/PKIM/article/download/1985/1253/4887
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visual art media into reading comprehension lessons positively impacts students' 

comprehension abilities. 
32

Harisnawati studied about the use of visual art, 

specifically pictures, significantly improved the study concluded that using visual 

art (pictures) effectively improved the reading comprehension. 
33

Thulasivanthan, 

emphasized how incorporating visual arts into English language teaching boosts 

student engagement, reduces anxiety, and improves memory and 

motivation.
34

Duropan Aida, (who finds that 90% of students strongly agree that 

visual arts help in making their learning process more engaging because it helps 

them generate ideas and structure sentences more significantly. The students 

expressed positive response toward the use of visual arts. This method transforms 

students from being uninterested to engaged, from passive to active participants, 

and from superficial thinkers to more critical and reflective individuals. 

                                                             
32

 Harisnawati. 2017 “Applying Visual Art (Picture) To Improve Students‟ Reading 

Comprehension of Eighth Years Students‟ at SMP Negeri 3 Makassar”. A Thesis. English 

Department, Faculty of Languages and Literature, State University of Makassar 
33

 U. Thulasivanthana (2020) “Incorporating Visual Arts into English Language 

Teaching.” Shanlax International Journal of English, vol. 8, no. 4, 2020, pp. 52-56. 
34

 Duropan Aida. "Use of Visual Arts in Facilitating the Speaking Skills of Students." 

Asian Journal of Education and Social Studies, vol. 7, no. 1, 2020, pp. 1-10, 

doi:10.9734/AJESS/2020/v7i13055172. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

 A.   Conclusion 

To conclude this research, the writer puts two main points: the first of visual 

art significantly improve the students‟ reading comprehension at the second grade 

students of SMPN 2 Bua. The result writer concluded that t0 (count) was 

higher than tt (ttable), t0 > tt (29.293> 2,040). The second of the students‟ 

responses of visual art in learning reading comprehension at the second grade of 

SMPN 2 Bua, 87.5% agreeing that visual art helped them engage with and 

understand the material, and 100% reporting that it stimulated their imagination , 

highlight the positive role of visual art in learning. Additionally, visual art was 

found to increase students‟ motivation to read (71.875%) and expand their 

vocabulary (59.375%). The findings also highlight that visual art fosters 

imagination (100%) and critical thinking, with 65.625% strongly disagreeing that 

it discourages critical thought.  

B. Suggestion 

Based on the conclusion above, several suggestions can be provided as follows:  

1. For teacher: It is recommended that teachers explore more creative ways of 

using this approach to improve students' comprehension. Teachers may also 

consider combining this approach with other teaching strategies to achieve 

optimal results. 
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2. For student: Students are encouraged to actively participate in the learning 

process by using various media, including visual art, to enhance their 

understanding of English texts, besides they read, they also see the expression 

from the visual art picture and make students interested in reading, they are not 

bored in reading a text because they are also entertained by the presence of visual 

art picture. 

3. For future writer: This study could be expanded by including additional 

variables, such as the motivation level of students, or by comparing the significant 

response of visual art with other media in teaching reading comprehension.
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APPENDICES 1 

INSTRUMENT PRE-TEST, POST-TEST AND RESEARCH QUESTIONNARE 

 



 



 



 

 



 



 



 



 



 



 



 



 



 



 



 

APPENDICES 2 

(LESSON PLAN) 

MODUL AJAR 

SEKOLAH : SMPN 02 BUA 

MATA PELAJARAN : BAHASA INGGRIS 

KELAS : 8
th

 Grade (Junior High School)/VIII A 
TEMA/SUB TEMA : Narrative text 

TOPIK : Fable 
ALOKASI WAKTU : 120 menit (2x60 menit) 

 

PERTEMUAN 1&2 

TAHAP KEGIATAN PEMBELAJARAN 
ALOKASI 

WAKTU 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A. KEGIATAN 

PENDAHULUAN 

 Menyapa peserta didik dan 

menanyakan kondisi mereka 

dengan 

 mengucapkan 

Assalamualaikum dan 

Selamat Pagi. 

 Guru memperkenalkan diri 

 membuka pelajaran dengan 

berdoa menurut agama dan 

kepercayaan masing- 

masing. 

 Menanyakan kondisi siswa 

 Mengecek kehadiran siswa 

 Guru akan menginstruksikan 

peserta didik jika guru 

mengatakan “clap one”, peserta 

didik harus bertepuk tangan satu 

kali. Jika guru mengatakan “clap 

two” siswa harus bertepuk 

tangan dua kali, dan jika guru 

mengatakan “clap three” peserta 

didik harus mengatakan “sssttt” 

dan siswa harus diam. 

 

 

 

 

 

 

 

 

 

 

 

 

 

20 Menit 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

B. KEGIATAN INTI 

1.  Guru menjelaskan pengertian, 

struktur, penggunaan, ciri-ciri 

narrative text. 

2. Guru memberikan siswa pre-test 

narrative text fable : The Fox and 

The Crow & The Tortoise and the 

Hare 

3. Guru memberikan pre test dan 

memberikan waktu 60 menit 

kepada setiap individu untuk 

mencari jawaban. 

4. Guru membagi siswa menjadi 5 

kelompok yang terdiri dari 5 

siswa dengan menggunakan nama 

hewan, Frog, buffalo, mouse, 

goat, and fox. 

7. Guru memberikan siswa Visual 

Art Picture Series text Narrative 

fable : The Buffalo and Crocodile 

( Kerbau dan Buaya). 

8. Guru memberikan waktu 15 menit 

untuk membaca dan mengamati. 

9.  Siswa secara individu dalam 

kelompok mengumpulkan 

berbagai informasi berkaitan isi 

teks naratif yang menjadi contoh 

dari kata kunci dari teks naratif 

yang disajikan. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

85 Menit 



 

 

 

 

 

 

 

 

 

C. PENUTUP 

1. Guru menanyakan kesulitan 

yang dialami siswa 

2. Menyimpulkan materi 

pembelajaran 

3. Menanyakan kepada siswa 

bagaimana perasaan siswa 

setelah mengikuti 

pembelajaran hari ini. 

4. Guru memberikan tugas 

menghapal 5 kosa kata untuk 

pertemuan selanjutnya. 

5. Guru berterima kasih kepada 

para siswa dan memastikan 

ruang kelas bersih 

meninggalkan ruang kelas 

dengan sopan dan salam. 

 

 

 

 

 

 

 

 

 

 

15 menit 

 

 

 

D. MATERI POKOK DAN URAIAN MATERI 
 

 



 

 
 



E. MEDIA / ALAT, DAN SUMBER BELAJAR 

 

Media/Alat : Spidol, Papan Tulis, Visual Art 

 

Sumber Belajar : Kamus Bahasa Inggris dan internet. 

 

 

F. PENILAIAN 

Teknik Penilaian : 

 

 

No 

 

Aspek Yang Dinilai 

 

Tekhnik Penilaian 

 

Waktu Penilaian 

1. Pengetahuan Tes Individu 

2. Menyelesaikan tugas terstruktur Tes Individu 

 

 

Mengetahui. 

Guru Bidang Studi Mahasiswa 
 

 Anzilkarnain M.Toni, S.Pd.,Gr  Khusnul Hatimah  

NIP. 19820604 201410 1 001 NIM. 200 20 200 17 



(LESSON PLAN) 

MODUL AJAR 

SEKOLAH : SMPN 02 BUA 

MATA PELAJARAN : BAHASA INGGRIS 

KELAS : 8
th

 Grade (Junior High School)/VIII A 
TEMA/SUB TEMA : Narrative text 

TOPIK : Fables 
ALOKASI WAKTU :120 Menit 

 

PERTEMUAN 3 & 4 

TAHAP KEGIATAN PEMBELAJARAN 
ALOKASI 

WAKTU 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A. KEGIATAN 

PENDAHULUAN 

 Menyapa peserta didik dan 

menanyakan kondisi mereka 

dengan 

 mengucapkan 

Assalamualaikum dan 

Selamat Pagi. 

 Guru memperkenalkan diri 

 membuka pelajaran dengan 

berdoa menurut agama dan 

kepercayaan masing- 

masing. 

 Menanyakan kondisi siswa 

 Mengecek kehadiran siswa 

 Guru menginstruksikan siswa 

jika guru mengatakan “clap 

one”, peserta didik harus 

bertepuk tangan satu kali. Jika 

guru mengatakan “clap two” 

siswa harus bertepuk tangan dua 

kali, dan jika guru mengatakan 

“clap three” peserta didik harus 

mengatakan “sssttt” dan siswa 

harus diam. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

25 Menit 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

B. KEGIATAN INTI 

1.  Guru menyajikan serangkaian 

gambar dan mengajak siswa 

untuk merefleksikan materi yang 

akan dibahas, dengan catatan 

bahwa gambar-gambar tersebut 

akan disajikan secara berurutan. 

2. Guru memberikan siswa Visual 

Art Picture Series text fables The 

“The Frog and The Mouse 

(Kodok dan Tikus)” dan “The 

Fox and The Goat ( Serigala dan 

Kambing)” kemudian siswa 

membaca teks tersebut terlebih 

dahulu. 

3. Guru memberikan waktu 25 menit 

untuk membaca dan mengamati. 

4.  Siswa secara individu dalam 

kelompok mengumpulkan 

berbagai informasi berkaitan isi 

teks naratif yang menjadi contoh 

dari kata kunci dari teks naratif 

yang disajikan 

5.  Guru memberikan Tugas dan 

waktu 30 menit kepada setiap 

kelompok untuk mencari 

jawaban. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

70 Menit 



 

 

 

 

 

 

 

 

 

 

C. PENUTUP 

1. Menyimpulkan materi 

pembelajaran 

2. Menanyakan kepada siswa 

bagaimana perasaan siswa 

setelah mengikuti 

pembelajaran hari ini. 

3. meminta siswa menghafalkan 

vocabulary baru yang telah 

mereka temukan pada 

pembelajaran ini. 

4. Guru memberikan tugas 

menghapal 5 kosa kata untuk 

pertemuan selanjutnya. 

5. guru berterima kasih kepada 

para siswa dan memastikan 

ruang kelas bersih 

6.  meninggalkan ruang kelas 

dengan sopan dan salam. 

 

 

 

 

 

 

 

 

 

 

25 Menit 

 

D. MATERI POKOK DAN URAIAN MATERI 
 

 



 
 



 

 

 



 

 

E. MEDIA / ALAT, DAN SUMBER BELAJAR 

 

Media/Alat : Spidol, Papan Tulis, Visual Art 

Sumber Belajar : Kamus Bahasa Inggris dan internet. 

 

 

F. PENILAIAN 

Tekhnik Penilaian 
 

 

No Aspek Yang Dinilai Tekhnik Penilaian Waktu Penilaian 

1. Pengetahuan Tes Individu 

2. Menyelesaikan tugas terstruktur Tertulis/Penugasan Individu 

 

Mengetahui. 

Guru Bidang Studi Mahasiswa 
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(LESSON PLAN) 

MODUL AJAR 

SEKOLAH : SMPN 02 BUA 

MATA PELAJARAN : BAHASA INGGRIS 

KELAS : 8
th

 Grade (Junior High School)/VIII A 
TEMA/SUB TEMA : Narrative text 

TOPIK : Fables 
ALOKASI WAKTU : 120 menit 

 

PERTEMUAN 5 & 6 

TAHAP KEGIATAN PEMBELAJARAN 
ALOKASI 

WAKTU 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A. KEGIATAN 

PENDAHULUAN 

 Menyapa peserta didik dan 

menanyakan kondisi mereka 

dengan 

 mengucapkan 

Assalamualaikum dan 

Selamat Pagi. 

 Guru memperkenalkan diri 

 membuka pelajaran dengan 

berdoa menurut agama dan 

kepercayaan masing- 

masing. 

 Menanyakan kondisi siswa 

 Mengecek kehadiran siswa 

 Guru akan menginstruksikan 

peserta didik jika guru 

mengatakan “clap one”, peserta 

didik harus bertepuk tangan satu 

kali. Jika guru mengatakan “clap 

two” siswa harus bertepuk 

tangan dua kali, dan jika guru 

mengatakan “clap three” peserta 

didik harus mengatakan “sssttt” 

dan siswa harus diam. 

 

 

 

 

 

 

 

 

 

 

 

 

 

25 Menit 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

B. KEGIATAN INTI 

1. Guru mengulas kembali 

informasi dari pertemuan 

sebelumnya. 

2. Guru memberikan Visual Art 

picture series teks Narrative 

yang berisi text fabel: “The 

Ants and The Pigeons ( Semut 

dan Burung Merpati)” dan 

“The Rats and The Elephants ( 

Tikus dan Gajah)” kemudian 

siswa membaca teks tersebut 

terlebih dahulu. 

3. Guru memberikan waktu 25 

menit untuk membaca dan 

mengamati. 

4. Siswa secara individu dalam 

kelompok mengumpulkan 

berbagai informasi berkaitan 

isi teks naratif yang menjadi 

contoh dari kata kunci dari 

teks naratif yang disajikan. 

5. Guru menanyakan vocabulary 

yang belum dimengerti siswa. 

6. Guru memberikan Tugas dan 

waktu 30 menit kepada setiap 

kelompok untuk mencari 

jawaban 

7. Guru memberikan post-test 

dengan waktu 45 menit 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

70 Menit 



 

 

 

 

 

 

 

 

 

C. PENUTUP 

1. Guru menanyakan kesulitan 

yang dialami siswa 

2. Guru memberikan kesimpulan 

apa yang telah dipelajari 

3. Guru Menanyakan kepada 

siswa bagaimana perasaan 

siswa setelah mengikuti 

pembelajaran hari ini. 

4. Guru memberikan tugas 

menghapal 5 kosa kata untuk 

pertemuan selanjutnya. 

5. Guru berterima kasih kepada 

para siswa dan memastikan 

ruang kelas bersih dan 

meninggalkan ruang kelas 

dengan sopan dan salam. 

 

 

 

 

 

 

 

 

 

 

25 menit 

 

D. MATERI POKOK DAN URAIAN MATERI 
 



  
 



D. MEDIA / ALAT, DAN SUMBER BELAJAR 

 

Media/Alat : Spidol, Papan Tulis, Visual Art 

 

Sumber Belajar : Kamus Bahasa Inggris dan internet. 

 

E. PENILAIAN 

Teknik Penilaian : 

 

 

No 

 

Aspek Yang Dinilai 

 

Tekhnik Penilaian 

 

Waktu Penilaian 

1. Pengetahuan Tes Individu 

2. Menyelesaikan tugas terstruktur Tertulis/Penugasan Individu 

 

 

Mengetahui. 

Guru Bidang Studi Mahasiswa 
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APPEDICES 3 

PRE-TEST,POST-TES, AND QUESSIONARE 

 

PRE-TEST 
 



 



 



 



 

 



 



POST-TEST 

 



 

 



 

 



 



 



 



RESEARCH QUESTIONNARE 

(STATEMENT VISUAL ART) 
 



 



 



 

 

 

1. PRETEST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
2. TREATMENT 

APPENDICES 4 

DOKUMENTASI 

 

 

 

 

 



3. POST TEST 
 



 



VALIDASI INSTRUMENT 
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SURAT KETERANGAN IZIN MENELITI (KESBANG) 
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